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Abstract 

This work aims to explore students' and teachers' attitudes about using ChatGPT in English as a Foreign 

Language (EFL) classes at Abbas Laghrour Khenchela University. Given that it covers positive and 

negative aspects, this study holds great significance for directing the use of AI (Artificial intelligence) 

technologies in language education. The study employs a convergent mixed-method approach, 

combining surveys for assessing attitudes and semi-structured interviews to gain deeper insights. The 

study was conducted with EFL Master One students and teachers from Abbas Laghrour Khenchela 

University. Analysis of the data indicates that students typically have a good impression of ChatGPT, 

praising its flexibility, feedback, and potential to support self-directed learning. However, students 

express concerns about excessive reliance on such a tool and the potential loss of human interaction. 

Teachers, on the other hand, have mixed attitudes; they recognize the tool's potential to enhance both 

teaching and learning experiences and offer personalized assistance, but they also express worries about 

academic integrity, the changing nature of traditional teaching roles, and the necessity for extensive 

training to efficiently incorporate AI tools. The findings reveal complex attitudes on AI in education, 

considering both benefits and restrictions. Suggestions include developing explicit standards for 

ChatGPT use, providing specialized training for teachers, increasing cooperation between students and 

teachers, and conducting more research to reliably analyze the impact of AI tools in educational 

situations.  

     Keywords: ChatGPT, EFL classes, students’ attitudes, teachers’ perspectives 
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General Introduction 

1. Background of the Study 

Technology has been extensively incorporated into education, resulting in the transformation of 

traditional classrooms into interactive and engaging learning environments. The shift towards using AI-

driven tools such as ChatGPT is becoming increasingly apparent in the field of English as a Foreign 

Language education. ChatGPT, an LLM (large language model) AI created by OpenAI, uses natural 

language processing to have human-like conversations with users, providing opportunities for interactive 

and personalized learning. Given the increasing interest of educational institutions in utilizing such 

technologies, it is important to comprehend the perspectives of both students and professors about their 

implementation. 

Research on the use of AI tools in learning foreign languages has revealed several consequences. 

According to the study "Using ChatGPT in English Language Learning: A Study on I.T. Students’ 

Attitudes, Habits, and Perceptions", by Ho Pham Xuan Phuong (2024), AI tools like ChatGPT may 

significantly increase student engagement and facilitate language acquisition by delivering interactive 

and real-time feedback. The study suggested that students revealed positive attitudes regarding the ones 

who used ChatGPT. The study also highlights that students find ChatGPT helpful in translation, 

improved their reading skills, and increased their motivation and confidence in using English. However, 

the study also highlighted the significance of adequate training to both teachers and students to minimize 

misuse, such as plagiarism and over-reliance on the technology. Research also revealed, in another study 

titled “Exploring Teachers’ Attitudes towards Using ChatGPT,” by Iqbal et al., (2022) that many 

educators feel unprepared to use AI tools effectively due to a lack of training and support. Participants 

who were interviewed indicated that understanding and utilizing ChatGPT requires substantial effort and 

familiarity with the technology from training to personal effort to learn the tool. Additionally, some 
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showed concerns about the ethical side of using AI and how would that lead to problems like cheating 

or plagiarism growing. 

Despite the growing interest in technology-assisted language learning, there is a gap in the literature 

regarding the specific attitudes of EFL students and teachers towards the usage of large language models 

like ChatGPT in EFL classes. Previous research has not adequately addressed the nuances of these 

attitudes, which is the focus of this study.  

2. Statement of the Problem 

Despite the potential of AI tools like ChatGPT to revolutionize language learning, their adoption in 

educational settings is met with skepticism. Teachers and students are uncertain about their reliability 

and effectiveness. There is a gap in understanding how ChatGPT can be seamlessly integrated into EFL 

curricula to enhance language skills while addressing cultural and pragmatic dimensions of 

communication. This research aims to explore these issues, focusing on the attitudes of Master 1 English 

Language students and teachers at Abbas Laghrour Khenchela University towards the use of ChatGPT 

in their language learning and teaching practices. 

3. Research Questions 

This study addresses the following research questions: 

a. What are the attitudes of EFL students about the usage of ChatGPT in EFL learning? 

b. What are the attitudes of EFL teachers about the usage of ChatGPT in EFL learning? 

c. How can ChatGPT be used effectively to enhance EFL learning? 

4. Objectives of the Study 

The objectives of this study are to: 

a. To investigate the attitudes of EFL students about the usage of ChatGPT in EFL classes. 
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b. To investigate the attitudes of EFL teachers about the usage of ChatGPT in EFL classes. 

c. To explore the effective use of ChatGPT to enhance EFL classes. 

5. Significance of the Study 

     This study is significant because it explores the intersection of artificial intelligence and language 

education, contributing valuable insights into how modern technology can enhance EFL teaching and 

learning. The findings will offer practical recommendations for integrating AI tools like ChatGPT in 

educational settings, potentially transforming language education by making it more interactive and 

personalized. By addressing both the benefits and challenges, this research aims to help educators better 

understand and utilize AI in their teaching practices. 

6. Research Methodology 

     This study employs a convergent mixed methods approach to gather comprehensive data on attitudes 

towards ChatGPT in EFL classes. It combines quantitative data from questionnaires with qualitative 

insights from interviews to provide a well-rounded understanding of the research questions. The study 

population includes Master 1 students and teachers at Abbas Laghrour Khenchela University, chosen for 

their proficiency in English and familiarity with educational technology. A simple random sampling 

technique ensures objectivity and representativeness. Data collection involves distributing 

questionnaires to students and conducting interviews with teachers, enabling a thorough analysis of the 

perceptions, benefits, challenges, and practical implications of using ChatGPT in EFL education. 

7. Research Methodology 

This study uses a convergent mixed-methods research design, which involves both quantitative and 

qualitative data collection and analysis. The quantitative data will be collected through a survey with 

EFL students, which will include closed-ended questions about their attitudes towards the usage of 
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ChatGPT in EFL learning. The qualitative data will be collected through interviews with EFL teachers, 

which will include open-ended questions about their experiences and attitudes towards the usage of 

ChatGPT in EFL learning. The data will be analyzed using descriptive statistics and thematic analysis. 

7.1. Research Design 

A Convergent mixed-methods research design will be employed. The purpose behind this choice 

is to gather both quantitative and qualitative data, providing a comprehensive understanding of bot 

students and teachers attitudes towards the topic at hand. 

7.2. Research Tools 

● Survey questionnaire: applied to students. 

● Interview guide: applied to teachers. 

Data will be collected through surveys and semi-structured interviews. Surveys will help gather 

quantifiable data about attitudes, while semi-structured interviews will have a set of core questions but 

allow for flexibility later to explore additional questions or topics based on the participants’ responses 

and to provide in-depth insights about the topic in hand. Both tools align with the research objectives. 

7.3. Population of the Study 

The study will focus on Master 1 EFL students and their teachers in Abbas Laghrour Khenchela 

University for their advanced level of language proficiency and their preparation for advancing to Master 

2. Their research work, writing and reading skills are suitable for this research, and that might influence 

their attitudes and perceptions towards the usage of AI tools like ChatGPT in their classes. 

Understanding their perspectives at this stage is critical for optimizing and ensuring a smooth integration 

of this technology in advanced language education. 
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8. Structure of the Dissertation 

This study will contain two chapters. The first chapter will be a theoretical part discussing the 

history of technology implementation in EFL classes. It will also discuss AI and what it is leading to 

ChatGPT and how it works. The second chapter will be a practical part, where it will be the heart of 

this study. It will contain the methodology in which the research will follow and how the data will be 

collected. 

The theoretical part of the dissertation will incorporate a comprehensive review of the elements 

critical to understanding what ChatGPT is, and AI tools like it and its integration in EFL education. It 

will include a literature review containing the historical background of technology in education, the 

significance of knowing attitudes in improving EFL learning, and the specific role of ChatGPT in EFL. 

The theoretical section will also explore the influence of educational technology on language 

acquisition and the evolving landscape of language learning tools. 

The practical part of the dissertation will touch upon the elements relevant to applications of the 

study. This will involve data collection methods which are surveys, interviews, along with the analysis 

of obtained data. The practical part will present the findings from the research on the attitudes of 

Master 1 EFL students and teachers towards ChatGPT in EFL. The conclusion and recommendations 

derived from these findings will provide practical guidance for optimizing and smoothly integrating 

ChatGPT and AI tools like it in EFL Classes.  
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Chapter One: An Overview of Technology-Based and Artificial Intelligence Learning in EFL 

Classes. 

Introduction 

This Chapter includes a comprehensive overview of the integration of technology in education, 

encompassing the use of computers, smart boards, displays, and overhead projectors, has become crucial 

with the introduction of the internet. These tools are currently common in educational institutions at all 

levels, enhancing teaching and learning processes in English as a Foreign Language education. This 

innovation has led to more collaborative, accessible, and efficient methods of teaching. Information and 

Communication Technology (ICT) integration and the adoption of new methods of instruction offered 

by digital technology have transformed numerous elements of EFL education. This Chapter also includes 

a dive into the subject of Artificial Intelligence, its types and capabilities leading to the introduction of 

ChatGPT and its technicalities. As technology grows more advanced, the incorporation of Artificial 

Intelligence into English as a Foreign Language classes is a promising tool to enhance language-learning 

experiences for students. With the rapid development of AI, including the one of ChatGPT, educational 

institutions are seeking new possibilities to take advantage of AI for boosting language-learning 

outcomes.  

1.1. Technological Evolution in EFL Education 

Modern technology integration into English as a Foreign Language instruction is an outstanding 

representation of innovation and evolution in an age when technology is changing educational settings. 

Considering the remarkable progress being made in several disciplines, this integration is fundamental. 

Computerization, multimedia devices, smart phones, and social media are examples of modern 

technologies that are essential for improving English language training and methodically involving 



7 

 

students. The Internet provides easy access to programs, apps, and other resources that improve the 

effectiveness of English teaching and learning. Instructors are essential in using these resources and 

implementing successful teaching strategies. Even with obstacles like change aversion and accessibility, 

teachers may be empowered by thorough teacher preparation programs and continued professional 

development. In addition, ethical issues around privacy and responsible technology usage, as well as 

evaluation techniques in a technologically advanced society, are critical. Future developments in EFL 

education are anticipated by innovative ideas like augmented reality and artificial intelligence, which 

highlights the significance of ongoing investigation and study in the area (Shonazarov, 2023).  

1.1.1. The History of Technology Use in EFL Classes 

For a century of history, the use of technology in teaching English as a Foreign Language has had a 

complex narrative that reflects both shifting pedagogical methods and wider technological advances. 

This history can be broken down into several major periods, each distinguished by the arrival of modern 

technology and instructional strategies that have influenced language learning and teaching. 

It is common knowledge these days that using technology in language classes improves both the 

process of learning as well classroom efficiency. The revolution in EFL teaching was initiated by the 

introduction of personal computers and multimedia in the 1980s and 1990s, which was then followed by 

the development of interactive software and CD-ROMs (Compact Disk Read Only memory). Since at 

least 1900, this progression has seen the introduction of several devices such as tape recorders, 

projectors, computers, and smart boards, which have been designed to accommodate different learning 

styles, particularly aiding learners who are used to digital technology. The use of technology in language 

education adapts to the preferences of learners, which culminates in improving the process of learning 

(Hockly, 2014). 
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Technology is playing a bigger part in foreign language education especially as teachers started to 

realize how effective it is in fostering both individual and group-learning situations. The 1980s witnessed 

the initiation of language laboratories, radio, television, and early CALL systems into language 

classrooms. These programs primarily focused on drill and practice activities. The late 1950s saw the 

accessibility of audiotape, and the 1970s marked the rise in popularity of audiocassettes. These advances 

were accompanied by the major contribution of audio resources. As a result, audio language laboratories 

were developed, offering teachers and learners easier access to audio materials. Later, new digital audio 

formats including computer-based digital audio and audio compact discs (CDs) were developed, which 

improved the language learning experience (Ghasemi et al., 2011).  

Audiovisual tools in English language training have increased interest and practical use of real 

listening materials, making them essential for acquiring a language. According to Krashen's (1985) input 

theory, language learning requires significant understandable input, especially when reading and 

listening. Reading and listening skills are connected by extensive listening activities on common themes. 

Computers and projection equipment enhance visual material with interactive audio, letting students 

hear authentic voices after reading. Modern textbooks include interactive audio CDs that improve 

vocabulary, cross-cultural comprehension, and language skills. Moreover, students may participate in 

listening exercises on-the-go utilizing MP3 players and mobile phones (Ürün, 2015). 

The prevalent use of technology in EFL classrooms highlights the discipline's flexibility and search 

for innovative pedagogical approaches. Modern internet and mobile platforms, as well as conventional 

audio-visual tools, improve language teaching and learning. The future of EFL teaching will be 

undoubtably impacted by technological advancements, presenting new avenues for innovation and 

advancement (Hockly, 2014). 
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1.1.2. Importance of Integrating Technology in Language Education 

Technology serves as a complementary factor that is influenced and sculpted by the human aspect, 

namely learners and educators. The blending of traditional and modern learning methods in a holistic 

manner is undeniably essential to effectively satisfy the requirements and expectations of students. 

Technology offers a range of reliable resources for teaching the four language skills (reading, listening, 

writing, and speaking). As a result, the integration of technology in language instruction has become 

crucial in modern language education (Ürün, 2015).  

Acknowledged as a valuable tool for learning in the digital age, technology is becoming a worldwide 

trend in education currently. It is now essential for society to embrace technology in contemporary 

education to stay ahead of the continuously globalizing world. It facilitates the advancement of teaching 

and learning techniques by acting as an essential link to growing knowledge, science, and information. 

It also offers a variety of characteristics in the field of English language teaching, providing students 

with new learning opportunities that are unavailable in traditional classroom settings. From early 

childhood to higher learning, all educational levels exhibit this interconnectedness. Academics such as 

Mafuraga (2017) and Gibbs (1994) stress that technology is actively included into the teaching and 

learning process in contemporary education. Given that, technology is recognized as a vital component 

of education (as cited in Rintaningrum, 2023). 

When skillfully incorporated into the curriculum, technology tools have the potential to expand 

learning opportunities. Students and teachers alike can acquire up-to-date material from primary sources, 

collaborate with academics and professionals from all over the globe, and exhibit their professional 

knowledge via the use of multimedia. As a result, the seamless integration of these digital tools into the 

teaching and learning process not only enhances student engagement in their educational endeavors but 
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also encourages active participation, making the learning experience livelier and enriching (Rathore & 

Sonawat, 2015). 

Technology-assisted English language learning is a scientific application that seeks to satisfy human 

requirements and accelerate the fulfilment of each task. As cited in Pratiwi et al. (2021), Ghasemi and 

Hashemi (2011) state, "Utilization of technology and media-based technology in learning is believed to 

be able to provide many benefits and positive effects" (p. 114). Researchers hypothesize that by 

simulating face-to-face interaction with English-speaking cultures and nations, skillfully integrating 

technology into the classroom may raise student motivation. In addition, it gives users access to a 

multitude of global educational materials, supports a variety of learning approaches and styles, 

encourages learner autonomy, sharpens critical thinking abilities, and offers solutions for a range of 

learning difficulties. 

In short, employing technology in language learning is becoming more than a trend; it is an absolute 

necessity for building lively and productive learning environments. Among contemporary learners, this 

integration provides a multitude of advantages, turning language training into an immersive, interesting, 

and unique experience. Looking ahead, it appears clear that technology will persevere in its 

incorporation, ensuring that educators accommodate with innovations and establish a technologically 

proficient learning environment that can meet the changing demands of the twenty-first century. 

1.1.3. Emergence of Computer-Assisted Language Learning 

The need to teach foreign languages gave rise to a new interdisciplinary field in the 1980s called 

Computer-Assisted Language Learning. An educational method refers to how learners make use of a 

computer to enhance their proficiency in a foreign language. The increasing use of computers made it 

clear how essential it was to acquire computer literacy and linguistic skills. Language teachers have 
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actively embraced novel technologies as innovative teaching tools. They combine a variety of digital 

tools, such as language learning applications and online platforms, to improve student involvement and 

provide an engaging learning environment. Multimedia computers, the Internet, and the World Wide 

Web have significantly increased the number of CALL programs available. These tools include a variety 

of instructional activities and materials for grammar, vocabulary, listening, pronunciation, and 

interactive learning (Seljan et al., 2004). 

To provide students with individualized and engaging language learning experiences, CALL 

integrates technology with traditional language teaching techniques. This is consistent with the idea of 

technology-enhanced language learning (TELL) in general. According to Davis (2006), this widespread 

innovation is altering education by becoming an integral element in classrooms. Technology is not only 

being utilized to assist traditional methods of teaching but is also offering new means of learning that 

were previously inaccessible, such as interactive and individualized language practice, immediate input, 

and access to a wide variety of internet resources (as cited in Chen, 2021). 

The widespread availability of computer-mediated communication (CMC) has had the most 

significant impact on the utilization of computers in language education. Computers have transitioned 

from being tools for processing and displaying data to becoming essential instruments for 

communication, performing both functions effectively. As a result, they are increasingly recognized as 

playing a vital role not only in business but also in educational settings (Warschauer & Healey, 1998, as 

cited in AbdAlgane, 2023).  

In addition, computers have become a more significant tool in language learning over the past three 

decades. There is a growing recognition of the idea that information and communication technology not 

only mediate but also transforms human activity, and as a result, its use in education is gaining merit of 

its own. This challenges the traditional view held by Computer Assisted Language Learning educators 
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that ICT should only be used to an end (Warschauer, 2005). This is especially true in the field of language 

education, where computer-mediated communication is transforming teaching methods and perceptions 

of what language learning is all about as it becomes an essential component of language learning at all 

levels (Deutschmann & Vu, 2015).  

Innovative teaching methods, such as Task-Based Language Teaching (TBLT), have emerged 

because of the incorporation of Computer Assisted Language Learning into language education. This 

approach purposefully uses computer-assisted techniques to improve language-learning outcomes. The 

tenets and characteristics of the CALL approach are in perfect harmony with TBLT theory, which 

emphasizes task-based learning. These exercises are intended to stimulate learners' active participation, 

promoting the use of language in everyday situations, and offering an engaging environment in which 

they apply the recently learned language skills to work. In addition to modernizing language teaching, 

the constructive collaboration between CALL and TBLT highlights how technology may improve 

language learning's efficacy and relevance in today's classrooms (Li, 2021). 

In conclusion, computer-assisted language learning is an important development in language 

education, providing innovative approaches for learners and adapting to various learning preferences. 

Conventional teaching methods have transformed because of incorporating technology, promoting 

teamwork, and utilizing sophisticated data analysis.  

1.1.3.1. Role of CALL in Enhancing Language Learning and Improving Language Proficiency 

Computer-assisted language learning has become well-known in the field of language education for 

its ability to improve language acquisition. Students gain linguistic, visual, and communication skills via 

computer-equipped language laboratories and multimedia tools. Salaberry (2001, as cited in AbdAlgane, 

2023), demonstrates how computer-assisted instruction (CAI) helps teachers keep track of and assess 
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their students' development. While electronic dictionaries provide fast access to synonyms and 

grammatical recommendations, online training revolutionizes language education. 

There are several benefits associated with using computers in the classroom. Research has shown 

that not only does it help students learn, but it also enhances their capacity to study on their own, evaluate 

data, think critically, and solve problems (Goldman et al.,1999; Smith, 2008). Al Abdel Halim (2009) 

has reported significant improvement in students’ reading comprehension and speed in research using 

computer-assisted reading teaching. In a similar vein, Noemi (2007) asserts that even though computers 

may never entirely replace teachers, they may provide advantageous, affordably priced supplemental 

tools that improve learning in the classroom. Moreover, research has shown that computers not only 

support higher-order thinking, but problem also solving, and visual, verbal, and kinesthetic learning 

(Turnbull & Lawrence, 2002). However, they also provide instant feedback, experiential learning, and 

group instruction (Hani, 2014).  

Second language learners may have greater independence from classes and the ability to work on 

their course content whenever they want thanks to computers and the language learning applications to 

which they are connected. When combined with traditional second language classroom study, computer 

technology enhances the learning experience by providing flexible, personalized, and readily accessible 

educational opportunities. Another benefit is that students can study more independently, giving the 

teacher more time to focus on the aspects of teaching foreign languages that the computer cannot yet 

accomplish, like teaching pronunciation, practicing spoken dialogue, authoring essays, and conducting 

presentations. There are numerous advantages to modern computer technology for language learning, 

but one of the biggest benefits of CALL's expansion is that software developers and language teachers 

are no longer restricted to using computers only for grammar practice in the classroom (Ghashghaei, 

2020). 
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CALL's adaptability allows it to be used to assist with an extensive variety of language competencies, 

including speaking, writing, listening, and reading. It is noteworthy that CALL is more successful when 

it is directed towards specific skills, indicating that it may produce significant changes in noticeably 

short amounts of time. Therefore, CALL's natural flexibility and interactive features improve language 

acquisition for speakers of a variety of languages. By establishing an immersive learning environment, 

CALL places the student at the center of the teaching-learning process. The computer and software 

components provide a rich and varied landscape for communication practice within this dynamic setting. 

This special arrangement encourages a more dynamic and participatory learning environment by 

allowing students to connect with the language actively and meaningfully (European Centre for Modern 

Languages, 2014). 

Language education has witnessed a revolution due to computer-assisted language learning, which 

has significantly increased competence and acquisition. Known for its effectiveness, CALL provides 

computer-equipped laboratories and multimedia tools for a range of skill levels. It was created in 

accordance with technological developments and research on language learning and it is currently 

essential in education for improving language proficiency and acquisition (Elwakeil, 2017). 

1.1.3.2. Early Computer Programs for Language Learning 

The use of computers in language instruction has revolutionized teaching methods. In the middle of 

the 20th century, early Computer-Assisted Language Learning programs started developing. By 

combining pedagogy and technology to improve language learning, these programs marked the 

beginning of a dramatic change in the field of language teaching.  

Due to changes in pedagogy and technology breakthroughs, early computer programs for language 

learning have seen substantial alterations throughout time. These programs have changed as computer 

power has increased, initially limited by the constraints of the first generation of microcomputers. 
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Language teachers now include various technologies that were initially meant for business usage. 

Compared to previous, more constrained drill and practice or games programs, these tools offer 

improved content flexibility. They include word processors, spreadsheets, databases, text analyzers, and 

telecommunications technologies. These tools also increase student engagement with the material and 

provide a stronger alignment with students' life goals (Thrush, 1988). 

     According to various experts and practitioners, computers offer considerable benefits in today's 

language instruction. Students of a language may obtain the agency to take leadership of their language 

learning via CALL. Students of a second language may leverage the adaptability allowed by 

contemporary computer technology, software, and the language-learning programs supplied by these 

resources by attending fewer sessions and devoting more time to solo study. Learners of a second 

language may benefit in these and other ways through participation in language learning programs (Rost, 

2002; Salaberry, 1999, as cited in AbdAlgane, 2023).  

In short, the first steps toward incorporating technology into language education were taken by early 

computer programs for language acquisition. Despite their limitations in terms of capability and breadth, 

they set the stage for the creation of more advanced CALL systems that have revolutionized language 

learning in the contemporary period. The discipline of teaching languages is still impacted by their 

legacy, which emphasizes the value of creativity and adaptability in response to technological changes 

(Thrush, 1988).  

1.1.4. Emergence and Use of Multimedia Resources in Language Education 

The growing popularity of multimedia resources has profoundly affected the landscape of education, 

learning, as well as knowledge distribution. Multimedia, by definition, relates to the integration of 

numerous types of media, including text, graphics, audio, video, and animation, to transmit information 
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or promote learning. This integration takes advantage of the qualities of each medium to deliver a 

broader, more interesting, and more successful learning experience.  

A dynamic combination of text, music, images, animation, video, and interactive components is 

referred to as multimedia. It is accessible by electronic devices such as computers and gadgets and is 

employed in live performances. It provides a multimodal investigation of surroundings via text, graphics, 

images, music, and video, all of which are stored and displayed via multimedia devices. Information 

integration is improved, according to research, when words and visuals are combined. Using technology, 

this varied combination of text, symbols, images, music, video, and animations improve understanding 

and memory retention. (Alemdag & Cagiltay, 2018; Chen & Liu, 2008; Guan et al., 2018; Kapi et al., 

2017). Through static and dynamic images, multimedia technology, which consists of both hardware 

and software, facilitates spoken instruction, and improves expressiveness and understanding. By fusing 

print and digital components to improve conceptual comprehension, its integration, variety, and 

interactivity allow for the efficient exchange of ideas and information (Thamarana, 2016).  

Education is becoming increasingly important in the twenty-first century where multimedia 

technology is used to promote learning and increase cognitive processes (Selwyn & Gordard, 2003). 

According to LeFoe (1998) and Relan and Gillani (1997), educators recommend multimedia technology 

for stimulating creativity and enhancing conventional teaching methods. Multimedia in language classes 

raises student interest and improves participation. Students now have greater opportunities to network 

thanks to developments in information and communication technology, particularly the Internet and 

interactive multimedia technologies. Through technology-mediated coaching, students may get advice 

and comments from subject matter experts. This can involve live video sessions for students to interact 

with professionals, pre-recorded lectures or tutorials for flexible viewing, and written feedback on tasks 

done online. Moreover, online chat groups and forums offer opportunities for students to engage with 
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experts, enhancing their grasp of the topic. This approach not only widens access to expert knowledge 

but also offers personalized and timely assistance tailored to individual learning needs. (Thamarana, 

2016). 

Given that multimedia is known to simultaneously influence several senses at once, it is evident that 

it serves as a crucial component for English as well as foreign language teaching. Multimedia offers a 

higher potential for learning and may provide a true, sensory learning experience, according to Lindfors 

(1987). Furthermore, in the words of Mbarha et al. (2010), multimedia may be a useful tool for managers 

and students to link and apply theory-based learning in the classroom to study real-world situations. 

Moreover, multimedia, according to Mayer (2003), encourages deeper learning as it is currently a widely 

used teaching resource in English and foreign language classes due to its many advantages. These 

include:  

▪ Being up to date and trendy.  

▪ Being user-friendly and inexpensive.  

▪ Being visually compelling and appealing to students.  

▪ Stimulating and, most importantly, being a natural part of students' everyday lives (Klimova, 2013). 

It is believed that using multimedia resources in language education may improve teaching and 

increase student engagement. The capacity of multimedia to entertain through various audiovisual 

elements, portray authentic language use in real-life contexts, and inspire language learners through 

engaging and interactive content, collectively underscore its significant impact on the process of 

acquiring language skills. The generalization that is drawn is that multimedia learning environments, 

which accommodate a diversity of learning preferences and styles, are more engaging and effective than 

traditional classroom settings (Bărbuleţ, 2023).  
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1.1.4.1. Language Laboratories and the Employment of Audio-Visual Aids in Language 

Education 

Language learning has been completely transformed by technological advancements, which now 

provide interactive materials and excellent teaching tools. Since the beginning of the 20th century, 

teachers of foreign languages have included audio and video elements in their lesson plans, highlighting 

their significance in augmenting the educational process. Under the guidance of qualified specialists, 

language laboratories have emerged as crucial environments for real-world language acquisition 

(Krishna, 2021). 

Language laboratories have a significant impact on the enhancement of English language learning, 

particularly in the improvement of listening and speaking skills. These laboratories are pivotal in 

providing students with a structured setting where they can interact with language using technology, 

enabling them to engage in repetitive exercises and receive prompt feedback. Over time, language 

laboratories have advanced from basic audio configurations to advanced digital systems, facilitating 

personalized learning encounters. In the present day, modern language laboratories are furnished with 

innovative software and interconnected PCs, presenting a wide array of resources for language practice. 

These resources are indispensable in educational settings as they contribute to the cultivation of 

improved language proficiency among students by offering diverse opportunities for practice and skill 

development. The utilization of language laboratories in educational institutions remains crucial for the 

continual enhancement of language learning methodologies and the promotion of language skills 

acquisition among students (Mohammed, 2017).  

Teachers started to gradually advocate the use of audio-visual aids in language education on a greater 

scale because they can enhance the learning environment and increase students' engagement and 

enjoyment. According to research by Çakir (2006), using a variety of audio-visual materials in language 



19 

 

classrooms increases student motivation and makes it easier for students to apply what they have learned 

to real-world situations. Adding to this, Mathew and Alidmat (2013) investigated the usefulness of 

audio-visual aids in the context of English language teaching (ELT) in Saudi Arabia. They discovered 

that the use of audio-visual aids in undergraduate EFL classes had a favorable effect on teachers and 

students, raising the level of engagement and efficacy of the lesson (Mathew & Alidmat, 2013, as cited 

in Al Mamun, 2014). 

     The Integration of technology, which is a product of social demands and is inseparable from society, 

is necessary for language acquisition. Teachers need technology that is appropriate for the teaching-

learning environment. To ensure children are technologically ready, educational adjustments should 

include curriculum, infrastructure, organization, and money. Language acquisition is aided by audio-

visual resources, which provides a variety of useful media and presentation techniques. When used 

properly, these resources enhance language acquisition by appealing to both the visual and aural senses 

and aiding the comprehension of other cultures (Çakır, 2006).  

1.1.4.2. Introduction of CD-ROMs and Multimedia Software 

In the subject matter of digital storage and multimedia distribution, the CD-ROM, which stands for 

Compact Disc Read-Only Memory, emerged as an innovative technological advancement designed to 

store diverse forms of computer data. CD-ROM and its variations are essential distribution mediums in 

the context of multimedia, with CD-ROM being particularly important in satisfying the storage 

requirements of multimedia while enabling dissemination. It provides unparalleled benefits in terms of 

portability, strength, and dependability. By combining text, voice, still and moving pictures, and 

interactive elements, multimedia transforms communication by giving users a variety of avenues for 

personal interpretation and inquiry. Standard computers connected to CD-ROM players may access 

multimedia CD-ROM titles, which provide interactive experiences such as multimedia encyclopedias 
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that include audio, graphics, animations, and video clips to improve accessibility and user engagement. 

Overall, the incorporation of multimedia software and CD-ROMs into the classroom has improved 

student engagement, enabled interactive learning, and offered creative approaches to teaching difficult 

topics. These technologies continue to play a critical part in current educational practices 

(Satyanarayana, 1995). 

1.1.5. Internet and Web-Based Resources 

Modern technology has changed the way people receive information in the age of the internet, giving 

teachers and students an unlimited number of options to improve the quality of their teaching. 

Technology, often known as information and communication technology, is essential for addressing the 

problems with conventional teaching methods and creating engaging English as a Foreign Language 

learning experience. Digital literacy, the ability to effectively find, evaluate, utilize, share, and create 

content using digital technologies, is crucial in this context. By using web-based resources, teachers can 

create engaging and convenient learning environments that encourage self-directed learning and the 

development of students' digital literacy (Atmanegara et al., 2013). 

The means by which information is shared and received has radically altered as an outcome of the 

internet evolution. Instead of using conventional reference books like The World Book, students 

nowadays are more likely to use internet resources like Wikipedia. Even young students may use iTunes 

to obtain music and post recordings to sites like YouTube. Postgraduate students also work together on 

assignments using social media sites like Facebook and Twitter. The need for change is highlighted by 

this transition, which also underlines how antiquated old schooling approaches are. Online resources, on 

the other hand, provide a good substitute, making teaching faster, easier to access, and more efficient 

than ever before. Plenty of educational resources, such as class schedules, discussion notes, homework 

assignments, exam questions, and video lectures, may be found for free on internet platforms. Overall, 
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the internet has completely changed education, increasing accessibility and dynamism for learners 

everywhere (Al-Muwallad, 2020).  

     When it comes to teaching foreign languages, using the internet creates a space where creative 

thinking and non-traditional methods are essential. In addition to enabling highly individualized learning 

experiences, the integration of computers and internet resources into English classes increases 

motivation, creativity, and speaking competence. Moreover, the Internet has a great deal of potential for 

teaching foreign languages. It allows students to interact with real-world scenarios that incorporate 

speaking, listening, reading, and writing in addition to other language skills, resulting in an enhanced 

and integrated learning experience (Khazhgaliyeva et al., 2023). 

The use of the Internet in EFL (English as a Foreign Language) learning offers several distinct 

advantages. Some specific features of using the Internet in EFL learning include, first, promoting 

language usage, improving synchronous and asynchronous communication among language learners 

(Kern, 1995; Warschauer & Healey, 1998), and enabling students to utilize language in real-world 

communication scenarios (Wiburg & Butker, 2002). Second, the Internet alters communication between 

language learners and instructors (Kern, 1995). According to Peterson (1997), Means and Olson (1997), 

and Warschauer, et al., (1996), computer classrooms promote student-centered learning by reducing 

instructor speaking and increasing learner involvement. Third, the Internet is a valuable source for 

genuine content, providing easily accessible information that is beneficial for learning a foreign 

language. Although there are advantages to using the internet in EFL studies, there are also substantial 

risks. The internet provides opportunities to gain experience about target cultures, develop higher order 

thinking and computer abilities (Means & Olson, 1997; Mike, 1996), expand speech discourse (Sullivan 

& Pratt, 1996), and employ sophisticated language (Warschauer, 1996). 
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The Internet provides an opportunity for EFL learners to develop their discourse, grammar, 

vocabulary, and language abilities in a real-world setting. The use of internet and its technological 

tools are essential to language learning given that they provide neutral feedback and instruments that 

allow teachers to assess the progress of students and improve their teaching methods. These tools 

improve students' entire learning experiences and produce competent, self-assured language learners by 

supporting cognitive growth and language mastery (Pushkina et al., 2019). 

1.1.5.1. The Use of Blogs, Wikis, and Social Platforms   

The emergence of blogs, wikis, and social media platforms has brought forward a major shift in the 

field of language teaching by providing new opportunities for communication, cooperation, and access 

to authentic language materials. Overall, these digital technologies are now crucial triggers that are 

driving a shift away from conventional, teacher-focused pedagogical methods and toward the creation 

of dynamic, student-focused, interactive, and very captivating learning environments.  

Social media now offers interaction, a high-quality platform, and information-sharing capabilities, 

making it a valuable resource for language learning (Chou, 2014). Understanding that language 

acquisition is a social and participatory process, social media language learning (SMLL) focuses on 

connecting language learners via the use of interactive social platforms. By eliminating limitations to 

engagement such as time and geography, it provides benefits over conventional media (Throne, 2010). 

As more educational establishments use social media, initiatives are being made to maximize its positive 

effects and incorporate it into instructional strategies appropriate for the digital age (Gibbons & 

Greenhow, 2016). The focus of discussions is on how social media may be used to support students' self-

directed learning and academic success, especially when it comes to speaking and listening skills 

(Pradeepa, 2022). 
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Additionally, over the last several decades, social media and language learning have gained 

popularity as subjects for study. Many scholars have examined the use of social media platforms like 

Facebook and Twitter to assist students with language acquisition. The use of social media platforms in 

language acquisition has been thoroughly investigated. Their main purpose is to facilitate 

communication and inspire students to learn more about the outside world. It has also been shown that 

social media improves language learning outcomes. Several studies investigated how students utilized 

social media to learn languages and how it influenced their ability to acquire grammar rules and 

communicate effectively (Haque, 2023). 

Given the flexibility of English language teaching, there is a growing need for more research into 

the educational uses of digital technologies. Among these technologies, blogs have emerged as major 

tools, acknowledged for their capacity to offer genuine and captivating language learning experiences. 

Blogs serve as means for collaborative expression and information sharing in the English language. They 

have a low barrier to entry in terms of technological skills, making them accessible to everyone. Due to 

their ability to accommodate different language levels, their multimodal nature makes them amazingly 

effective tools in language classes (Sütçü, 2020). 

A new era of learning environments has been established by the quick development of digital 

technology. In these settings, people engage with one another using a variety of flexible tools including 

social media platforms, blogs, and wikis. These platforms involve students in tasks that require the use 

of a variety of cognitive abilities, promoting the development of digital literacies necessary for 

successfully navigating digital environments (Duffy & Bruns, 2006).  
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1.1.5.2. Mobile Technology in EFL Classes: Applications for Language learning 

In view of the increased accessibility to learning opportunities and support for a variety of learning 

needs, the rising usage of mobile phones and other portable devices is changing the nature of education. 

Since they allow for adaptable and contextually appropriate activities, these technologies are affecting 

many disciplines, including language learning and teaching, and are not limited to one topic. This change 

has the power to completely transform the way of teaching, encouraging innovative thinking and 

adaptability (Kwangsawad, 2019).  

Smartphones and portable devices’ popularity parallels the shift from an industrial to a media-driven, 

information-based economy. In a connected world of global communication and fast knowledge 

development, consumers and creators of information have dual responsibilities that impact society. As 

the nature of knowledge quickly transforms in the 21st century, the urgency of integrating lifelong 

learning concepts into education and larger development programs becomes more essential than ever. 

These principles are essential for fair and equitable communities. In this context, mobile technology 

integration in EFL programs has been extensively studied. This study focuses on language learning 

applications that use the flexibility and accessibility of mobile devices, indicating a crucial connection 

of technology and language education in the current world (Rodríguez-Arancón et al., 2013, as cited in 

UNESCO, 2013). 

The widespread use of technologies such as multimedia messaging, Bluetooth, and wireless internet 

has made mobile phones valuable resources for language learning (Hismanoglu, Ersan & Colak, 2015). 

Driven by rapid advancement in mobile technology, this approach takes advantage of various devices 

like tablets, smartphones, and computers (Kukulska-Hulme & Traxler, 2005). It is defined as using 

portable devices like phones, and tablets for accessing materials (White & Mills, 2015). El Hariry (2015) 

defines mobile learning as utilizing a mobile device for learning, whereas Crompton (2013) expands on 
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this definition to include using personal electronic devices for learning in a variety of contexts. 

According to O'Malley et al. (2003), mobile learning encompasses any kind of learning that is 

accomplished by mobile technology. 

The merging of mobile technology, especially mobile applications, has become an integral part 

within the field of EFL (English as a Foreign Language) education. These applications allow learners 

additional freedom and autonomy in their language learning endeavors. They also permit students to 

practice numerous language abilities, such as listening and vocabulary, at any time and from any place, 

widening the scope of learning beyond the limits of the conventional classroom setting. Students use 

mobile applications, like Facebook and Twitter, to improve their listening abilities. Hence, instructors 

should help their students use them. For that reason, teachers should mentor students in the efficient use 

of mobile applications considering their passion for these technologies. In addition to that, translation 

and dictionary software give major help for vocabulary expansion, while social networking tools 

stimulate cooperative learning and discussion among students (Thedpitak & Somphong, 2021). 

The development of mobile technology has transformed education, especially in language learning. 

This trend towards adaptable and accessible learning tools reflects the developing nature of our digital 

world. By embracing these innovations, educators may equip learners with the skills needed in a quickly 

changing environment, supporting creativity and diversity in education. 

1.1.6. Artificial Intelligence in Language Education 

Decades of research into the use of technology in education have been sparked by the revolutionary 

changes brought about by the invention of computers. With the development in computing power, 

computer-assisted language learning has integrated multimedia technologies and artificial intelligence. 

Since John McCarthy first suggested it in 1956, artificial intelligence has permeated every industry, 
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affecting everything from smart technology to manufacturing. McCarthy described artificial intelligence 

as using computer systems that resemble human intelligence and learning (Mohamed, 2021). 

The integration of Artificial Intelligence technology has sparked a major shift in the field of 

Teaching English as a Foreign Language in recent years. The intersection being discussed has received 

significant academic attention, as scholars have extensively explored the various consequences and 

potential of artificial intelligence in revolutionizing language-learning methodologies. Previous studies 

have highlighted the substantial influence of artificial intelligence in enabling personalized and flexible 

learning experiences, enhancing language acquisition, and promoting interactive educational 

environments for students. AI-driven technology, including intelligent tutoring systems, chatbots, and 

learning algorithms, is now a crucial approach to offer prompt feedback, accommodate diverse learning 

preferences of students, and enhance engagement and motivation in the classroom (Yaseen & Alnakeeb, 

2023). 

Researchers have emphasized the potential of AI to transform the learning process by offering 

personalized and adaptable training. AI-driven technologies such as intelligent tutoring systems, 

chatbots, and learning algorithms have attracted significant interest in recent studies due to their potential 

to enhance language acquisition and increase communicative skill. There is a consensus that the 

mentioned technology interventions enhance student engagement and motivation due to their ability to 

deliver prompt feedback, accommodate different learning styles, and promote dynamic learning 

environments. Moreover, the impact of artificial intelligence on language teaching techniques has been 

thoroughly examined in scholarly literature, specifically with the use of AI-powered systems to create 

curricula and pedagogical strategies. Academics have underlined the benefits of employing AI to 

enhance all parts of the language-learning process, from vocabulary growth and grammatical 
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comprehension to better pronunciation. This, in turn, serves to increase people's language and 

intercultural skills (Yaseen & Alnakeeb, 2023).  

     Artificial intelligence in language learning offers learners and teachers customization and flexibility 

in the classroom, improving student's performance and reducing administrative tasks. Linguists and 

language teachers are drawn to AI because of its capacity to faithfully imitate real languages and 

comprehend spoken dialogues. It helps with machine linguistics' creation of computer languages, 

automated translation, and enhancing human-machine communication. It is thought that language 

learners may benefit from AI-powered learning (AIL), which provides personalized, adaptable, and 

interesting learning opportunities. It helps students modify their learning styles and aids educators in 

developing sophisticated learning environments. The three types of AI solutions that Baker and Smith 

(2019) identify are system facing, learner-facing, and teacher-facing technologies. System-facing 

technologies interact with the educational system itself, managing administrative tasks and optimizing 

processes. Learner-facing technologies directly support students in their learning journey through 

personalized tutoring systems, adaptive learning platforms, and educational apps. Teacher-facing 

technologies assist educators with tasks such as lesson planning, grading automation, and data analytics 

to track student progress, thereby enhancing teaching effectiveness and efficiency. Each of which caters 

to a particular need in education. AI-driven language learning solutions allow for more personalized 

instruction by adjusting course materials, providing customized support, and evaluating large volumes 

of student data. This allows teachers to work on other important assignments (Abdelatif & Siddiqui, 

2021). 

To put it simply, using AI improves the quality of teaching and learning while giving students the 

tools they need to fulfil their potential in today's technologically advanced environment. Future EFL 
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classes have been effectively influenced by AI, which provides teachers and learners with efficient and 

personalized language learning chances (Mohamed, 2021). 

1.2. Overview of Artificial Intelligence in EFL Classes 

As AI has become this driving force that is leading the ambitions of big tech companies such as 

Microsoft similar ones to it in the recent years, it is important to delve into understanding what of this 

technology, how it works, its implications and how it can be utilized to improve the daily life of people 

and their productivity. In this section, a comprehensive overview of AI will be provided and explored, 

breaking it down to its general definition and exploring its types to have the knowledge needed to grasp 

the nature of what ChatGPT is and how it can do what it does. 

1.2.1. Definition of Artificial Intelligence 

Understanding the broad definition of AI is the first step to understanding how to ingrate it into the 

EFL scene. Recent literature provides several definitions of AI to have a proper delve into this 

technology and have a comprehensive understanding of what it is. 

According to the website of Google Cloud (n.d.), Artificial intelligence is a scientific discipline 

focused on constructing computers and robots capable of reasoning, learning, and doing tasks that often 

need human intelligence or involve data beyond human analytical capabilities. This definition focuses 

on the ability of the machines to mimic human intelligence in knowledge acquisition and processing 

information. 

Laskowski and Tucci (2023) added that AI refers to the ability of computers and software to simulate 

the human intelligence and reasoning process, as well as language simulation, speech recognition and 

computer vision. This definition expands on the previous one, that reasoning is not the only field in 
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which AI is capable of, but processing language as well in both of its forms, and adding to that, the 

ability to process visual information.  

      Another definition that describes what AI represents is from Haton. (2006). He mentions that 

AI involves the design and development of computer systems that exhibit the capability to resolve tasks 

that usually necessitate human intelligence. He adds that these tasks relate to natural human actions, such 

as vision or natural language comprehension, and are characterized by their high complexity, and 

typically unsolvable using traditional algorithmic computer techniques. This definition means that AI is 

far more complicated than ordinary computer software, and manipulate organic data rather than, and not 

only, numerical data. 

1.2.1.1. Types of Artificial Intelligence 

AI can be categorized into several kinds based on multiple criteria; understanding those types is 

crucial for grasping the nature of AI, its depth, and its capabilities. In the following section, AI types are 

demonstrated based on their computational capabilities, functionalities, and learning capabilities. 

1.2.1.1.1. Artificial Intelligence Types Based on Capabilities 

This section categorizes AI considering its capabilities and raw computational power to gain insight 

into the different AI models and how they are used in the real world. 

a) Artificial Narrow Intelligence (ANI), often referred to as narrow AI or weak AI; it refers to AI 

systems that are specifically built to do extremely specific tasks or execute specified orders and 

cannot independently learn any knowledge or skills beyond its premade design. Examples of this 

type of AI are Image recognition software, self-driving cars, and virtual assistants like Apple’s Siri 

or Google assistant that only reacts to voice commands that are pre-designed (Betz, 2023).  
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b) Artificial General Intelligence (AGI), commonly referred to as general AI or strong AI; this type 

characterizes AI that can learn, has reason, and performs a wide variety of behaviors comparable and 

simulative to humans (Betz, 2023). ChatGPT is the closest AI program to ever reach this definition, 

yet it is not considered to be AGI since it lacks the understanding of language (Guinness, 2023). 

c) Artificial Super intelligence (ASI), or super AI, is a type of AI that is only theoretical for now, and 

it is only of science fiction. It is claimed that once AI has achieved the general intelligence level, it 

will quickly learn at a pace so fast that its knowledge and skills will grow greater than that of humans 

even (Betz, 2023). 

1.2.1.1.2. Artificial Intelligence Types Based on Functionalities. 

This section lists AI types based on how AI is applied, the way it processes data, interacts with its 

environment and how it achieves the tasks it has been assigned to in the real-world application. 

a) Reactive machines are the oldest versions of AI systems that have extremely restricted functionality. 

They imitate the human mind’s ability to respond to diverse sorts of stimuli. In contrast to more 

advanced AI systems, these devices do not have memory-based capabilities, rather, they function 

with a focus on the present, responding to inputs with pre-programmed actions or responses, and 

such computers cannot use previously learned nor could learn from experiences to guide their tasks 

(Shtia, 2024). 

b) Limited memory machines are systems that exhibit the ability to learn from existing data and use 

that information to make decisions and judgments in the future that are based on the learned data. 

They also have all the features of fully reactive machines. For example, to train an image recognition 

AI to name objects, it scans hundreds of images along with their labels to learn about what that image 

is and what object is in the frame of that image. Then when such an AI scans an image, it uses the 

training photos as a guide to understand what is included in the image that is given to it (Joshi, 2019). 
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c) Theory of mind AI is the next step in the development of AI, as it can understand the thoughts and 

emotions of the entities it is reacting and responding to. However, it is not out for the public yet and 

does not fully exist since it is still under research (Joshi, 2019). However, new models from OpenAI, 

especially the model GPT-4o (omni) has shown, in a live demonstration, the ability of this model to 

understand human facial expressions and voice tones, as well as responding appropriately to those 

emotions (OpenAI, 2024). However, the model has not been under any benchmark to evaluate the 

consistency as well as the efficiency of such model to be a theory of mind AI. 

d) Self-aware Artificial Intelligence is the last step of what AI development would reach and it is only 

hypothetically existent. Self-aware AI or sentient AI, in theory at least, is a type of AI that is aware 

of its thoughts and emotions (Glover, 2024). Self-aware AI is predicted to be comparable to the 

human brain to the point of self-awareness, having subjective experiences, evoking emotions, having 

wants, beliefs and goals on its own. In the meantime, Sentient AI is only a theory and does not exist, 

but research is currently being conducted to achieve such a technology, and it is hotly debated about 

whether we should try to create such a technology (Glover, 2024). 

1.2.1.1.3. Artificial Intelligence Types based on learning capabilities 

This section classifies AI based on the way AI acquires knowledge, adapts to added information, and 

refines it, and how it changes its behavior accordingly. 

a) Machine learning is an AI learning system that collects knowledge from data to create predictions 

and judgments as well as decisions. It a type of AI that functions by acquiring knowledge using data, 

statistics and through trial and error with the goal of optimizing task processes and innovating for 

more efficient processes to do the tasks the task at hand (Daley, 2022). Machine learning enables 

computers to learn in a way that is like that of humans, enabling them to tackle some of the most 

difficult issues facing society today, using algorithms to evaluate data and find patterns or 
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correlations within the data to make decisions based on them to automate tasks and reduce human 

participation and error (Cloud Academy Team, 2023). 

b) Deep learning is a category of Machine Learning and another sub-field of AI in general. It is a 

sophisticated AI system that employs Artificial Neural Networks (ANNs), a neural network that 

simulate the human brain’s physical functionality to manage difficult problems, such as image 

identification and the processing of natural languages (Daley, 2022). Deep learning neural networks 

include numerous layers, containing input and output layers, and can carry complicated tasks (Cloud 

Academy Team, 2023). 

c) Reinforcement learning is a type of AI machine learning system that learns by trial and error. It 

learns by improving its behavior to accomplish defined goals. discovering the most efficient ways to 

achieve those actions in set environment and gaining the most reward for achieving those actions 

(Cloud Academy Team, 2023). Over time, the AI learns from its surroundings and refines its 

behavior through a feedback mechanism that usually consists of rewards and punishments (Hashemi-

Pour & Carew, 2023). 

1.2.1.2. Examples of AI Tools 

After exploring AI and the several types of it, it is important to have some concrete illustration of 

the various technologies of AI and how they are used in the real-life contexts. This section lists the 

numerous examples of the applications of AI in the real world to gain invaluable insights into their 

utilities. 

a) Robotics is a discipline that based on not AI specifically, but on building and developing machines 

that can perform physical tasks. Although, it can be indirectly connected to AI by including AI 

systems into robots’ software to appear more human. Through the incorporation of AI into robots, 

they are capable of autonomously navigating their surroundings, detecting, and categorizing assorted 
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items, and handling objects without the need for human intervention (Martin, 2023). AI equips robots 

with abilities such as understanding space, have visual perception and precise control of movement, 

and enabling them to do jobs that require intellect and flexibility (Cloud Academy Team, 2023).  

 

Figure 1 

Atlas Robot (Boston Dynamics, 2023) 

 

b) Computer Vision is a form of artificial intelligence that enables computers to understand and 

analyze visual data from the environment. The employment of computer vision can be seen in 

technology such as facial recognition, image and video analysis, and self-driving vehicles (Cloud 

Academy Team, 2023). 

c) Speech recognition technology, or as it is referred to in short “speech-to-text” is an AI technology 

that enables machines to recognize and convert the speech of human spoken language into text. 

Speech recognition technology is used in many modern devices today to enable users a hands-free 

experience for convinces and give accessibility to the disabled people to use technology more 

conveniently (Lutkevich & Kiwak, 2021). 
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d) Generative AI is a field of AI that is related to deep-learning models which can process raw material, 

such as the whole of Wikipedia or the complete works of Van Gogh, and therefore, acquire the 

capability to produce outputs that are mathematically close to the original work when given a prompt 

(Martineau, 2023). 

 

e)  Natural Language Processing (NLP) is a field of AI that helps machines to perceive and process 

natural human language (Cloud Academy Team, 2023). NLP has applications in increasing user 

experience and communication in applications and technologies like Chatbots like ChatGPT.  

Figure 2 

An AI generated image by 

Midjourney 



35 

 

Since communication is a huge part of human life, it is utilized to deliver information or to 

express emotions. Since natural human language is the primary option to achieve communication, it 

would be compelling to interact with machines directly using natural language. To achieve that, 

communication happen between machines and humans using NLP. Many applications of natural 

language processing (NLP) exist, including speech recognition, email filtering, grammar and style 

checkers, language translation, document analysis, smart assistants, and more. (Saleem 2023) A 

more advanced AI model that pushes natural language processing (NLP) to a higher level is called 

generative AI. It produces text, speech, images, and voice and gives rise to a different kind of 

generative AI called chatbots and virtual assistants, such as ChatGPT (Martineau, 2023). 

f) Large Language Models (LLMs) are a form of AI systems that employ deep learning techniques 

using artificial neural network and enormously big data sets to interpret, summarize, synthesize, and 

forecast new material. The phrase generative AI is also intimately associated with LLMs, which are, 

in fact, a sort of generative AI that has been particularly architected to help produce text-based 

materials (Kerner, 2023).  

g) Transformers: A transformer model is a neural network AI model that is based on a scientific paper 

called “Attention is all you Need,” introduced by Vaswani et al. (2017). It is an artificial neural 

network that uses natural language processing to understand context and meaning by analyzing 

relationships of data statistically in linear data that go in one direction like words in a sentence and 

human language, or non-linear data like data branches that would go to multiple directions (Merritt, 

2022).  

In this research, and to understand the transformer technology better, ChatGPT has been asked with 

this prompt: “explain the concept of a transformer in a simple way for someone who doesn't know tech.” 

The answer of the prompt was: 
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“Imagine you are at a party and trying to follow a conversation. There are many people talking, but you 

want to focus on what is important for understanding the story being told. In this scenario, your brain 

picks out the key words and phrases that are crucial to the narrative while ignoring less relevant 

background noise. This is like what a Transformer does in machine learning. A transformer model "pays 

attention" to the most important parts of the data it is processing. When you listen to a story, you do not 

always need to track every word in order; you can jump around to piece together the key points. 

Similarly, the Transformer does not process data in a strict sequence (like earlier technologies did). It 

looks at everything at once and decides which parts are most relevant, no matter where they are in the 

sequence. Just as you use context to understand the meaning behind what someone says at a party (like 

knowing the topic of conversation), the Transformer uses context to understand data. It looks at the 

whole picture to make sense of each part. Imagine you are listening to multiple conversations at the same 

time and understanding them all. In a way, Transformers can do this with data – they can manage many 

parts of a problem simultaneously, which makes them very efficient.” (GPT-4, generated February 3rd, 

2024) 

This explanation from ChatGPT serves as an example on how it can be useful for research if used 

correctly. Although ChatGPT might “hallucinate” give some incorrect information, the model is being 

updated regularly for any bugs and mistakes it might make. These abilities are one reason it is necessary 

to know more about what ChatGPT is, and how it works. 

1.2.2. ChatGPT: Chat GPT in EFL Classes 

Now after exploring the intricacies of artificial intelligence and its diverse types, the next logical step 

in this research is to identify the nature of ChatGPT, its definition, and type of AI into which ChatGPT 

falls. This section’s aim is to give a broad understanding of ChatGPT and its workings. 
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1.2.2.1. An Overview of ChatGPT 

ChatGPT refers to Chat Generative Pre-Trained Transformer Large Language Model (LLM) that 

was invented by an AI research company, Open AI. It is a generative artificial intelligence LLM chatbot 

based on transformer technology that can interpret the natural human language and provide a response 

based on the prompt it was given (Drue, 2023). At its core is an architecture of artificial neural networks 

between what it is called parameters that simulate the neural networks in the human brain (Kyle, 2023). 

The current default public LLM for ChatGPT is GPT-3.5 (OpenAI, 2024). From the past definitions of 

the diverse types of AI, it is possible to identify the types of AI ChatGPT falls into. 

First, ChatGPT is an Artificial Narrow Intelligence (ANI) (Guinness, 2023). while ChatGPT is 

impressively good at generating human like texts, it still lacks the ability to comprehend questions in the 

same manner as a person. Instead, the AI relies on the patterns it acquired throughout its training to 

develop a response that is highly probable to follow from the given input, depending on those patterns. 

ChatGPT in general lacks genuine comprehension of the words it generates. It simply follows a 

predetermined set of instructions derived from learnt patterns (Guinness, 2023). Although, scientist at 

Microsoft were experimenting on the GPT-4 version of ChatGPT, and they claim in their research paper, 

based on the title that ChatGPT, is showing “Sparks of Artificial General Intelligence” with their 

experiments (Bubeck et al, 2023). 

Second, ChatGPT is a limited memory machine. The definition of a limited memory machine is that 

they are AI machines and programs that can learn from past data, and utilize that knowledge to make 

decisions (Joshi, 2019). ChatGPT in all its current versions fall into that definition, since ChatGPT has 

learned and trained upon countless data from the internet that has billions of words, so it can generate 

text based on the input you provide it (Brown et al. 2020). 
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Third, ChatGPT leaning capabilities are based on deep learning to generate human-like texts 

(Hutanu, 2023). Deep learning is an AI learning system that employs neural networks to learn from past 

experiences and input. Deep learning neural networks include numerous layers, containing input and 

output layers and can conduct complicated tasks (Cloud Academy Team, 2023). 

Furthermore, as stated in the definition, generative AI is a category of AI consisting of a deep-

learning model capable of generating materials such as graphics, texts, and other content of high-quality, 

dependent upon the training data (Martineau, 2023). ChatGPT is classified into this category due to its 

ability to produce texts that resemble those of humans through the utilization of internet-based training 

data (Hetler, 2023). 

Fourth, as stated in the definition, generative AI is a category of AI consisting of a deep-learning 

model capable of generating materials such as graphics, texts, and other content of high-quality, 

dependent upon the training data (Martineau, 2023). ChatGPT is classified into this category due to its 

ability to produce texts that resemble those of humans through the utilization of internet-based training 

data (Hetler, 2023). 

Fifth, ChatGPT employs natural language processing (NLP) technology (Hetler, 2023). NLP is a 

subfield of AI concerned with the use of natural language to facilitate communication between 

computers and humans. It is a critical component of the technological framework utilized by ChatGPT 

and enables the model's ability to interpret and generate text in a coherent and authentically human-

sounding manner (Hutanu, 2023). Sixth, at the core of ChatGPT is a system to be called a large language 

model (LLM). The present default LLM for ChatGPT is GPT-3.5, but ChatGPT might also utilize the 

newer GPT-4 model. A Large Language Model is a form of neural network-based model that is trained 

on vast quantities of text data to interpret and create human language (ByteByteGo, 2023). 
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Lastly, ChatGPT uses a revolutionary piece of AI technology that is called a Transformer. ChatGPT 

utilizes a transformer system for tasks like as prediction, summarization, and question answering. These 

structures enable the model to focus on the most important sections of the input text to generate a reliable 

and relevant answer (Brown et al., 2020).  

● The G in GPT means the generative nature of ChatGPT, which is the quality that makes it 

compelling to people. Its ability to generate text (and images in newer models) is what gives the 

description “Generative” to it (Kyle, 2023). 

● The P in GPT refers to “pre-trained,” and it means that the LLMs at the heart of ChatGPT has been 

trained on pre-inputted data before it was let loose to the public (Kyle 2023). LLMs are often 

characterized by its size and the number of parameters it contains, as well as the size of data it has 

been trained on. GPT-3.5 LLM has a 175 billion parameters, spread across ninety-six layers with 

connections between them in a neural network, making it one of the largest LLM ever created 

(ByteByteGo, 2023). 

According to the original paper of GPT-3 by Brown et al. (2020), GPT-3 was trained on 570GB 

of text-based data from various places from the internet through that LLM’s neural network. It might 

not seem a significant amount of data, but that size of data is so vast since it is texts based, containing 

human authored webpages from the liking of Wikipedia, news articles, and several more, totaling 

several billions of them, including trillions of words. Additionally, there are over five hundred 

million digital books, which add another couple billion words to the count, and this count does not 

even account for all the publicly available lines of computer code (Kyle 2023).  

The model has been trained to predict the following token given a series of input tokens. It can 

generate language that is organized in a way that is grammatically accurate and semantically close 

enough to the internet material it was trained on (ByteByteGo, 2023). The model is further fine-
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tuned to become a safer version that is currently being used in ChatGPT publicly to increase safety 

and give responses in a human like manner.  

Fine-tuning is a technique that changes the model to produce outputs that correspond to human 

values and exclude harmful instructions or values that do not necessarily align with human values. 

This approach is called Reinforcement Training from Human Feedback (RLHF) (ByteByteGo, 

2023). According to the website of OpenAI (2022), the model was in fact trained using RLHF, but 

with the slight twist that the AI human trainers played the role of being the user and the AI assistant, 

further refining the results of ChatGPT from giving inaccurate or dangerous output.  

 

● The T in GPT: Transformer, the Transformer technology, as explained earlier, is what lies at the 

heart of ChatGPT, and what it enables it to interpret and process natural language using attention 

layers (Lawton, 2023). The attention mechanism in the Transformer enables the model to grasp the 

connections between words and comprehend their contextual meaning (Sanyal, 2023). The self-

Figure 3 

An infographic from the website of OpenAI highlighting how ChatGPT's 

LLM model GPT-3.5 was trained and fine-tuned. 



41 

 

attention mechanism, an essential element of the Transformer, allows the model to assess the 

significance of individual words in a phrase, capturing distant relationships and supporting a more 

sophisticated understanding of the input. 

1.2.2.2. Technical Details of ChatGPT: From Prompt to Creative Output 

After knowing the underlying mechanism of what ChatGPT is, it is important to know and 

understand the process of how ChatGPT turns an input prompt from the user to a creative and unique 

output back to the user. The overall goal for ChatGPT is always guessing the next word and adding one 

word at a time to generate a "reasonable continuation" of whatever text it has been given so far, where 

"reasonable" means “what to expect from a human to write in some web article” (Wolfram, 2023).  

ChatGPT was asked in this research to explain the protocol ChatGPT follows from the moment it 

receives a prompt from a user to the creative output it generates. The answers generated were from giving 

it the prompt “Explain to me in detail how does ChatGPT works from the moment it has been given a 

prompt till the end of a generated text in a step-by-step order,” followed by a request to elaborate on 

each element it gave me. This section explores this process in detail explaining each step it takes.  

1.2.2.2.1. Prompt Input 

The process starts with the user inputting a prompt into the ChatGPT interface. This prompt can be 

a question or inquiry, statement, or any text that sets a context for the desired output of the user. The 

prompt can vary in complexity from just a few words or as complex as an entire document worth of text. 

The GPT-3.5 model is capable of only interacting with texts, but the GPT-4 model can interact with 

uploaded files like PDFs, WORD documents or even images alongside the given prompt. In the answer 

ChatGPT provided, it is stated that the model lacks any prior knowledge of the user's intention or context 

beyond the given input prompt and any further configurations or instructions provided by the user in the 

settings’ menu (OpenAI, 2024).  
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1.2.2.2.2. Tokenization (Encoding the Text into Tokens) 

According to the answer ChatGPT provides, before the text processing begins, ChatGPT performs a 

crucial step, which is a tokenization procedure. Tokenization is the process of breaking down and 

encoding the input text into smaller parts and bites known as tokens that have a number associated with 

them (Sanyal, 2023). Tokens serve as distinct components, representing either a word or a sub-word, 

enabling the model to process them effectively using math (Sanyal, 2023). Tokens are the numerical 

representations of words assigned by the LLM called token ID. Numbers are utilized for tokens rather 

than words because they can be managed more effectively by a computer using math. (ByteByteGo, 

2023). Tokenization serves as a critical function in describing the text in a way that the model can 

comprehend and interpret hence. (Sanyal, 2023) Through this process, ChatGPT acquires an in-depth 

understanding of the input text, allowing for more fine-tuned generation of the outputted answers 

(Sanyal, 2023). 

Figure 4  

Screenshot from OpenAI Website Showing the Tokenization Process 
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1.2.2.2.3. Contextual Understanding: Embeddings 

For the next step, ChatGPT mentions in the response it gave that it uses embeddings. Embeddings 

are vector illustrations of the tokens or words in the text. By utilizing embeddings, ChatGPT can capture 

the semantic information and semantic relationships between different tokens inside the text, allowing 

the model to comprehend the intricacies of language and provide answers that correspond to the intended 

meaning. The addition of contextual embeddings significantly improves the model's capacity to manage 

words with various meanings and efficiently use them based on the context in which they occur (Sanyal, 

2023). 

1.2.2.2.4. Processing through the Transformer Architecture 

After calculating the semantic relationships between the tokens, a processing step in needed 

according to the response of ChatGPT. That processing step is the core of what made ChatGPT special, 

which is the transformer architecture. ChatGPT mentions that it uses sophisticated neural network 

structure which analyses the series of embeddings in an efficient manner that respects both the individual 

relevance of every token and its context throughout the sequence, and it does that through multiple sub-

steps according to the steps ChatGPT provided. 

● Self-Attention: This mechanism allows for the model to consider the relevance of tokens to each 

other while interpreting a given text. It allows the model to grasp the context and links words within 

a phrase mathematically and to constantly adjust its focus on different areas of the input text that it 

considers to be important to the text as required. The key element for the model is using deduction 

and to be selective in identifying the most significant words and specifically tokens within a given 

context (Raschka, 2023). For example, when interpreting a pronoun, the model pays greater attention 

to previous parts of the text to find references to that pronoun. 
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● Positional Encoding: While the transformer system fails to instinctively comprehend the 

arrangement of tokens, positional encodings are included to the embeddings to offer the model 

information about the location of each token in the sequence. Positional encoding is the mechanism 

by which the sequential order of objects' knowledge is preserved. (Saeed, 2023) 

● Layer-by-Layer Processing: After the embedding were being enhanced with positional encoding 

to give it contextual data, the token embeddings are transmitted through multiple layers of the 

transformer. Each layer, one by one through ninety-six layers of neural networks, continuously 

refines the understanding of the text representation (ByteByteGo, 2023). 

1.2.2.2.5. Generating the Output 

At this step, what ChatGPT does is that the model guesses the next token according to its 

comprehension of the text it developed over the previous steps. ChatGPT is probabilistic when it comes 

to its prediction using math. That means that it evaluates the probability of each token being the next 

relevant element of the answer, and it evaluates that probability based on the billions of word 

combinations it had learned and trained on. ChatGPT may investigate numerous possible next tokens 

before settling on one token that it finds the most suitable, optimizing between predictability and 

creativeness in its output. For example, when ChatGPT is asked with the same input in two different 

sessions, it will not output the same exact answer each time, but it will output answers that structurally 

differ from each other and use slightly different vocabulary. 
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1.2.2.2.6. Decoding Tokens Back into Text 

This step includes translating and decoding the tokens it has already generated to convert them into 

a readable human natural language. This stage involves reorganizing the tokens into a meaningful 

answer, maintaining the norms of syntax and grammar to the best of the model's abilities. 

1.2.2.2.7. Post-Processing the Text and Delivery of Generated Text 

Finally, this step is responsible for processing the text after it was generated depending on the specific 

requirements of the user along with some guidelines preassigned to the model before delivering it to the 

user via the website or application of ChatGPT to complete the process of this interaction. This can 

include checking for and correcting grammatical errors, filtering out inappropriate content, or making 

stylistic adjustments to better align with the user's request or the intended use case. 

1.2.2.3.  Limitations and Challenges Associated with ChatGPT 

Despite the impressive capabilities of ChatGPT in generating a text that resembles, in a very 

convincing way, a human style of writing, ChatGPT is not without limitations that might be an issue for 

its users. This section aims to provide insights to understand the key imperfections that ChatGPT has, as 

well as what to be cognizant of when using this tool or similar ones to it. 

1.2.2.4. Occasional Incorrect, Inaccurate and Misleading Answers 

The Primary limitation of ChatGPT is its tendency to “hallucinate.” Hallucination in this context 

means that AI can make errors that range from grammatical, mathematical, factual, or even reasoning 

errors, since it is dependent on the patterns and connections it has learnt during its training data instead 

of a deep understanding of the subjects (Glover, 2024). 
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a) Potential for Bias 

Like other large language models, ChatGPT is prone to a variety of biases, such as ideological bias, 

linguistic bias, and biases related to gender, race, and culture. The model's training data, which contains 

online material created by humans, is the source of these biases. These are just a few of the biases present 

in ChatGPT (Ray, 2023). 

b) Lack for Adaptability for Real-time Information 

Since OpenAI says in their website that the data that ChatGPT was trained on is restricted and was 

cut-off by April 2023, it means that it cannot provide real time information about the current data, 

reducing by that its application for up-to-date data. Despite of the GPT-4 version of ChatGPT’s ability 

to search the internet, it is still behind a pay wall and the accessibility for that feature is limited, as well 

as the free version GPT-3.5 is not capable of accessing the internet and still bound to the information 

cut-off to April 2023. ChatGPT also lacks a real-time information fact, checker which also adds to its 

probability for giving information that is incorrect in the present time (Ray, 2023).  

c) Sensitivity to User Input Prompt 

The level of quality of the user's prompts can have a significant impact on ChatGPT's performance. 

It takes skill to craft prompts that generate the desired answer along with an understanding of the way 

the model processes information. For users who are not experienced with effective prompt engineering 

methods, poor structured prompts would result them to receiving low quality; inconsistent 

and unideal results leading them to feel frustrated (Ray, 2023). 

Conclusion 

With the widespread adoption of modern tools and the internet, the integration of technology into 

education has become an absolute necessity. The integration of computers, smart boards, and projectors 
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has revolutionized the educational process, particularly in the realm of English as a Foreign Language 

(EFL), by increasing interactivity and efficiency. This transition is exemplified by the emergence of 

Information and Communication Technology and novel digital pedagogical approaches. Additionally, 

AI has grown rapidly, with OpenAI's ChatGPT appearing as a potential significant tool in EFL 

education. This chapter explores ChatGPT, its complex nature, and its function. 
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Chapter Two: Research Methodology 

Introduction  

This Chapter includes the practical section of the research. It has a crucial role in unravelling the 

attitudes about the integration of ChatGPT into EFL classes, focusing on Master 1 English Language 

students as well as EFL teachers at Abbes Laghrour Khenchela University. This chapter includes the 

methodology and research design, as well as the data analysis of the questionnaire and an interview. 

This chapter part aims, through the combination of quantitative data from the questionnaire and 

qualitative insights from the interview, to increases the comprehension of attitudes about ChatGPT. 

The data gained from this part serve as a cornerstone for delivering informed suggestions about the 

best application of ChatGPT in EFL classes, thereby pushing forward academic debate in language 

pedagogy and technology integration. 

2.1. Research Design  

This study employs a convergent mixed methods methodology. This approach stands for the use 

of both qualitative and quantitative data collection and data analysis within a single study. The 

objective behind choosing this methodology is to assess students and teachers' attitudes about 

ChatGPT in EFL classes. This method improves the study's reliability and accuracy by combining 

quantitative data from the questionnaire with qualitative insights from the interview. It enables one 

to do an in-depth investigation of the complex nature of attitudes regarding technology integration in 

education, providing a nuanced view that synthesizes multiple perspectives. The combination of both 

qualitative and quantitative methods offers a broad understanding of attitudes, and therefore, helps to 

sustain the depth and validity of the study's findings. 
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2.2. Population 

The population studied for this research comprises Master 1 students and teachers at Abbes 

Laghrour Khenchela University. Master 1 students were selected owing to their elevated level of 

English proficiency and knowledge about educational technology, which makes them ideal 

participants for inquiry into attitudes about ChatGPT in EFL classes. Similarly, Master one teachers 

are positioned to give significant perspectives based on their skill in teaching English as a foreign 

language. 

2.2.1. Sampling Size 

The population size includes the entire number of Master 1 English learners and teachers at the 

university, offering a thorough representation of the target group. What justifies this choice is the 

accessibility of the participants and the relevance of their insights to the study matter. Additionally, 

integrating the entire population provides maximum inclusiveness and reduces sampling bias. 

2.2.2. Sampling Technique  

The researchers used a purposive sampling method in choosing the sample of Master One 

students and teachers of English at Abbes Laghrour Khenchela University. This technique was chosen 

because it is known to select participants purposefully, given that this one will be the most relevant to 

the objectives the researcher is aiming for. Unlike random sampling, where the sample taken is one of 

chance, purposive sampling will focus on individuals with a particular characteristic or knowledge 

relevant and essential for the study. Therefore, selecting the number of best subjects will serve to add 

depth and richness to the data collected regarding bettering the credibility and dependability of the results 

in relation to the population of the students and teachers of the subject, Master One English students. 
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2.3. Data Gathering Tools 

To collect data for this research, the researchers provided Master one students with a questionnaire 

while Master one teachers were interviewed. These tools enabled an extensive study of attitudes about 

ChatGPT among teachers and learners in EFL classes. 

2.3.1. Students’ Questionnaire 

2.3.1.1. Description of the Questionnaire 

This questionnaire was administered to the Master 1 EFL students at the University of Khenchela. It 

aims to explore their attitudes regarding the use of ChatGPT in EFL classes. The questionnaire was 

designed according to three sections: Understanding the Extent and Context of ChatGPT Usage, The 

Engagement and Motivation of Students towards the Usage of ChatGPT, and Strategies and future 

integration. includes both open-ended and closed-ended questions to gather qualitative insights and 

enable quantitative analysis (See appendix A). The questionnaire contains 26 questions, 7 of them are 

yes or no questions, 4 of them are multiple choice questions, 2 of them are open-ended questions and 16 

of them are made in the form of a Likert scale. Students’ job is to select the option that best corresponds 

to their attitudes about each statement and question. 

The first section of the questionnaire contains 12 questions. It focuses on exploring the extent and 

context in which students use ChatGPT and other language learning technologies. Questions in this 

section aim to determine participants' prior experience with language learning tools, including language 

learning apps, audio and video-based technologies, and AI chatbots. It also seeks to understand how 

students first learned about ChatGPT, their frequency of usage, and the contexts in which they use it. 

This section assesses the helpfulness of ChatGPT in daily life and classroom settings, its influence on 

class participation, and its effectiveness in improving various English language skills such as grammar, 

vocabulary, speaking, listening, reading, and writing. 
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The second section contains 12 questions. It delves into students' engagement and motivation levels 

when using ChatGPT for English learning. It includes questions about whether ChatGPT motivates 

students to study English more, how engaging they find using ChatGPT in their EFL classes, and if they 

would recommend it to others. This section also evaluates the trust students place in ChatGPT's 

responses, its impact on enhancing language skills, and its comparison to other digital tools. Students' 

perceptions of ChatGPT as a human-like tutor, their preference for it over traditional learning resources, 

and its role in reducing the fear of making mistakes are also explored. 

The last section of the questionnaire contains 2 open-ended questions examines potential strategies 

and activities that could be used with ChatGPT in EFL classes and explores its future role in language 

education. Participants are asked to suggest strategies or activities for integrating ChatGPT into the 

curriculum and share their views on how it fits into the future of language education. This section also 

inquires whether teachers currently incorporate ChatGPT into their lessons and how its availability 

influences students' motivation to learn English. The goal is to gather comprehensive feedback on the 

practical aspects of using ChatGPT and to identify areas for future development and integration in the 

EFL curriculum. 

2.3.1.2. Questionnaire Administration  

The researchers gave the questionnaire to students in person in Amphitheatre H, where Master 1 

students normally attend their classes. Administering the questionnaire took place during the final 15 

minutes of a TEFL class, ensuring that students were already present and engaged. A brief overview of 

the subject and guidelines for filling out the questions were given out preceding the distribution of the 

questionnaires. A minority of students were unfamiliar with the concept and asked about what ChatGPT 

is while others requested further explanation of some questions. 
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2.3.2. Teachers’ Interview 

2.3.2.1. Description of the Interview 

Specifically focusing on ChatGPT, the interview explores the use of technology in language teaching 

and learning, outlining its potential benefits, addressing issues regarding how it may affect student 

learning and teaching roles, and providing solutions for any negative effects. It also examines the 

potential integration of AI in English as a Foreign Language class. Teachers in this study were 

interviewed using a semi-structured interview, with a guide to help the interviewers throughout the 

interview. The purpose of this guide is to gather detailed information about a range of subjects, such as 

teachers' experiences using technology in the classroom, their attitudes about ChatGPT's advantages and 

disadvantages, and practical methods for implementing AI tools in EFL instruction. 

2.3.2.2. Conducting the Interview 

The interviews were conducted with all Master one English teachers, scheduled according to each 

teacher's availability. They took place face-to-face at the university in a comfortable atmosphere. Each 

teacher was provided with the opportunity to freely express his or her views on the subject. It was 

observed that attitudes varied among teachers depending on their familiarity with the topic, enriching 

the depth of insights gathered from each interview. 

2.4. Data Analysis and Interpretation 

2.4.1. Questionnaire Analysis Procedure 

The following is a qualitative analysis and interpretation of data collected with a questionnaire 

provided to Master 1 students with the purpose of collecting their attitudes about ChatGPT in EFL 

classes. The data provided in the bar charts have been generated by the IBM SPSS program, specifically 

version 26. The first part of the questionnaire provided to students is titled “Understanding the Extent 
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and Context of ChatGPT Usage by Students.” It aims to unveil students' familiarity with ChatGPT as 

well as the frequency and the purposes for which they use ChatGPT for. It contains a total of twelve 

questions. 

Section 1: Understanding the Extent and Context of ChatGPT Usage 

Question 1: Do you have previous experience with language learning technologies? If yes, specify 

which technologies have you been using. 

The first question in the questionnaire aims to explore and understand the familiarity of students with 

previous technology used when it comes to learning languages. Figure 5 shows that most students 

(90.5%) have had an experience with at least one type of technology in learning languages. The chart 

suggests that master students are familiar with technology when it comes to learning languages and 

would be open to using newer technology as well. 

 

Figure 5  

Previous Experience with Language Learning Technologies 
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Figure 6 shows the percentage of technology’s types that students have had an experience with to 

learn languages. Figure 6 shows a majority for both apps (35.4%) and video-based technologies (27.6%). 

This preference towards those two technologies may be due to the interactivity that both options offer to 

the learner which can be more enjoyable to the students when learning a language. AI chatbots are next 

to follow, which means that the technology is quickly growing to be a viable way to learn a language. 

 

Question 2: How did you first learn about ChatGPT? 

 The Next question directly interrogates the ways students have heard about and discovered 

ChatGPT with options to select from. The data in figure 7 suggest that social media (50.6%) and personal 

connections (30.1%) with friends are the most significant in learning about such revolutionary 

technology and spreading awareness about ChatGPT. This means that to spread awareness about such a 

tool, social media is currently the best way to do so. 

Figure 6 

 Language Learning Technologies used by Students 
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Question 3: Have you used? 

The following question asks the students if they had used ChatGPT before, with following options 

for what contexts have they been using ChatGPT for if they answered “Yes” to the question. Figure 8 

shows that the vast majority (90%) have at least used ChatGPT once before to solve a problem, which 

means that students are adapting quickly to using such an innovative technology in their daily lives. 

Figure 7 

First Learning Experience with ChatGPT 

Figure 8 

Previous Usage of ChatGPT 
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Figure 9 shows the most common contexts for using ChatGPT from multiple options provided to 

students. The chart shows that the context ChatGPT is mostly used in appears to be academic work, with 

most students (38.6%) utilizing it for that purpose. 

 

This indicates that the students find ChatGPT most valuable in completing their assignments and 

research work. The next most popular context would be translating texts, with 21.5% of the students 

using it for that context. This suggests that ChatGPT is appreciated as well for its language capabilities, 

among which stands text translation. The context in which ChatGPT was used the least is in seeking 

mental and physical health advice, which means that ChatGPT is not trusted by most students concerning 

health issues, and that would be because of the sensitivity of this topic to be trusted by a machine, for 

they would prefer to take advice from a human, preferably a doctor. 

  

Figure 9 

Contexts of ChatGPT Usage 
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Question 4: Do you find ChatGPT Helpful to you? 

The next question aims to explore if ChatGPT is helpful to students. Figure 10 shows that most 

students (84.9%) find ChatGPT helpful, which means that students perceive ChatGPT as a useful tool 

to solve their academic problems. 

Question 5 and 6: “How often do you use ChatGPT in your daily life?” and “How often do you 

use ChatGPT in your Cass?” 

Figure 11 and Figure 12 represent the next two questions as they both aim to explore the frequency 

of using ChatGPT among students in their classes and daily lives. The Charts show that most students 

use ChatGPT and find it useful in both their daily life and academic work. However, a considerable 

number of students with a percentage 25% never used ChatGPT in class, which means that a significant 

number of students are either unaware of the capabilities of ChatGPT in helping them in class and, or 

they do not trust ChatGPT enough to let it help them in class work. 

  

Figure 10 

ChatGPT’s Perceived Helpfulness 
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Figure 12 

Frequency of ChatGPT Usage in Daily life 

Figure 11 

Frequency of ChatGPT Usage in Class 
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Question 7: How do you think has your class participation been influenced using ChatGPT? 

 Regarding the next question, which aims to explore students’ participation improvement in the 

classroom with the usage of ChatGPT, Figure 13 shows that 46% of the students think that their 

participation has improved with ChatGPT in their toolset while 42% of them think that it stayed the 

same. This suggests that ChatGPT has either has a positive or a neutral effect on the class engagement 

for most students. This also means that ChatGPT does not have a significant harmful effect to the 

engagement of the students, even though 12% of the students reported that they think their engagement 

in class has worsened. 

  

Figure 13 

The Influence of ChatGPT on Class Participation. 
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Question 8, 9, and 10: “How helpful do you find ChatGPT for improving your grammar skills?”, 

“How helpful do you find ChatGPT for enhancing your vocabulary?” “Which areas of English do 

you feel have improved the most?” 

The next question’s goal is to explore the area of the four language skills that has improved the most 

when using ChatGPT. Figure 14 shows a considerable number of students (43%) answered in favor of 

“Writing”, which indicating that the area in which ChatGPT excels the most in language is writing, 

followed respectfully by reading. Speaking is also significant with 20% of the students saying that they 

have improved in speaking which indicates that the engagement in class using such a tool helped them 

improve on their speaking skills. 

 

  

Figure 14 

Areas of Language Improvement 
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For specific language skills like grammar and vocabulary. Figures 15 and 16 show most students 

corresponding to 50% reported that ChatGPT is partially helpful plus the 16% of the students who found 

it extremely helpful in those areas. This means that ChatGPT is proving to be a viable tool to enhance 

students’ linguistic competence even though 32% of the students said that it is not helpful in grammar. 

Figure 16 

Helpfulness of ChatGPT in Enhancing Vocabulary 

Figure 15 

Helpfulness of ChatGPT in Enhancing Grammar 
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This indicates either that some students do not know how to foster the usefulness of ChatGPT in that 

area or that the model could be improved to be helpful more in that area. 

Question 11: Do you use ChatGPT to learn about English-speaking cultures? 

Interestingly, the next question was asked to gain insights about the possibility of using ChatGPT to 

learn about English-speaking cultures. Figure 17 shows that most of the students, with a percentage of 

62% answered with “No”, and the rest of them (38%) opted for “Yes”. This implies that ChatGPT is not 

mostly seen as a tool to learn about English-speaking cultures, and they might prefer other tools to do 

so. This also means that they might prefer to use ChatGPT in improving their linguistic competence 

more than their cultural knowledge, or they are not interested in learning English-speaking cultures in 

the first place.  

  

Figure 17 

Using ChatGPT to Learn About English-speaking Cultures. 
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Question 12: Do your teachers incorporate ChatGPT into lessons? 

The next question asks about the possibility of incorporating ChatGPT into the lessons introduced to 

EFL students. Figure 18 Most students with a percentage of 90% answered that the teacher does not 

incorporate ChatGPT into the lessons. That implies that since ChatGPT is a novel tool, teachers are not 

admirably adapted to implement such a new tool so early, or they do not trust it enough to include it in 

their teaching. 

 

Section 2: The Engagement and Motivation of Students towards the Usage of ChatGPT 

Question 13: Does ChatGPT motivate you to study English more?  

The Second section of the questionnaire is about exploring the students’ engagement and motivation 

towards the usage of ChatGPT in EFL classes. Starting with the first question, which asked directly if 

ChatGPT motivates the students to study English more. Figure 19 shows that 60% of the students were 

positive about ChatGPT motivating them to study English more. This means that students find the tool 

motivating in the context of learning English and see value in using such a tool. This also means that it 

Figure 18 

Incorporation of ChatGPT into Lessons by Teachers 
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would be a useful tool to hook the students in the class more and make the experience of learning more 

enjoyable. 

 

 

Question 14: How engaging do you think is using ChatGPT in EFL classes and English learning? 

The next question was asked with the aim of understanding how engaging ChatGPT is for them to 

use it to learn English. Figure 20 shows students answered with an accumulative percentage of 72% 

finding the tool either partially or extremely engaging to use ChatGPT in learning English.  

This means that students find the tool more engaging in the context of learning English and see value 

in using such a tool even though it is not integrated by teachers in the classroom. This also means that it 

would be a useful tool to hook the students in the class more and make the experience of learning more 

enjoyable. 

  

Figure 19 

Motivation to Study English through ChatGPT 
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Question 15: Would you Recommend ChatGPT to Other colleagues for Learning English? 

Another question was asked with the aim of knowing if the students would recommend their college 

to use ChatGPT more. Figure 21 shows a percentage 67.6% of the students answered that they would 

recommend ChatGPT to colleagues for learning English. This means that students find this tool 

significantly helpful to suggest it to other students. 

Figure 20 

Engagement Levels in EFL Classes and English Learning through 

ChatGPT. 

Figure 21 

Recommendation of ChatGPT for English Learning to 

Colleagues 
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Question 16: How much do you trust the responses of ChatGPT? 

The following question aims to know how many students trust the outputs and the responses 

ChatGPT provides. Figure 22 shows that 70% students say that partially trust ChatGPT responses. This 

indicates that most students do not take the responses of ChatGPT at face value always due to knowing 

that it is a mere machine and not a human and would be willing to check the validity of the answers if 

they had the chance to. 

 

  

Figure 22 

Trust Level of Students Towards ChatGPT Responses 
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Statement 17: ChatGPT significantly enhances the language skills of EFL learners 

For the next questions, students were asked to say whether they agree or not in a Likert scale with 

statements that are related to ChatGPT usage in EFL class in general. Most of the answers are divided 

between neutrality and agreement on the statement “ChatGPT significantly enhances the language skills 

of EFL learners.” 

 

 

Figure 23 shows that most responses (51.4%) are neutral, which indicates that most students are 

unsure about ChatGPT's effects, or they have not used it enough to make an opinion about it, with the 

latter being the most likely option. A third of the students (29.7%) also agree on the statement that 

ChatGPT significantly enhances language skills and 4.1% strongly agree on that statement, which 

suggests that a considerable number of students have a cheerful outlook towards ChatGPT being a 

reliable tool to enhance language skills. 

Figure 23 

Attitudes Towards ChatGPT’s Ability to Enhance English Language Skills 
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Statement 18: I find ChatGPT more helpful than other digital tools in learning English 

The Next statement is “I find ChatGPT more helpful than other digital tools in learning English.” 

Figure 24 shows that most of the participant students (31%) were neutral towards this statement and did 

not have a strong opinion about ChatGPT helpfulness in learning English compared to other tools. 

 

 This implies again that they might not have enough experience with such a new tool in learning 

English. Additionally, 27% of the students agree and 13.5% of the students strongly agree on that 

statement totaling to 40.5% combined. This indicates that nearly half of the students, indicating that 

some of the students find more value in ChatGPT than other tool in learning the language, and that might 

be due to the interactivity and conversational interface that ChatGPT has and the instant feedback that 

they get as well as the availability of this tool, which means that students might be more engaged in 

learning the language than other language learning tools. The presence of disagreement and strong 

disagreement may imply that there are potential limitations to ChatGPT’s functionalities, a lack of 

awareness of the full potential and capabilities of ChatGPT by the students, or simply there can be a 

preference for other methods or tools by the students rather than ChatGPT.  

Figure 24 

Attitudes About ChatGPT’s Helpfulness Compared to Other Digital 

Tools 
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Statement 19: ChatGPT's interaction feels like conversing with a human tutor, enhancing my 

language learning experience. 

The next statement the students w given is “ChatGPT’s interaction feels like conversing with a 

human tutor, enhancing my language learning experience.” Figure 25 shows that, out of the participant 

students, a percentage of 37.8% are neutral towards this statement, indicating that most of the students 

have a moderate view on whether ChatGPT appears human-like. Students who agree with the statement 

are 31.1% and strongly agree 4.1% indicate that some students are keen to see ChatGPT being like a 

tutor and that it feels to them as a human-like one and being beneficial. There is a significant presence 

of students who disagree with the statement being 27% in total between strongly disagree and strongly 

agree, which could mean that students might have expectations of more personalised and human-like 

interactions from a human tutor that ChatGPT may not fully replicate. 

  

Figure 25 

Attitudes About ChatGPT Feeling like a Human Tutor. 
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Statement 20: Prefer using ChatGPT over traditional learning resources for practicing English. 

The next statement given to students is “I prefer using ChatGPT over traditional learning resources 

for practicing English.” The answer for this statement varied closely with favorability towards 

agreement. Figure 26 shows a combination of almost 50% of the students stating that they either agree 

or strongly agree with the statement. 

 

This indicates a mostly cheerful outlook toward using ChatGPT over traditional methods. Reasons 

for this preference towards ChatGPT could be its convenience as ChatGPT can be accessed anywhere 

and anytime if internet connection is available and a smart device is nearby, allowing the students to 

practice English without constraints, as well as the ability to save their conversation for future continuity. 

Another reason would be the immediate feedback that ChatGPT provides, allowing the students to learn 

at their own pace. ChatGPT also can have conversation in so many varieties of topics that might interest 

the students, as well as helping the students simulate different situations to use the language in, which is 

Figure 26 

Attitudes About ChatGPT Preference Against Traditional Teaching Methods 
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another reason that would make the students feel more compelled to use ChatGPT rather than traditional 

methods. A simpler reason would be that ChatGPT is a modern technology, and students might have a 

positive and more pulled towards using recent technology simply because it is new and novel. 

 The neutrality in the results, which is 21.6% of the students, might indicate the lack of experience 

and familiarity with ChatGPT or uncertainty of such a new tool. The rest of the students 30% either 

disagree or strongly disagree with preferring ChatGPT over traditional methods which is a considerable 

number of students. Reasons for disagreement with the statement by students would be that some of 

them just prefer textbooks, classes and face-to-face interactions that are more human and offer more 

human interaction which ChatGPT might not replicate fully. Another reason would be that students 

would not trust ChatGPT’s answers and find them less accurate and lack enough contextuality, or simply 

that they had an unpleasant experience with them in general. 

Statement 21: ChatGPT helps me overcome the fear of making mistakes in English 

The next statement being “ChatGPT helps me overcome the fear of making mistakes in English.” 

Figure 27 show that most participant students (44.6%) answered with agreement. This is an indication 

of a positive impact ChatGPT might have on reducing the fear of making mistakes among a considerable 

number of students. This is due to ChatGPT being a non-judgmental space for students to practice 

English, encouraging them to take more risks without the fear of embarrassment.  
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However, 33.8% of the students answered with neutrality and indifference, representing the third of 

the students. This suggests that students might either have had mixed experiences with ChatGPT in that 

regard or they might not have used ChatGPT extensively enough to form a definitive opinion about it 

being a better option in reducing anxiety of making mistakes. Lastly 21.6% of the students responded 

with either strongly disagree or disagree. This indicates that a notable portion of students feel that 

ChatGPT does not have a significant effect to contribute to overcoming the fear of making mistakes. 

This is due to students preferring less judgmental human feedback, or students might feel that ChatGPT 

does not adequately correct their mistakes, making them feel lost, since ChatGPT is heavily sensitive to 

the input it is given. Another reason might be that some students are just afraid of making mistakes and 

the reasons for that are rooted in facts that ChatGPT cannot address, such as personal insecurities or past 

negative experiences. 

  

Figure 27 

Attitudes About ChatGPT Helpfulness with the fear of Making Mistakes 
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Statement 22: The convenience of accessing ChatGPT anytime has increased my motivation in 

learning English 

The next statement that was given to students is “The convenience of accessing ChatGPT anytime 

has increased my motivation in learning English.” The results regarding that statement reveal a wide 

spectrum of opinions among the students. Figure 28 shows that a minority of 23% of students express 

disagreement, indicating that the availability of ChatGPT is not a factor that would affect their 

motivation for them. This perspective is due to some reasons. One of them is that some students might 

prefer structured learning environments, such as classrooms or scheduled lessons and see that they are 

more beneficial for them. Another reason would simply be that the students are skeptical about the 

effectiveness of AI tools in language acquisition. The Largest group of the students, corresponding to 

42%, remains neutral suggesting that the largest portion of students are indifferent about ChatGPT being 

accessible and its effect on motivation. This indifference might be due to students’ motivation being 

affected by other factors rather than the availability of such a tool. A combined 35% of respondents 

either agree or strongly agree with the statement provided, which indicates that over a third of students 

think that the availability ChatGPT provides positively influences their motivation to learn English. A 

likely reason for this perspective might be due to the flexibility and convenience that ChatGPT provides 

to fit into their schedules. 
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Statement 23: I believe ChatGPT should be integrated into all aspects of EFL curriculum 

The results in figure 29, regarding the statement of “I believe ChatGPT should be integrated into all 

aspects of EFL curriculum,” show that almost exact percentages for all options with a third of each. And 

this indicates that students have a varying degree of openness to this technological integration in 

language learning and how complex it is to have a clear preference between the students. Students who 

disagree might be due to their concerns and skepticism towards such a technology and its effectiveness 

to be integrated into the curriculum. Students who agree are enthusiastic about the technology and that 

might be due to its novelty and their openness to innovative learning experiences that are different from 

traditional methods. They might see that its accessibility and convenience as well as its personalised 

features will be beneficial to their engagement and motivation in learning English. Students who are 

neutral show the portion of students who might still feel uncertain about its sufficiency and its benefits 

in the curriculum of EFL, and they might have chosen a “wait-and-see” approach to observe the 

Figure 28 

Attitudes About Motivational Increase due to ChatGPT’s Availability 
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outcomes of ChatGPT and for probable future research in the possibility of ChatGPT to be integrated in 

the curriculum. 

 

Statement 24: ChatGPT adapts well to my learning pace, making English learning more flexible 

 The last statement provided to students is “ChatGPT adapts well to my learning pace, making 

English learning more flexible.” The results for this statement, in figure 30 show that students were in 

strongly in favor of it, with 39% of students say that they agree and 6% of them say they strongly agree 

on that statement, which indicates that most of the students are positive about ChatGPT’s ability to cope 

with their pace of learning. A Reason for this perspective is the high satisfaction level of students with 

ChatGPT’s adaptability and flexibility to their learning pace and how those students might have 

experienced a significant improvement in their results in learning English. Another reason would be that 

the personalization and the ability of ChatGPT speed to be set manually would pressure the students into 

cramming a lot of knowledge in a short amount of time which would be less anxious for them and more 

engaging and motivational.  

Figure 29 

Learners' Attitudes About the Aspects into which ChatGPT can be Integrated 
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However, a more than third of the students (39%) are neutral and indifferent about this statement. 

This indicates that the students feel unsure of its benefits as a helping tool for. This might be due to 

unfamiliarity with such a tool and it being so new to them, and they lack exposure to its full potential.  

A percentage of 21% of the of the students disagree with the statement though, indicating a sizable 

portion of students finding ChatGPT and Ai not aligning with their learning style. Reasons for this 

perspective might be due to students finding a challenging time understanding how to effectively use 

ChatGPT, or that students might just prefer traditional learning methods and see that ChatGPT and AI 

tools like it are not that helpful to them as the traditional structured methods of learning. 

 

  

Figure 30 

Attitudes About ChatGPT being Flexible to Students Learning Speeds 
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Section 3: Strategies and Future Integration, 

The next section of the questionnaire contains two open ended questions. The aim of this chapter is 

to gain insights into what the students think of ChatGPT in the future and what strategies or activities 

ChatGPT could fulfil if it were ever implemented in the curriculum. 

Question 25: What strategies or activities do you think could be used with ChatGPT in EFL 

Classes? 

The first question is “What strategies or activities do you think could be used with ChatGPT in EFL 

classes.” Out of all the students who were given the questionnaire, more than half of them chose not to 

answer the question. The fact that this sizable number of students who did not answer the question 

highlights a potential gap in student’s engagement regarding ChatGPT and shows that students lack 

familiarity of ChatGPT potential uses in EFL, and they cannot come to think of potential applications of 

ChatGPT in EFL classes, and this is one of the potential reasons why. Another reason might be due to 

the open-ended question nature since some students might find it challenging to produce thoughts to 

answer these types of questions compared to closed-ended questions with predefined options.  

The rest of the students who answered the question had some variety of answers to the question. A 

sizable portion of students see that ChatGPT could be used to help them in brainstorming ideas to draft 

essays quickly or in writing in general. This view might be due ChatGPT’s ability to generate ideas and 

bullet points about a topic easily and quickly since it understands human natural language, as well its 

ability to write examples of essays that students would take examples from and help them in their essay 

writing. 
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Students have also said that reading activities could use ChatGPT in generating texts for them to read 

in any complexity they want. This answer could be due to ChatGPT’s ability to generate any type of text 

in a near instant time and in whichever topic in which they might find an interest.  

Some other students referred to ChatGPT’s ability to help them correct grammar or spelling mistakes. 

These opinions might come from their experience of seeing ChatGPT’s ability to read and grammar 

check students' writings and giving them instant feedback on how to improve their writing, as well as its 

ability to write near perfect human-like text that students would take examples from. 

Another type of answer that students gave that ChatGPT could be a potential way to converse and 

practice dialogue with. This answer could be explained that students would lack the ability to converse 

with people that are native language speakers and ChatGPT, with its ability to use the language to a near 

perfect and native like language, is offering to be an excellent replacement for it and a great way to help 

the students practice their conversational skills with it. 

Learning about other cultures is another answer that appeared in the answers of students. Since most 

students lack the ability to have friction with the native cultures of the language they are learning, 

ChatGPT has shown a great ability to give information about those cultures, as well as its ability to 

simulate those cultures if it was given the right prompt.  

Students also answered that ChatGPT could be used to enhance their vocabulary. That is an expected 

answer from students due to ChatGPT’s ability to generate text in every complexity from beginner, 

conversational to expert level of English, which students find helpful. 
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Students answered as well that translation is another way for students to use ChatGPT in EFL classes. 

ChatGPT's ability to translate text in bulk and in high quality is not the only reason students might find 

ChatGPT helpful in translation, but ChatGPT could explain why it used certain expressions over others, 

as well as its ability to translate text far from its literal meaning and use culturally appropriate expressions 

as well. 

Students also said that ChatGPT could be used in preparing for their assignments and homework as 

well as exams for its ability of summarizing and paraphrasing text. Students might find some lessons to 

be lengthy and tiresome to read and them using ChatGPT, with its ability to read and summarize text in 

a blink of an eye, would help them to read and study more materials in the same amount of time, as well 

as increasing their motivation to study more knowing that it would be easier for them to use ChatGPT 

to study. 

Additionally, students mentioned that ChatGPT could also be used for roleplaying. That could be 

due students seeing the potential of ChatGPT and its ability to take any role presented to them by the 

students and sticking to it with a convincing performance if it were given the right prompts describing 

the role ChatGPT might be assigned to take. 

 Interestingly, some students stated that they do not trust ChatGPT’s answers, because they think 

the answers are not dependable enough for them to consider it to be implemented in EFL classes. Some 

other students explicitly stated that they prefer traditional methods of learning the language and other 

technologies like audio-based ones rather than using ChatGPT. This view could be due to the bad 

experiences that students might have had with ChatGPT. Examples of those bad experiences is getting 

misunderstood by ChatGPT due to the sensitivity of ChatGPT to the input prompt. Another example 

would be them experiencing the “hallucinations'' that ChatGPT might have that results in it giving 

answers that are factually wrong, which is a technical issue in nature. 
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Question 26: Looking forward, how do you see ChatGPT fitting into the future of language 

education? 

Leading to the next question, which is open-ended in nature, which states “Looking forward, how 

do you see ChatGPT fitting into the future of language education”? Half of the participating students did 

not answer the question. Again, this significant number of students who did not answer highlight a 

potential gap in student’s engagement regarding ChatGPT and shows that students lack familiarity of 

ChatGPT potential uses in EFL classes, as well as lacking enough experience with such a tool as students 

might not have had used ChatGPT extensively to be qualified enough to have an answer on its future 

applications. Also, Open-ended questions, in nature, and questions that require an answer about a vision 

in the future require time and ability to articulate that vision if students did not have a grasp into the 

topic, which, in this case of a new topic like ChatGPT, might be challenging for some students. 

The rest of the students who answered had answers varying from positive to negative and from 

hopeful to pessimistic. By far, general positive views of ChatGPT in the future of language education is 

the most common answer among the students. Among those positive views, students answered that 

ChatGPT will be a way to boost students’ confidence when making mistakes. This view might have 

come from the non-judgmental experience that the students might have had with ChatGPT where 

students can practice their language more comfortably without the fear of embarrassment since it is not 

a real human but a resemblance of one. Another reason might be the anonymity of interacting with 

ChatGPT as they can take risks and experiment more with language which makes them feel safe from 

embarrassment and lowers their anxiety. 
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Another positive answer that students gave is that ChatGPT is a wonderful way to enhance one or 

all four of the language skills and that suggests that students would see ChatGPT be integrated in any 

part of language learning. This means that students understand the ability of ChatGPT to mimic the 

language and simulate all four aspects of the language for students to practice, because ChatGPT can 

offer interactive dialogue via text to enhance writing and reading, and voice to enhance listening and 

speaking. Not only that, ChatGPT’s wide library of topics can offer a wide range of vocabulary and 

grammatical structure which you may find students being drawn into. Lastly, ChatGPT can offer 

immediate feedback on language production if given the appropriate prompts, which can be helpful and 

essential for language learning. 

Another answer that students provided that is positive of ChatGPT, is that it can be a significant help 

in research. This means that students recognize ChatGPT’s ability to aid them in literature reviews and 

data analysis as well as guide them to where to find information concerning the topic that they are 

researching about. Students also might find it useful to help them find what methodology and types of 

research design goes well with their research. 

Another positive and ambitious answer that appeared is that ChatGPT could be a replacement for the 

teacher. That means that some students see that the efficiency and accessibility as well as the scalability 

of ChatGPT could make a substitute for the teacher for certain tasks in the language learning process.  

Some negative and pessimistic answers have appeared among the answers of the students, and that 

could be due to negative experiences with ChatGPT, such as receiving incorrect information, unhelpful 

and vague feedback, or getting misunderstood. That also could be due to the preference for human 

interaction and the belief that AI cannot replicate and the empathy and support of human teachers. 

One answer that appeared, which is negative, is that students see that the usage of ChatGPT would 

lead to overreliance on it. That means that students might fear that the easy access to information might 
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discourage students and lower their desire and engagement to develop their own way of looking for 

information and developing their own critical thinking skills. 

Another similar answer that the students have given is that ChatGPT might harm the creativity going 

forward. That implies that the students might have seen that the standardized responses from ChatGPT 

might limit exposure to creative language use like books, novels, and other materials, which will 

diminish their motivation to create original text and compositions. Similarly, Students see that ChatGPT 

could lead to a credibility problem since they see that most student’s usage for ChatGPT’s so far is for 

cheating, which means that some students do not really see the true potential that ChatGPT might have 

in enhancing their language skills and they still see it as a mere cheating tool that gets their tasks done 

without effort. 

Lastly, students answered that they would not see ChatGPT be integrated in the language learning 

education programs in general and they see that traditional methods are still and would be the preferences 

going forward in the future. This means that students believe that face-to-face human interaction is 

irreplaceable in language education and traditional methods have stood the test of time now and there is 

not a reason for them to disappear anytime soon. They might see ChatGPT and AI be used as a helping 

tool and an enhancing one, but not as a replacement to traditional teaching methods. 
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2.4.2. Summary of the Main Findings 

● Most students find ChatGPT helpful and have used ChatGPT at least once before to solve a problem. 

● The least context that ChatGPT was used in is in mental and physical health advice seeking, 

indicating that students do not trust ChatGPT for health-related issues. 

● Almost three quarters of students partially trust ChatGPT responses, indicating that most students do 

not take ChatGPT's responses at face value and would be willing to check the validity of the answers 

if they had the chance to. 

● Half of the questioned students agree that ChatGPT helps them overcome the fear of making mistakes 

in English. 

● More than half of the questioned students are neutral about ChatGPT significantly enhancing 

language skills. 

● A Third of students agree that ChatGPT significantly enhances language skills. 

● A quarter of students disagree that the convenience of accessing ChatGPT anytime has increased 

their motivation in learning English. 

● A third of students agree or strongly agree that the availability of ChatGPT has increased their 

motivation in learning English. 

● Half of students did not answer questions about potential ChatGPT uses, indicating a gap in 

familiarity and understanding the technology. 
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● Responses varied, with many students suggesting ChatGPT could assist in brainstorming essays, 

generating reading materials, correcting grammar/spelling, practicing dialogue, learning about other 

cultures, enhancing vocabulary, aiding in translation, and preparing for assignments/exams. 

● Positive views predominated, with students envisioning ChatGPT boosting confidence, enhancing 

language skills, aiding in research, and potentially replacing teachers for certain tasks. 

● Negative views included concerns about overreliance, potential harm to creativity, credibility issues, 

and a preference for traditional teaching methods. 

● Educators should address the gap in student engagement and familiarity with ChatGPT through 

targeted education and training initiatives. 

● Efforts should be made to balance ChatGPT's potential benefits with the preservation of traditional 

teaching methods and human interaction. 

● ChatGPT's potential role in language education appears promising, with opportunities for boosting 

student confidence, enhancing language skills, aiding research, and potentially augmenting teacher 

roles. 

● Collaboration between educators, students, and developers will be crucial for realizing the full 

potential of ChatGPT in EFL instruction while mitigating potential drawbacks. 
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2.4.3. Interview Analysis and Interpretation 

     The aim of this interview was to get deeper insight about Master 1 English teachers' opinions and 

experiences regarding integrating ChatGPT into EFL classes. The interview aimed to reveal the 

possibilities and drawbacks of using AI technologies in language instruction through exploring use 

patterns, advantages, difficulties, and pedagogical implications. This study includes suggestions for 

successful implementation as well as a thorough knowledge of the attitudes of teachers. 

Question one: What pieces of technology do you regularly like to use in your language teaching 

practices? 

In looking at how teachers replied to the first interview question about their preferred 

technological resources for teaching language, a pattern of both similarities and differences 

appears. Teachers use different techniques and approaches to incorporate technology into language 

education. By examining these approaches, a better insight into the objectives, preferences, and 

teaching strategies of EFL teachers who use technology emerges. 

• Preference for Personal Devices and Basic Tools 

     Teacher A prefers to study on personal devices like phones and computers and uses time 

management and research apps like Google and dictionaries as well as Google Classroom platform. 

On the other hand, teacher B mostly obtains information using Google, LinkedIn, and ResearchGate 

in addition to other basic internet search engines. Acknowledging that mobile devices may be helpful 

for obtaining correct information when needed, teacher E prohibits their usage in the classroom to 

prevent distractions. 
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• Combining Traditional and Modern Tools 

     Teacher C shares their teaching experiences using PowerPoint and the Moodle platform as well 

as Facebook, Zoom, and Messenger as an online communication tool. 

Teacher D mentions the use of translation tools or applications like MemoQ or other specialized 

translation software for their field. 

• Desire for Improved Classroom Equipment 

    All of teachers G, J, and I highlight the lack of technological equipment in their department and 

voice an urge for more equipment like projectors, PCs for students, and speakers to enhance teaching 

and student motivation. teacher J, however, expresses a desire to use more advanced tools like 

artificial intelligence for creative and critical language learning activities. 

Interpretation 

     The different attitudes among teachers about the use of technology in language teaching 

emphasize the demanding task of integrating technological advances in education. While the majority 

teachers prefer traditional tools, others strongly encourage the introduction and integration of modern 

technologies into teaching and learning systems. This diversity highlights the importance 

of considering both institutional support and personal teaching styles when establishing learning 

environments with technological advancements. The shared aim of having better access to resources 

highlights how crucial it is to solve pedagogical and technical issues to satisfy the changing needs of 

learners. 

  



87 

 

Question two: What do you think about integrating tools like ChatGPT into EFL teaching and 

learning? 

      Moving to the second interview question about integrating tools like ChatGPT into teaching and 

learning, a variety of attitudes that show both excitement for the possible advantages and worries 

about its appropriate use can be observed when assessing teachers' responses to the incorporation of 

ChatGPT into the educational setting. 

• Concerns Regarding Misuse and Academic Integrity 

     Among Teachers A, B, C, and D, there is a collective worry over the possible misuse of ChatGPT by 

students, especially in relation to activities such as cheating or academic dishonesty. They underline the 

necessity of students validating information while assessing and understanding the content offered by 

ChatGPT. Specifically, Teacher D holds doubt regarding the credibility of ChatGPT, especially in the 

context of translating assignments. 

• Appropriate Usage and Credibility 

     When incorporating ChatGPT into the classroom, teachers A, E, F, and I stress the need of 

maintaining academic credibility and appropriate usage. They suggest adopting ChatGPT as a 

supplemental tool under supervision, ensuring that students do not depend on it entirely for 

completing tasks. 

• Awareness of Limitations and Guidance 

      Teachers C, F, G, I, and J underline the necessity of being aware of ChatGPT's limitations and 

inaccuracies. They underline the necessity for efficient guidance and monitoring from teachers to 

maximize the advantages of ChatGPT while avoiding overdependence on it. 
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• Encouragement for Integration with Caution 

      Teachers E, F, G, and I favor incorporating ChatGPT into teaching but with consideration and 

understanding of its limits. They advocate employing ChatGPT as a beneficial tool for improving 

educational methods, developing critical thinking, and individualized learning. Conversely, Teacher 

H strongly endorses the integration of ChatGPT into education, without expressing any worries about 

its drawbacks. 

Interpretation 

     In other words, while teachers are uncertain of ChatGPT because they doubt its dependability and 

academic credibility, others believe that, when utilized properly, it might improve the learning 

experience for students. The teachers’ responses underline how challenging it is to include AI 

technologies into education while demonstrating that careful planning is necessary for establishing a 

balance between the advantages and disadvantages. The primary focus, however, is on the 

significance of teacher assistance to guaranteeing both the moral and correct use of ChatGPT in 

classroom environments. 

Question three: How beneficial do you think ChatGPT is for students with different learning 

speeds? 

     Regarding ChatGPT's benefits for students with different learning speeds, teachers' feedback 

indicates an array of viewpoints, from enthusiastic support to reservations. Understanding the points 

of view of each teacher enables the exploration of complex thoughts on the possible effects of 

integrating ChatGPT into learning environments. 

  



89 

 

• Divergent Opinions regarding its Benefits for Different Learning Speeds 

     While Teacher B admits that it is beneficial for students who know what they are focused on, it 

also raises concerns that some students may just utilize it to do assignments without developing a 

deeper understanding. Teacher C on the other hand, has concerns about relying too much on such 

resources, especially for students who struggle with anxiety, yet it acknowledges the value of 

translating texts and summarizing them. Both teachers A and H emphasize how ChatGPT may assist 

students save time by helping them navigate the vast amount of data and narrowing down the sources 

of information. Teacher D notices that students are using ChatGPT for their research papers rather 

than reading the material more carefully. Given that students have varying learning preferences and 

methods, Teacher F proposes monitoring ChatGPT usage. Teacher G believes that ChatGPT is more 

helpful for students who study at a quicker rate, but if used in conjunction with other resources, it 

could provide slower learners a broad background. 

• Focusing on Balance and Creativity  

     Under the theme of 'Focusing on Balance and Creativity,' Teacher J underlines the role of ChatGPT 

in keeping classroom balance. Particularly, ChatGPT enables faster progress for slower learners, 

matching their skill levels more closely with their peers. This adaptation promotes an environment of 

equality, ensuring that all students receive individual assistance to improve their learning experiences. 

Teacher J also recognizes that ChatGPT provides an opportunity for pupils to be creative by 

promoting the investigation of many viewpoints and creative methods to problem solving in the 

classroom. 
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Interpretation 

     Finally, the answers show an awareness of ChatGPT's benefits as well as shortcomings for 

students who have different learning speeds. Certain teachers raise worries about overreliance and 

the possible effects on deeper learning and academic credibility while others see it as a useful tool for 

saving time. The different points of view highlight the need of giving ChatGPT considerable thought 

and direction when incorporating it into classroom teaching techniques to optimize its advantages 

while resolving any drawbacks. 

Question four: To what extent do you think that ChatGPT undermines the role of a teacher in the 

language learning process? 

     Remarks made by the teachers being interviewed on how ChatGPT affects the traditional role of 

teachers in language learning have started a conversation on how current technology and conventional 

teaching roles are changing together. As educators manage the merging of AI tools like ChatGPT, 

questions appear around the balance between technology and the unique contributions made by 

human teachers. The topic of this discussion illustrates both the challenges and possibilities offered 

by AI in language teaching. 

• Acknowledgment of the teacher's Importance and human interaction 

     Most teachers stress the unique worth of human interaction, emotional intelligence, and the 

personalised approach that teachers bring to meeting the varied needs and interests of each student. 

They argue that while ChatGPT may help, it cannot fully recreate these important parts of instruction. 

This includes the skill of teachers to understand and respond to students' needs and different learning 

styles. Indeed, it is obvious from all teachers’ answers that ChatGPT, or any other technological tool, 

cannot fully replace the significant role of the teacher within the classroom setting. 
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* 

• Perception of ChatGPT's Impact 

     Certain teachers, namely Teachers A, B, F, H, I, and J hold the belief that ChatGPT does not 

diminish the role of the teacher. As they also acknowledge the potential benefits of technology but 

stress the importance of using it as a supplementary tool rather than a replacement for the teacher. 

Conversely, Teachers C, D, E, and G express uncertainties regarding its potential adverse effects on 

students' dependence on modern technology rather than relying on the guidance of teachers. Teacher 

G argues that students may be tempted to miss classes and lectures taught by teachers because they 

think they can get all the information they need from ChatGPT, which could weaken the traditional 

classroom setting. 

• Views on Student’s Behavior 

     There have been different opinions regarding whether students would favor ChatGPT over 

teachers when it comes to seeking information. Teachers A, B, F, H, and I hold the belief that students 

appreciate the guidance and interaction offered by teachers. Teachers C, D, E, and G have expressed 

concerns about students relying more on ChatGPT to get information, which could potentially 

undermine the teacher's role in the learning process. 

Interpretation 

     In overall terms, the teachers agree on the crucial role of teachers and the significance of human 

interaction in the learning process. However, there are differing viewpoints on the potential impact 

caused by ChatGPT on students’ behavior and the teacher's role. On top of that, a few distinctions 

among the teachers' levels of trust and familiarity with technological advancements can be noted. 
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Question five: Do you believe that using ChatGPT in EFL classes can lead to over-reliance on 

this tool among students?  

     One crucial factor to consider while assessing ChatGPT's effects on EFL classes is the possibility 

of student dependency on such a tool. Over-reliance may take many different forms. Using ChatGPT 

as a shortcut instead of conducting one's own research or critical thinking are examples of over-

reliance. Significant insights on the problems, workable solutions, and greater consequences of 

relying heavily on ChatGPT throughout the language learning process are revealed from the 

attitudes of teachers being interviewed. 

• Concerns regarding Over-reliance 

     Teachers A, B, F, and G are all concerned about the potential for students to overly depend on 

ChatGPT. They emphasize the tendency of students to skip actual learning efforts by choosing 

effortless ways to get answers instead of actively engaging with the content of the course. On the 

contrary, Teachers H, I, and J provide a perspective that notes the risk of over dependence but also 

embracing the potential for ChatGPT to stimulate curiosity and improve learning experiences for 

students. 

• Strategies for Handling Over-reliance 

     Teachers A and I suggest preventative measures such as teaching students how to use ChatGPT 

appropriately and provide guidance to help them avoid becoming too dependent on such tool. They 

support using ChatGPT in assignments in a manner that promotes creativity and critical thinking. 

Teachers B, C, D, and G on the opposite are all worried about students' growing reliance on ChatGPT. 

Even though they acknowledge the problem, they do not provide much advice or practical solutions. 
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Their answers are more concerned with drawing attention to the issue rather than offering 

actual actions to prevent this phenomenon. 

• Perceptions of ChatGPT’s Role  

     Teachers' perceptions of ChatGPT's usefulness vary. Teachers B, C, and H are among those who 

think it is an effective tool that helps both teachers and learners. Teachers A, F, and G, on the other 

hand, see it as a potential threat to traditional teaching methods and autonomy for the learners. 

Teacher J notes how important it is for teachers to continually track the way their students use 

ChatGPT and stresses the importance of creative lesson planning along with interactive teaching 

strategies. 

Interpretation 

     Due to ChatGPT's accessibility and its simplicity of usage, teachers believe that there is a risk of 

using it inappropriately in EFL classes. They emphasize the need of training students on how to 

correctly use AI technologies. They claim that with the right training of students and direction, 

ChatGPT can improve learning experiences instead of affecting them negatively. Some 

teachers recommend incorporating ChatGPT in class activities under the supervision of the teacher 

while others stress the significance of critical thinking and assessing information provided by artificial 

intelligence. Most of the comments stress how important it is for educators to manage the risks 

associated with integrating AI while also maximizing its benefits in terms of improving the teaching-

learning process. 
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Question six: Do you worry about students' cheating in tests or their assignments using 

ChatGPT in your modules? 

     In terms of doubts and confidence levels about academic honesty, teachers' attitudes about using 

ChatGPT as a tool for cheating are quite distinct. While some show a moderate degree of worry, 

tempered by confidence in their ability to identify and deal with cases of cheating effectively, others 

express profound concern over the chances of widespread cheating made possible by this technology. 

Teachers share in their answers not only their attitudes on the frequency of cheating but also their 

strategies for controlling and reducing the risks of this phenomenon. 

• Teachers' Concerns and Proposed Solutions Regarding Cheating 

     The attitudes of teachers A, B, D, E, F, and I show a significant degree of nervousness over the 

tendency of students to engage in cheating by using ChatGPT. They show considerable concern on 

the widespread of cheating enabled by this technology, highlighting cases when students directly 

copying and pasting answers from ChatGPT. These teachers emphasize the need of being alert and 

taking initiative-taking steps to properly tackle this issue. They propose changing evaluation 

techniques, criteria and strengthening moral principles to prevent cheating. Their replies demonstrate 

a powerful desire to address this issue soon to preserve the academic honesty inside the classrooms. 
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• Managing Academic Integrity with Confidence 

     Teachers G and J reveal a modest amount of anxiety but also confidence in their ability to identify 

and deal with cases of cheating. Although they admit that students could use ChatGPT to cheat, they 

show enthusiasm for their capacity to detect and deal with such cases. To spot any signs of cheating, 

Teacher G sets an intense focus on recognizing details in students' writing styles. Alternatively, 

Teacher J makes observations about the unique features of ChatGPT-generated content, which makes 

it possible to tell the difference between real student work and responses made by a computer. To 

successfully reduce the chances of cheating, both teachers stress the need of implementing complete 

strategies that include both initiative-taking measures and efficient detection techniques. According 

to their responses, academic credibility issues can be managed wisely while still having faith in the 

teachers' ability to impose rules in the classroom. 

Interpretation 

     Teachers' attitudes toward using technology in the classroom are complex, as demonstrated by the 

range of comments considering the possibility that students will use ChatGPT for cheating. Their 

worries highlight the necessity to establish preventative action to protect academic integrity. Some 

teachers, on the other hand, seem confident in their ability to recognize cheating because they have a 

thorough understanding of exam questions and students' writing styles. This tension between 

uncertainty and confidence highlights the complex role that teachers play in managing the link 

between education and technological advances. 
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Question Seven: In what ways do you think ChatGPT could worsen the learning experience for 

EFL students? 

     Considering the impacts of ChatGPT on EFL (English as a Foreign Language) learning requires 

delving into its disadvantages. In particular, the seventh interview question discusses how ChatGPT 

might make EFL students' learning experience worse. A broad understanding of the many issues 

related to the incorporation of ChatGPT in language education is obtained by assessing the answers 

provided by different teachers. 

• Awareness of the Negative Impacts 

     Teachers B, C, F, G, and J were much more concerned regarding the side effects of the over 

dependence on ChatGPT. They highlighted the potential threat of students developing a sense of 

laziness, relying entirely on ChatGPT to get immediate answers, which would eventually help them 

to get their assignments done without making any slight effort, and this would result in them lacking 

motivation, creativity, and critical-thinking abilities. Teacher E warns against teachers and students 

alike becoming lazy and relying only on ChatGPT to complete assignments such as composing 

lectures and articles. This highlights an increased level of risk regarding the decline in students' and 

teachers' motivation and creativity. In contrast, Teachers A, H, and I offer a more objective standpoint, 

recognizing both the potential benefits and drawbacks linked to the use of ChatGPT, mentioning that 

it should be used as a side tool that provides guidance, rather than depending on the final product 

provided. 
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• Viewpoint of ChatGPT's Risks and Benefits  

     Teachers B, C, H, and I consider ChatGPT as a great tool that can improve the learning process 

for students, particularly if they were aiming to enrich their background knowledge, do research and 

help with language acquisition. Teachers A, E, G, and J, on the opposite, share doubts about its ability 

to replace traditional methods of teaching and hinder student’s productivity.  

• Strategies for Minimizing the Effect of ChatGPT in EFL Education 

     Teacher’s responses offered a set of strategies that would prevent any negative impacts of 

ChatGPT on EFL students' learning experiences. Teacher A encourages innovative strategies by 

emphasizing the significance of informing students about ChatGPT's role as a learning tool and to 

use it responsibly. Teacher D on the other hand, suggests institutional censorship to control ChatGPT 

use. Teacher J notes how important it is for teachers to guide their students' use of ChatGPT and 

stresses the value of intervention and informed understanding. Although some teachers offer 

strategies to address these concerns, others highlight issues without suggesting specific solutions. 

They focus instead on raising awareness about potential problems, which emphasizes the need for 

sophisticated approaches to make sure that AI technologies enhance rather than hinder the process of 

learning. 

Interpretation 

     Teachers' responses reveal a shared concern about ChatGPT's possible negative effects on EFL 

students' learning, including decreased creativity and critical thinking, excessive reliance on the tool, 

and laziness. Nevertheless, opinions on how to manage these issues vary; some advocate for guidance 

and education, while others emphasize the need for moderation and caution. In a broader sense, the 

analysis underlines the importance of encouraging responsible use of ChatGPT, developing 
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independent thinking and research skills, and preserving the role of teachers in guiding students' 

educational journeys. 

Question Eight: How do you envision the future of EFL teaching and learning with the 

integration of AI tools like ChatGPT? 

     Comparing the varying perspectives of teachers regarding the integration of AI tools, like 

ChatGPT, in language teaching reveals the complicated nature of modern education. Some teachers 

are incredibly positive about the future of EFL education with the incorporation of ChatGPT, while 

others are cautiously skeptical. The advantages and disadvantages of incorporating AI into language 

instruction are better understood by contrasting and comparing these points of view. 

• Envisioning the Future of Teaching EFL classes with AI Integration 

      Teachers hold various visions about how to employ AI tools like ChatGPT in EFL teaching. 

Teacher A and Teacher H are positive and think that AI is going to take an integral part in the future 

of education. They also claim that these tools should be used to improve the learning experience for 

both teachers and students. However, Teacher C and Teacher E are less convinced, expressing worries 

about the potential failure of AI tools and their adverse impacts on traditional methods of teaching. 

Teacher G sees AI tools as one of the technological tools that may facilitate learning but expects 

traditional teaching methods to be less affected. On the other hand, Teacher J notes the value of 

human-to-human interactions in EFL classes and assumes that social factors affect attitudes on the 

incorporation of AI into the educational system. Finally, Teacher I provide a more comprehensive 

standpoint, recognizing the possible benefits of employing AI in the classroom while also indicating 

the problems associated with large class sizes and flaws with the education system and the way is 

being managed in general. 
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• Approaches for Integrating AI Tools in English language teaching. 

     Although teachers, such as Teachers B, D, and J, support a strategic approach for integrating AI 

into their classes, stressing the value of utilizing these tools as aids rather than as a substitute for 

analysis and critical thinking, others express more cautious opinions. While Teacher I emphasize the 

need for teacher training and workshops to ensure effective use of AI tools in education, Teachers C 

and F while draw attention to the risks of relying entirely on these tools. 

Interpretation 

     The difficulty of implementing AI technologies in the classroom is highlighted by the contrasting 

opinions of teachers on the future of EFL education with AI integration. While certain teachers 

consider artificial intelligence as a useful addition to conventional teaching methods, others voice 

worries about possible negative effects and the necessity of cautious application and teacher 

education. According to this interpretation, using AI tools in EFL teaching needs to be done in an 

effective manner that is fair and requires considering the positive and negative aspects of modern 

technological advancements, as well as considering the cultural and institutional factors that affect 

how education is conducted. 
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Question nine: If there is any, what strategies do you suggest overcoming the different negative 

impacts that ChatGPT might have? 

     According to teacher's perspectives, teaching English as a foreign language with artificial 

intelligence tools like ChatGPT carries both opportunities and risks for learners. As technology 

spreads through educational institutions, teachers are attempting to figure out how AI will affect 

students' ability to learn and remain interested. This analysis looks at the strategies that teachers have 

suggested to deal with the possible negative impacts of ChatGPT in EFL classes. Through assessing 

the perspectives and experiences of teachers from various backgrounds, one can acquire significant 

information about the many ways in which the challenges presented by AI integration in language 

learning can be addressed. 

• Raising Awareness and Critical Thinking about the use of AI tools 

Teachers A, B, E, and G are putting emphasis on the importance of increasing students' understanding 

of the limitations of ChatGPT. They are advocating for the development of critical thinking skills by 

encouraging students to explore a variety of learning resources. Teacher A focuses on changing 

student’s perceptions and motivating them to think more critically. In contrast, Teacher B suggests 

comparing ChatGPT's output with other sources that are more dependable. Teacher E emphasizes the 

importance of human interaction with teachers understanding and responding to students' emotions 

and needs. Teacher G believes it is vital to educate students about the importance of modern 

technologies and how to assess its impacts critically. 
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• Balancing Academic Integrity with ChatGPT Integration 

      Teachers C, D, F, H, I, and J are all focused on how guidelines and academic integrity can be used 

by teachers to deal with the negative effects of ChatGPT. Teacher C discusses teachers' role in 

identifying AI-generated content, while Teacher D is concerned about over-reliance on technology in 

general. Teacher F shows the importance of creating assignments and tasks that encourage 

creativeness without counting completely on AI. Teacher H supports the use of textbooks to develop 

critical thinking skills. Teacher I is uncertain about ChatGPT, but Teacher J suggests embracing AI 

while matching it with lesson objectives and encouraging critical thinking as well. These teachers 

concentrate on the importance of maintaining integrity in academia while carefully integrating AI 

technologies into the teaching and learning process. 

Interpretation 

     Teachers have different ideas on how to deal with the negative impacts of AI technologies like 

ChatGPT in the classroom. They focus on helping students become more aware, critical thinkers, and 

honest academics. They advise maintaining a balance between focusing primarily on human 

interaction and creativity in learning and using AI technologies for knowledge. Relevant suggestions 

that were provided by the teachers are to provide activities that encourage independent thinking and 

to educate students about the limitations of AI through settling workshops. These answers 

demonstrate the challenging decisions that teachers are faced with when integrating AI into the 

educational environment, balancing its benefits against its drawbacks to provide students the best 

learning experience. 
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2.4.4. Summary of the Main Findings 

• Teachers emphasized the necessity of establishing guidelines to address issues like plagiarism, 

and academic integrity. They suggested a variety of strategies to spot cheating, with a focus on 

recognizing details in students' writing styles along with the distinctive characteristics of content 

made by ChatGPT to maintain transparency and integrity in academic work while integrating 

ChatGPT in their classes. 

• Teachers had differing opinions about how AI integration would affect education in the future. 

While some were positive about how AI tools may enhance students' and teachers' learning 

experiences, others expressed concerns about how AI might affect more traditional teaching 

methods and the possible risks involved with using AI tools. 

• To prevent students from being entirely reliant on ChatGPT to finish their assignments, teachers 

stressed the need of using it as an additional tool under supervision. 

• Teachers expressed various views regarding ChatGPT's benefits for students with different 

learning speeds. Focusing on balance and creativity, some teachers, namely teacher J pointed out 

how ChatGPT allows faster progress for slower learners and promotes an environment of equality, 

stressing the value of individual assistance to improve learning experiences. 

• Some teachers support a strategic approach based on incorporating AI technologies into the 

classroom as supplement tools, not as alternatives for critical thinking and analysis. To guarantee 

that AI technologies are used effectively in education, this approach highlights the significance 

of supporting teacher training sessions and workshops. 
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2.5. Discussion of the Main Findings 

The examination of the students’ survey and the teachers’ interview provides insights into the 

perspectives regarding the incorporation of ChatGPT in EFL classes at Abbas Laghrour Khenchela 

University. Students perceive ChatGPT as advantageous, utilizing it in various aspects of their 

academic and daily routines, particularly appreciating its ability to adapt to their individual learning 

pace and offer flexibility. While some students show enthusiasm for the benefits of ChatGPT, others 

maintain a neutral stance or express reservations regarding its potential impact on language skills and 

motivation.  

In contrast to students attitudes, teachers present a diverse range of viewpoints on the integration 

of ChatGPT, underscoring the necessity of establishing guidelines for academic honesty and 

appropriate use. Concerns regarding misuse, dependability, and possible adverse effects on the 

learning process are evident among teachers, emphasizing the importance of exercising caution and 

supervision when incorporating AI tools like ChatGPT. 

Strategies for integrating ChatGPT involve harnessing its capabilities to enrich language-learning 

activities while addressing concerns about dependability and credibility. To optimize learning and 

maintain academic integrity in EFL education, the findings draw attention to the importance of teacher 

training, cooperation between teachers and learners, and the necessity of establishing a balance 

between the benefits of AI tools and traditional methods of teaching. 
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The first research question is “What are the students’ attitudes towards ChatGPT usage in EFL 

classes.” This question’s objective is to know how students perceive ChatGPT inside and outside the 

classroom, the perceived usefulness of ChatGPT to them is to know the areas of language it assists with, 

and the future of EFL with AI tools like ChatGPT in education. The research tool that was used to gather 

the necessary data to answer that research question is a questionnaire, and it was made and provided 

specifically to students.  

The results of the students’ questionnaire indicate that most respondents hold a favorable opinion 

regarding the incorporation of ChatGPT into EFL instruction. They demonstrate an interest to use 

ChatGPT as a resource for enhancing their learning experiences, covering both academic and everyday 

areas. However, concerns regarding the reliability and precision of ChatGPT's results suggest that 

additional technological advancements and student education are required to address these concerns. 

Although students do not perceive ChatGPT as a tool for studying English-speaking cultures, they 

show an interest in employing it to enhance their linguistic proficiency. This implies that teachers 

should give attention to the demonstration of ChatGPT's capability to facilitate cultural learning while 

also highlighting its potential for improving language proficiency. 

In addition, ChatGPT is considered by students as an engaging and inspiring tool that can be utilized 

for a variety of purposes, including translation, summarization, and exam preparation. Educators could 

leverage on students' interest by incorporating ChatGPT into lesson planning and giving training to 

improve students' awareness and critical assessment abilities for ChatGPT outputs. 
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The positive attitudes toward ChatGPT among EFL students are supported by the study's results. 

Teachers should develop strategies and guidelines to maximize ChatGPT's benefits, address 

technological limitations, and ensure fair and effective usage. Both student education and teacher 

training are crucial for the smooth integration of ChatGPT in EFL learning environments. 

The second research question "What are the attitudes of EFL teachers about the usage of 

ChatGPT in EFL learning?" investigates teachers' views on using ChatGPT in language education. 

Interview results reveal diverse opinions, ranging from enthusiasm about its potential benefits to 

concerns about its impact on student behavior and learning experiences. 

Teachers express varying perspectives on integrating AI technologies like ChatGPT into EFL 

education. Some highlight potential advantages while others worry about issues such as academic 

dishonesty. To ensure responsible use, clear guidelines and structured approaches are necessary. 

Professional development should focus on enhancing teachers' knowledge of ChatGPT and addressing 

their concerns and providing guidance for its effective incorporation into teaching. 

Collaboration among teachers, educational institutions, and AI developers are crucial for developing 

effective strategies. This teamwork can maximize the benefits of ChatGPT, facilitating interactions and 

promoting self-directed learning while maintaining traditional teaching methods. 

The last research question is "How can ChatGPT be used effectively to enhance EFL learning?" 

According to the analysis of questionnaires and interviews with M1 students and teachers, when 

ChatGPT is utilized sensibly and appropriately, it can improve EFL learning. Teachers and students 

agree that it has potential to be effective in language acquisition, and they have proposed several 

approaches to do so. 
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To properly utilize ChatGPT effectively, educators, teachers, and students must work collaboratively 

to create clear guidelines and procedures that ensure academic integrity and alignment with institutional 

learning objectives. For ChatGPT to be effectively integrated into teaching practices and for students to 

utilize it responsibly, teachers must get adequate training on both its capabilities and limitations. 

Both teachers and learners are aware of ChatGPT's drawbacks and ethical challenges. As a result, 

educators need to teach students how to employ ethics, think critically, and retain academic integrity. 

Programs for enhancing digital literacy should be implemented, with an emphasis on ChatGPT, and 

these criteria should be incorporated into the curriculum. To ensure openness and integrity, educational 

institutions should create evaluation techniques that address plagiarism, academic integrity, and AI 

content recognition. 

Refinement of ChatGPT integration tactics will be aided by quantitative data on student performance 

as well as ongoing evaluation and input from teachers and students. Using ChatGPT to explore every 

facet of language can result in more individualized and captivating learning opportunities. Instructors 

should push their pupils to concentrate on acquiring a language and honing their analytical, creative, and 

critical thinking skills. 

ChatGPT should be used as an additional tool to improve the learning process rather than as a 

substitute for conventional EFL teaching techniques. It is recommended that educators and learners 

investigate methods of using ChatGPT that enhance current pedagogical approaches like language 

practice, support for research, and feedback. 

Now, comparing the results and findings of this research is the next logical step. For the first question 

related to student's attitudes towards ChatGPT in EFL classes, a study by the name “Using ChatGPT in 

English Language Learning: A Study on I.T. Students’ Attitudes, Habits, and Perceptions” by Ho Pham 

Xuan Phuong (2024) show that the results of his study mostly align with this research. Students in both 
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researches show positive attitudes towards ChatGPT, perceiving it as a reliable tool for learning all 

aspects of language, solving problems, translation and aiding in exam and assignment preparations. Also, 

in both researches, it has been found that students exhibit a form of a partial trust in the results and 

outputs of ChatGPT but still skeptical about its reliability to output information or accurate resources. 

Some concerns also had appeared around overreliance on such a tool and how it is badly affecting 

creativity and originality. Both students had ideas about how to make the integration of such a tool more 

effective and less harmful such as methods to prevent plagiarism and exam cheating. 

 For the second question related to teacher’s attitudes towards ChatGPT, one research paper, by the 

name “Exploring Teachers Attitudes Toward Using ChatGPT” by Iqbal et al., (2022) shows that its 

findings align with this research’s findings. Negative views have appeared in both researches, yet the 

degree of negativity for the research being conducted is far less than the compared research of Iqbal et 

al., (2022). In the research being compared to, the predominant attitude among teachers regarding 

ChatGPT was disagreeable, as the majority exhibited hesitation towards implementing it in the 

classroom or employing it only in exceptional circumstances, some even called for the complete ban for 

such a too as concerns revolved around plagiarism, academic integrity, and the impact on traditional 

learning environments. On the other hand, the conducted research showed recognition of its potential 

regardless of the mentioned limitations. In the research being compared to the potential for ChatGPT to 

replace the teacher was not mentioned, unlike the research at hand, Teachers recognize the significance 

of human tailored instruction and human interaction in education, and they think that it will likely not 

be replaced soon, despite some of the views that say that with the rapid evolvement of technology, it 

might be able to simulate human interaction to a great length. In both researchers though, teachers have 

mentioned that all teachers are encouraged to attempt to improve their knowledge regarding the 

utilization of ChatGPT and explore the different ways that ChatGPT could be implemented in, so that 

they can make informed decisions regarding its integration into the classroom. 
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For The last question, which is “How can ChatGPT be used effectively to enhance EFL 

learning?,” both research is, along with the current research at hand, had similar results. The results 

contained strategies that advocate strict investigation in plagiarism detection tools along with AI 

detection ones to address the potential misuse of the tool as well as changes on how assessment methods 

are functioning to address the issue of cheating. Also, a collaborative effort is needed to create guidelines 

and structures to function as guidance and training for students and to ensure the full grasp of how 

ChatGPT works along with its capabilities and limitations, as most of them stated that they do not 

comprehend how ChatGPT works.  

Conclusion 

     The analysis given in the chapter concludes by providing a deeper understanding of the attitudes and 

views held by both Master 1 English students and teachers at Khenchela University concerning the 

integration of ChatGPT within EFL classes. This study reveals a varied range of views regarding the 

integration of AI in language education, reflecting students' comfort levels towards this technology and 

recognizing its potential benefits. Even yet, it also notes that there are students who are uncertain about 

AI-generated information, and that teachers have differing opinions about using it in the classroom. The 

chapter emphasizes the critical necessity for well-defined procedures and solid evaluation methods for 

maintaining academic credibility, while also stressing the complex relationship between technology, 

methods of teaching, and academic integrity. It also emphasizes the need for additional research and 

discussion to determine the most effective ways to use AI in language learning. 
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General Conclusion 

The present research paper aimed to explore the attitudes of EFL students and teachers towards the 

usage of ChatGPT in EFL classes. This study was driven by the growing presence of AI in education 

and the potential of ChatGPT to transform language learning experiences. As the main objectives 

centered around understanding the perspectives of both students and teachers and identifying effective 

methods for integrating ChatGPT into EFL instruction, the study endeavors to inform educators about 

the benefits and challenges of using ChatGPT and other AI tools in the classroom. By highlighting the 

attitudes towards and potential applications of ChatGPT, this research seeks to encourage the 

incorporation of such innovative technologies into EFL classes to enhance language learning outcomes. 

It also aims to promote the use of AI-driven tools among teachers and learners to improve EFL education 

and foster more interactive and engaging learning environments. With the view towards achieving the 

objective of the research, the following research questions were established: 

1. What are the attitudes of EFL students about the usage of ChatGPT in EFL learning? 

2. What are the attitudes of EFL teachers about the usage of ChatGPT in EFL learning? 

3. How can ChatGPT be used effectively to enhance EFL learning? 

For the sake of providing adequate answers to the research questions, the researchers stated to collect 

the possible data that is relevant to the objectives of the study. The researchers started to go through the 

theoretical foundation of the research and investigate the literature related to the research through one 

chapter, which is the literature review. In the literature review, the researchers delved in that chapter into 

the history of technology implementation in EFL and the way it was implemented. The researchers also 

investigated AI in that chapter, what it is, its types and how it works, leading to ChatGPT, its 

technicalities, and its limitations.  
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The researchers then moved to the next chapter, which was practical in nature. The researchers 

adopted a convergent mixed methods research design that accumulates both qualitative and quantitative 

approaches. The researchers implemented a questionnaire intended to collect data from the students, and 

it was administered to 74 out of 120 Master one students. The findings of the questionnaire reveal that 

the students’ attitudes towards ChatGPT Usage were mostly positive. Students find ChatGPT helpful in 

everyday tasks and especially academic tasks. Students also increased their motivation alongside their 

engagement in class. However, some students had negative attitudes towards ChatGPT usage in class, 

saying that it could lead to overreliance, and harms the creativity. Some students also say that they prefer 

traditional teaching and learning methods rather than using ChatGPT.  

In the same Chapter, researchers implemented an interview that was aimed for Master one EFL 

teachers, to collect their data and know their attitudes towards ChatGPT usage in the classroom. The 

researchers opted to interview 10 teachers. The findings of the interview reveal that the teachers have 

mixed attitudes towards the topic of ChatGPT usage in the classroom. While some were positive about 

how AI tools my enhance students’ and teachers’ productivity and learning experiences, others expressed 

concerns about how AI might affect the traditional teaching methods and enlarge issues from the likings 

of cheating or plagiarism. Teachers, However, gave some strategies that educators, teachers and students 

could follow to ensure a smooth experience while using such a tool inside and outside the classroom. 

Teachers emphasized the necessity of establishing guidelines to address issues like plagiarism, and 

academic integrity, such as oral tests that go alongside written tests, or implement AI detect



 

 

• Pedagogical Implications 

This research paper has the aim of contributing to the field of education. The study seeks to improve 

and provide further development in the domain of EFL learning and teaching, specifically in the field of 

integrating innovative technologies in EFL classrooms. Given the rapid advancement of AI and the 

ChatGPT in particular, and the growing interests in its educational applications, the researchers had 

devoted this section to proffer a set of suggestion and pedagogical implications. These recommendations 

are designed to be applicable at various levels of the educational system, optimizing teachers’ expertise 

in utilizing AI tools like ChatGPT, and meeting the evolving pedagogical needs of students. The insights 

provided aim to guide educators to effectively incorporate ChatGPT into EFL classes, leading to the 

enhancement of language learning outcomes and making a more engaging and dynamic educational 

environment. 

Guidelines and Procedures 

It is crucial to establish explicit standards and structured methods for utilizing ChatGPT in the 

classroom to guarantee academic integrity and adherence with educational goals. The purpose of these 

rules is to clearly define the suitable and ethical usage of ChatGPT, with a focus on its role as an 

additional tool rather than a major source of learning. Teachers should instruct students about the 

possible limitations, such as over dependence on AI-generated content, which can hinder the 

development of critical thinking and problem-solving abilities. The guidelines should moreover tackle 

worries regarding plagiarism by enforcing stringent regulations that mandate pupils to reveal the 

utilization of AI tools and appropriately attribute any AI-assisted work. In addition, teachers can create 

assignments that make use of ChatGPT's advantages, such as facilitating brainstorming sessions, offering 

a range of opinions, and improving language skills, all while ensuring that students fully interact with 



 

 

the topic at hand. To optimize the advantages of ChatGPT and minimize any disadvantages, educators 

should promote a clear and principled utilization of the system. 

Professional Development 

Comprehensive training for teachers on the capabilities and limitations of ChatGPT is essential for 

its successful incorporation into teaching methods. Professional development programs must focus on 

educating teachers on the utilization of ChatGPT to improve learning outcomes and tackle ethical and 

practical difficulties that may arise. The workshops should encompass a variety of subjects, including as 

the technical intricacies of utilizing ChatGPT, tactics for incorporating it into different teaching styles, 

and methods for monitoring and assessing its influence on student learning. Teachers should receive 

training to effectively evaluate the caliber of ChatGPT's responses and provide guidance to students in 

doing so. By training teachers with the essential skills and expertise, professional development 

guarantees that they can confidently introduce ChatGPT into their classrooms, enabling a more dynamic 

and active learning environment. This ongoing training will also assist teachers stay updated with 

innovations in AI technology and continuously refine their instructional tactics. 

Balancing AI and Traditional Methods 

Using ChatGPT as an additional tool for enhancing the learning process, rather than replacing 

traditional EFL teaching strategies, is vital for maintaining a balanced and effective educational 

approach. ChatGPT provides unique chances for individualized learning, such as personalized feedback 

and adaptable learning experiences that correspond to students' specific needs and learning speeds. 

However, it is crucial to integrate ChatGPT in a way that reinforces existing instructional approaches, 

ensuring that students still benefit from the human contact, cultural context, and complex comprehension 

that traditional methods give. For instance, teachers might utilize ChatGPT to encourage language 

practice, generate conversation prompts, or provide extra explanations on complicated topics, while still 



 

 

engaging students in interactive, face-to-face activities that encourage collaborative learning and critical 

thinking. By achieving a balance between AI technologies and traditional methods, educators may build 

a more dynamic and comprehensive learning environment that takes advantage of the strengths of both 

approaches. 

• Suggestions for Future Research 

This study opens several paths for further research to deepen the understanding of AI and enhance 

the integration of AI technologies in language education. There are many gaps in the current study that 

require certain suggestion for further studies, these are stated as follows: 

➢ Future research should consider highlighting other various proficiency levels other than Master 

students. This would help in the understanding on how ChatGPT can be tailored to meet the needs 

of students at the various stages. 

➢ Future research should target different language learning contexts. While this research focuses on 

English as a foreign language, exploring the attitudes and application in other foreign languages 

would provide valuable insights into the versatility of AI and the common attitude around it. 

➢ Comparative studies are a crucial way to evaluate the effectiveness and the acceptance of ChatGPT 

in the different language learning contexts against traditional methods. Such studies can highlight 

the strength and weaknesses of ChatGPT and having a clear understanding the value of such a tool 

in language learning landscapes, as well as how to tailor its capabilities ensure a smooth integration. 

➢ Future studies should examine the long-term effect of ChatGPT usage on students. These studies 

should examine language proficiency, motivation, grades, and over-all learning. 



 

 

➢  Additionally, future researchers should investigate the potential impact of ChatGPT on teachers’ 

workflow and workload in classroom. This future study will reveal how the continuous interaction 

with ChatGPT influence the teacher’s efficiency in classroom with the existence of such a tool. 

➢ Pedagogical strategies for effective integration of ChatGPT must be developed. Those strategies will 

include blended methods, where ChatGPT is used alongside traditional methods. Research should 

also address the necessity to teach students and teachers how to use such a tool to avoid some ethical 

problems such as cheating and plagiarism. 

• Limitations 

While this study provides valuable insights into educational technology, several limitations has 

appeared through the course of the research. These limitations must be acknowledged to contextualize 

the findings of this research.  

One significant limitation of this study is the lack of in-class usage of ChatGPT. The familiarity and 

prior experience of ChatGPT usage in class among both students and teachers is limited, which leads to 

their attitudes and perceptions to be based on hypothetical and limited interactions rather than practical 

and firsthand usage. Without in-class experience, participants may not fully understand the potential 

benefits and limitations of such a tool and how will it affect their learning processes, resulting in findings 

that might not accurately represent attitudes about the full spectrum of what ChatGPT can do. 

The study’s generalizability is another significant limitation that the researchers have stumbled upon. 

The sample drawn is from an extremely specific demographic, which is Master-one students and teachers 

of a single department, of a single university and a particular region, which makes the findings not 

applicable to other contexts. As educational environments vary in terms of resources, student population 

and the nature of the curriculum, results from one context may not necessarily represent other contexts. 



 

 

This limitation highlights the need for a more diverse and representative sample to be applied onto to 

ensure that the findings can be applied more broadly across different educational settings and contexts. 

Another crucial limitation of the study is the depth of the data collected through the chosen research 

instruments. While the questionnaire provided can gather data from the students, the limited number of 

questions and the open-ended questions would often fail to capture the complexities of participants’ 

attitudes and experiences. Responses may be superficial or lacking the depth required to understand the 

underlying reasons behind certain attitudes. Interviews also my not still fully explore all relevant aspects 

as they are limited in time.   
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Appendix B 

The Interview Questions 

• What pieces of technology you regularly like to use in your language teaching practices? 

 

• What do you think about integrating tools like ChatGPT into EFL teaching and learning? 

 

• How beneficial do you think ChatGPT is for students with different learning speeds? 

 

• To what extant do you think that ChatGPT undermines the role of a teacher in the language 

learning process? 

 

• Do you believe that using ChatGPT in EFL classes can lead to over-reliance on this technology 

among students?  

 

• Do you worry about students' cheating in tests or their assignments or tests using ChatGPT in 

your modules? 

 

• In what ways do you think ChatGPT could worsen the learning experience for EFL students? 

 

• If there is any, what strategies do you suggest overcoming the different negative impacts that 

ChatGPT might have? 

 

• How do you envision the future of EFL teaching with the integration of AI tools like ChatGPT? 

  



 

 

Appendix C: Teachers’ Responses to the Interview Questions 

Q1: What pieces of technology you regularly like to use in your language teaching practices? 

Teacher A 

Interviewer: what pieces of technology would you regularly like to use in your language teaching 

practices? 

Teacher A: So, pieces of technology, you mean like tools like phones and laptops, or you mean like 

apps and both? 

Interviewer: Both. 

Teacher A: So, I use my phone a lot, I use my laptop a lot. These are the two things I use to check, to 

write, to do anything that is related to studying. About the apps, I use the one with notes like where I 

write my notes, or I check them done. Use Google a lot. Google is my first to go app. Use dictionaries a 

lot. Have dictionaries in my phone. Have translation apps also. Sometimes I have apps to manage my 

time, like time management, especially when I have a session of studying, like 45 minutes studying, then 

5 minutes break.  

Interviewer: So far you only said apps and technologies you passively use in class, but do you have like 

a technology that you actively use in class? 

Teacher A: Actually, I use only classroom. Sometimes I post articles in the classroom and then when 

we are in the discussion, when we are discussing this article, I ask my students to read or to refer to the 

article via classroom. Instead of asking them to print the articles, I just ask them to go to the app and go 

to the article so we can read from it. But the data show or other tools, I do not rely on them a lot. 

Interviewer: Are there any pieces of technology you would like to use in the future, or you have in mind 

that if you had the means or the availability, accessibility you would like to use? 



 

 

 

Teacher A: Yes, something that we can share, all of us, like a screen that is shared for students and the 

teacher. Like all students and the teacher, they read from the same screen, or they access the same screen, 

and it is an article, it is a video, it depends on the content of it. But a shared screen is my... 

We have projectors but, I do not know, I am not a fan of them. 

Interviewer: They are not personalized; it is not really in front of them. 

Teacher A: Exactly, yes. 

Teacher B 

Interviewer: What pieces of technology you regularly like to use in your language teaching. Practices? 

not necessarily technologies that you actively use, but ones you would like to use as well in the future.  

Teacher B: For ChatGPT, I do not use it. Use technology, but in the net, websites, the different sites 

used for communication between the searchers.  

Interviewer: So basic internet communication or technology? 

Teacher B: Yes. basic internet search, like Google or something like that. 

Interviewer: Basic internet search engines?  

Teacher B: Yes. Search engines and the like LinkedIn and websites that are used for research, I use the 

research gate, I use your orchid, I use the different research websites. Yes. So, the internet. 

Interviewer: Well, what about hardware? Do you use any technological hardware? for example 

projector or your PC inside the class? 

Teacher B: Yes. Projector data tool. Yes, I use it. 



 

 

Teacher C 

Interviewer: What pieces of technology do you regularly like to use in your language teaching 

practices? Well, not necessarily you use it every day, but you would like to use it. 

Teacher C: Well, I used PowerPoint, the traditional technology, Moodle platform recently. And when it 

comes to online supervision, I also used Messenger, Facebook and Zoom. 

Teacher D 

Interviewer: What pieces of technology you regularly like to use in your language teaching practices? 

It does not have to be technology that you use, but you would like to use as well. 

Teacher D: For me, in my domain as translation, I would like to use the memoQ. It is a software dealing 

with translation. This software somehow facilitates the task of translation. It is a source of memory that 

stores some expressions, in the domain of legal translation and administrative translation. And somehow 

it helps the translator as an individual to fulfil the task. 

Teacher E 

Interviewer: What pieces of technology you regularly like to use in your language teaching practices? 

Well, not necessarily use, but you would like to use as well.  

Teacher E: So here I use the mobile to get the information from the internet and I check the 

pronunciation of the meaning of words by using my own dictionaries. You know it, I forbid using the 

mobile in my classes because it is distracting, and students tend to check their Facebook and so on and 

so forth. However, in very rare occasions, I give them the permission to use the mobile, such as today's 

session is about reading a lecture and they do not have the handout, they have copy. Give them 

permission. So, this is it. Use the mobile with the internet inside my class in a very effective way 

whenever I need it because I do not want to give false information. I do not want to give false 

pronunciations of words because it does affect the students. Yes, that is it.  



 

 

Interviewer: Well, in a hypothetical situation, what is the perfect way or the perfect tools of technology 

that you would like to use inside the class? 

Teacher E:  This is a very important question. Thank you for asking it. In an idealistic class, my Plateau 

City would have PCs for each student introduction and internet provided, university internet. My 

idealistic city of setting of working is to have plagiarism checkers that are paid, effective platforms to 

make interaction with students. Teacher F 

Interviewer: What pieces of technology do you regularly like to use in your language teaching classes? 

Teacher F: According to me, I really like to use PDFs and books that are available on the web in general. 

No, I did not use to specify a tool there like type GPT or in general... 

Interviewer: What pieces of technology specifically like to use? 

Teacher F: Google, for instance, E-books … etc. 

Teacher G 

Interviewer: What pieces of technology do you regularly like to use in your language teaching practice? 

Not necessarily that you use, but you would like to use as well. 

Teacher G: there is an enormous difference between what I would like to use if I got a chance to, and 

what I am using. In terms of what I am using, not using much, because of the lack of equipment here at 

the level of the university or at the level of our department, so I think it would be more efficient if we 

get more equipment. For instance, this morning I had a class with my old expression students, and we 

were supposed to have a listening course, and we could not find anything to help with that. So, it is like 

we had to borrow speakers from other departments, so it is like we do suffer a lot from this aspect that 

is the technological means available at the level of our department. So, I would really love to get more 

equipment, more means, because I think students are going to be much more ready, they will show more 



 

 

readiness, and they will be more motivated to attend classes that are livelier. In terms of lecturing in the 

old-fashioned manners, students are not going to be motivated, so it is like using technology is going to 

be much more motivating for them, and more interesting for the lecturers as well. So, I would really love 

to have more equipment, technological means. 

Interviewer: How would you envision your perfect class using technology? 

Teacher G: Well, students with PCs of their own, yes. Instead of having smartphones, because it is 

difficult to use, we need Projectors like available in all classrooms, in all amphitheaters, we need 

speakers as well, so yes, it would be the perfect kind of atmosphere. So, in this case, you can exhibit 

whatever you have, they can use their laptops if you design something to do instead of having papers 

and having, try things or take notes. So, that would be the perfect kind of class. 

Interviewer: You do not see AI in the classroom? 

Teacher G: Well, I would, I mean, they are using it already, so why not 

Teacher H 

Interviewer: What pieces of technology you regularly like to use in your language teaching practices? 

Teacher H: Well, this is a very nice question, of course, because we are living in the world of the 

artificial intelligence. I personally in my course I encourage my students to use their smart phones, this 

is number one, because most of them they are what we call a laptop, okay? So, I think only the smart 

phones, as a tool.  

Interviewer: Okay, well in a hypothetical state that it would be perfect for you, what tools that you 

would like use? 

Teacher H: For example, projector, it is very helpful, but unfortunately, in the department we have only 

one projector, if you can imagine. 



 

 

Teacher I 

Interviewer: what pieces of technology you regularly like to use in your language teaching classes? 

Teacher I: Like to use the data show. Like to use computers. Like the students to use the phones. Any 

technological device which is portable, I prefer to use. But the problem is there is a big difference 

between. Like to use, and I use. You see, if you see which ones you are using, I am going to tell you 

none. Because first, we have a couple of data show devices in here. Cannot have it all the time. Second, 

it is something I must bring from the Ministry then take it back. It is not in here. The class is not equipped 

with those things. Third, the large number of the students. Cannot ask them all the time to bring 

computers, use computers, use the phones. Not going to be able to manage the classroom. So just to 

make it clear, using is very poor. Liking, I like it to the most. So, for me, more technology, more benefit. 

Interviewer: So, you would like to use more technology? Yes, for sure. But the problem with that is the 

accessibility. 

Teacher I: Yes, realistically talking, it is not accessible. 

Teacher J 

Interviewer: We would like to ask you about the technologies that you might use. So, what pieces of 

technology you would regularly like to use in your language teaching practices?  

Teacher J: Well, the issue is that our institution is not generous enough when it comes to technology 

tools. So, it is not most of the time a matter of choice, but it is an obligation to opt for a given technology 

tool. The only tool is available. It is not out of like can I say. The only tool available is the projector. 

Like it or leave it., So, not all teachers can have the projector whenever they want. It is not accessible at 

the time. The second problem is that we do not have net connection. So, whenever we want to use a 

given software or whatever we wish to show the students how given software is being used, this is a 



 

 

problem. No net connection is available, and even if we use ours or if we share ours. It would not be as 

good. Wanted to show them how to use SPSS because I have been teaching methodology once, and they 

asked me how we can use SPSS, and I brought SPSS to the classroom and things were not very easy 

even though SPSS does not require network connection, but it was hard for them to see because the data 

show quality was not there. To see numbers there. So, it was just a recipe for disaster. 

Interviewer: What would be the perfect setting, using technology in a class, how do you envision your 

perfect way to conduct your lesson using the technology Hardware and software?  

Teacher J: Would have liked to use some artificial intelligence tools in my classroom. Why is that? 

Because I wanted my students always to know that language is very peculiar. There are some linguistic 

activities that cannot be evaluated via some artificial intelligence tools. That is why I would have loved 

it if we had network connection, and I could have used those artificial intelligence tools. Because I want 

my learners always to see that they are more creative. They are more critical. They can do things that 

their software tools cannot fulfil. 

Q2: What do you think about integrating tools like ChatGPT into EFL teaching and learning? 

Teacher A 

Interviewer: What do you think about integrating tools like ChatGPT or other AI tools into EFL teaching 

or learning for students?  

Teacher A: Well, personally, I think ChatGPT is a very good app. The Thing is about ChatGPT is the 

wrong usage of it because students, they do not use it as a tool but rather as a source of information. 

They do not just read from it, or they do not just like use it to find information, but they just take the 

information as it is and copy it (into their assignments without reading). 

Interviewer: Okay, so what would I understand from your question is that they do not verify the integrity 

they do not fact check the results. 



 

 

Teacher A: Yes, well first, they do not do that. Second, they just want a fast enter. They just want to get 

over with the question or the exam. And since ChatGPT is an AI, for sure, it will not have a lot of 

mistakes. It will have like information. It will guarantee for them to have a good grade. That is their 

purpose. 

Interviewer: Good. Well, you said the wrong side. Can you mention other wrong uses of ChatGPT that 

might affect the students' badly? 

Teacher A: It is just the copy-paste. Copy paste is the wrong side of ChatGPT. Like you can use 

ChatGPT to find other sources, to have a general overview, to get knowledge about some kind of thing, 

concept, idea. And then from the information you get from ChatGPT, you can go to create your own 

research, or you can write your own idea perspective. But the wrong side of... It is not the wrong side of 

ChatGPT. It is the wrong usage because it is not ChatGPT that is wrong. It is students that do not know 

how to use ChatGPT.  

Teacher B 

Interviewer: What do you think about integrating tools or AI tools like ChatGPT in EFL teaching and 

learning?  

Teacher B: Do you mean teachers who integrate ChatGPT in their teaching? Or just students who use 

it for actual learning inside the class?  

Interviewer: It is both learning and teaching. 

Teacher B:  It is beneficial. For teachers, they can find data, the things that they can add to their lectures, 

but for students, I think that, yes, some students use it for the benefits it has. And others, I think that they 

use it for, let us say cheating, to not make efforts, and search for the information and find what they 

need. So, they just go and take what they need from ChatGPT and that is all, just copy-paste without 

even reading what is in the output and without any effort.  



 

 

Interviewer: You told us about the teachers looking up for information. As a teacher, do you think that 

the information that ChatGPT gives is dependable?  

Teacher B: No. No. I used it sometimes, I used the ChatGPT, and I always revise what information it 

gives us. Sometimes it is not dependable at all. something general, something which has nothing to do 

with what you really look for. Teacher C 

Interviewer: What do you think about integrating tools like ChatGPT in your EFL classes?  

Teacher C: Well, it could be beneficial. At the same time, it is detrimental.  

Interviewer: So, you are positive about it but with cautiousness?  

Teacher C: Yes, with disadvantages.  

Interviewer: Okay, would you like to specify more?  

Teacher C: Okay, well, in terms of quality, it is beneficial, but it is detrimental since ChatGPT generated 

texts may contain errors that human educator can easily identify or detect. So, experts can detect those 

errors because I do believe that ChatGPT has a specific or specialist style which is different from the 

human written text. 

Teacher D 

Interviewer: Well, what do you think about integrating tools like ChatGPT in EFL teaching and 

learning? Well, for example, in your module that is translation. 

Teacher D: Yes, in certain the AI tools like ChatGPT in teaching, it helps students move learning 

language for me. That is all. 

Interviewer: Do you see it as a tool for teaching? 



 

 

Teacher D: For teaching, I do not mind. Because if I try, if you ask a question about ChatGPT, it is not 

determined or clear when it gives you the answer.  

Interviewer: So, you are thinking that it is not as dependable? 

Teacher D: Yes. 

Interviewer: Well, did you try to use ChatGPT for translation? You asked it to translate something? 

Teacher D: No. not really. Teacher E 

Interviewer: What do you think about integrating tools like ChatGPT in like an EFL teaching and 

learning or in your ideal way of teaching? 

Teacher E: So, ChatGPT and artificial intelligence in general is very, very challenging topic and theme. 

It is preferable to embrace it instead of forbidding it, since the forbidden fruit is always sweetest, now 

what I am doing, I am talking about my supervisees, my students who have worked in all the master 

dissertations. Ask them or I invite them to use ChatGPT intelligibly. So, you can use it, it can inspire 

you, ask for methodology, but then check or tell me to be sure that they do not give you false information 

or knowledge. Invite them not to use plagiarism over copy paste passages generated by ChatGPT. I even 

tell them, if you are not sure about one paragraph of the structure, ask ChatGPT, ask the help of ChatGPT 

to improve your writing style. 

Interviewer: You would encourage them to use it actively? 

Teacher E:  Now, first, use your knowledge, make reading literature with you, so on, so forth. And later, 

if needs be, yes, it should be used as an extra tool, but it must not be the tool of conducting research. As 

a supervisor, I will know that this is a ChatGPT generated literature, I know your level. So please Don't 

rely on it 100%.  

Interviewer: So, you agree on integrating ChatGPT but as a side tool, like you said not as a main way 

of doing research. 



 

 

Teacher E: Yes, yes, absolutely.  

Teacher F 

Interviewer: What do you think about integrating tools like ChatGPT in the EFL teaching classes? 

Teacher F: Well, I am not against integrating tools such as GPT. Here it depends on the use and the 

awareness towards the drawbacks and the efficient things in this tool. It is widely used among the 

students nowadays. Everything is done by ChatGPT. It is not good. Not against integrating it, but with 

condition, with integrating ChatGPT, because we have a lot of advantages. 

Interviewer: What conditions might those be, for example? 

Teacher F: First, you must be equipped by a kind of background concern. Every issue you are concerned 

with, or you are required to know about. And then you try to have a kind of, let us say, guidance or help, 

a helping hand, no more, and not depending totally on ChatGPT in doing the task instead of you. Just a 

helping hand. 

Interviewer: Well, should the ChatGPT users, at least in class, should be supervised by the teacher or 

should the student use it freely in class? 

For example, when a teacher asks a question, should it be supervised or should the... 

Teacher F: I think it should be supervised, because it is a kind of training towards the right use of the 

tool.



 

 

Teacher G 

Interviewer: So, what do you think about integrating tools like ChatGPT or any AI tools like in EFL 

teaching and learning by students and teachers as well?  

Teacher G: Well, to be honest, I think it is necessary right now that we... It is about time that we use it 

and integrate it in our classrooms, but people think of it as a means of, skipping homework, just, getting 

efficient kind of rapid kind of answers, not relying much on the, the tutors or the lecturer, not getting 

things done by yourself. So, most teachers have a negative attitude toward it and towards this use in the 

classroom. But I think it is... If you invest it in the right way and teach, the students how to use it and 

how to get, benefits from it, I think it is going to be, really, efficient for both learners and, teachers. 

Interviewer: Well, we said the right way. What would be the right way to use such a tool? 

Teacher G: I think that when it comes to research in general, we need to have more background and 

more information about different things. So, the things that you do not know, and you need to know 

them instantly, you can use ChatGPT for them. But when it comes to writing, especially when it comes 

to writing, I mean, we do not really expect our students to have their essays and their paragraphs, 

reaching for them by ChatGPT or any other AI. We want them to write themselves. So, it is like by doing 

this, it does hinder the whole process of teaching and learning and somehow it does pose an obstacle as 

well in the process of learning that basic language in the first place. So, I think this is the only issue we 

have with AI. We are not that ready yet to, to use it, and we do not really know, like, what kind of effect 

would take place if the students were going to be fully integrated, within that spectrum or using ChatGPT 

or whatever the, the means is.  



 

 

Teacher H 

Interviewer: Okay, what do you think about integrating tools like ChatGPT, EFL teaching and learning? 

Teacher H: It is time already, too late, too late. Very positive about integrating ChatGPT Teacher I 

Interviewer: What do you think about integrating tools like ChatGPT or other AI tools in EFL teaching? 

Teacher I: Yeah, I guess this is the heart of your work. What people, because there is a big, let us say, 

big debate about the presence of those things in the academia, teaching and all those things. But 

personally, I accept those things and I like them. So, the problem is not in ChatGPT or AI. You see, since 

technology is developing, we are going to have more things like this which are going to be very helpful 

to people. The problem is how to use them. If you use these things wisely, they are going to be very 

helpful. The problem in ChatGPT is when you are taking it as the final product. This is the problem. So, 

I do not have a problem with ChatGPT. For me, ChatGPT is a kind of outliner. It gives you the different 

or the most important elements you must include in your work. So, it gives you, for instance, you go and 

ask language families in linguistics. It is going to be language families introduction, then language 

families definition, then give you the different language families, then conclusion. So, this is a guide for 

you. It is giving you the cream. But you work as a researcher, or a student that has assignment, is that 

you must know what is inside. You must know what ChatGPT is telling you. So, it gives you the final 

product. Your job is to analyses the final product. You go and read more. Each section is paragraph. You 

can read one or two articles, and you change this article of ChatGPT into your own version. This is when 

it is going to be okay. Like that. Plus, you must acknowledge the sources. You must acknowledge the 

sources that ChatGPT is bringing these things from there and there and there. This is going to be okay. 

But taking it as it is, and you put it directly in your work, this is our lecture or assignment or whatever, 

this is the problem. This means like we did nothing. If it is ChatGPT which is doing the research and 

doing the report, so you did what? As a co-pilot. Exactly. Sometimes you do not know what you look 



 

 

for online. Give you a topic and you do not know where to start. ChatGPT is going to tell you where to 

start. It is going to kind of introduction to the topic. This is a topic, a guide. It answers the question about 

the how or maybe the why you are doing things. But the thing is that you must do the work. It is like 

when you go to see in old days when we used to go to a teacher who is a neighbor or a brother who is a 

teacher or studying at a university. They tell him help me in this research. Now we have two types of 

helpers if we can say. You are going to have a brother or sister who is going to do assignment from 

scratch for you. Write it for you and give you the final product. You have another brother or sister who 

is smart, who is going to tell you this is the topic, and this is what you are looking for. So do the job, and 

that is how to use So, it is up to you in your hands. I guess you have the question now how to make 

people aware of it and the students aware of it. How to make people learn how to use ChatGPT. If you 

have this question if not, I can talk about it. Well yes, you may answer it. So now this takes us to whose 

responsibility is to make ChatGPT beneficial and let us say legal it is the teachers. So, the teacher must 

supervise the users of ChatGPT. Because when you say do not use ChatGPT you know everybody is 

going to use it. How are you going to see if they are not using ChatGPT? You cannot control this. So, to 

be smart is that you must allow it but teach them how to use it. Since they are using it at the end. In a 

way or another even the excellent wads are using ChatGPT. So, now it is the job of the teachers and the 

supervisors and whatever to teach the students or to advise the students on how to use it. In a beneficial 

acceptable legal academically in legal way. This is the point. The answer to how beneficial you would 

say that it is very beneficial if controlled or if supervised. If used in this way. As a starting point, as a 

guide and all those things it is going to be very beneficial, and otherwise, it is going to be it is the same 

you see. When Google was created people used to go to the library to take a lot of time and effort to find 

a book. Then Goode came and gave you the opportunity to have everything in hand. So, you cannot ask 

someone to tell you to go to the library. Do not use Google. Because it is helpful. It is convenient. Yes, 

it is convenient now. But you must know how to use it. This is the point with ChatGPT. ChatGPT is 



 

 

going one step further from Google. It is more sophisticated; it is quicker and all those things. So why 

not to use it in a wise way? It is to raise awareness about it. That is the point. Teacher J 

Interviewer: What do you think about integrating tools like ChatGPT and EFL and teaching and 

learning? 

Teacher J: Well, ChatGPT is the most common among students and even teachers. referring to teaching 

or learning, for teachers, I believe that most teachers do not have the knowledge, the how-to use. It is all 

about the how. However, I do have some knowledge about it, and I agree that if teachers use ChatGPT 

in their process, this will maximize the learners' way of thinking about the future. So, if I am using some 

artificial intelligence tools, this means that I now, in a way or another, boosting learners' curiosity first, 

to ask question like “what is that, what can we do with that” This is number one, critical thinking, though 

sometimes it goes counter to critical thinking skills. Personalized learning too. Because if you put 

something in ChatGPT, you are going to get a paragraph, a composition, or an essay that is close, very 

close to the one that human beings create. That is why I said it is personalized, and if you compare this 

one to the essays or to the articles that are on the net, you will find that the ones created by ChatGPT are 

closer in style and in nature to the ones that are learners you really produce.  

Interviewer: So, you are saying that the fact that it sounds like a human, it does not matter that you are 

talking to a machine because it feels like a human.  

Teacher J: Yes, yes, and like I said, I like things when they are personalized, when they are made 

personal, and I feel that as if one of my students made it, and I am going to tell you the main 

characteristics that make the ChatGPT product very similar to the human product. Later probably in one 

of the questions. If not, I am going to tell you. 

  



 

 

Q3: How beneficial do you think ChatGPT is for students with different learning speeds? 

Teacher A 

Interviewer: See. Well, how beneficial do you think ChatGPT is for students with different learning 

speeds? 

Teacher A: Well, it is all about time. ChatGPT, it is all about time. It is time saver. Yes, instead of 

reading or researching a lot of places, a lot of books, a lot of articles, ChatGPT can narrow down 

the sources for you, can narrow down the information for you. And this will save you time, especially 

for students. Or it can help you with the scope of information. If you do not know where to 

start, ChatGPT can help you with the scope. It can limit things for you. It is also a guide. It can guide 

you in these things. So based on this question,  

Interviewer: you would say it is beneficial for students?  

Teacher A: Of course, it is. It is beneficial. Not talking about only the negative side, but yes, I agree 

that ChatGPT is beneficial for students. 

Teacher B 

Interviewer: How beneficial, since you said it is beneficial for the students, how beneficial do you think 

ChatGPT is for students with different learning speeds?  

Teacher B: In this case, yes, it is beneficial, there are some students who know really what they are 

focusing on, and they go directly to the information they need, and they know whether it is correct, right 

or wrong. For Others no, for other students They just use it to accomplish their tasks and that is it. Just 

to do the homework and get a mark and that is it. 

 

 



 

 

Teacher C 

Interviewer: Okay, well, how beneficial do you think ChatGPT is for students with different learning 

speeds? 

Teacher C: Well, it is beneficial since it summarizes texts. It also translates and, let us say, interprets 

English content for the students into the language they are comfortable with. It offers explanations and 

examples.  

Interviewer: Oh, nice. What about, let us say, students with anxiety issues or social anxiety that they 

might feel stressed to raise their hand and ask the teacher, do you think that ChatGPT might be useful 

for them to answer that question?  

Teacher C: Well, here, we must talk about the negative side of ChatGPT since it affects the learning 

experience. Why? Because I do believe students may interact with ChatGPT rather than engage with 

their teachers and their peers. 

Interviewer: But do you think it is beneficial in that situation? 

Teacher C: Well, beneficial just for aid, but not relying much more on it, yes.  

Teacher D 

Interviewer: How beneficial do you think ChatGPT is for students with different learning speeds? So, 

some students in the same level might have different speeds in learning, let us say, a lesson or something. 

How beneficial do you think ChatGPT is for those students? 

Teacher D: For students, I noticed that most students, they try to delve in ChatGPT for making their 

research paper no more.  

Interviewer: Okay. So not inside the class or something? 

Teacher D: Inside the class, I did not recognize them until now, this time. 

Teacher E 



 

 

Interviewer: Yes. Another question is, do you think that ChatGPT is beneficial for students with 

different learning speeds and how beneficial do you think it is if yes? 

Teacher E:  I think that ChatGPT might help students scoring well in the exams, it will help them 

improve their English, the vocabulary on and so forth. Students who have some pedagogical problem, 

students who are struggling their grades and with their English, I think they should go back to basics 

using grammar books, doing the homework assignments. 

Interviewer: Do you think that ChatGPT would help them with the basics?  

Teacher E:  I do not think that ChatGPT might help at this level. Rather, it will destroy them all together, 

I think. Yes, because they will rely only on the provided information from ChatGPT. Yes, absolutely. 

And then no ChatGPT, no exam, no gradings, no so on and so forth. Yes, yes.  

Interviewer: Well, what about the students who have, like to say, social anxiety or are too stressed to 

go ask the teacher? Do you think it would be useful for them? 

Teacher E:  Here, I am going to blame the teachers. It is the role of the teacher inside the class. You 

have the captain on the ship. It is up to you, and you have a crew. It is up to you to bring them to safety, 

to the land. You figure out those problems. Know, over crowdedness, we are suffering because of it, too 

many students. It is impossible to diagnose each student as a key study, but you do your best. You do 

your best, and this is my approach. Whenever there is a there is over crowdedness, I give, I try to 

synthesize all the problems altogether. 

Interviewer: But in this situation, would it be useful, in your opinion? Which situation? The use of 

ChatGPT for students who might have anxiety issues or 

Teacher E:   no, no, no, I think it will not help at all. It encourages laziness and no, no, it is preferable 

they start from nothing, doing basic things, reading a short paragraph, doing a grammar activity, true 

force. Yes, simple, simple activities that might improve, but reliance right from the beginning of 

ChatGPT. I do not think this might help. 



 

 

Teacher F 

Teacher F: Yes. Well, here, since it is related to level between two records of the students, even though 

the way we use it will be different, it is not the same within the advanced level as it is with the low level. 

So, once again, we need to supervise the use of ChatGPT among the students and to let them know the 

appropriate way we can use it, along with their different learning style, with different preferences and so 

on and so forth. 

Interviewer: So, for the students in the same level, but with different speeds at learning the actual lesson 

or something? 

Teacher F: Yes, it would be beneficial. 

Interviewer: On the scale of five, how beneficial it would be? 

Teacher F: Let us say three out of five 

Teacher G 

Interviewer: Okay. Well, how beneficial do you think ChatGPT is for students with different learning 

speeds? 

Teacher G: I think it would be much more beneficial for students with higher learning speeds because 

they are going to be acquainted with the language, with the context of the language, the historical 

background, I mean, the culture, the literature. So, the language is not going to be an obstacle or an issue 

for them. So, they would know how to use ChatGPT, and they would know how to get the right answers 

by asking the right kind of questions. So, in this case, I think it's going to be much more suitable for 

those learners with, this high, speed, kind of learning thing, because as I've said, they are much more 

efficient and they know what to do and they know what kind of questions they, they want to pose, and 

besides, it would really cope with their speed because as you've said they are very much rapid and they 

want to.  



 

 

Interviewer: Well, what about the slower type of the students?  

Teacher G: It could help as well. It could help, in terms of providing, general context of things like basic 

kind of knowledge, but there is nothing precise, for instance, you are asking about something, eventually 

it is going to be providing a lot of information for you, but it is never enough. You need other resources, 

especially if you are making research. Where are your references? Where are the citations needed? 

Where are those? So, it is like you would have a blog kind of information, like a very a general kind of 

overview but it is not going to be that helpful and if you would like to try this in your research, it is not 

going to be valid. See. Yes. So, you are saying that the students with much slower learning speed, they 

need to go to books rather than go to ChatGPT. 

Teacher G: Well, they can use it hand in hand, like with other resources and other books, because it is 

going to be much more helpful. 

 

Teacher H 

Interviewer: How beneficial do you think ChatGPT is for students with different learning speeds? 

Teacher H: Well, first, and this is what I like most in ChatGPT, you can get what you want. Okay, all 

courses, different articles, different books, it saves time, and it saves a lot of time. Teacher J 

Interviewer: Fair enough. Well, saying that you would like to see ChatGPT more in EFL teaching and 

learning. How beneficial do you think ChatGPT would be for students with different learning speeds? 

Teacher J: This is the problem. This is the problem. It is about speeds, but for learners who are slower 

compared to their colleagues, I think that ChatGPT would do well to them. Why is that? Because, you 

know, technology is fast, and this is a generation that depends on things that are quick and fast by nature. 

So, for those learners who are quick-witted, who can get the things that we do not have to explain, 

without the need for teacher's explanation, without the need for reading extra materials, etc., and you do 



 

 

not think that they will need ChatGPT as those who are not as quick in getting and obtaining information 

as their friends. So, this would be helpful to them. Why is that? Because sometimes they are clever, but 

they are just slow. They need some time to be as creative as their colleagues, ChatGPT opens the door 

for some creativeness. So, they can be as creative as their colleagues using some artificial intelligence 

tools. So, it is just for speed. It is not for creativity here. Like I said, they are intelligent. They are creative. 

They are critical thinkers, but to save time. Yes. So, it can be a very time-saving tool. 

Interviewer: So, you are saying that it would be just a pedestal for them to get to the level of the other 

students. Or, let us say, the speed of other students.  

Teacher J: Yes, very good, and we can create, we can maintain balance for those learners who are 

actually very active and get it without explanation. It can do all the things in like 10 seconds. So, the 

others will feel somehow inferior, and this ChatGPT can maintain balance and can balance equilibrium 

in the classroom, and the level of some kind. Among the students.  

Interviewer: Okay. So, based on your answer, it would be very beneficial. 

Q4: To what extant do you think that ChatGPT undermines the role of a teacher in the language 

learning process? 

Teacher A 

Interviewer: Okay…  To what extent do you think ChatGPT in EFL classes can undermine the role of 

the teacher? 

Teacher A: Actually, I perceive it as something extra. It does not undermine the role of the teacher, 

because the teacher is always there. The teacher is the guide is always the mentor. Students need the 

teacher, but it is just the way of using it. That is, it. Because personally, I think ChatGPT is good, is 

effective, and it is helpful. So, I do not think that it undermines the role of the teacher. 



 

 

Interviewer: Well, let us say a student might have a question, but he would rather ask ChatGPT rather 

than ask in his teacher. What do you think about this? 

Teacher A: I think that he can share the information with the teacher, and both persons can know the 

information.  

Interviewer: So, you totally disagree with the statement that it might undermines the role of the teacher? 

Teacher A:  Actually, I can use ChatGPT as a teacher, and I can share the information with my students. 

Teacher B 

Interviewer: To what extent do you think ChatGPT undermines the role of the teacher in a language 

learning process?  

Teacher B: No, I don't think so, the role of the teacher in the classroom is really crucial, essential, the 

teacher knows exactly what the learner needs and the teachers what to do, He has from where he gathers 

information and he makes it easy for the learners to process, and he prefers to use one reference and not 

another, because he knows the abilities of the learners He respects the level of the learners, the abilities 

and the comprehension level of the learners. And the scope of the lecture itself, he knows what is 

important and what is not What can be used as further reading as an addition, and he knows how to 

organize all the information for the learners. 

Interviewer: So, you think that ChatGPT would just regurgitate information?  

Teacher B: Yes! without any, let us say, filter and structure.  

Interviewer: Would you think that the role of the teacher would stay the same with the existence of 

tools like ChatGPT?  

Teacher B: Yes. For certain learners, yes, for the others, no …  For some learners the teacher is, the 

source of knowledge, He is the guide. But for Some other learners, they know that the information is 

everywhere. You go to the Internet, and you find what you want. Many things which are detailed or 

things which are additions and not so important. Here, it is the teacher who guides the learners for seeking 



 

 

knowledge. For other students, they do not care, If the teacher asks for something, they just get the 

information and put it without even caring about reading it or paraphrasing it or even understanding it.  

Interviewer: Well, it makes me question, like you said, for some students, it will be beneficial. What 

about some students who might have social anxiety or, let us say, who aren't as forward as much as the 

other students? Would Using ChatGPT be beneficial for them to ask questions.  

Teacher B: Yes, it is beneficial in this case. 

Teacher C 

Interviewer: To what extent do you think ChatGPT undermines the role of the teacher in the learning 

process or the teaching process as well? 

Teacher C: Well, as I have already said, since it affects the learning experience, so generally the students 

rely much more on using ChatGPT than relying on the teachers and the feedback of the teachers in 

general and the feedback of their classmates. They rely much more on ChatGPT rather than engaging 

with the teacher.  

Interviewer: Would it just take a little bit of the teacher’s role or to the extent that it might replace a 

teacher in the future? Or somewhere in between? 

Teacher C: It could be. Not sure, because I did not use ChatGPT before. 

Interviewer: Okay, so you are not as experienced in using ChatGPT? 

Teacher C: Yes, exactly. 

Teacher D 

Interviewer: Okay. See. Well, to what extent do you think ChatGPT undermines the rules of the teachers 

inside his own class? 



 

 

Teacher D: Yes. For me, it somehow makes a disturbance for the students. Yes. The role of the teacher 

as an individual, he believes that it is true and he studied before on it, but at ChatGPT, it gives it 

something, it is a source of collecting information and it somehow... Regurgitate. 

Interviewer: Okay. So, let us say for example, a teacher asks a question inside the class, or a student 

has a question, but they prefer to go ask it to ChatGPT rather than go into the teacher. Sure. Would that 

undermine the role of the teacher? 

Teacher D: Yes, it undermines the role of the teacher. Not sure if somehow the ChatGPT, it is... Have to 

say, it gives the information in a quick and in the speed of time and a clear way.  

Teacher E 

Interviewer: Do you think that ChatGPT is beneficial for students with different learning speeds and 

how beneficial do you think it is if yes? 

Teacher E:  I think that ChatGPT might help students scoring well in the exams, it will help them 

improve their English, the vocabulary on and so forth. Students who have some pedagogical problem, 

students who are struggling their grades and with their English, I think they should go back to basics 

using grammar books, doing the homework assignments. 

Interviewer: Do you think that ChatGPT would help them with the basics?  

Teacher E:  I do not think that ChatGPT might help at this level. Rather, it will destroy them all together, 

because they will rely only on the provided information from ChatGPT.  

Interviewer: Well, what about the students who have, like to say, social anxiety or are too stressed to 

go ask the teacher? Do you think it would be useful for them? 

Teacher E:  Here, I am going to blame the teachers. It is the role of the teacher inside the class. You 

have the captain on the ship. It is up to you, and you have a crew. It is up to you to bring them to safety, 

to the land. You figure out those problems. Know, over crowdedness, we are suffering because of it, too 

many students. It is impossible to diagnose each student as a key study, but you do your best. You do 



 

 

your best, and this is my approach. Whenever there is a there is over crowdedness, I give, I try to 

synthesize all the problems altogether. 

Interviewer: But in this situation, would it be useful, in your opinion? Which situation? The use of 

ChatGPT for students who might have anxiety issues or 

Teacher E:   no, no, no, I think it will not help at all. It encourages laziness and no, no, it is preferable 

they start from nothing, doing basic things, reading a short paragraph, doing a grammar activity, true 

force. Yes, simple, simple activities that might improve, but reliance right from the beginning of 

ChatGPT. I do not think this might help. 

Teacher F 

Interviewer: To what extent do you think that ChatGPT undermines the role of teacher in the learning 

process or the language learning process? 

Teacher F: Well, I personally prefer to use undermining the role of the teacher by using ChatGPT or 

relying on ChatGPT because, once again, it is a tool or a sword of two edges. Okay. So, here, once again, 

it is about how much we are aware about the drawbacks as well as the advantages of the tool itself. Okay. 

If you know and you are aware enough as a student about the right use and the appropriate use of the 

tool, it is okay. You will gain timing, gain effort, you know, a lot of issues. But if you are just using it to 

escape the idea of punishment. 

Interviewer: Okay. So, the role of the teacher will still be the same? 

Teacher F: Yes, still, yes. 

Teacher G 

Interviewer:  One of the effects that you said is the role of the teacher, and to what extent do you think 

that ChatGPT undermines the role of the teacher with the existence of tools like it in the language 

learning process? 



 

 

Teacher G: Well, first, I do not think that all the teachers are going to be fully diminished or destroyed. 

Mean, teachers have their, status, they do have their roles to play. What we get from ChatGPT, or any 

other artificial intelligence means is that we get loads and loads of information. They are not even 

filtered. We do not know the sources of these kind of information. A few AI means would provide you 

with the resources. So, in undermining the role of the teacher, I do not think this is possible, but it can 

happen because learners would skip classes. Learners would, skip, those lectures that are going to be 

posted by their teachers because they think that, okay, we can have this, via ChatGPT. We can summarize 

the whole thing and then we end up having a perfect kind of a lecture, which is completely wrong. Mean, 

you can compare a lecture that has been, prepared by a teacher who is going to be spending hours and 

hours working on that lecture and a lecture that is going to be prepared or ready for you in an instantly 

by ChatGPT or whatever. There is a huge difference. Mean, in terms of citations, in terms of background 

information, in terms of explanation, in terms of length as well, they would give rapid instant 

information. You do not really understand the whole context and some of the things that we get are so 

unreliable in terms of historical facts and precision as well is also another issue. 

Interviewer: See. So, you are saying that the teacher knows what the student needs more than AI? 

Teacher G: I think we do. Okay. We do, and we can make the distinction, sorry, between whatever has 

been, prepared by our learner and whatever has been prepared for them or by ChatGPT.  

Interviewer: Well, a situation would be like, for example, in class, a student might have a question, but 

he prefers, or she prefers to ask ChatGPT rather than ask the teacher. Would that be like undermining the 

role of the teacher in that situation? 

 

Teacher G: Well, not for the teacher. Mean, the student would think that this is like the most, efficient 

way to get instant. Mean, I would always, stress the term instant information because whatever you are 

going to get from ChatGPT are direct kind of answers. Like for instance, you would ask about the world, 



 

 

I do not know, World War I, they would give the, like ChatGPT would give you the basics about when 

it happened. Unless you have the correct means and, how to direct these, programs or whatever, they 

will not give you the answer that is needed in the first place. All the answers are going to be provided in 

a very hectic kind of a manner. No precision. Very, very general. Like nothing precise nothing related to 

the, to what you have asked in the first place. But for the teacher, they know what you need, they know 

the context of your question, they know the context of the lecture, they know everything about the whole 

thing. So, their answers are going to be much more adequate in terms of, actualizing that given question 

or that given answer to the lecture itself. 

Teacher H 

Interviewer: Okay, so first students will struggle to learn something, it saves time for them and boost 

them to be like their peers. Okay, to what extent do you think ChatGPT undermines the role of the teacher 

inside the EFL class? 

Teacher H: Well, I do not agree with you, the teacher remains always a teacher. Bear in your mind that 

we cannot replace a teacher with a machine. The machine is programmed, input, output, but there is 

something, something very, very important and especially you cannot find in a laptop. Which are human 

interactions and emotions. There must be an interaction between a teacher and student. That is why we 

can never replace it.  

Interviewer: Well, does it undermine it in any way? 

Teacher H: In case of information. He knows more than the teacher,  

Interviewer: For example, the student might prefer to ask ChatGPT rather than ask the teacher? Would 

that be a situation that you imagine in the future?  

Teacher H: Well, let us make it clear at the beginning. Without the teacher, there is no learning. The 

process of learning will be stuck somewhere, because of non-existence or the absence of the teacher. 

This is something clear. We cannot deny it. In case of the student, when trying to find information with 



 

 

ChatGPT it would be a very good way to learn. Why? Because first, we are struggling to develop a 

critical thinking in our students. ChatGPT may help doing this job. That is why I said that artificial 

intelligence is here to help the teacher fulfil his tasks and duties. That is, it. It is just a tool. 

Interviewer: So, you mentioned that students would benefit to increase their critical thinking by using 

ChatGPT. 

Teacher I 

Interviewer: Leading to the next question. To what extent do you think that ChatGPT undermines the 

role of the teacher in the class or in the language learning process? 

Teacher I: No. Concerning the role of the teacher, I do not think it negatively affects the role of the 

teacher. You see only if the teacher is doing the same as the students. Bringing his lecture from ChatGPT 

and delivering it in a kind of word for word. This is going to be a problem. But I better know some of 

the teachers are not going to do that. Because when you bring the article or the lecture directly from 

ChatGPT you are going to be faced with questions from the students. You must explain. So, for the 

teachers, it is not going to be a problem. The problem is for the students. Because you cannot have 

ChatGPT live with you. Explain the lecture. It is not going to affect you. You are going to have ChatGPT. 

It is going to give you the lecture. But the question is, is ChatGPT going to deliver your lecture? 

Interviewer: Well, taking that we almost have mobile devices. It would be a possibility though. 

Teacher I: What you got to say, ChatGPT is going to talk to you? Do you think your students are going 

to keep looking at you as a teacher? So, the problem is not in ChatGPT if you are using, telling your 

students look, this is ChatGPT. Tell him what you want. Your question and ChatGPT is going to answer. 

So, I am doing what? Can tell you go home and study with ChatGPT. 

Interviewer: So, you agree with the statement that the ChatGPT might undermine or not? 

Teacher I: Look, it would not undermine the role or the level of the teacher. Nothing is going to change. 



 

 

Teacher J 

Interviewer: Okay. So, based on your answer, it would be very beneficial, but the question after says to 

what extent do you think that ChatGPT undermines the role of the teacher inside of the classroom? Or 

in the language learning process?  

Teacher J: Tell you something. The role of the teacher can never be undermined. Whatever the tool that 

you may bring to the classroom. Can give you plenty of examples. Well, I have my colleagues who are 

teaching the same modules. Colleagues usually opt for the Projector, videos, performance, etc., and I do 

not opt for any of these. I do not resort to any unless the situation necessitates. However, my learners' 

scores are always better. So, it is not always necessary. I do not always consider it necessary to bring 

some tools to the classroom. So, I think sometimes it does not undermine the role of the teacher. If the 

teacher knows, of course, how to use the artificial intelligence tools, they will complain about the teacher. 

So, in case the teacher is knowledgeable enough or the teacher has some work and knowledge about the 

artificial intelligence tools, if not, then I think learners will need the teachers more, even more than 

before. So, this is my answer. So, if you go and ask some students, do you like your teachers to use those 

artificial intelligence tools? Most of them would refuse them. They want the teacher to accompany them. 

Interviewer: Well, how do you know that? 

Teacher J: Because we usually discuss things in the oral expression process. They answer that they do 

not want any they like interactions. They feel that there is nothing that can understand their needs and 

interests better than a teacher. Well, listen, we can. You can ask ChatGPT and ChatGPT can answer you, 

but the problem is, can ChatGPT give you what is there in your mind? We teachers study what we call, 

what we call psych-pedagogy. The psychology of the child, the psychology of the adult, of the 

adolescent, etc., and the moment I see your faces, I can understand what you need and what your interest 

is, and if I do not understand, I can ask you, what are your interests? And therefore, I can make those 

interests embedded in my lessons. I do not think that any artificial tool can do that or can prefer this task. 



 

 

Interviewer: Okay, so, you are saying that it cannot replace the teacher and that is one negative impact 

of ChatGPT is not human enough to know the needs of the students, like it sounds and reads human-

like, but it is not human enough.  

Teacher J: Yes. You know, it is human like when it comes to style, when it comes to writing, when it 

comes to possibilities. but it is not human enough when it comes to feelings and when it comes to 

interests. Right? Motivation of all this psyche related issues, I would say. 

Q5: Do you believe that using ChatGPT in EFL classes can lead to over-reliance on this technology 

among students? 

Teacher A 

Interviewer: Do you believe that using ChatGPT in EFL classes can lead to overreliance on it?  

Teacher A: Yes. With the wrong use. Yes. This is it. This is what I said earlier. Said a student rely on 

ChatGPT not to find information, not to narrow down their scope of research, but rather to copy and 

paste. And this will lead to overreliance?  

Interviewer: See. Well, what do you suggest overcoming this problem that is overreliance? 

Teacher A:  I think that presenting ChatGPT as an app, for example, if someone can let students know 

or show them how to use ChatGPT, like in a class, for example, or in a school day or university day, 

like one day, here are the AI tools, here are the apps. This is how we use them. This is how we do it 

instead of just fear the AI tools, because some teachers, they fear AI tools, because as you said, some 

would believe that it undermines the role of a teacher, and it may take over. But I suggest giving 

students the freedom to use ChatGPT, however, with the right instructions.  

Interviewer: So, you say that students might be trained to use ChatGPT? 

Teacher A: Yes! trained. So now we make sure that they are not using ChatGPT, but in the right way, 

instead of just copying and pasting things. 



 

 

Teacher B 

Interviewer: Do you believe that using ChatGPT in EFL classes can lead to over-reliance on a tool 

like it?  

Teacher B: Yes. Artificial intelligence is growing, each day increasingly, and people are relying on it 

increasingly., this is what people are anxious about. One day, students will not come to school to attend 

lectures at all or rely on artificial intelligence. 

Interviewer: So, you see it as, let us say, a replacement for the teacher? Or just as a tutor?  

Teacher B: Yes, it can help. It is a helper. It is some help for the teacher, yes. But it is taking much 

space, it is taking more space. 

Interviewer: so, you are saying that it can lead to over-reliance? 

Teacher B: It can lead, yes. Teacher C 

Interviewer: It is fine. Do you believe that using ChatGPT in EFL classes can lead to overreliance on 

a tool like it by students or teachers? Because some teachers might use it to do their lesson plans or 

something. 

Teacher C: Yes, yes. It is the students the students, which means they become prone in using 

ChatGPT. 

Interviewer: Okay. What about the teachers? 

Teacher C: Well teachers, only ChatGPT for teachers, I do believe it offers a kind of constructive 

feedback.



 

 

Teacher D 

Interviewer: Okay. Do you believe that ChatGPT, using ChatGPT in EFL classes can lead to the over-

reliance of a tool like it from students?  

Teacher D: One day.  

Interviewer: Well, you think that they would be over-reliant now on this tool.  

Teacher D: Yes, nowadays if I ask it, because I try to ask some students to prepare something for other 

research on translation, I recognize that all the students, they did not exert any effort to check or search 

on the books or websites.  

Interviewer: So, you think that the first thing that they go to is ChatGPT? 

Teacher D:  Yeah, because ChatGPT, at once, it gives you the information. Whatever the information, 

it is true or false. It just gives you the answer without any, reference. It is not a determining answer to 

what you need. It is a vague general answer. 

Teacher E 

Interviewer: Do you believe that using ChatGPT in EFL classes can lead to over-reliance on a tool 

like this by the students? 

Teacher E:  Hey, I need to understand something. Do you mean EFL classes, the class, the 

environment with classroom and students and the chairs and so on, so forth? Or studies?  

Interviewer: EFL context, let us say. 

Teacher E: EFL context. If we talk about supervision and students writing their master's dissertation, it 

will affect them if they are not supported and guided by their teacher. In the EFL class, inside the 

classroom, it depends. I do not know; are we going to instruct students and give them permission to 

use ChatGPT inside the class? No, I do not think we are reaching this level of...  



 

 

Interviewer: It is inside or outside the class. We are talking about even assignments given to students. 

They will rely on ChatGPT and not instead of like doing their own project. 

Teacher E:  If this improves their achievements, their level, their English, yes, 100%, it depends. Hey, 

listen, I can give you a category cancer. We are debating and it is very challenging. 

Interviewer: Yeah, I would just want your opinion.  

Teacher E:  Opinion, since I do not let students use technology inside the class, I forbid it, I do not 

accept using ChatGPT because at the first place, I do not allow students using the phones. Later in the 

coming years, as we, it will be accepted, it will be tolerable and it will be welcomed inside the EFL 

class, yes.  

Interviewer: Well, would you consider like asking the students to use it if they were supervised or let 

us say trained to use ChatGPT? 

Teacher E: No, I am telling you, I think I answered this question. Encouraging my students to 

embrace ChatGPT, not to rely on its 100%.  

Interviewer: The punchline of the question is if they were trained enough on it. Let us say, for 

example, they go through a training process on how to use ChatGPT.  

Teacher E: Very good, yes. This question is very good because we need a seminar, we need some 

workshops, not even for students, but for teachers as well. We teachers, we lack knowledge, we lack 

skills of using ChatGPT effectively. So, I think that the bottom line is both teachers and students need a 

training.  

Interviewer: And then, so you can have it in class? 

Teacher E: Absolutely, yes.



 

 

Teacher F 

Interviewer: So, you agree with the statement that ChatGPT leads to over-reliance? 

Teacher F: Yes, I strongly agree. 

Teacher G 

Interviewer: Well, do you believe that using ChatGPT in EFL classes can lead to over-reliance by 

students on such a tool, by students or by teachers as well? 

Teacher G: Would say yes, it is a quick, it is a shortcut, for them to do their homework, their 

assignments, so why not? I mean, they do it, they use it even in exams and tests, thinking that, oh, this 

is like the perfect kind of method to cheat, and this is like the perfect kind of method to get, reliable 

answers and to get the perfect kind of essay, not knowing that whatever is provided to you by ChatGPT 

is not going to be good enough for that given type of a question. So, yes, they would rely on it, they 

would heavily rely on it, because they think that this is a quick solution for our problems, we do not 

want hard work, we do not want homework, we do not want assignments, and it is a quick way for us 

to get, answers on the spot. 

Teacher H 

Interviewer: Do you believe that using ChatGPT in the FL classes can lead to over-reliance on such a 

tool? By the teacher or by the students themselves? 

Teacher H: Over-reliance. Know it is a risky approach, but when we risk, make sure that we gain 

insights. We need to risk.  

Interviewer: So, you said that the over-reliance, don't you think that the use of ChatGPT or the over-

reliance over ChatGPT and any AI tool, would that decrease the motivation of students and kills their 

creativity and productivity, making their own efforts? 

Teacher H: No, it is quite the opposite. ChatGPT creates curiosity. This is the most important thing we 

want to develop. We have curiosity of learning. You will learn.  



 

 

Interviewer: So, you are saying that it will boost their motivation?  

Teacher H: Of course, yes. To use it in the class as well. Teacher I 

Interviewer: Well, do you believe that using ChatGPT in EFL classes can lead to the overreliance on 

it? So, do you agree with the statement? 

Teacher I: It is going to do what? Cause overreliance? This is something natural, this is something 

human. We like shortcuts. Okay? Okay. Whoever we are, we like shortcuts, and it is because of those 

shortcuts that we are getting addicted to things. Like social media and the drugs and it is because they 

give you quick happiness. It is the same in the academia. Nobody likes to make or to be very tired to 

go to the point. Always to go to the point, and it is the same for plagiarism. Okay? No, it is becoming a 

matter of awareness. How you use it. So, we can find people nowadays taking full chapters and put 

them into this. It is because they like easy go job. Shortcuts. It is the same for ChatGPT. Look you can 

use ChatGPT in the following way. Provide me with an extended list of references I can use to author a 

research paper about the following topic. It is going to give you the list and you go directly to them. 

You see, this is the way ChatGPT should be used.  

Interviewer: Well, since you, given that problem, would you trust, like 100% trust the output of 

ChatGPT? 

Teacher I: You are going to analyses those sources. Okay. You must check them. Since you are going 

to use them. Most of the time it gives you confidential sources.  

Interviewer: Would you worry about the students might not fact check it enough and take it for 

granted? 

  



 

 

Teacher I: No, this is going to be problem of evaluation of the performance and the product of the 

student. That is why we have perfect thesis, and we have normal thesis, and we have poor thesis, and 

this is the point. So, the problem is not in ChatGPT, and you can have an excellent student having a 

perfect thesis and he uses ChatGPT to provide him with the resources. So instead of going through 

hundreds of sources on Google and trying to select which ones are to the heart of my topic. This is, I 

go to ChatGPT and tell him, would you please give me the ones which are at the heart of the following 

topic. So, this is going to be a good way and it is legal and acceptable in academia. No problem in that. 

Teacher J 

Interviewer: Well, do you believe that ChatGPT and EFL classes can lead to over-reliance?  

Teacher J: Well, teachers can control that. Teachers can tell whether learners may over-rely or over-

depend on some about tools or that. Well, teachers themselves, in their activities of course, I have 

witnessed two or three teachers asking their learners to write paragraphs or essays or something, 

depending on some issues that already exist. In some, I do not know, reviews or in some newspaper 

articles or anything like that. They even asking them to paraphrase what is there in the articles. So, 

what learners did is the following. They went and read those reviews and then they put them in a 

paraphrasing software. Well, the software paraphrased those pieces of information for them. So, here 

the teacher can just avoid the full process by, for instance, asking them to paraphrase those things there 

in the classroom. Without needing to go home and resort to some artificial intelligence tools and forget 

about how to paraphrase and how to summarize and how to do things. So, things can be done in the 

classroom. Plus, we can ask them questions that cannot be done through ChatGPT too. Can ask them 

about something related to my attitude as a teacher and give them my attitude and my opinion and ask 

them too to discuss it. They are in the classroom or even at home. I do not think that ChatGPT can 

know things about my attitudes because these are issues that have been discussed in class. So, the 



 

 

teacher can control that. However, if learners over-rely or over-depend upon these tools outside the 

classroom, well, this is their business. We cannot really interfere in that. We are talking about 

language-related activities. For language-related activities, it all depends on the teacher, right? If it is 

related to gaming, listening to some music, and watching some movies and I do not know what 

happened to some plans using all designs, using artificial intelligence tools, this is something that is 

out of our business. We should not care about that. In EFL classes, it is the teacher who controls that. 

Okay. Yes, it depends heavily on the type of activities presented by the teacher. 

Q6: Do you worry about students' cheating in tests or their assignments or tests using ChatGPT 

in your modules? 

Teacher A 

Interviewer: See. Well, do you worry about students cheating in their tests or their assignments?  

Teacher A: Of course. Yes, I do. And sometimes when I correct exams and tests, I really worry about 

them using ChatGPT. But I cannot confirm that they use ChatGPT. So, it is worrying. 

Okay.  

Interviewer: Well, how do you prevent cheating using this tool? 

Teacher A:  Well, in my classes, whenever I give them a question for discussion, and I ask them to write 

down things, I try to take their phones away. Yes, it is one of my one of my class policies. I do not like 

students using their phones a lot. Unless they are checking their dictionaries or checking in information. 

So, it is a distraction for the students. So, I always tell them not to use their phones in class. It is one of 

the things that prevent them to use ChatGPT. 



 

 

Teacher B 

Interviewer: Do you worry about students cheating in tests and assignments using ChatGPT? 

Teacher B: Yes, yes. It is a phenomenon. Ask them something, they will go directly to ChatGPT and 

other things on the Internet, and they get the information, just copy-paste.  

Interviewer: Even in class? Like let us say, for example, we give them a question in class, and they just 

go to ChatGPT. 

Teacher B: Yes. Some students that want to answer they think independently, and others know that they 

just take the easy way, Like a shortcut. 

Teacher C 

Interviewer: Okay. Do you worry about students cheating using ChatGPT in their tests or homework 

assignments or whatever? 

Teacher C: When it comes to ChatGPT, we should make them aware of these advantages and the 

consequences of using ChatGPT and keep telling them the negative side of it in the long term on them. 

So, and keep telling them that you can use it as a tool just for aid, not relying that much, since ChatGPT 

becomes nowadays a type of plagiarism. Yes. A new type of plagiarism.  

Interviewer: Okay, would you recommend ChatGPT to be used in class or outside the class? 

Teacher C: Well, I recommend it, but as I have already told you, not to rely that much on it. Just for aid 

or checking of something like that.  

Interviewer: So, if you use ChatGPT, ChatGPT could improve the learning process for both teachers 

and students?  

Teacher C: So, it depends on their perceptions. Okay. Yes. If ChatGPT is used just to assist them, it is 

fine. Otherwise, if they rely on it 100%, this is a problem.



 

 

Teacher D 

Interviewer: Okay. Well, do you worry about students cheating in tests or let us say assignments? 

Teacher D: Yes, of course. Especially in the ChatGPT. Endorse this. The students try to know 

everything which is new related to technology, and they sometimes abuse this technology. Teacher E 

Interviewer: Well, do you worry about students cheating in their tests or assignments using, I feel like, 

ChatGPT? 

Teacher E: Not worrying, this is a fact, they are in fact cheating. They take a picture of the exam, one 

student sits outside, and they ask ChatGPT, then they send the answer to the student, they have the mobile 

inside their jacket or... And they are cheating, yes. It is a problem, they are using ChatGPT and even if 

you ask critical questions that require knowledge, culture, ChatGPT might prove an answer. So here it 

is a problem, they say, use design difficult questions. Even difficult questions, ChatGPT would answer 

them, yes ... And here perhaps, I open the bracket, we should not rely only on the written test of exam, 

when they finish the written exam, this is done in Britain, they should take their oral exam. 

Interviewer: Well, you gave me a strategy on how to let us say, battle this actual issue. What other 

strategies that you might suggest? 

Teacher E:  Yeah. So, in the evaluation, the written exam should have, let us say, 30-20% of the whole 

grade. And then the 80-70% will be an oral test. Another thing, when it comes to supervision and master 

dissertation, and Khenchela University did it last year, and hopefully this year, and the coming years, we 

will do it, the grades of the master dissertation. The manuscript, it will have five points out of 20. 

Whereas seven and eight points for all presentation and answering the questions. So, you see, this is our 

strategy. We are fighting, we are struggling.  

Interviewer: So, you are saying that we should do changes to actual, our assessment methods to battle 

a tool like this  

Teacher E: Yes, we should... Say that we should adapt and adjust to this very tool, which is ChatGPT.  



 

 

Teacher F 

Interviewer: Do you worry about students cheating in tests or in their assignments using ChatGPT? 

Teacher F: Yes. In ChatGPT? It has happened already that soon. Students have a shift towards cheating 

more than being productive or creative using ChatGPT. 

Interviewer: what are the strategies that you suggest that we could overcome these drawbacks of 

ChatGPT? Like, for example, overcome the problem of cheating in their assignments. 

Teacher F: Well, the strategy, and I think the best one, is to design specific types of assignments, tests, 

and exams, which you can stimulate the creativity of the student itself and to make him interested to do 

his best, So, here it is the part of the teacher, not the one of the students. It is our task here, yes. 

Teacher G 

Interviewer: Well, speaking of when you said it is the perfect way to cheat do you worry about students 

cheating? 

Teacher G: Not really. Have my ways to figure out that, okay, if this is their work, their authentic work, 

or it has been taken from, somewhere else.  

Interviewer: How would you do that?  

Teacher G: Mean, you know the student, you know their style of writing, you know everything about 

them, and you know their level. So, there are terms that most of the students are incapable of using or 

even producing, so when these terms appear, it means something is wrong. Other than this, most of the 

questions that we ask, especially when it comes to authoring essays in the literary stream, are very 

complicated and difficult to, to be somehow decoded. So, you need to figure out, what are the terms 

needed to deal with, what is the core of that question? The division of the question into, subsidiary 

sections as well. So, it is like, understanding the question is always half of the answer. So, if you do copy 

and paste that given question into ChatGPT or any other, AI, I do not think the answers that we get are 



 

 

very specific and somehow would cover all the aspects that we were trying or were aiming for in the 

first place.  

Interviewer: You said, how to uncover whether someone cheated or not, but how do you prevent it in 

the first place?  

Teacher G: What is like telling them that you would know the difference. Prevention means are very 

difficult, actually, and I think it is, it is up to the learners. Mean, you would give them a warning, and 

this is it. It is the case. I do not know if I am very conventional, but I do not really like to tease students 

about okay, you must give your phone or to put your phone down or whatever and just chase after them. 

It does not, it does not work.  

Interviewer: What about, let us say, the structures of the exams themselves or the assignments or any 

like type of work they must do? Is there is any change that you would see in these test methods that 

would prevent cheating in using ChatGPT? Like, for example, one of the teachers suggested that the, 

like, the exams should be paired, like one is written and one is oral. So, what other methods that you 

might see working? 

Teacher G: Well, it is, yes, it could work. Mean, for examination, it is hard to have written and oral 

examination. Mean, we can do this with, with tests. Mean, it is much more likely to happen, but 

examination is hard to do. We can suggest a few remedies that can be, can somehow work to prevent, 

the use of ChatGPT or the overuse in this case, especially when it comes to cheating and exams. So, 

yeah, it could be, we can have it, but the specificity of our institution does not really actually help in that, 

so we can find other means by the type of questions that we ask avoid direct kind of questions that would 

result in direct answers, have more tricky kind of questions, know what you've done in your lecture, that 

cannot be actually given easily to them, so I think it's about the method of the assignment of the question 

itself.   



 

 

Teacher H 

Interviewer: Though, do you worry about students cheating in their tests or assignments?  

Teacher H: Listen, here is in ChatGPT. This is a huge problem. In Great Britain, because of ChatGPT, 

they decided that every written exam should be followed by an oral exam to minimize the damage, of 

course. There are some ethical considerations that we need to take to make them aware. To tell them that 

this exam will have an oral test to confirm. 

Teacher I 

Interviewer: Well, do you worry about students cheating in their tests or their assignments using 

ChatGPT in your material? 

Teacher I: I do not worry because they are going to cheat. So eventually it is. It is a fact now. Yes. No, 

it is a fact. They are going to cheat. In the exam, at home, everybody is going to ChatGPT. Not telling 

everybody but most of them are using ChatGPT. 

Interviewer: Will that worsen the learning experience?  

Teacher I: Tell you the deeper problem. The deeper problem is not in the ChatGPT and the students. 

The deeper problem is in the teachers. When you make your students, purpose is just for them to have 

the mark. They are going to give to ChatGPT because they just want to have the task done. But when 

you teach them that it is not about the mark and I do not care about the mark, and you are going to have 

good marks all of you. But it is about the process.  

Interviewer: So, you are saying that this system of marks ChatGPT made it so obvious that we need to 

change the system that is about the mark?  

Teacher I: ChatGPT is not the problem. It is the system, if you are going to teach them to look and target 

Marks, for sure they are going to go directly to that. 



 

 

Interviewer: So as a direct answer to this question about worrying, so you would not worry about 

cheating using ChatGPT because it is the fact? 

Teacher I: You cannot be worried about something that is already happening. They cheat anyway. Yes, 

they are cheating anyway. You can control it through changing your way of teaching. The way you 

structure the tasks you give. So, when you focus on the skills, you can see the skills. Why? Because I 

can know when it is written by ChatGPT and when students write it. Can ask you questions while I am 

passing to correct so that I know it is you who wrote it and read it or it is just copy-paste. So, this is the 

point. This is the point. Yes. 

Teacher J 

Interviewer: Do you worry about students cheating in the class using this tool?  

Teacher J: Of course, the thing is that I do not really care about whether they cheat or not. The thing is 

that I care about whether they are intelligent enough to know how to cheat. The issue is that our students 

are becoming sometimes stupid when they cheat. The issue is that cheating makes them appear even 

more stupid because they cannot detect what is right or wrong out of the options or possibilities presented 

by the artificial intelligence tools, and this is what worries me. If they cheat and they get what is right 

out of that tool, it is fine. So, at least they are intelligent enough to cheat, but if they cheat and bring us 

something completely wrong or irrelevant or has nothing to do with the question, here I should be 

worried because they do not know what the natural question at all is. So, they did not understand the 

question and they did not even understand whether the answer provided by the ChatGPT is wrong. Here 

I should worry. However, they are usually caught red-handed. The moment they use ChatGPT, I can tell 

whether the person is using ChatGPT or not. Well, not there when using it properly. Cannot catch the 

person using ChatGPT in the classroom, but then the moment I read the product of the student, I can tell, 



 

 

and here I will tell you how we can detect whether it is a ChatGPT product or not. First, the ChatGPT 

product tends to be very literary. Well, the language being used there is very figurative.  

Interviewer: Well, it can be modified to be more casual. 

Teacher J: Even if it is modified, you will find that the words resonate most of the time.  

Interviewer: So, you catch them because you see that it is too perfect? 

Teacher J: It is not just too perfect. It is poetic! to the extent that it is very poetic. Yes. You will find 

alliteration. You will find assonance and resonance. You will find rhyme in there, and the catastrophic 

issue is that when I find idioms and proverbs used there. So, I can directly point that this is a ChatGPT 

product. ChatGPT products never! never, ever! refer to intertextuality. They are very general. So, they 

do not resort to some texts. For instance, this is the text of history. This is the text of literature. This is 

the text of media. This is the text of I do not know why. To argue or to strengthen the point we have 

argued there. So, you find that the paragraph or the passage is very general without having anything to 

do with other texts or intertextuality. So, here we can tell that this is not human, because human beings 

by nature, whenever they write something and whenever they wish to argue, they refer to some text as 

an argument. For ChatGPT things are very general, and critical as well, because ChatGPT can be 

descriptive. Especially when it comes to argumentative essays. Things are horrible with ChatGPT. Even 

if the arguments presented there are very strong, you will not be persuaded. You will not be convinced 

enough.  

Interviewer: Well, would you limit the use of ChatGPT inside your class? 

Teacher J: Would not. Would leave my learners to use ChatGPT. Would advise them to use ChatGPT. 

To Actively use it. Would recommend that. You know there is a good proverb which says that the 

forbidden fruit is the sweetest. So, whenever we ask them not to use ChatGPT, they are going to 

emphasize... Yes, they are going to emphasize the use of ChatGPT, especially in classrooms. So, the 



 

 

moment I ask them to use ChatGPT, they are going to figure out that it is not that perfect, and it is not 

that important and significant. 

Q7: In what ways do you think ChatGPT could worsen the learning experience for EFL students? 

Teacher A 

Interviewer: See. Well, what other ways that you could see that ChatGPT could worsen the learning 

experience for EFL students? 

Teacher A: It is again, it is the wrong instructions. Students need to know that ChatGPT is a tool that 

they can use to find information to use it to help them instead of just the tool of writing.  

Interviewer: Okay. So, what parts do you think ChatGPT could hit the most badly in like the learning 

process? Like, for example, the creativity or vocabulary? 

Teacher A: Yes, it is yes. Well, one good thing is that they will write correctly. So, the spelling is going 

to be correct. Yes, one, one thing that students will learn the spelling of new words will try to imitate the 

style of writing. So, speaking about the writing style, since they will encounter or they will read a lot of 

good writings, they try to imitate, they will focus on their spelling. But again, if they know how to use 

ChatGPT, or if their perception of ChatGPT changes, because I believe that now students think of 

ChatGPT as just a cheating tool already. Yes, it is not just an AI app that they can use.  

Interviewer: So, you are saying that it should be like they should students should be aware, or we should 

like as teachers, you should raise the awareness of ChatGPT on how to use it as a tool like a component. 

Teacher A:  Of course, that is what I meant 

Teacher B 

Interviewer: Well, in what ways do you think ChatGPT could worsen the learning experience for EFL 

students? As you said, it would be beneficial. How can it worsen the learning experience? 



 

 

Teacher B: Students would not make any effort, or let us say the least effort they just go and write words 

and they have the answer from ChatGPT, this is it  

Interviewer: So, it would kill the Productivity of the class?  

Teacher B: Productivity, efforts, motivation for knowledge …etc. 

Teacher C 

Interviewer: Okay. In what ways do you think ChatGPT could worsen the learning experience for 

students?  

Teacher C: Well, ChatGPT, it is not like the human text. Okay. So, it contains errors, as I have already 

said. So, here, when the students ask multiple questions, it may struggle and slow down the process of 

answering these questions. So, this is the problem here. 

Interviewer: So, you are saying ChatGPT being not as perfect as human text, it might, let us say, mislead 

the students.  

Teacher C: Yes, exactly, it misleads them. 

Interviewer: Okay, what other ways do you think it would worsen the learning experience? You said 

one way to mislead the students. Do you think it could worsen the experience by making them lazy or 

less creative for example? 

Teacher C: Less creative, yes. Not motivated at all in classes, and, because ChatGPT may fail in 

understanding the context of human language. 

Teacher D 

Interviewer: Well, is there any other ways that ChatGPT could worsen the learning experience for the 

students? In what ways do you think it would?  



 

 

Teacher D: For me, if the students use the ChatGPT with more duration, it is, the ChatGPT is a two-

edged sword, because somehow, we cannot neglect or ignore somehow the value of the ChatGPT on the 

level of statistics, on graphs, on etc. But for me, it does not replace the teacher as a human being.  

Interviewer: Well, you mentioned moderation. Would it be self-moderation by the students themselves 

or should it be for the teachers themselves to make the students aware of a tool like this? 

Teacher D: Yes, it is somehow the contribution of, it is not only the teacher, but the society as well, to 

show how ChatGPT cannot give you the correct, predetermined, the sound and clear answer. And for the 

administrative, on the level of institutes, schools or universities, they should apply some censorship on 

the usage of these techniques.  

Teacher E 

Interviewer: Okay. Yes. In what ways do you think ChatGPT could worsen the learning experience for 

students? 

Teacher E: It can worsen it dramatically and tremendously. In what way? Simply by making students 

lazy again, relying 100% on ChatGPT, living in this artificial intelligence madness. With a lack of 

creativity. And same thing can be said for teachers, students and teachers as well. Teachers who are 

relying on ChatGPT in writing them articles, giving them presentations, and designing them lectures and 

courses. This is very dangerous. Yes. it kills the motivation for both students and teachers. 

Teacher F 

Interviewer: Okay, the next question would be in what ways do you think ChatGPT could worsen the 

learning experience other than the over-reliance or another thing? What other ways do you think it could 

worsen the learning experience? 

Teacher F: Afraid that both parts, or the partners in the educational process, teachers and students, will 

rely 100% on the tool and then we will witness a kind of catastrophe. 



 

 

Interviewer: So, you are worried that it will be the main tool rather than just a co-pilot or an assistant? 

Teacher F: Yes, yes. That is, it. 

Interviewer: So, it is the relationship between the student and the teacher about which you have 

worried? 

Teacher F: Yes, of course. For that reason, I said the partner here, because if one partner just is relying 

on and the other one is aware enough, but if the two parts are going to use it, it is going to be all AI. 

Teacher G 

Interviewer: In what ways do you think ChatGPT could worsen the learning experience for EFL 

students? 

Teacher G: In many ways, to be honest, I mean, first of all, they would rely totally on it, and they would 

like skip the basics, like writing is a very fundamental stage to learn the language, and if you would skip 

that stage, eventually you cannot really learn the language, so it's like you get everything written to you 

by AI, so eventually you would not be enriching your vocab, you would not be having a style of your 

own, you would not be capable of making a research in the first place, so it would really  hinder the 

capacities of learners to learn the language, because they would be fully and entirely reliant such a tool. 

Interviewer: What about the soft skills, like for example, critical thinking, motivation as well, would 

that be hindered? 

Teacher G: Definitely, I mean, talking about, first of all, their critical thinking, so instead of critically 

analyses something, let's say we were talking about symbolism in a given literary text, and I don't know, 

give the example of a river, or a valley, or a hill, or whatever, how do you anticipate this, how would you 

perceive it, how would you explain it from your point of view, I mean, if you would like, if you would 

assign ChatGPT to do that for you, they would give you answers, eventually you would end up by having 

answers, multiple answers, they could be real, they could be not, they could be dependent on other 



 

 

scholars opinions, but where is your opinion in the matter, so it's like, yeah, you would lose your critical 

spirit in the matter, and eventually you would end up by always not having, or not trusting your opinion, 

because, okay, it can be wrong, I have to check with ChatGPT I have to always have a second opinion, 

I don't think my opinion matters, as well as motivation as well, you would not be motivated to give an 

opinion, to discuss anything at all, because, okay, wait a minute, I have my phone, I can always find the 

right answer, thinking that, this is the right answer rather than yours. in something so subjective as well 

like in symbols and the teachers are expecting that you yourself is going to be doing that sort of analysis 

or that sort of, explanation.  

 

Interviewer: Well, is there is like any other aspects of the student or the learning experience that might 

have a negative impact by ChatGPT?  

Teacher G: Distraction, instead of having a fruitful discussion in the classroom, where everybody is 

contributing to that discussion, the teacher, the learners, everybody would be checking their phones to 

have, direct to have instant kind of answers. So, it is like the spirit of, creativity is also going to be lost. 

Not saying most of the students do nowadays, because as I have told you, they are expecting, proper 

kind of answers, very objectified kind of answers. I think that if we do this, we will get the full grade, 

and this is what the students are thinking about. It is getting good grades in the exam. it is going to be 

hindering their own potentials, as critical thinkers, as researchers, as people with opinions. So, this is 

going to be all gone in favor of, more instant, more reliable kind of answers, because for them it is, it is, 

but we as teachers do not expect this. We do not want dependable. We do not want kind of objectified 

kind of answers. We want very subjective, like in your session. We want various subjective answers that 

do, emanate from the students, creativity in the students' personalities. We want this, we want 

contribution, we want, motivation. But whatever ChatGPT is doing, it is quite the opposite. And it is 

going to be the same thing for everybody. So, the same answer is going to be given to you from 



 

 

everybody, which is which is boring, but somehow, very disappointing, because you expect a lot from a 

class of, I do not know, 150 or 130 students, and then what you get is like, the same opinion, because 

ChatGPT had it 

Interviewer: Do you think that the strong points of ChatGPT would overshadow the weak points of 

ChatGPT if used in EFL?  

Teacher G: Yes, with time, it would overshadow them. Because people are going to be having full 

mastery over. More awareness and more mastery as well. Like how to use it in the first place, how to 

take the good things out of it, do not use it randomly, because it is not something that we can use it 

randomly. Mean, we can use ChatGPT for more, I do not know, to provide more evidence could be. 

Mean, scientific matters can be very much, needed in this. More examples. For the learning process, 

you can use it in learning languages in general. Mean, it would help a lot with phonetics, with 

dialectics, with linguistics. So, it would really help a lot with those. But not always put it like, as your 

only, fundamental means to learn whether the language or any other given subject. 

Teacher H 

Interviewer: Though, do you worry about students cheating in their tests or assignments?  

Teacher H: Listen, here is in ChatGPT. This is a huge problem. In Great Britain, because of ChatGPT, 

they decided that every written exam should be followed by an oral exam to minimize the damage, of 

course. There are some ethical considerations that we need to take to make them aware. To tell them that 

this exam will have an oral test to confirm. 

Teacher I 

Interviewer: Would it worsen the learning experience? 

Teacher I: If used in the wrong way, it will kill, learning process, it will kill, Critical thinking, it will 

kill. Even the thinking itself. So, are going to make lazy students. 



 

 

Interviewer: What would you consider a wrong way to use such a thing? Or a right way? 

Teacher I: So, a wrong way is when you use it as 100% the final product without any intervention. You 

see when it is just 50-50, it is acceptable. for instance, if your paraphrase, what he is saying. You added 

examples from your own search and all those things. This is going to be acceptable; it is okay. But when 

you go directly, and copy paste it is unacceptable. You go directly and you author an article about, or a 

research paper about language families. And he is going to start giving you the full article. You make 

copy paste. He did what in here? Nothing. Am I evaluating your ability to use the phone? Or am I 

evaluating your ability to type? This is not the point. Evaluating your ability to look for the truth. Make 

research. This is research. Evaluating your ability to draft a report. So ChatGPT can give you some help, 

some outline, but you must make the research, and then you must author the research, either typing or 

writing. So, this is the point. If you use oppositely, the whole process is going to be killed.  

Teacher J 

Interviewer: Well, jumping into the next question. In what ways do you think that ChatGPT could 

worsen the learning experience for you? 

Teacher J: Well, well, in many ways and this, again, depends on the teacher and the techniques used by 

the teacher and the ways or the different domains wherein ChatGPT is being used. So, well, you have 

already mentioned the cheating in the classroom. However, I have said we can find the issue, we can 

find solutions to that problem, and being very passive. Our learners are very lazy by excellence, are very 

lazy by nature, and ChatGPT makes them lazier, yes, most of the time, very passive. So, the moment I 

ask them to do an assignment, that is why these two years they have avoided giving them any sort of 

assignment to be done at home because I know that the product would be done by using ChatGPT. So, 

I, again, emphasize the role of the teacher here. So, I said laziness, this is number one. Number two, 

cheating, and number three, learning some bad techniques of writing. Not just writing, even grammar.  

Interviewer: So, you are saying bad reference.  



 

 

Teacher J: That is, it, that is it. This is the bad influence of technology sometimes. Well, the moment 

technology has any bad influence, the first aspect to be influenced is being academic. Artificial 

intelligence tools have problems with academia. Okay, so this is the third point. Number four is that 

ChatGPT, not just ChatGPT, all artificial intelligence tools may limit human interaction. The sorts of 

human interactions that we need in our daily lives. Even motivation. Well, this is, it can be very bad for 

motivation. If we want learners, our learners to be like robots, we are going to emphasize the role of 

artificial intelligence tools in our classes. 

Interviewer: Wouldn't that say something about our like system? When you say like robots, what we do 

is like the system is asking the students to give information back. Would artificial intelligence and 

ChatGPT make this more obvious that students are doing the same thing ChatGPT is doing? It is just 

regurgitating information back. 

 

Teacher J: Well, this is the point. This is the point. Well, if they are going to give us, they are not even 

going to give us the information back. So, we give them some information and they are giving us 

ChatGPT's product. Not even the ones that we gave already. So, they did not even pay attention to what 

we have given them in the classroom. 

Interviewer: but would that be ChatGPT's fault? 

Teacher J: Well, it would not, but ChatGPT may reinforce this idea in their minds. So, if they know that 

there is no other help, no other resort, I think that they are going to pay attention to what I am saying in 

the class, but if they know already that even if I explained for three hours and they didn't pay attention 

even for five minutes to the things I am saying, they can go to ChatGPT. They can go to ChatGPT and 

just write the title of the lesson and ChatGPT can give them the lesson in detail. They know that already. 

So, why paying attention to what I am saying at all? See the thing. So, even it is not just being lazy. It is 

about attention as well. They are going to lose attention because there are some things that can be 



 

 

guaranteed at home, and ChatGPT guarantees information. This is the problem with ChatGPT, and the 

information provided there is not always dependable, and our learners are stupid. This is the issue. So, 

if I know that my students can work with ChatGPT in a good way, I would have used it in class with 

ease. 

Interviewer: What do you suggest for students as a teacher to make them aware of how to use the 

ChatGPT intelligently? 

Teacher J: Well, listen. If our learners are intelligent, they are not going to use ChatGPT at all. They are 

going to pay attention to what the teacher is saying in class. Well, I am not going to make them intelligent. 

Going to tell them. Going to inform them about the negative points or the drawbacks of using ChatGPT 

in the classroom or for language-related purposes. Going to refactor that, but I cannot make them more 

intelligent. The only thing that teachers can do here is to show them the right way and the main areas 

where ChatGPT can be used. Other than that, it is none of the teachers' business. We cannot make them 

cleverer. If we do, then we can at least improve their marks in our modules. 

Interviewer: Like to make them aware of what ChatGPT is and that is it? 

Teacher J: That is, it of the techniques of the workings. You should know that not anything presented 

by ChatGPT can be appropriate and valuable. This is the only piece of information that our learners need 

to know. So, it is not about making students intelligent but making them clever using that tool. That is, 

it. That is, it. 

Q8: How do you envision the future of EFL learning with the existence of ChatGPT or as like AI 

tools being integrated in EFL? 

Teacher A 

Interviewer: See. Well, how do you envision the future of EFL learning with the existence of ChatGPT 

or as like AI tools being integrated in EFL?  



 

 

Teacher A: I think we should embrace AI tools. I think we should embrace ChatGPT, because now the 

future is going to be AI tools and AI apps. So, there is no running away from it. We should embrace it, 

we should learn about it, learn how to use it, and just use it to help us. Yes, it would be helpful. 

Interviewer: Well, there is this term that kept repeating in previous interviews, which is co-pilot. 

Teacher A: Exactly, it would be used as a co-pilot and not the pilot. 

Teacher B 

Interviewer: Well, how do you envision the future of EFL teaching and learning with the integration of 

AI tools like ChatGPT?  

Teacher B: As I said, there is always the bright side, we can use them effectively in teaching and 

learning, and the benefit from all what they give us, But, In a reasonable way. Yes, yes, reasonable way, 

if you ask something, just you write words on ChatGPT and you have the answer and say it, so here, 

what are you doing? You are not learning. You are not learning, you are just repeating words, repeating 

words, without thinking. 

Interviewer: Would that say something about the system of education of EFL that we are having? Like 

you said, we are repeating information. 

Teacher B: With ChatGPT it is Just reading, reading the information without even thinking about it. So, 

there is no effort and no analysis, no critical thinking. So just to say that I have the answer. 

Interviewer: Well, you as an intercultural teacher, how would ChatGPT be beneficial for students to 

gain intercultural skills?  

Teacher B: Intercultural skills? to know about other cultures, since it provides, everything you look for, 

concerning the other culture, so it can open your eyes, on many things,  

Interviewer: So, you see it as actually beneficial in this case?  



 

 

Teacher B: Yes, it is. It depends on the way we exploit it. It depends on this. If you exploit it in a 

beneficial way, and you, as you said, you have that critical thinking, you read what you have, or what 

you are offered as an answer, as information, and you analyses them, you take what you already see that 

it is the answer, or use it as a basis for other things, So, here you are learning and you are really making 

that effort.  

Interviewer: So, you see it as like a word that kept repeating, which is co-pilot. So, you use it as a co-

pilot for your task and not to entirely rely on it. 

Teacher B: Not rely on it, yes. we can rely on it though if you find that that information is dependable. 

we can rely on it and use it for further research.  

Interviewer: So, you are saying that this tool should be used as a guidance for learners, both learners 

and teachers, as a basis, and not as a source of information that they just like go and copy-paste.  

Teacher B: yes. 

Teacher C 

Interviewer: Okay. How do you envision the future of EFL classes with the integration of AI tools like 

this? If integrated, how do you see the future of EFL classes? Or language learning in general?  

Teacher C: So, I do believe it may fail. Okay. Yes, it is not that successful tool to be relied on. So, you 

are much more like with the traditional way of teaching.  

Interviewer: Okay, so you do not support really integrating it into any EFL class? No, not at all. 

Interviewer: Not even when raising awareness towards the use of these tools. Like when used properly? 

Teacher C: when used properly they may, but we do not know, I mean the students, whether they use 

it properly or not. This is the problem. 

Teacher D 



 

 

Interviewer: How do you envision the future of EFL teaching with the integration with the existing of 

AI tools like this? 

Teacher D:  Yeah, the teaching of EFL, language or for learners, it helps. We cannot deny the role of the 

technology, but the overuse of it, it will be the interest. Okay, that would be a catastrophe, like  

Interviewer: Okay, well, you mentioned that the different negative aspects about ChatGPT, but what 

strategies would you suggest overcoming the different negative impacts that ChatGPT might have? 

Teacher D: The usage of the technology lecture at ChatGPT, is not limited to the university student. It 

is for to the primary school as. Here, it is somehow on the level of thinking of the brain of the individual. 

The student would be trained to get the information easily without thinking or searching. It makes the 

student reliant on those technologies which is bad. Yes, over-reliant. 

Teacher E 

Interviewer: How do you envision the future of EFL teaching with the existence or the integration of 

AI tools like ChatGPT? Do you see it integrated in EFL classes in the future? 

Teacher E: Here I am alarmist. Fear the worst. Exaggerating, but I feel the worst in the coming years 

for the whole tertiary sector of university, not even English, but all the different branches and different 

universities and different countries. We are holding our breath; we wait and see. but that at this stage we 

cannot predict. We cannot make predictions simply about the future of ChatGPT, yes.  

Teacher F 

Interviewer: See … how do you envision the future of EFL teaching with the integration of AI tools 

like ChatGPT? How do you see the future of the teacher of the students? 

Teacher F: Well, if there will be kind of, between too pregnancy training towards this technology, these 

tools, I can see here it will be more developed. More controlled. But if there will be blind use of the tool, 

we will witness a catastrophe. 



 

 

Teacher G 

Interviewer: See. Well, how do you envision the future of EFL teaching or EFL learning with the 

integration of EFL or AI tools like this, like ChatGPT? 

Teacher G: I do not think there will be much difference because people have started integrating other 

methods in teaching and learning, especially when it comes to teaching foreign languages. So, I think it 

is a step. Yeah, and I think it is something good, interesting as well. But the only thing I am searching 

of is that the structure of the classroom is going to remain the same. See. So, it is not going to have like 

a drastic change? No, it is not going to be, yes, it is not going to be causing drastic changes. In terms of 

the structure is going to remain the same, like you have the tutor or the lecturer or whatever, you have 

the learners, and there is always this sort of, give and take kind of relationship, and yes. So, AI is going 

to be one of the means, like, the other means, technological means that we use nowadays. So, it is going 

to be merely means just to facilitate the learning and to help both learners and teachers as well. Yes, 

Teacher H 

Interviewer: How do you envision the future of EFL classes with the existence or with the integration 

of AI tools? 

Teacher H:  Optimist. Dream that one day, I go to the Amphitheatre, I find a data show, internet with a 

high bandwidth, Using ChatGPT. Of course. If I had the means, especially for you, I gave you a 

demonstration on how to make thematic analysis using artificial intelligence. 

Teacher I 

Interviewer: See. Well, how do you envision the future of EFL teaching with the integration of tools 

like AI? 

Teacher I: In here Algeria if you are keep having this big number of the students in the classroom, and 

having the students learning more courses then, it is like when they say they bite more than they can 



 

 

chew, we will never develop whatever way, whichever technique we are going to integrate, it is not going 

to work. Can tell you why. If I have five or ten students in this classroom, I can follow them in each step 

daily, and I can follow their research papers and ask them to author big research papers, and I know the 

style of each one, so I can collaborate with them. But if I am having 50, 40 in the classroom, how am I 

going to follow them? It is impossible like that, it is impossible. So first you must... You see before you 

plant, you must prepare the place, you must prepare the land or the dirt, but you see the dirt is wrong. It 

is not convenient or suitable for planting. Why are you asking about taking care of the plant later? So, 

we must solve these problems. First, then we can ask about those problems of technology in ChatGPT.  

Interviewer: Well, my research is about ChatGPT itself, so I must ask you this question specifically 

about ChatGPT. So, how do you envision the future of EFL teaching with the integration of AI tools like 

ChatGPT?  

Teacher I: If you use it in a good way like we said, I see that it is going to be very promising. But I told 

you. You cannot use ChatGPT to the most, if you are having 30 or 40 students, 40 students in the 

classroom. Want to use ChatGPT, and I think ChatGPT is good. Want to teach them how to use it, I want 

to follow them when they are using it. Can you do it when you have 40 students in the classroom, 50, 

sometimes an Amphitheatre with hundreds of students? You cannot. So, I am telling you, the problem is 

not with ChatGPT. ChatGPT is a tool like any other tool, and it can be used in a good way, a smart way. 

The problem is in our intentions, the way we are dealing with the students, the way we are teaching. If 

you keep having this way of teaching, which is just the teacher giving the lecture, they are consuming 

the lecture, homework, assignments, everything you focus on, you bring the assignment, you do not care 

about the skills. Even in the library. If you ask him to go to the library and use the book, then he is using 

what is in the book as it is. So, the problem is never in technology, technology for me is neutral.  

Interviewer: So, would you recommend your students to use ChatGPT? 



 

 

Teacher I: I already did it. Yeah, I already did it. Told them you can use ChatGPT, I have no problem 

with it or any other AI tool, but I got to see you use ChatGPT as a guide from the beginning. If you know 

how to make search, if you know your bibliography, where to look for information, it is okay.  

Teacher J 

Interviewer: Well, how do you envision the future of EFL teaching with the integration of AI tools like 

ChatGPT? 

Teacher J: Told you before that I am for the use of some artificial intelligence tools in the classroom, 

but before using them, teachers themselves should know how to use those tools and should teach their 

learners how to use those tools. Suggested this last year, I suggest that all institutions, especially 

university institutions, they show our colleges all over the world, not just here in Algeria, should have 

some workshops on how to use artificial intelligence tools. It is a matter of getting accustomed to that. 

It should become a habit. So, if we use ChatGPT just occasionally, I do not think that we are going to 

get used to the techniques of ChatGPT and any other artificial intelligence tool. So, I am for the execution 

of some workshops here in some institutions, universities, even schools, not just universities, secondary 

schools and middle schools. For this idea, but I do not expect a bright future for that. Okay. Yes, it is not 

because I told you that I am for the idea. I do not expect that because of the nature of our society, the 

nature of our culture. The educational system is part of it, culture in general and society in general. So, 

if you take the Western society, they are so used to technology and artificial intelligence because of this 

individualistic feel that they have. So, these people could focus on anything that is artificial because they 

think that this is the only thing that can assist their development. As individuals, they do not think about 

community. In our country, we believe in collaboration, in the collective community, in talks, in 

interactions. So, we always prefer that we opt for interactions in the classroom, we opt for debates, we 

opt for discussions, human-human discussions, not human-machine discussions. It is related to our 

culture as well. So, it is not just a matter of technological advances, technological development or getting 



 

 

used to that or knowing how to use that, even if we do know how to use that and even if we teach our 

learners how to use those artificial intelligence tools, it remains a part of our culture to embark on human-

human interactions and human-human discussions. Not just society, but that could also be applied on the 

EFL classes as well. Well, you know the EFL class is a mini society. What takes place outside of the 

classroom takes place there in the classroom and it should be applied, and you will remember my words. 

They are trying from the ministry, they are trying to put some software in the system, the university 

system, just to make us aware of these advances and artificial intelligence tools and how to use them, 

what teachers are not responding. Saying that I am for, but I do not expect a broad future for that. 

Q9: If there is any, what strategies do you suggest overcoming the different negative impacts that 

ChatGPT might have? 

Teacher A 

Interviewer:  Well, is there any strategies you suggest overcoming any negative impacts like other than 

the ones you said? 

Teacher A: Well, it is about raising awareness. It is about changing students' perceptions. It is about 

their motivation. Mean, students, if they are not motivated or if they are not interested about the subject, 

they will not try to work in it. 

Interviewer: Well, what about, let us say, the lesson structure or the exam structure, should they be 

changed or accommodate with ChatGPT effects? let us say, the lesson structure or the exams themselves.  

Teacher A: Well, you should know that university students already, they need to do a lot by themselves, 

and that the teacher is just a guide, it is just there to guide them. So, this mentality of being a researcher, 

of being your own teacher is missing from our university. So, students lack motivation, lack interest, 

they lack the ability and the urge to know, to understand, to look for other information. So, it is just a 



 

 

protocol of being present, studying, passing the exam and moving on to the second, to the next year. So, 

this is the problem. It is a problem of the whole institution, not just of students.  

Interviewer: Well, would you think that ChatGPT might boost the motivation about which you are 

talking? Like to be your own teacher, for example, not really to go and ask the teacher yourself but using 

ChatGPT as tools. Would that boost the motivation? 

Teacher A: Yes, I believe it would. This is why I said we embrace ChatGPT, we understand how it works 

and then let students know and benefit from the many advantages of having ChatGPT. You guys do not 

know how lucky you are having ChatGPT. Yes, it makes things easier, it facilitates, its time saver, it 

helps you with a lot of things that you can ask, but still, we are not going just to grasp everything, but 

we are going to criticize. It is about criticizing, not just absorbing everything.  

Teacher B 

Interviewer: We will close for the last question. If there is any, what strategies do you suggest 

overcoming the different negative impacts that ChatGPT might have? 

Teacher B: Urge the students to read, this is what I suggest, to read different articles. Different sources 

to have knowledge from different sources. To compare what ChatGPT offers. So, in this way we can 

have many sources that we can compare.  

Interviewer: Well, what strategies do you suggest for the students to use a ChatGPT or AI tools like it? 

And as a teacher, what would you do to make the students aware of how to use it? 

Teacher B: Talk to them. Try to...To make them sensitive about the negative side of ChatGPT? That it 

is not really 100% true. what you write, what you have on the screen when you write a question or you, 

search about the concept or something.  

Interviewer: So as a teacher, you must make them aware of that ChatGPT is not 100% true.  

Teacher B: Yes, right, yes.  



 

 

Teacher C 

Interviewer: If there is any, what other strategies do you suggest overcoming the different negative 

impacts of ChatGPT if a student wants to use it in learning English or learning any language? 

Teacher C: Well, just warn them that the teachers nowadays are aware of how using ChatGPT and since 

they know, which means their assignments or their homework, they will know whether their assignments 

or homework will be generated through ChatGPT or not. 

Interviewer: So, you are saying that the teacher will eventually detect it? 

Teacher C: Exactly, yes. 

Interviewer: Okay. Well, as a last question for you, as a teacher, how experienced are you really in 

ChatGPT? Have you used it that much? 

Teacher C: Never used ChatGPT before. I just read articles, which is it. 

Interviewer: What keeps you from trying it out? 

Teacher C: Well, because they warned me about the shortcomings of using ChatGPT since it is a type 

of Plagiarism. So, I avoid it. 

Interviewer: Did you consider it like to use it not necessarily for research but as a Helping tool? Let us 

say information tool or you wanted an answer for a general question? 

Teacher C: In the future I would consider it. 

Teacher D 

Interviewer: Okay, well, you mentioned that the different negative aspects about ChatGPT, but what 

strategies would you suggest overcoming the different negative impacts that ChatGPT might have? 

Teacher D: The usage of the technology lecture at ChatGPT, is not limited to the university student. It 

is for to the primary school as. Here, it is somehow on the level of thinking of the brain of the individual. 

The student would be trained to get the information easily without thinking or searching. It makes the 

student reliant on those technologies which is bad. Yes, over-reliant 



 

 

Interviewer: Well, what you said from the beginning, but what about the EFL classes and the university 

themselves? What strategies, let us say, the authorities, like the administration or the teacher or, let us 

say, the system that should be taken by them?  

Teacher D: In the example of dissertation, they should take some measures to say for example that they 

should not accept any works that are generated by AI. 

Interviewer: Is there is any changes that should be done to the assignments or the tests themselves? 

Teacher D: This is the case that during the COVID coronavirus, the assignment and evaluates and 

exams, they are planned to be done online, but the experience failed because all the answers they googled 

or made by digital tools. For as EFL students, ChatGPT helps students on the level of speaking, but on 

the level of writing, I have noticed and corrected some papers that have done by ChatGPT, it is 

catastrophic.it just collecting information without proofreading or something.  

Interviewer: So, you are saying that the students are just copying from ChatGPT and ChatGPT itself is 

not so dependable So, students need guidance towards the use of these tools  

Teacher D: even If the students have some guidance or some orientation from teachers, The tool itself 

is somehow catastrophic and unreliable Teacher E 

Interviewer: So as a last question, if there is any, what strategies do you suggest overcoming the 

different negative impacts of ChatGPT in addition to the ones you said? 

Teacher E:  Simply go into the basics. You cannot replace the grammar textbook and the speaking 

teacher who is interactive. So, the difference between us and ChatGPT is we are humans. There is 

emotion, there is interaction, and this ChatGPT and artificial intelligence in general will not to replace 

human beings. Otherwise, I fear for the worst. yes, we are going to be banishing and disappearing. 

Humanity is going to die, metaphorically speaking, and speaking, yes, who knows. 



 

 

Interviewer:  See. So, you are saying that the teacher would know the feelings of the students and 

ChatGPT cannot? Like for example, some students might struggle to see like the answer question and a 

teacher might notice, but AI cannot. 

Teacher E: The teacher might notice all these inadequacies and these problems and these emotional 

effects, it is the role of the teacher. Again, ChatGPT will not replace the teacher. This is the bottom line. 

Teacher F 

Interviewer: what are the strategies that you suggest that we could overcome these drawbacks of 

ChatGPT? Like, for example, overcome the problem of cheating in their assignments. 

Teacher F: Well, the strategy, and I think the best one, is to design specific types of assignments, tests, 

and exams, which you can stimulate the creativity of the student itself and to make him interested to do 

his best, So, here it is the part of the teacher, not the one of the students. One of the best efficient strategies 

is to design suitable assignments and research and test and exams, which you can stimulate, as I said, 

and motivate the students and to lead them towards creativity once again. 

Interviewer: Okay, so it is all about the assignment itself. 

Teacher F: Yes, the assignment itself. Yes, you can design an assignment, in which they may have a 

kind of guidance, help no more from ChatGPT. 

Interviewer: Oh, so they might feel interested to solve the assignment themselves without going straight 

to ChatGPT? 

Teacher F: Yes, they must match their interests, their needs and raise their productivity. 

Teacher G 

Interviewer: Okay. So, the last question is, if there is any, what strategies do you suggest overcoming 

the different negative impacts of ChatGPT that might have? 



 

 

Teacher G: Well, strategies. Well, there could be a few. Okay. Spreading awareness to start with is 

essential. Like among learners, among teachers, first, you to state the importance, you to state the basics 

about why it is important to be fully integrated in this you to know, because you are not, you are not, 

you are living in this world. So, whatever is happening, you must be a part of it, you must always, keep 

up with it. So, it is a personal duty to know this technology and how it works. Because if you do not 

know how it works, you will never know where the advantages and the disadvantages of those are means. 

So, yes, you must be fully aware, and most of the learners also need to be fully aware of it. It is being 

used wildly by people from different regions in the world and there are different techniques to use it like 

these are the right methods. How do we use it? When should we adopt it? 

Interviewer: Who should tell the students how to use it? 

Teacher G: I think when it comes to this, to this case, I think teachers can integrate this as a section in 

methodology especially for students, like M2 or M1 students, because they are ready to have or to start 

their research, and this are going to be helping the learners to understand more about the vitality, the 

importance of AI, right? How to use them properly, when to use them, and when you must avoid using 

them entirely. So, yes. Other measures can be done in the classrooms, is always make the students 

comfortable to discuss and to integrate their full opinions. Like, this is my opinion about something. 

Never, never tell them that this is wrong. Never, disappoint them, because if you do that, okay, they will 

be looking for the perfect kind of answer. by doing this also, you are going to give them more space and 

put them in a comfortable place in which they would be more open to, to be themselves and to, to share 

their opinions, rather than look for something that is more perfect and ideal. Just Let it be. Mean, it must 

happen. you cannot prevent students from using ChatGPT. It is there. It is within their grasp. Just know 

how to use it, and there are so many tutorials that would help learners and would help everybody, to 

learn how to use it efficiently, by conducting the orders, questions, or commands, knowing when to use 

it, not all the time, not be fully, dependent on it. So, it is like, personally speaking, there should be efforts 



 

 

made by every and everyone, collectively speaking, or within the institution. Teachers are also, 

responsible for this, by spreading awareness, teaching the learners how to use it, making them feel more 

comfortable, dealing with things on their own rather than, those. So, it is like, yes, it goes both ways. 

Teacher H 

Interviewer:  For the last question, if there is any... What are the strategies that you suggest overcoming 

the different negative impacts? What other strategies do you suggest? 

Teacher H: The best strategy that I have already used with Master 1 students and with you last year. 

Okay. Give them a book. Explain each chapter debated in the session. Give them the question that needs 

to be answered from the book to make sure that the student read the book. You have plenty of strategies. 

Interviewer:  So, you give them actual materials that must be from this specific book. So, using 

ChatGPT will not help them as much. 

Teacher H: ChatGPT may help them. Gaining more information. Okay, but not the specific information. 

Yes. To have examples. But the core of the lesson is inside the book. This is the soul of the book. Without 

the book, you cannot develop your critical thinking. Make sure. 

Teacher I 

Interviewer: One last question. So, would you like... Would you consider using ChatGPT to teach in 

class as a main tool or a side tool?  

Teacher I: Oh, no, no, personally, I am the old school. Like the teacher doing, talking, discussing. You 

have been my student, so you know the way I teach. I do not like to orient all the ways and you are going 

to lose your role and your flow as a teacher. Exactly, I do not like those things to interfere.  

Interviewer: Okay, so you would not consider using ChatGPT?  

Teacher I: Personally no 

Teacher J 



 

 

Interviewer: Okay. As a last question, if there is any, what strategies do you think or do you suggest 

overcoming the different negative impacts that ChatGPT might have?  

Teacher J: Well, well, first, I suggested it before, which is embracing ChatGPT in the classroom. Second 

one, we should at least select some artificial intelligence tools. We should have workshops as teachers 

and select the artificial tools that are appropriate to given classes, because there are some artificial 

intelligence tools that can be used with oral expression classes, but not with writing. Yes, exactly. So, 

they are aligned with the goals of the lessons. So, the tool itself or the tool requirements should align 

with the main objectives and aims of the lesson. So, this is suggestion number two. Suggestion number 

three is to make learners involved in some conferences about artificial intelligence tools. Well, we 

organized some conferences, but our students were not allowed to participate. This is the problem, and 

that is why I am suggesting that the conferences should be about all students. There is a suggestion 

number four, which is about how to encourage critical thinking abilities using those artificial intelligence 

tools. Because as I said before that, or you mentioned it, that it may limit learners' creativity or creative 

and critical thinking skills. Okay. Well, we can use them to do the opposite. So, we can use those artificial 

intelligence tools. To criticize what ChatGPT outputs are, and not just to take them as face value. That 

is, it, we take them as rule materials to be criticized, to be criticized, assessed, and evaluated in your 

classroom. Especially when they are used in areas linked to language and language use and language 

usage.  

Interviewer: That is all I suppose. Well, that is all. Well, thank you for your participation. It has been a 

very value. Thank you very much. That was good. That was great. It was nice.  



 

 

Résumé 

Ce travail explore les attitudes des étudiants et des enseignants concernant l'utilisation de ChatGPT dans 

les cours d'anglais langue étrangère (EFL) à l'Université Abbas Laghrour Khenchela. En examinant les 

aspects positifs et négatifs, cette étude est cruciale pour orienter l'usage des technologies de l'IA dans 

l'enseignement des langues. Une approche mixte est utilisée, combinant des enquêtes pour évaluer les 

attitudes et des entretiens semi-structurés pour obtenir des perspectives approfondies. L'étude a été 

réalisée auprès des étudiants et des enseignants d'EFL de l'université. L'analyse des données montre que 

les étudiants ont généralement une bonne impression de ChatGPT, appréciant sa flexibilité, ses retours 

rapides et son potentiel à soutenir l'apprentissage autonome. Cependant, ils s'inquiètent d'une 

dépendance excessive à cette technologie et d'une possible perte d'interaction humaine. Les enseignants, 

quant à eux, ont des avis partagés; ils reconnaissent le potentiel de l'outil pour enrichir l'enseignement et 

l'apprentissage et offrir une assistance personnalisée, mais expriment des préoccupations concernant 

l'honnêteté académique, l'évolution des rôles traditionnels d'enseignement et la nécessité d'une formation 

approfondie pour intégrer efficacement les outils d'IA. Les résultats révèlent une position complexe sur 

l'IA en éducation, tenant compte des avantages et des limites. Les suggestions incluent l'élaboration de 

normes claires pour l'utilisation de ChatGPT, la fourniture de formations spécialisées pour les 

enseignants, l'augmentation de la coopération entre étudiants et enseignants, et la conduite de recherches 

supplémentaires pour analyser l'impact des outils d'IA dans l'éducation. En suivant ces 

recommandations, les institutions éducatives peuvent utiliser efficacement l'IA pour améliorer 

l'enseignement et l'apprentissage des langues tout en minimisant les inconvénients potentiels. 
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 ملخص

في دروس اللغة الإنجليزية كلغة أجنبية في جامعة   ChatGPTتهدف هذه الدراسة إلى استكشاف مواقف الطلاب والمعلمين تجاه استخدام  

الذكاء  تقنيات  أهمية كبيرة في توجيه استخدام  الدراسة  لهذه  فإن  الجوانب الإيجابية والسلبية،  تتناول  عباس لغرور خنشلة. نظرًا لأنها 

مواقف والمقابلات شبه المنظمة للحصول على  الاصطناعي في تعليم اللغة. تتبع الدراسة منهجًا مختلطًا يجمع بين الاستبيانات لتقييم ال

رؤى أعمق. شملت الدراسة طلابًا ومعلمين من جامعة عباس لغرور خنشلة. أظهرت نتائج تحليل البيانات أن الطلاب بشكل عام لديهم  

إيجابي عن   الذاتي. ومع ذلك، عبر ، مChatGPTانطباع  التعلم  التي يقدمها وقدرته على دعم  السريعة  الفعل  شيدين بمرونته وردود 

الطلاب عن مخاوفهم بشأن الاعتماد المفرط على التكنولوجيا وإمكانية فقدان التفاعل البشري. من ناحية أخرى، كانت مواقف المعلمين 

ارب التعلم والتعليم وتقديم الدعم الشخصي، لكنهم أعربوا أيضًا عن قلقهم بشأن النزاهة  متباينة؛ حيث يعترفون بقدرة الأداة على إثراء تج

 الأكاديمية، وتغير طبيعة الأدوار التعليمية التقليدية، والحاجة إلى تدريب مكثف لدمج أدوات الذكاء الاصطناعي بفعالية. تكشف النتائج

مع الأخذ بعين الاعتبار الفوائد والقيود. تشمل التوصيات تطوير معايير واضحة    عن مواقف معقدة تجاه الذكاء الاصطناعي في التعليم،

، وتوفير تدريب متخصص للمعلمين، وتعزيز التعاون بين الطلاب والمعلمين، وإجراء المزيد من البحوث لتحليل ChatGPTلاستخدام  

  تأثير أدوات الذكاء الاصطناعي في البيئات التعليمية بشكل موثوق. من خلال الالتزام بهذه التوصيات، يمكن للمؤسسات التعليمية استخدام 

 نتائج تعليم وتعلم اللغة مع تقليل العيوب المحتملة. الذكاء الاصطناعي بفعالية لتحسين

 

 ، دروس اللغة الإنجليزية كلغة أجنبية، اتجاهات الطلاب، وجهات نظر المعلمينChatGPT الكلمات المفتاحية:      

  



 

 

 


