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Abstract

Theoverallaim ofthisresearchistoinvestigatetheimportanceofusingtherepetitivedrills

techniquesinteachingoralexpressionandtoknow towhatextentthesetechniquesare

usefulandhelpfulforlearnerstoenhanceanddeveloptheircommunicativecompetence.To

meetthisend,amixedmethodsresearchwasfollowedrelyingontwodifferentresearch

instrument:aquestionnaireforstudentsandinterviewsforteachers.Aquestionnairewas

administeredto(50)fiftystudentswhiletheinterview wasdonewiththreeteachersoforal

expressioncourse.Thecollecteddatawereanalyzedquantitativelyandqualitatively.The

resultsofthestudyrevealthatbothEFLteachersandlearnersarefamiliarwiththerepetitive

drillstechniques,thefindingsalsoshowthatfirstyearEnglishstudentsaremoreawareand

mindfulabouttheimportanceofRDT inimproving theiroralproficiency.From another

perspective,EFLteachersagreethat usingrepetitivedrillstechniquesisoneofthemost

effectiveandbeneficialtoolstoreinforceandamelioratefirstyearEnglishstudent’sspeaking

skill.Asarecommendation,Teachersoforalexpressionshoulddotheirbesttoimprove

theoralcapacitiesoftheirlearners.Theyoughttovaryteachingstrategies,varyoral

activitiesandcarefullyselectthetopicsfordiscussion.

Keywords:Repetitivedrillstechniques,Teachingoralexpression,Foreignlanguagelearning

.
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GeneralIntroduction

Overthepastfewdecades,Englishisoften qualifiedtobethegloballanguage,itis

alsorecognizedasalinguafrancathatistosayisabridgelanguagethatisusedtomake

communicationpossiblebetweenparticulargroupofpeoplewhodonotshareanative

language.Karahan(2007)claimedthat«whendescribingEnglishlanguage‘….Leading

foreignlanguageenjoyingaprestigiouspositioninmanycountries,includingSpanish

speakingcountries,sincetheendofworldwarII.itisneitheranationalnoranofficial

languageinLatinAmericabutitisthemostwidelytaughtforeignlanguageatallstages

ofeducationalsystem »(p.01).Basically,Englishlanguagecompetencecoversfourmain

skills,whicharelistening,speaking,reading,andwriting.studentsareanticipatedtolearn

allEnglishlanguageskillsinordertocommunicateeasilyinorallessons.Amongthefour

mentionedskillsspeakingisthemostimportantandessentialskill,itisthebasicfor

communication between people .Richards (2008)concerns that«the masteryof

speaking skillsin English isa priorityformanysecond-languagelearners»(p.19).

masteringthespeakingskillofthe English languagedoesnotoccurhaphazardly,butit

is the resultofexposures to thatlanguage.In otherwords,students mustlisten

comprehensivelybecauselisteningactsasakeytolearnspeakingbyconsideringwhat

goodspeakersdo.(Louma,2004,p.20).allthespeakingactivitiesthataretakingplacein

theclassroom shouldengagethestudentstobeinvolvedtolearnthewayofusing

Englishorally.BrownandYule(1983)statedoutthat«speakingistheskillthat the

learnerswillbejudgeduponmostinreal-lifesituations.Itisanimportantpartofeveryday

interactionandmostoftenthefirstimpressionofapersonisbasedonitsabilitytospeak

fluentlyandcomprehensively»(p.25).
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From whatismentionedbefore,itcanbededucedthatspeakingisanessentialpart

ofourdailylifeandthefirstskillthatisnoticedwheninteractingwithothers.

Thereareseveraltechniquesand strategiesthatprovidegood practiceto promote

foreignlanguagelearningsuchasrepetitivedrillstechniques.Adrillisdefinedas«atype

ofhighlycontrolledoralpracticeinwhichthestudentsrespondtoagivencue»(Matthews,

Spratt&DangerField,1991,p.210).

HarmerandJeremy(2007)statedthat«drillingismechanicalwaysofgetting

studentstodemonstrateandpracticetheirabilitytousespecificlanguageitemsina

controlledmanner» (p.02).itmeansthatdrillsisanapproachusedinforeignlanguage

classroom whichisbasedonrepeatingstructuralpatternsthroughoralproducing.Larsen

–Freeman(2000)comments«themoreoftensomethingis repeated,thestrongerthe

habitandthegreaterthelearning»(p.01).drillsareusefultoolsthathelplearnerstouse

thetargetlanguageeffectively.

1.StatementoftheProblem

Inanyformaleducationalsystem theaim ofteachingEnglishistoenablestudentsto

communicatewellinbothspokenandwrittenformsandsinceEnglishisconsideredas

aninternationalandforeignlanguage,themasteryofthislanguagebecomesavery

urgent requirement. Therefore,being able to speak English allow students to

communicateeffectively,andgettingmorefrom popularcultures,thisindicatesthat

speakingisregardedasthemainskillincommunicationthatinvolvesconstructinga

varietyofmeaningsthatcontainproducing,receiving,andprocessinginformationi.e.

studentsarenotonlyproducersbuttheyarealso receiversand processorsofthe

information.Buttheproblem ishowtoachievethis.

ThemajorityofEnglishstudentsatAbbesLaghrourarefacingproblemsinlearning
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speakingespeciallywhenitcomestoexpressideasandfeelings,theyarealways

unwillingto speak.Jisda(2014)statedthat«therearemanyproblemsinlearning

speaking,first,somestudentscannotproducesomewordsinEnglishbecausetheydo

notknowhowtosayit.Second,studentsareafraidofbeingcriticizedbyotherstudents

andtheteacher.Third,theydonotknow how to usegrammareffectivelyinspeaking.

Fourth,thestudentsdonotgetanyopportunitytotraintheirspeakingintheclassroom»

(p.02).mostofthestudentsgetdifficultiestospeak,theydonotknowwhattosaydueto

manyfactorslikelackofconfidence,vocabulary,andpracticeinorallessons.Since

languageiscreatedforcommunicationwitheachother,sohowstudentscanuseEnglish

andcommunicatewithiftheycannotspeakit.Asamatteroffact,itisimportantfor

teachersto usedifferentlanguageteachingmethodssuchasrepetitivedrillstechniques

to improve the qualityofteachingspeaking.Moreover,thepresentstudyattemptsto

investigatetheeffectofrepetitivedrillstechniquesonstudent’sspeakingskillandhowit

canimprovetheiroralperformance.

2.ResearchQuestionsandHypotheses

Thepresentstudyisanattemptatansweringasetofquestionsrelatedtospeakingunder

theuseofrepetitivedrillstechniques.Theobjectivesoftheinvestigationareguidedbythe

followingquestionsandhypotheses.

 Whatarethedifferenttechniquesandstrategiesusedbyforeignlanguage

teacherstofacilitatetheprocessoflearningspeaking?

 Doteachersfollowtherepetitivedrillstechniquestopresentnewitemsinspeaking?

 Whatarethestudentsattitudestowardstheuseofrepetitivedrillstoteachspeaking?

To answerthe above mentioned questions some tentative hypotheses are formulated
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respectively.

 Thetotalachievementofstudentsinoralexpressiontaughtusingrepetitivedrills

issignificantlyhigherthanthatofstudentstaughtusingothertechniques.

 Therepetitivedrillsareappliedtoteachoralexpressioninforeignlanguageclassrooms.

 Therepetitivedrillsseemstobeusefultoenhancethelearningprocessoforalexpression.

3.AimsandSignificanceoftheStudy

Thisresearchisintendedtotackletheproblemsandcircumstancesfacedbylearners

duringorallessons.However,themainaim istomakebothteachersandstudentsaware

oftheimportanceofincludingrepetitivedrillstechniquesinteachingoralexpression.

Drillsintegrationisaprerequisiteforthedevelopmentofthelearner’scommunicative

competence.Hence,thepurposeofthisstudyistoinvestigatetheeffectoftherepetitive

drills andmorespecificallytoshow thattheimplementationofrepetitivedrillswhile

teachingspeakinginforeignlanguageclassroom wouldsignificantlyhelplearnersto

engage in classroom discussion,and encourage them to became effective

communicatorsinforeignlanguageinsideandoutsidetheclassroom.

4.Methodology

Thestudywasconductedbyusingmixedmethodsresearch.Thismethodattempts

toidentifyvariablesandtoinvolvethecollectionofdatainordertotesthypothesesand

answerquestions.

Inordertoreachtheresearchgoalsweselecttwodifferentresearchinstruments,

questionnaires and interviews,the questionnaire forstudents and the interview for
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teachers.Thisdatacollection isasuitablemeansthatpromptustoseehow the

repetitivedrillsstrategiescouldbeeffectivetosolvethedifferenttypesofproblemsand

circumstancesfacedbyforeignlanguage students inoralexpression,alsotoprovide

morereliableandcomprehensiveview.

ThesamplepopulationinourstudyisconcernedwithfirstyearLMDstudentsat

AbbesLaghrouruniversity.Becauseofthehugenumberofstudentswecouldnotwork

withallofthem,thenumberofparticipantswere50studentsselectedthroughnon-

probabilityconveniencesampling.
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Introduction

Thepresentchapteraimsatclarifyingtheconceptofspeaking,andtriestoshedlight

onsomeofitsdifficultiesfacedbyEFLlearners.Accordingly,itwilltrytoprovidesthe

importanceofspeaking.Thechapteralsoattemptstofocusonthemaincharacteristics

oforalperformance.

1.1.DefinitionofSpeaking

Thefirstgoaloflearningasecondlanguageoraforeignlanguageistobeableto

communicatewiththatlanguage.Nunan(2000)definesspeakingas«aproductiveaural

/oralskillanditconsistsofproducingsystematicverbalutterancestoconveymeaning»

(p.67).Accordingly,Hedge(2000)addsthatspeakingis«askillbywhichthey[people]

arejudgedwhiletheirimpressionsarebeingformed»(p.261).inotherwordsspeakingis

likeamirrorthatreflectspeople’spersonalitieswhileintroducingthemselves.Atthemost

basiclevel,speakingmeanscommunicatingandsharingideaswithotherpeople.But

whenwetalkaboutspeakingwedonotmeanteachingstudentstospeakasmuchaswe

meanimprovingtheircapacitiestotalkandcommunicatefluentlyandmoreeffectively

becausecommunicationdoesnotinvolvesspeechastheonlybasicbutitalsoincludes

knowledge,thinking,andskills.Additionallyitrequires practiceandtraining.Moreover,

beingabletospeakaforeignlanguageisthemostdifficultskillbecausespeakinga

languagerequiresaswellunderstandingitLado(1961)asquotedfrom Anggraeni,

definesspeakingabilityas«theabilitytouseinessentiallynormalcommunication,stress,

intonation,grammaticalstructuresandvocabularyoftheforeignlanguageatnormalrate

deliveryfornativespeakersofthelanguage»(p.239-240).Speakingskillisamatter

whichneedsspecialattention.Thatistosayevenifwhenpresentinggreatideasthey

cannotbeeffectiveunlesstheyarecommunicatedproperly.Anotherdefinitioncomes
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from Cameron(2001)shesaysthat«speakingisaboutmakingpeopleunderstand

speaker’sfeelingandideasbydoinganactofcommunicationusinglanguage»(p.40).

from whatpreviousresearchersstated,itisclearthatspeakingistheactofproducing

utterancestoexpressdifferentideasandshareclearinformation.

1.2.SpeakingDifficultiesEncounteredbyEFLLearners

There are manyfactorsthatcause difficultiesin speaking English among EFL

learners,someofthesefactorsarerelatedtothelearnersthemselves,theteaching

strategies,thecurriculum,and theenvironment.

1.2.1Anxiety

Foreignlanguageanxiety(FLA)isoneoftheemotionalfactorsthatfastensnegative

perceptionson the EFL students.Besides,foreign language anxietyisrelated with

feelingsoffear, disturbance,and uncertaintyaccording to thesituation wherethe

languageislearned.

LanguageanxietyisdefinedbyMacIntyreandGardner(1994)as«thefeelingof

tension … associated with second language contexts,including speaking,listening»

(p.284).thisindicates thatanxietyusuallyoccurswiththeinterrelatedskillslistening

andspeaking.

Anxietyconsideredasacausethathinderslearnersinlearninglanguage,inother

wordsitstandsoutasoneofthemainblockingfactorsforeffectivelanguagelearning.

Anxietyaboutspeakingacertainlanguagecaneffectstudent’sperformance,itcan

influencethequalityoforallanguageproductionandmakestudentsappearlessfluent

thantheyreallyare(SylviaandTiono,2004).From whatismentionedbefore,itisquite

importantforteachersto createagood learning atmospherewhich givesstudents
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positiveenergytopracticecomfortablytheirlearningactivities.

Languagespeakinganxiety,initsnarrowview,isanaffectivestatewithadouble̠ edged

swordeitherhamperingorpromotinglearner’slearningprocessingeneralandperformance

inparticularwhichcanrenderlearnerseithertoo perceptive,motivated orinattentive.

(Huberty,2004)

1.2.2.Inhibition

Thisproblem appearsmorewhenstudentstrytosharetheirideasandparticipatein

theclassroom butmanyfactorsstopthem todoso.Littlewood(1999)arguesthat«itis

tooeasyforaforeignlanguageclassroom tocreateinhibitionandanxiety»(p.93).

inhibitionrisefrom thefeelingsofshyness,andfearofmakingmistakesespeciallyif

theywillspeaktocriticalaudience.inthisperspectiveUr(2000)statesthat«learnersare

ofteninhibitedabouttryingtosaythingsinaforeignlanguageintheclassroom.worried

aboutmakingmistakes,fearfulofcriticism orloosingface,orsimplyshyoftheattention

thattheirspeechattracts(p.111).moreover,Kaganetal (1988)pointedoutthat«

inhibitionrefersto atemperamentaltendencyto displaywariness,fearfulness,or

restraintinresponsetounfamiliarpeople,objects,andsituations»(p.32).thatis tosay

inhibitionaffectsstudent’slanguagelearningespeciallyspeakingbecause speaking

activitiesrequirealearnertobeexposedtoalleyes.thisresultsinhis performance

where eitherhemakealotofmistakesdespiteofhavingaverygoodknowledgeinthe

areaortotallykeepingsilent.

1.2.3.Lackofconfidence

Self̱ confidenceisanotherfactorthatinfluenceslearner’sachievementinlanguage

learning.Dörnyei(1994)definesselfconfidenceas«thebeliefthatonehastheabilityto

produceresults,accomplishgoalsorperform taskscompetently»(p.277).
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Studentswholackconfidenceareusuallyfoundtobeextremelyfearfulandtimid,reluctant

toexpresstheiropinionsandevenunabletoutteracompletemeaningfulsentence inclass

(Ni,2012,p.1509).thisindicatesthatlessconfidentstudentsaremostofthetimehesitating

and havingdoubtabouttheircapacities,theycannottakeoraltasksaschallenges,theyfeel

uncomfortablewhentheyareaskedforspeakingactivities.

Itiscommonlyobviousthatnosuccessfulparticipationoreffectiveactivitycanbe

accomplishedwithoutsomethingcalledself̱ confidence.itisconsideredasoneofthe

psychologicalproblemsthatconduceslearnerstobetimidtoparticipateinclassroom

discussion.Jones(1999)hasadvocatedthat«suchconfidencecanonlybebuiltby

havingstudentsworktogether,sothatwhentheyhavetotalkwithstrangersinEnglishin

reallife,theywillfeellessscaredandtheywillbemorepreparedforrealconversation»

(p.15).studentswhoarenotconfidentenougharealwaysquestioningtheircapacities,

avoidspeakingandparticipatingintheclassroom andthiswillreducetheirchancetobe

goodspeakers.

1.2.4.LackofVocabulary

Learning alanguagerequireslearning itsvocabulary.Weusethevocabularyin

communicationeitherinspokenform orwrittenform.Studentsseektosendmessages,

exchangeideasand information through theuseoflanguage.Itisagreed thatno

languageacquisitionispossiblewithouttheneededvocabulary.(Kweldju,2004).Agood

knowledge ofvocabulary and a correctmastery ofitis extremely importantto

communicateinaforeignlanguage.Moststudentsshowthattheywanttoparticipateand

speakduringoralclassesbutunfortunatelytheyfailto expresstheirideasverbally

claimingthattheyareincapableoffindingoutappropriatewordstoparticulartopicsor

havenotadequatestoredvocabulary.Lackofvocabularyisaproblem relatedtolearners

offoreignlanguagewholackmotivationtoexpressthemselvesortheyarenotinterested
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inthetopicspresentedintheclassroom. For instance,whentheyareaskedbythe

teachertospeakinacertaintopic,theyfacedifficultiesinfindingwhattosay,theyare

unabletothinkofanything,andthisconducethem toanswerwith“Idonotknow”.

(Graham ,1997).

1.3.ImportanceofSpeaking

Languageisameansforcommunication.wecommunicatewithothersforthe

purposeofexchangingideasandtoknowhowothersthinkaswell.Communicationtakes

place,wherethereisspeech,becausewithoutspeechwecannotcommunicateandmake

conversationswithoneanother.theimportanceofspeakingskills,hence,isenormous

forthelearnersofanylanguage.withoutspeech,alanguageisreducedtoamerescript.

Peopleusedlanguageindifferentsituationespeciallyattheirworkplaceforinstancea

researcherwhoisworkingeitherinamedicallaboratoryorinalanguagelaboratory,is

assumedtospeakproperlyandefficiently.

Teachingspeakingisanessentialpartofforeignlanguagelearning.theabilityto

communicatefluentlyinforeignlanguagewouldleadtothesuccessofthelearnersinthe

classroom andintheirwholelife.therefore,itisimportantforteacherstopaygreat

attention to thespeaking skillratherthan leading studentsto purememorization ,

providingopportunitiestolearnerstoexpressandshareideaswitheachotherinorderto

reach meaningfulcommunication.Gambell(1988)stated that« before achieving

proficiencyinreadingandwritingandevenafterproficiencyinreading andwritinghave

beenachievedorallanguageisoneoftheimportantmeansoflearningandofacquiring

knowledge»(p.28).

Lemke(1989)addthat«throughoutlife,thespeakingskillremainsessentialforengagementin
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intellectualdialogue,andforthecommunicationofideas»(p.28).speakingplaysagreat

rolein aforeignlanguagelearningbecausemessagesareconveyedthroughspeech.

Zarosdyetal(2006)arguedthat«ofallthefourcomplexskills(listening,reading,speaking,

writing),speaking seemstobethemostimportantaspeoplewhoknow alanguageare

referredtoasspeakersofthatlanguage,asifspeakingincludedallotherkindsofknowing

alanguage»(p.57).thisindicates thatpeoplewhomasterspeakingareconsideredasif

theymasteralltheotherlanguageskillsandtheyaresupposedtousethislanguage

otherwisetheywillloseit.Furthermore,asanessentialtoolforlanguageteachingand

learning,speakingcanfacilitatelanguageacquisitionanddevelopmentasarguedby(Goh,

2007,p.1).

1.4. CharacteristicsofOralPerformance

1.4.1.Fluency

Richards(2009)mentionedbravedefinitionaboutfluency,«naturallanguage use

occurring when a speaker engages in meaningful interaction and maintains

comprehensible and ongoing communication despite limitations in his or her

communicativecompetence»(p.14).onthebasisofwhatissaidbefore,wecansaythat

fluencyisbeingabletousecorrectstructuresofalanguagenaturallyinanormalspeed

focusingoncontentratherthantheform .Brown(2003)claimsthatthemostimportant

characteristicsoffluencyareasthefollowing:

«apersonissaidtobeafluentspeakerofalanguagewhenhecanuseits

structuresaccuratelywhilstconcentratingoncontentratherthanform ,usingtheunits

andpatternsautomaticallyatnormalconversationalspeedwhentheyareneeded»(p.86)

.besides ,itis claimed thatfluency is considered as an importantindicatorfor

progressinginlanguage learning(Chambers ,1997). anditbecomesoneofthe
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conditionswhichensurethesuccessincommunication(Gorkaltsevaetal.2015).

Grabeandstoller(2011)statedthat«mostnativestudentsofEnglishcanreadfluently

withgoodcomprehension,buttheywouldhavedifficultyindoinggrammarexerciseson

theirreading»(p.15).

Fluencyisavitalconceptinlanguageeducationandbeingafluentspeakerisevery

languagelearner’sdream .Broadlyspeaking,fluencyistheefficiencyinexpressingand

producing differentthoughtsandideas,especiallywhenspeaking.Somegrammar

mistakescouldberemarkablehereandthere,butitshouldbegiveninawaythatis

convenienttounderstandandinducesthelistenerhow comfortableyouarewiththe

language.

1.4.2.Accuracy

Mostofthesecondlanguageteachersnowadaysgivemuchinteresttotheterm of

accuracyin theirteachingprocessbecausestudentslookaheadmoretobefluentbut

unfortunatelytheyforgetaboutbeingaccurate.Withoutconstructingaccuratespeech,

interlocutorswillnotbeunderstoodandloseinterestespeciallyifthespeakerscreate

incorrectutteranceseachtimewhentheyspeak.Concentratingonthecorrectform of

languageisofagreatimportancefororalproficiency.(Kouicem ,2010).

Spratt,PulvernessandWilliams(2005)statedthat«accuracyinspeakingistheuse

ofcorrectformsofgrammar,vocabularyandpronunciation»(p.34).so,accuracyisthe

possibilityofpresentingcorrectlystructuredsentencesbytheuseofcorrectvocabulary

andgrammar.Thepronunciationshouldbegood,thesentencesareintherighttenseand

avoidmixingupwords andphrasesinthewrongorder.Generallyspeaking,accuracyis

beingabletosmoothlyproducewordsandutteranceswithoutefforts.correspondingly
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Evanchan(2010)definesaccuracyas«theabilitytoeffortlesslynamewordsortodrawon

amediatedprocesswhenunfamiliarwordscannotbeautomaticallyrecognized»(p.11).

accuracyisextremelyimportantforlearnerswhentheycometoacquirealanguage.

Moreover,whenconductingaccuracyfocusedtask,itisnecessarythatstudentsare

awarethatacertainactivityisaccuracyfocused.Otherwise,theactivitymayeasilylose

itsaim.Iflearnersdonotcreateabalancebetweenaccuracyandfluencyandjustkeep

focusingonfluencythentheirlanguageskillswillhardlydeveloped.

1.4.3.Grammar

Grammarhasalwaysbeenseriousandintimidatingmatterinstudent’seyes.Grammaris

takentomeanasystem consistedofmanyinterconnectedelementsthatvouchaccuracyand

meaning.Itistheartofcorrectlyproducingspeakingandwritingskills.Itisthementalsystem

ofrulesandcategoriesthatpermitsstudentstoform andinterpretthewordsandsentencesof

theirlanguage.Beverly(2007)saidthat«grammaristhesound,structure,andmeaningsystem

oflanguage.Alllanguageshavegrammar,andeachlanguagehasitsowngrammar»(p.01).

grammarisasystem ofrulesgoverningthestructureandarrangementoflanguage.(Parsons,

2004,p.08).thus,grammaristhesystem oflanguageinwhichthebasicsofthatlanguageare

structured.Itisusuallyknownthatanysentencerequiresatleastasubjectandaverbwhich

mostofthetimefollowedbyanobject,complementorbyanadverbial.(Harmer,2001).

KnowinggrammarwillhelplearnerstoavoiderrorsthatmaketheirEnglishsoundstrangeto

nativespeakers.Inotherwords,accurategrammaristhekeytospeakingEnglishfluentlyand

confidently.What’smore,isthatcorrectgrammarisessentialtoavertmisunderstandings,and

helptheinterlocutorsunderstandeasilywhatthespeakersays.Azar(2007)pointedoutthat«

theroleofgrammaristohelpstudentsdiscoverthenatureoflanguagei.e.,thatlanguage

consistsofpredictablepatternsthatmakewhatwesay,read,hear,andwriteintelligible»(p.03).

tobemoreclear,grammaristheintellectualanalysisandformalstructureofagivenlanguage.
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Itplaysafundamentalroleingoverningtheutilizationoflanguage.Itprovidestheuserwiththe

structure toconstructcompleteandmeaningfulsentences.

Theroleofgrammarcantakemanydimensionsaccordingtothecontextinwhichitis

used.(Dalil,2013).

1.4.4.Vocabulary

Vocabularyknowledgeisreelectedasavitalconsiderationinteachingandlearning

anyforeignlanguage.Thesignificanceofvocabularyinlearningforeignlanguagehas

beendeterminedbymanyEFLteachersandresearchers.Thebasicaim ofamajorityof

EFLstudentsistoimproveproficiencyincommunicationinlearningforeignlanguage.

Nunan(2005)arguesthat«vocabularyisthecollectionofwordsthatanindividual

know» (p.121).CoadyandHuckin(1975)statethat«vocabularyiscentraltolanguage

andcriticalimportancetothetypicallanguagelearner»(p.05).vocabularyknowledgeis

often seen as essentialtoolforsecond language learners.Because a bordered

vocabularywillhindersgoodcommunication.

Vocabularyisultimatelyexpression;havinganextensivevocabularyorestablishing

a strongbaseofvocabularyknowledgewillhelplearnerstoclearlyexpressthemselves,

buildinguptheirlanguageproficiencyandcommunicateeffectively.Vocabularycanbe

definedas« words wemustknow tocommunicateeffectively;wordsinspeaking

(expressivevocabulary)andwordsinlistening(receptivevocabulary)»(Neuman&Dwyer,

2009,p.385).knowingaworddenotesknowingseveralthingsconcerningtheword.Its

literalmeaning,itsvariousconnotations,thetypesofsyntacticconstructionsintowhich

itinducts,themorphologicaloptionsittendersandarich arrayofsemanticassociates

suchassynonymsandantonyms(Nagy&Scott,2000).Wilkins(1972)emphasizesthat«

thereisnotmuchvalueinbeingabletoproducegrammaticalsentencesifonehasnot
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gotthevocabularythatisneededtoconveywhatonewishestosay… whilewithout

grammarverylittlecanbeconveyed,withoutvocabularynothingcanbeconveyed»

(p.97).Thatis to say,students cannotcommunicate orexpress theirideas with

insufficientvocabularybecausewithoutvocabularynothingcanbeconveyed.

From whatismentionedaboveitisclearthatthemasteringofvocabularyisseem tobe

veryurgentrequirementinordertocommunicatesuccessfullywithothers.

1.4.5.Pronunciation

Pronunciation is one ofthe essentialparts in English ,particularly in oral

communication.Everyintonation,sound,andstresspatternmayconveymeaning.The

nonnativespeakersofEnglishhavetobeawarewhenpronouncingsomeutterances

otherwisetheywillcreatemisunderstanding.So,endeavoringtohaveacomprehensible

pronunciationisimportantratherthanaimingtohaveanative-likepronunciation.(Pratiwi,

2010).RedmondandVrchota(2007)statethat«itisimperativethatyouusethecorrect

wordinthecorrectinstanceandwiththe correctpronunciation.Pronunciationmeansto

saywordsinwaysthataregenerallyacceptedorunderstood»(p.104).thisindicatesthat,

pronunciationshouldbeintelligibleandacceptable.Ifthepronunciationisincorrectthen

themessageofthespeakerwillnotbeconveyedproperlyandaccurately.Moreover,

pronunciationreferstotheproductionofsoundsthatwemustusetocreatedifferent

meaning.Itinvolvesattentiontotheparticularsegmentsofalanguage,andaspectsof

speech.Therefore,Fraser(2000)arguesthat«beingabletospeakEnglishofcourse

includesanumberofsub-skills,involvingvocabulary,grammar,pragmatics,etc.however

byfarthemostimportantoftheseskillsispronunciation.Withgoodpronunciation,a

speakerisintelligibledespiteothererrors;withpoorpronunciation,aspeakercanbevery

difficulttounderstand,despiteaccuracyinotherareas.Pronunciationistheaspectthat
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mostaffectshowthespeakerisjudgedbyothers,andhowtheyareformallyassessedin

otherskills»(p.07).

Pronunciationisthemostimportantelementoflanguage,ifonehaveintelligibleand

properpronunciation his ideas willbe understood easilybyothers even ifhe has

weaknessesinotheraspectsoflanguage.While,theonewhoisunabletopronounceina

goodwaynoonecanunderstandwhatheissayingeventhoughheisskillfulinother

areasoflanguage.

Conclusion

Wehaveattempted through thischapterto providedifferentdefinitionsofthe

speakingskillofferedbymanyscholars.representingthemainspeakingdifficulties

encounteredbyforeignlanguagelearners.itisalsofocusedontheimportanceoflearning

speaking .finally, the researcherhas ended up with an emphasis on major

characteristicsoforalperformance.
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Chapter:Two

TheRepetitiveDrillsLearningStrategiesinForeignLanguage

Classrooms
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Introduction

Theupcomingchapter,asitstitleclearlyindicates,attemptstoprovidedefinitionstotheterm

repetitivedrillsfrom differentpointofviews.Itcomprisesadetaileddescriptionofthevarious

kindsofrepetitivedrills,thischapteralsoseekstopresenttheimportanceofusingrepetitivedrills

inEFLclassrooms.Thechapterthenconcludeswiththecharacteristicsofagoodpatterndrill.

2.1.DefinitionofRepetitiveDrills

Drillingisatechniquethathasbeenusedintheforeignlanguageclassroom formanyyears.

itwasakeycharacteristicsofaudio l̠ingualmethodwhichbasedontherepetitionofstructural

patternviaoraldrill.

Matthewsetal.(1991)saidthat«adrillisatypeofhighlycontrolledoralpracticeinwhich

thestudentrespondtogivencue.theresponsevariesaccordingtothetype ofdrill»(p.210).

Accordingly,drillingisawayofamelioratingandpracticingnewlanguageitem .itinvolvesthe

teachermodelingasentence andthestudentsrepeatingitseveraltimes,thesignificanceofthis

techniqueistoexpandgood pronunciationhabits.Furthermore,Setiyadi(2006)statedthat«

drillingtechniqueisatechniqueforteachinglanguagethroughdialogueswhichemphasizeonthe

student’s habit formation by repetition,memorizing grammaticalstructures ,and tense

transformation ,using the target language and the culture wherethelanguageisspoken»

(p.54).so,drillmeansmotivatesstudentstousethetargetlanguage.

2.2.TypesofRepetitiveDrills

ThereareseveraltypesofdrillingtechniquesinALM whicharerepetitiondrill,

substitutiondrill,transformationdrill,chaindrillandexpansiondrill.
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2.2.1.RepetitionDrill

Arepetitiondrillisacollectionofdrillwheretheaim istocarefullylistentoacertainmodeland

trytorepeatitagainandagain.inotherwordsitisanattempttoimitatethemodels

providedbytheteacherascorrectlyandasquicklyaspossible,exactlythesameasthe

teacherdo.(Virginiya,2011).

Doff(1990)furtherexplainsthat«repetitiondrillsareusedforfamiliarizingstudents

quickly with aspecificstructuresformulaicexpression »(p.71).repetition drillis

consideredasthesimplestandmostcontrolledtypeofdrillinginlearninglanguage

patterns.itmeanslisteningtoasentencethatconsistsofthetargetstructureand

repeatingwhatisheard.thismightbeapplied forthepresentationofnewvocabulary

andlanguageitems,anditwillbehelpfulinoralclass.thiscanbedonesilently,chorally

,orindividually.

2.2.2.SubstitutionDrill

A substitutiondrillisaclassroom techniqueusedto practicenew language.it

involvestheteacherasthefirstpresentingaphraseorawordthenthelearnersrepeatit.

afterthattheteachersubstitutesandchangesoneorevenmorekeywordsandthe

learnerssaythenewstructure.in thistypeofdrill,almostallthepartsofthedrillare

changedwhilekeepingtheoriginalbasicstructure.pictureandwordscuesmaybeused

to show the substitute utterance .afterobtaining the main sentencesbyregular

repetition,SDbecomesmostpowerfulandusefultostopthelimitedabilityofbeingable

tospeakjustagroupofphrasesandsentencesofthesimilarstructure.Substitutiondrill

canbeagoodmeansforlearningEnglish,becauseitpermitstheteachertocontrolthe

student’serrors.(Maharida,2014).
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2.2.3.TransformationDrill

Transformationdrillisastrategywhichbasedontreatingstructureinasystematicway

.inthisstrategy,thesentencesaretransformedthroughtheuseofagrammaticalrules,

theteacherprovidesaparticularsortofsentencepatternandthestudentsareaskedto

change thissentence pattern to anotherform .the response should be quicklyand

accurately.RichardBrooks(2001)statesthat«transformationdrillmeansasentenceis

transformedbybeingmadenegativeorinterrogativeorthroughchangesintense,mood,

voice,aspect,ormodality»(p.61).

From thiscitationitcanunderstoodthatthelearnersofthelanguagearetoldto

changesentencesfrom negativetopositive,from positivetointerrogative,orfrom

simplepresenttensetosimplepasttenseandthisisdependsontheinstructionsgiven

bytheteacher.

2.2.4.ChainDrill

Thestudentsstandorsitinacircle.theteacherstartsthechainbywelcominga

certainstudent,oraskinghim aquestion,thatstudentanswered ,thenpasstothe

studentssittingnexttohim .thefirststudentgreetsorasksaquestionofthesecond

studentandthechaincontinues.

Achaindrilltechniqueallowssomecontrolledcommunication,eventhoughitis

limiteditalsogivestheteachersachancetomonitoreachstudent’sspeech.Franca

(2008)pointedoutthat«chaindrillsisoneofteachingtechnique.chaindrillisgood

formatforpracticingnew patterns,especiallyquestionsandanswer.goinginchain

aroundtheclass,eachstudentasksthenextpersonsquestionsoraddedtolist.chain

drillscanbeusedtopracticesomethingnew,reviewastructure»(p.30̠31).itmeansthat
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learnersaregivenachancetotalktoomuchthroughaskingandansweringavarietyof

questions,andthisautomaticallywouldhelpthem toimprovetheirspeakingability.Mary

(1976)statedthat«chaindrillalsorequiresthestudentslisten to eachother,and

attentionisdivertedfrom thefactthattheyaredrillingandtowardactualuseofthe

language»(p.25).onthebasisofwhatissaidbefore,wecansaythatchaindrillinvolves

theintegrationofbothskillslisteningandspeaking.

Handayani(2011)writesthat«thereareatleastadvantagesofchaindrilltechnique

in theteachingofspeaking,thosearechaindrilltechniquemakestheteachereasierin

checkingandcorrectingthestudentsspeakingaspectandchaindrilltechniquemake

studentspracticespeakingEnglisheffectively»(p.52).

2.2.5.ExpansionDrill

Thisdrillisusedwhenalonglineofdialoguecausesproblemsforstudents.The

teacher dismantlethelineintoseveralparts.Studentsrepeatpartofthesentence,

generallythelastsentenceintheline.Then,followingtheteacher’ssignal,thestudents

expandwhattheyrepeatpartbypartuntiltheyareabletorepeatthewholeline.The

teacherstartswiththepartattheend ofthephrase(andworksbackwardsfrom there)

toretaintheintonationofthelineasnaturalaspossible.Italsodrawsstudent’sattention

moretotheendofthesentence,wherenew informationusuallyoccurs.(tice,2004).

2.3.ImportanceofUsingRepetitiveDrillsinForeignLanguageClassrooms

Drillisatechniqueappliedinlanguageteachingforthepurposeoftrainingthe

studentstotalkthroughtheuseofacertainpatternsofstructures.drillsareimplemented

toteachsentencepronunciation,stressandintonation.purepronunciationrequires

imitationandrepetition,and thiscanonlybedonewithrepetitivedrills.Similarly,Dakin

(1973)saysthat« drills aresupposedtotrainthelearnertotalkbyhelpinghim /her
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masterthebasicstructuralpatternsofthelanguage»(p.48)

Drillingisawhole-classactivity,whichbringsthewholeclasstogether,itgivesa

chancetoshystudentstospeakwithoutfeelingliketheyareinthespotlight.Italsocan

helpstudentstoimprovetheirpronunciationandnoticeintonationpatterns.Furthermore

,Brown(2003)statedaboutdrillsasfollows«drillsofferstudentsanopportunityto

listenandtoorallyrepeatcertainstringsoflanguagethatmayposesomelinguistics

difficultyeitherphonologicalorgrammatical»(p.272).thisindicatesthatdrillsarenot

limitedtoprovidingstudentswithintensivepracticeinhearingandsayingparticular

phrasesandsentencesbutitalsohelpthem gettheirtonguesarounddifficultsoundsand

imitateintonation.Drillingremainsalwaysausefultechniquein theclassroom especially

ifitisusedproperlyinoralclasses.(Tice,2004).

Larsen-Freeman(2000)pointedoutthat«wehavetousedrillsifwewantthe

studentstobeabletospeakEnglishcommunicatively»(p.46).inaccordancewiththeidea

,drillingmethodcanbeamethodoftraininglearnershowtopronounceinacorrectanda

clearwaybecausedrillsbelongs totheAudio-lingualmethodwhichmainlyfocuson

usingthetargetlanguagecommunicatively.Likewise,KhetaguriandAlbay(2016)argued

that«theimplementation ofdrilling method givessomecontributionsto students'

speakingfluencyandcommunicatively»(p.03).Tosupportapoint,itisworthmentioning

thatdrillsareoneofthebestwaysforlanguagepractice.Theyarebeneficialtoolsthat

permitstudentstousethetargetlanguagepractically,andatthesametimeaidthem to

enhanceautomaticanswers,becausewhenlearnersareabletogivequickanswers,they

willbecomehighlymotivatedandtheprocessoflearningaforeignlanguagewillbeeasier

anduncomplicated.Tosum up,engagingstudentsintherepetitivedrillstechniqueswill

risetheiropportunitiestodevelopdialoguesandconversationsinrealcommunications

and also improve student’s speaking achievements and the differentelements of
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speaking especiallypronunciation.Thisiswhatmakesitso importanttechniquein

teachingspeaking.

2.4.CharacteristicsofaGoodPatternDrill

Itisquiteimportantthatteachersknow thebasicsofbuildingdrillsandhavethe

experienceofattemptingtobuildaseriesofdrillthemselvesinordertousethem inthe

classroom.Followingcharacteristicsofagooddrillmodel.

 Aseriesofexercisesareplannedforteachingthemanipulationofgrammaticalstructure.

Thus,theseriesshouldbeprovideconsiderablepracticeintheuseofeachitem

beforemovingontothepresentationofnewelements.

 Eachdrillmustberelatedwithonespecificstructuralmodel.Thestudentisthus

abletoconcentrateononeproblem inforeignlanguageatatime,generallya

patternwhichproportionatewithhisnativelanguagehabits.

 Thestructuralcharacteristicstobedrilledwillhavealreadybeenencounteredby

thelearnerinrecentstudymaterialinamemorizeddialogueorinareading

passageorconversationwithwhichhehasworked.

 Thepatternwillbedrilled coherentlythroughaseriesofsixoreightsignal-

responseelements,inordertogivethestudenttimetounderstandthepatternor,

thepatternchangebeforelieisaskedtomakemorecomplicatedvariations.

 modifications made between one signal-response item and the nextwillbe

minimal;includesusuallyonelexicalchange.

 Theteachingphaseofacollectionofdrillswillbefollowed byatestingphase.

This can befulfilled byre-presenting thematerialthathasbeen drilled ina
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programmedsequenceinarandom ordertoseeifstudentscanstillproducethe

requiredresponsebyhearingthesignal.

 Certainarrangementswillbemadeforthelearnertopracticewhathehaslearned

in the drillseriesin a situation ofstructured communication i.e.in directed

dialogue,byquestionsandanswerswithintheclassgroupintheform ofgameor

inbrieforalreports.(Prahlad,2011).

Conclusion

Throughouttheforegoingchapter,wehavetriedtoconsultorexaminesomeofthe

theoreticalaspectsrelatedtorepetitivedrillsinforeignlanguage.Itsetouttodiscussthe

concept of repetitivedrillsfollowedbyanoverview onthevarioustypesofrepetitive

drillstechniques,definingthetypesandexplainwhateachoneofthem standsfor.This

chapteralso demonstrates the importance ofusing the repetitive drills in foreign

languageclassrooms,andillustratesthemaincharacteristicsofagoodpatterndrill.
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Chapterthree:

Filedwork

Investigation
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Introduction

Thischapterisdevotedtothepracticalpartofthestudy.Itisdividedintotwoparts,

thefirstpartisconcernedwiththedescriptionoftheresearchmethods,thesampleof

participantsandtheresearchinstrumentsusedtogatherdata.Thesecondpartisserved

toreportanddiscussthefindingsgatheredthroughthedatacollectionprocedures.

Itgivesanswerstothealreadyformulatedhypothesesandresearchquestions.Besides,

themainconcernofthischapteristogivetheanalysis,discussionandinterpretationof

theessentialgathereddatainthetwodifferentphases.

3.1.ResearchDesign

Research is a process oforganized and systematic investigation thatinvolves

gatheringdata;documentationofessentialinformation;andanalysisandinterpretation

ofthatinformation/data,incorrespondencewithappropriatemethodologiesdesignby

academicdisciplinesandspecificprofessionalfields.Accordingly,researchisdefinedas

theactofinquiringaboutaparticularphenomenonthroughtheusageofexperimentation,

observation and logicalanalysis to obtain adequate information concerning the

problematicissueinordertoreachconclusionsand endeavortogivesomesuggestions

forthe developmentofthe existing situation.(Wellington ,2000).Mackmillan and

Schumacher(2001)defineresearchdesignas«aplanforselectingsubjects,research

sites,anddatacollectionprocedurestoanswertheresearchquestion(s).theyfurther

indicatethatthegoalofasoundresearchdesignistoprovideresultsthatarejudgedto

becredible»(p.166).theeducationalresearchhasoftenbeencharacterized bytwo

differentresearchdesignswhicharequantitativeandqualitative.Theresearcheralways

attemptstochooseagoodresearchparadigm thatprovidehim withasuitableframe
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workfordatacollection,analysisandinterpretation,inthisinvestigationweoptforthe

useofmixedmethodsresearchdesignregardedasappropriatemethodinenhancingthe

understandingofthetopic.

Mixedmethodsresearchisatechniqueforgathering,analyzingandcombiningboth

quantitativeandqualitativedataandmethodsinasingleresearchproject.(Creswell,

2012).

BurkeJohnsonetal(2007)statedthat«mixedmethodsresearchisthetypeof

researchinwhich aresearcherorteam ofresearcherscombineelementsofqualitative

andquantitativeresearchapproaches(e.g.,useofqualitativeandquantitativeviewpoints

,datacollection,analysis,inferencetechniques)forthebroadpurposesofbreadthand

depthofunderstandingandcorroboration»(p.123).

Thisstudyiscarriedoutthroughtheuseofmixedmethodsresearchdesignwhichallow

usto dealwithfirstyearLMDstudentsatAbbeslaghrouruniversity.Theresearch

designbeingchosenhelpsustogatheradequatedataaboutthetopicunderinvestigation

,supportand validate the results gained from othermethods ,and provides a

comprehensive understanding of the research problem better than using each

approachalone.

Theoverallgoalofmixingbothquantitativeandqualitativeistostrengthen and

increase astudy’sfindingsand,therefore,offsettheweaknessesofthetworesearch

paradigms.Inallstudiestheutilizationofmixedmethodsmustcontributetoanswering

one’sresearchquestions.

3.2.Participants(thesample)

Forthecurrentstudy,wedealwithasampleoffifty(50)EFLstudentsandthree(03)
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EFLteachersfrom thedepartmentofEnglishatAbbeslaghrouruniversity.theinformants

havebeenchosenthroughtheuseofnon-probabilityconveniencesamplingtorespond

totheresearchinstrumentsaddressedtothem.

3.2.1.Learnes'Profile

TheintendedparticipantsinthisinvestigationwerefirstyearLMD studentsatthe

Englishdepartmentatkhenchelauniversitybecausetheyhaveanideaabouttheoral

expressioncourse andareawareofthedifficultiesthatpreventthem toreinforcetheir

speakingabilities.

Theselectionofstudentswasbasedonthesubjectivejudgmentratherthanrandom

selection,thesamplepopulationwaslimitedtofifty(50)students(malesandfemales)

from thewholepopulation(240),ranginginagefrom (19)to(24).theyhavebeenchosen

torespondtoaquestionnaireabouttheirattitudestowardsusingsomerepetitivedrills

techniquestoenhanceoralexpression.

Thereasonbehinddealingwithfirstyearstudentsistoworkwiththeirbackground

experienceconcerningtheuseofrepetitivedrillstechniques.

3.2.2.Teachers'Profile

ThisstudyalsoconcernsthreeteachersoforalexpressionattheEnglishdepartment

ofkhenchelauniversity.Theyholddifferentdegreeeither‘Doctorate’or‘Magister’,they

haddifferentspecializationsalso,theirteachingexperiencerangesfrom fivetofifteen

years.

Themainaim ofdealingwiththem istoknow theirpersonalopiniontowardsthe

differentrepetitivedrillsstrategiesusedinteachingoralexpression.So,theseteachers

have been chosen because theyare conscious aboutstudent’s difficulties in oral
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expression and particularly speaking skill.The focus is directed mainlyon their

experiencesincetheyteachstudentshowtoimprovetheiroralskills.

3.3.InstrumentsofDataCollection

3.1.Questionnaire

Tofulfilltheobjectivebehindwhichwehaveconductedthisresearch,wehavechosen

torelyonthequestionnaireasamethodofcollectingdata.Theaim ofthistoolisto

collectinformation from therespondents’answersinordertoexaminetheiropinions

abouttheeffectofrepetitivedrillstechniquesontheiroralperformance,alsototestthe

reliabilityofourhypothesis.

AccordingtoBrown(2001)aquestionnaireis«anywritteninstrumentthatpresents

respondentswithaseriesofquestionsorstatementstowhichtheyaretoreacteitherby

writingouttheiranswersorselectingfrom amongexistinganswers»(p.6).

3.1.1.DescriptionoftheQuestionnaire

Thewholequestionnaireismadeupof(13)questionsthataredesignedforfirstyear

Englishstudentsatthedepartmentofkhenchelauniversityoftheacademicyear2020/

2021.

Thequestionnaireisdividedintothreesections,eachsectionfocusesonaspecific

aspect.Itconsistsofamixtureofclosedquestionswhichrequirefrom thestudentto

answerby“yes”or“no”orpickouttherightanswerfrom anumberofoptions,andopen

questionswhichrequirefrom them toprovidefullanswersortoexpressanopinion.The

studentsweregiven15 minutes torespond.Thefollowingisadescriptionofeach

section:
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SectionOne:BackgroundInformation(Q1-Q4)

Questionsinsectiononeaim at gatheringpersonalinformationabout thetarget

sample,inthe firsttwoquestions(Q1-Q2)studentswereaskedtospecifytheiragerange

andgender,(Q3)theywereaskedwhethertheEnglishistheirfirstchoice(Yes/No).

(Q4)therespondentswereaskedtoevaluatetheirlevelinEnglish?whetherverygood,

good,average,orpoor.

SectionTwo:GeneralOverviewonSpeakingSkill(Q5-Q8)

Themainpurposeofthissectionistogatherdataaboutthespeakingskillandthe

difficultiesthatcouldfacestudentsinoralexpression.

(Q5)isdesignedtoaskstudentsiftheyaresatisfiedaboutthehoursdevotedtostudy

oralexpressionmodule(Yes/Noweneedmorehours).

(Q6)isputtoknowhowgoodtheirEnglishis(excellent,sufficient,orpoor).(Q7)was

addressed to students to know whetherthey participate in the oralexpression

lesson(always,sometimes,orrarely).

(Q8)themainaim ofthisquestionistoknowaboutthefactorsthathinderstudentsfrom

participation(anxiety,lackofconfidence,lackofvocabulary,orshyness).

SectionThree:Learners’AttitudestowardstheUseofRepetitiveDrillsTechniques(Q9-Q13)

(Q9)isdesignedto generateinformationabouthow oftendoestheirteacherapply

repetitivedrillsstrategyinoralcourses(always,sometimes,rarely,ornever).

(Q10)theyareaskedtoselectwhichoftherepetitivedrillstechniquesdotheyenjoythe

most(repetitiondrill,substitutiondrill,transformationdrill,chaindrill,expansiondril
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completiondrill,replacementdrill,orrejoinderdrill).

(Q11)seekstogetinformationabouttheiropiniononhowimportantisrepetitivedrilltechniq

inlearningandspeakingEnglish(veryimportant,important,ornotsoimportant).(Q12),

ontheotherhand,ispreparedtoknowtowhatextentteacherisgoodatrepetitivedrills

techniques

(to100%,to75%,to50%,to25%,from 0to25%).

In(Q13)studentsarerequiredtosaywhetherrepetitivedrillsareefficientlearning

strategiestoamelioratetheiroralproficiency(Yes/No).theyarealsoaskedtojustifythe

answer.

3.2.Interview

Unlikequestionnaire,theinterviewexemplifiesarealsocialinteractionbetweenthe

researcherandtherespondents.theinterview isanotherinstrumentofdatacollection

thatisimplementedinthecurrentresearchtoprovidesamorein-depthexploration

ofissues.

Duff(2008)saidthat«interviewsareoneoftherichestsourcesofdatainacase

studyand usuallythemostimportanttypeofdatatobecollected.Interviewsprovidethe

researcherwithinformationfrom avarietyofperspectives»(p.134).

3.2.1.DescriptionoftheInterview

The interview was implemented to collectinformation from teachers.Since

interviewingisconsideredtobeapplicableandusefultooltogetdata,andbecauseour

objectiveistoknow moreaboutteacher’sopinionsandbeliefsregardingtheuseofthe

differentrepetitivedrillstechniquesanditsimportanceinteachinganddevelopingoral
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production.

However,interviewscomeinmanydifferentforms,theyrangefrom unstructured,semi-

structuredtostructuredinterviews.

Inthecurrentinvestigationweoptforthestructuredinterview ,wegotintouchwith

threeoralexpressionteachersinthedepartmentofEnglishatAbbesslaghrouruniversity.

TheinterviewconsistedofsevenmainquestionspresentedinEnglishforteachersto

answerin15minutes.Theselectionofthesamplewasbasedonthefactthatoral

expressionteacherswillbe thebestcontributorsinourresearch.

Thefirstandthesecondquestionsaim atknowingtheexperienceoftheEFLteachers

attheuniversityofkhenchela,andhowtheyevaluatetheirstudent’sspeakingproficiency,

thethirdquestionintendstoasktheparticipantsabouthowtheypresentnewpiecesof

informationinoralexpressionlessons,thefourthquestionenquiresaboutwhatarethe

objectivesoftheoralexpressioncourseatthelevelof1styear.

Inthefifthquestiontheywereaskedwhatmaterialstheythinkaremostusefulin

helpingstudentsimprovetheiroralproficiency.Thesixthquestionexploredwhetherthey

userepetitivedrillstechniquesasastrategyinteachingoralexpression,howandwhy.

Thepurposeofthequestionsevenistoknow whetherrepetitionisimportantin

enhancingoralproductiononthepartofFLLornotandhow.

4.DataAnalysis

Inthisstudy,datawillbeexaminedthroughtheuseofgraphs,andinformationwillbe

analyzedaccordingtotheorderoftheitemsinthequestionnaire.
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8%

32%

60%

SectionOne

Item (01):Whatisyourage?

Tablen̊ 01:student’sage

Age Number Percentage

91-21 30 60%

22-24 16 32%

25-27 04 08%

Total 50 100%

Figure3.1.student’sage.

19-21

22-24

25-27

itemn̊01

0%
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24%

76%

From thestudent’sanswers,ithasbeennoticedthatstudent’sagevaryfrom 19-27old.The

highestproportionofthestudentsareaged19-21(60%);(32%)areaged22-24while(08%)

representtheagedstudents25-27.

Item (02):whatisyourgender?

Tablen̊ 02:student’sgender

Student’sanswer Number Percentage

Male 12 24%

Female 38 76%

Total 50 100%

Figure3.2student’sgender

femal
e

male

itemn̊02
0%0%
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20%

80%

Weobservedfrom thetableandfigurethatfemalesareaboutthreetimesthenumberof

maleswhichrepresent(76%).whereasmalesare(24%).

Item n̊ (03):wasEnglishyourfirstchoice?

Tablen̊ 03:student’schoiceoftheEnglishlanguage

Student’sanswer Number Percentage

Yes 40 80%

No 10 20%

Total 50 100%

Figure3.3student’schoiceoftheEnglishlanguage

yes

NO

itemn̊03
0%0%
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Regardingstudent’sanswers,(80%)ofthem claimedthattheEnglishwastheirfirst

choice.Becausetheylikeit.Forthat,wefindthem moreinterestedandhighlymotivated

tospeakthatlanguage.However,(20%)ofthem saidthattheEnglishwasnottheirfirst

choiceanditwasimposedonthem,itmightfindthem lessmotivatedandhavea

negativeattitudestolearnandspeakEnglish.

Item (04):isyourlevelinEnglish?

Tablen̊04:student’slevelinEnglish

Options Number Percentage

Verygood 10 20%

Good 25 49%

Average 12 24%

Poor 03 07%

Total 50 100%
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7%

20%

49%

24%

Figure3.4.student’slevelinEnglish

Wenoticedfrom thetableandfigurethatthehighestpercentage(49%)ofstudentsstated

that theirlevelinEnglishisgood.While(24%)ofthem saidthattheirEnglishlevelis

average.(20%)ofstudentsanswerthattheyareverygoodatEnglish.Only03students

(07%)theiranswersshowedthattheirlevelinEnglishispoor.

Item (05):Doyouthinkthatyouaresatisfiedaboutthehoursdevotedtostudyoral

expressionmodule?

Good

Average

Verygood

Poor

itemn̊04
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26%

74%

Tablen̊ 05:Student’sSatisfactionabouttheOralSessiontime

Student’sanswer Number Percentage

Yes 13 26%

No,weneedmorehours 37 74%

Total 50 100%

Figure3.5.student’ssatisfactionabouttheoralsessiontime

Theresultsshowthatthemajorityofrespondents(74%)affirmedthattheyarenotsatisfied
about

No,weneedmorehours

Yes

itemn̊05

0%0%
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thehoursdevotedtostudyoralexpressionmoduleandtheyneedmorehours.Whereas,

therest(26%)statedthattheyaresatisfiedandpleasedandhavenoproblem withthe

timededicatedtostudyoralexpression.

Item (06):HowgoodisyourEnglish?

Tablen̊ 06:evaluationofspeakingability

Options Number Percentag
e

Excellent 04 08%

Sufficient 41 82%

Poor 05 10%

Total 50 100%
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8%

10%

82%

Figure3.6.evaluationofspeakingability

From theresultsshowinthegraph,wehaveperceivedthatthemajorityofthestudents

represents(82%)claim thattheirlevelinEnglishissufficient,others(10%)saidthattheir

Englishispoor.Whileafew ofthem (08%)indicatethattheyhaveanexcellentlevelin

speakingtheEnglishlanguage.

Item (07):Doyouparticipateintheoralexpressionlesson?

Sufficien
t

Poor

Excellent

itemn06

0%
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16%

53%

31%

Tablen̊ 07:student’sparticipationduringtheOEcourse

Options Number Percentage

Always 15 31%

Sometimes 27 53%

Rarely 08 16%

Total 50 100%

Figure3.7.student’sparticipationduringtheOEcourse

Regardingstudent’sanswers,(53%)assertedthattheyparticipatesometimesintheoral

expressionlesson.Theotherrespondents(31%)statedthattheyalwaysparticipatein

oralexpression.Theremainingrespondents(16%)claimedthattheyrarelyparticipate.

Sometime
s

Always

Rarely

itemn̊07

0%
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Item n̊ (08):Whatarethefactorsthathinderyoufrom participation?

Tablen̊ 08:student’sreasonsbehindnotparticipating

Options Number Percentage

Anxiety 11 22%

Lackofconfidence 13 25%

Lackofvocabulary 17 35%

Shyness 09 18%

Total 50 100%
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18%

35%

22%

25%

Figure3.8.student’sreasonsbehindnotparticipating

From theoutcomesthatwehavenoticedintheabovetableandfigure,wecansaythat

themajorityofrespondents(35%)claimedthatthemainfactorthathinderthem from

participatinginoralsessionsislackofvocabulary,whilesomeothers(25%)claimedthat

thereasonbehindnotparticipatingislackofconfidence.However;(22%)ofthem said

thattheyaresufferingfrom anxiety.Theremainingstudents(18%)declarethatshynessis

theonlyfactorthatpreventthem fromparticipating.

Item n̊ (09):Howoftendoesyourteacherapplyrepetitivedrillsstrategyinoralcourses?

Lackofvocabulary

Lackofconfidence

Anxiety

shyness

itemn̊08
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6%

16%

48%

30%

Tablen̊ 09:Teachersapplicationofrepetitivedrillsinoralcourses

Options Number Percentage

Always 24 48%

Sometimes 15 30%

Rarely 08 16%

Never 03 06%

Total 50 100%

Figure3.9.Teachersapplicationofrepetitivedrillsinoralcourses

Always

Sometime
s

Rarely

Never

itemn̊09
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According to theseresults,itisconfirmed that;thehighestpercentage(48%)of

studentssaid thattheirteachersalwaysapplyrepetitivedrillsstrategyinoralcourses.

(30%)ofparticipants claimed thattheirteachers use repetitive drills strategyjust

sometimes.Ontheotherhand,(16%)answeredwithrarely.Whiletheremainingminority

(06%)selectnever.

Item n̊ (10):Whichofthefollowingrepetitivedrillsdoyouenjoythemost?

Tablen̊ 10:student’spreferablerepetitivedrills

Options Number Percentag
e

Repetitiondrill 10 20%

Substitutiondrill 05 10%

Transformationdrill 08 16%

Chaindrill 07 13%

Expansiondrill 03 07%

Completiondrill 05 11%

Replacementdrill 04 08%

Rejoinderdrill 08 15%

Total 50 100%
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7%

8% 20%

10%

11%
16%

13% 15%

Figure3.10.student’spreferablerepetitivedrills

Theresultsdenotethatthemostpreferredrepetitivedrillsforstudentsisrepetitiondrill

whichrepresents(20%),whileothers(16%)declarethatthemostenjoyabletechniquefor

them istransformationdrill.Whereas(15%)ofthem statedthatrejoinderdrillisthemost

favorablestrategyforthem.However,(13%)oftherespondentschoosechaindrill.

(11%)optedforcompletiondrill.Ontheotherhand,(10%)selectsubstitutiondrill.Then,

replacementdrill(08%),andfinallytherest(07%)mentionthattheypreferexpansiondrill.

Item (11):Inyouropinion,how importantisrepetitivedrilltechniqueinlearningand

speakingEnglish?

Tablen̊11:student’sattitudestowardstheimportanceofrepetitivedrillstechniquesin

learningandspeakingEnglish

repetitiondrill

transformation

drillrejoinderdrill

chaindrill

completiondrill

substitutiondrill

replacementdrill

expansiondrill

itemn̊10
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0%
0%

0%

itemn̊11
0%

0%

4%

49%

47%

Options Number Percentage

Veryimportant 25 49%

Important 23 47%

Notsoimportant 02 04%

Total 50 100%

Figure3.11.student’sattitudestowardstheimportanceofrepetitivedrillstechniques

inlearningandspeakingEnglish

Itisnoticedthat(49%)ofthelearnerssaidthattherepetitivedrillsareveryimportantin

learningandspeakingEnglish.Whereassomeothers(47%)arguedthattheuseof

repetitivedrills

Veryimportant

Important

Not
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techniquesinlearningandspeakingEnglishisimportant.Therestofstudents(04%)

statedthatitisnotsoimportant.

Item (12):Towhatextentisyourteachergoodatrepetitivedrillstechniques?

Tablen̊12:student’sassessmentstotheexpertiseofteachersintheuseofRDT

Options Number Percentag
e

To100% 10 20%

To75% 11 22%

To50% 19 38%

To25% 07 14%

From 0to25% 03 06%

Total 50 100%
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0% 0%

6%

14%

38%

20%

22%

Figure3.12.student’sassessmentstotheexpertiseofteachersintheuseofRDT

Thetable12 showsclearlythatthehighestnumberofstudents(38%)claimsthat

teachersare goodinusingrepetitivedrillstechniquesto50%.However,someothers

(22%)mention thattheirteachersaresuccessfulinapplyingrepetitivedrillstechniques

to75%.

(20%)ofthesubjectsarguedthattheirteachersareskilfulwhendealingwithrepetitive

drillstechniquesto 100%.The otherinformants(14%)said thattheirteachersare

proficientto25%.Andonlyafewofthem (06%)chooseFrom 0to25%

Item (13):Doyouthinkthatrepetitivedrillsareefficientlearningstrategiestoameliorate

youroralproficiency?

To50%

To75%

To100%

To25%

From0to25%

itemn̊120%
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0%

0%

0% item
n̊13

0%

16%

84%

Tablen̊13:student’sviewsontheeffectivenessofrepetitivedrillstechniques

Options Number Percentage

Yes 42 84%

No 08 16%

Total 50 100%

Figure3.13.student’sviewsontheeffectivenessofrepetitivedrillstechniques

Thefindingsshowthataconsiderablenumberofstudents(84%)viewthattherepetitive

drills techniques are efficientlearning strategies in ameliorating oralproficiency.

However,(08%)pointoutthatthedifferenttypesofrepetitivedrillstechniquesarenot

essentialenoughandtheydonotimprovestudent’sspeakingabilities.

Yes

No

0%
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4.1.Questionnaire’sResultsandDiscussions

Theanalysisofthecollecteddatafrom student’squestionnairehelpedtodraw asetof

resultsconcerning theameliorationofspeaking skilland thevitalroleofrepetitive

drillstechniques.

Accordingtotheresultsobtainedfrom thequestionnaire,wenoticethataconsiderable

numberoffirstyearEnglishstudentswhotookpartinourinvestigationbyprovidingtheir

opinions to fulfillthe questionnaire proposed ,showed theirawareness aboutthe

importanceofrepetitivedrillstechniquestoimprovetheirspeakingskill.

Firstofall,thechosensampleinthisstudyrevealsthatfemales(76%)aredominantover

males(24%),thismaybeduetothefactthatfemalesaremoreinterestedtostudy

foreignlanguagesespeciallyEnglishlanguagethanmaleswhooftenchoosetocarryon

scientificstudies.Mostofstudents(49%)statethattheirlevelin English isgood.

However,someothers(24%)saidthattheyareaverage.

Inaskingstudentsaboutwhethertheyaresatisfiedaboutthehoursdevotedtostudyoral

expressionmodule,mostofthem (74%)declarethattheyarenotsatisfiedandtheyneed

morehours.Accordingly,wecansaythatteachersshouldexpandthetimedevotedto

teachoralexpression,becauseoralexpressionisconsideredtobeanimportantmodule

inanyforeignlanguage,anditservesastheonlyopportunitytoteachstudentshowto

speakandpronouncealanguageinanappropriateway.

Inexaminingitem n̊08from thequestionnaire,wefindthat(35%)ofstudentsaffirmed

thatthamainfactorthathinderthem from participatingislackofvocabularyand(25%)

mentionedthatlackofconfidenceisthereasonbehindnotparticipating.
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Inaskingstudentsabouthow oftendoestheirteacherapplyrepetitivedrillsstrategyin

oralcourses,thehighestnumberofstudents(48%)statedthattheirteacheroforal

expression are always relying on the use ofthe differenttypes ofrepetitive drills

techniques.On the otherhand,(30%)reported thatteachers uses repetitive drills

techniquessometimes.Accordingtothesestatisticalresults,wecansaythatteachers

areawareaboutthevitalroleofrepetitivedrillstechniquesinenhancingstudent’soral

expression.Furthermore,concerningstudent’sviewson theeffectivenessofrepetitive

drillstechniquesinamelioratingoralproficiency,ahugenumberofstudents(84%)show

positive attitudes and agree aboutthe greatrole ofrepetitive drills techniques in

developingoralproduction,therestofthem (16%)seetheopposite.

Onthebasisoftheanalysisofstudent’squestionnaire,wenotethatrepetitivedrills

techniquesareindeedhelpfulinoralexpression.

4.2.Interview’sResultsandDiscussions

Theinterviewwasaddressedtoteacherswhoareinchargeoforalproductionmodule.It

comprised(07)questionsthatwillbeanalyzedasbellow.

Item one:HowlonghaveyoubeenteachingEnglish?

ThisquestionaimsatknowingtheexperienceoftheEFLteachersattheuniversityof

khenchela.Theaverageofteachingisbetween04to06years.

Item two:Howdoyouevaluateyourstudent’sspeakingproficiency?

Theresultsrecordedrevealthattwoteachersevaluatetheirstudent’slevelasan

averageone.Whileoneofthem claimedthatmostoftheirstudent’slevelisgoodand



64

highlyappreciated.Item three:Howdoyoupresentnewpiecesofinformationinoral

expressionlessons?

Theoverallanswersrelyonthefactthattheteachersmayuseseveralstrategies

dependingontheissuebeingtackledandthelessondealtwith.Thefirstteacherclaimed

thathe is generallyprovidetheinformationinachallengingwaytogetthestudentsdo

someresearch,justsothat thelearnedinformationbegrounded.However,theother

teachersaidthathispresentationtothenewpiecesofinformationstartswithintroducing

thetopici.e.tellingstudentswhatI’m goingtotalkaboutbyincludinganoverviewtohelp

them understandandbeabletofollow ,thenstartdealingwiththetopicbypresenting

examplesandexplainingtheambiguouspoints and eventuallygivethem thechanceto

discussandexchangethoughtsandideas.Ontheotherhand thelastintervieweestated

thatshepresentsnew piecesofinformationinoralexpressionlessonsthroughusing

audio-visualaidsorincitinglearners’backgroundknowledgeandpersonalexperiences.

Item four:Whataretheobjectivesoftheoralexpressioncourseatthislevel(1styear)?

Inresponsetothisquestion,theinterview clearlyrevealedthatallteachersshare

nearlythesameopinionandtheyassertedthatthemainobjectivesoftheoralexpression

courseatthislevel(1styear)aretogetstudentsworkonenhancingtheirintercultural

competence and communicative skills ,as wellas tame theirlanguage fluency.

Additionally,enhancethestudents’abilityto speakandimprovethelearner’sabilityfor

oralcommunicationanduseofthelanguageforbothlisteningandspeakingskillsaswell

asdeveloplearner’sproficiencyinoralexpression.Theyaddedthat,learnersatthislevel

shouldbetrainedbyteacherstoreacttoanysituationtheygetinvolvedin,beitformal

orinformal.
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Item five:Whatmaterialsdoyouthinkaremostusefulinhelpingstudentsimprovetheiroral

proficiency?

Themajormaterialsprovidedbyintervieweeswere:materialssuchas:visualaids

materials;includingnews,clips,movies,audio,tapedshortstories,novels,songs,

documentaries,printedmaterials:(articles,books….etc),videos,flashcards,games,

audiobooks,broadcastingandTV(allinthetargetlanguage).

Item six:Doyouuserepetitivedrillsasastrategyinteachingoralexpression?How?why?

Thefindingsfrom theinterviewunveiledthattwoteachersaffirmedthattheyusually

usetherepetitivedrillstechniquesespeciallywhendealingwithcomplicatedtermsand

ideas;hencerepetitivedrillscanbeveryusefultomakestudentsrememberanddevelop

thespeakingskill.Besides,theyareonewayofminddevelopment,theyaremostlyused

todeveloplearner’sfluency.andhelpinretainingvocabularyitems.Percontra,thethird

teacherbelieve that repetitivedrillstechniquesareextremelyimportantespeciallyin

developingspikingskill.Headdedthatashortageofclasstimewasoneofthefactors

thatleadhim touserepetitivedrillssometimes.

Item seven:IsrepetitionimportantinenhancingoralproductiononthepartofEFL

learners?How?

Theanswersoftheparticipantsforthisquestionwerethesameinwhichallagreeon

theideathatrepetitionhasavitalroleinenhancingoralproductionandthisappearsin

theiranswers:thethreeteacherssharedthesame opinionandassumedthatrepetition

canbeveryimportantandhelpfulinimprovingthelearner’soralskillsasapartoftheir

learning.Itcanbealsosignificantinmemorizationbecausethemorewords,expressions

,andsituationsarerepeated,thebettertheyarestored,andthesestoredexpressions
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andwordsexpandlearners'vocabularyandusetheminconversations.

4.3.InterpretationofTeachers'Interview

The teacher’s interview was conducted forthe aim ofobtaining professional

perceptiontothequestionsraisedatthebeginningofthestudy,andwhichismore

significantistogetsomesuggestedsolutionsteachers mayproposetohelplearners

overtakingthedifficultiesthatstandsintheirwayinlearningthespeakingskill.

Theanalysisoftheteacher’sinterview hasrevealed manyfactorson teachers

attitudestowards theuseofrepetitivedrillstechniquesinteachingoralexpression.We

remarked thatteachers are aware aboutthe necessaryrole ofthe repetitive drills

techniquesinraisingstudentsunderstandingoforalexpression.Teachersteachoral

expressionusingavarietyofrepetitivedrillstechniquesbecauseitisthoughtofasa

suitablemethodthataidinimprovingthelearner’soralproduction.Furthermore,their

answersarerelatedtothebackgroundinformationthatwehavedevelopedinourstudy.

Animportantthingtonoticeisthatoursample(teachers) almost shared thesame

viewsthattherepetitivedrillstechniquesshouldbecrucialpartinanyoralexpression

courseandthisappearsinnearlyallthequestions.

This investigation departed from three main hypotheses.The firsthypothesis

indicatesthat“thetotalachievementofstudentsinoralexpressiontaughtusingrepetitive

drillsissignificanthigherthanthatofstudentstaughtusingothertechniques”.The

resultsobtainedaftertheanalysisofdatacollectedhaveclarifiedthishypothesisandthis

appearsinstudent’sanswerswhen they mentionedthattherepetitivedrillstechniques

areefficientlearning strategiesin ameliorating theiroralproficiency.Thesecond

hypothesissuggestedbytheresearcherdenotesthattherepetitivetherepetitivedrills
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techniquesareappliedtoteachoralexpressioninforeignlanguagclassrooms.After

analyzingtheanswersoftheaddressedEFLteachers,theresultsrevealedthatthis

hypothesis has been proved;teachers show thatthey always use repetitive drills

techniquesto teach oralexpression sincetheyplayasignificantroleto maintain

languageproficiency.The thirdandthelasthypothesisputforwardbythe researcher

wasthatthe repetitivedrillsseemstobeusefultoenhancethelearningprocessoforal

expression.Itwasstatedbyallteachersthattherepetitivedrillstechniquesallowlearners

todevelopdialoguesinrealcommunicationsastheyareafundamentalcomponentfor

successfuloralperformance.

5.Recommendations

Sincerepetitivedrillstechniquesareeffective,important,andusefulindeveloping

theprocessofteachingoralexpressionandbasedonthefindingsofthepresentresearch

,itisadvisabletoproposetheserecommendationstoEFLteachersandstudents.

5.1.ToTeacher

-Teachersshouldplaytwoimportantroles:afacilitatorandamotivatortohelpstudents

overcometheirdifficultiesinpracticingthetargetlanguageinoralexpressiontasks.

-Teachersoforalexpressionshoulddotheirbesttoimprovetheoralcapacitiesoftheir

learners.Theyoughttovaryteachingstrategies,varyoralactivitiesandcarefullyselect

thetopicsfordiscussion.

-Teachersshouldincludeavarietyofrepetitivedrillstechniquesinteachingthedifferent

componentsoforalexpression.

-Teachers have to encourage students to interactwith the various repetitive drills

techniquesusedintheclassroom.
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5.2.ToStudents

-studentsmustovercomealltheobstaclesthatwouldholdthem backwhiletryingto

participateintheoralexpressionsession.

-studentsshouldexpandtheirvocabularyfieldasmuchaspossiblesothattheycandeal

withallthetopicsthattheteacherdiscussesduringtheoralexpressionsessions.

-Studentsshouldparticipateandinteractwiththeteacherduringtheoralsessionandtry

toaskhim tosimplifyeverysingleidea.

-Studentshavetobefamiliarwithalltherepetitivedrillstechniquesappliedbytheteacher.

6.LimitationsoftheStudy

Although thisstudyreached significantresults,butitisundeniable thatsome

limitationsoccurredandaffectedtheresearchcompletion.

Themainlimitationofthisstudywasthecoronavirus,becauseofthecovid19,wefaced

twoseriousproblems.First,theuniversitywasclosed,andthismakeithardforusto

collecttheneededdatafrom theuniversitylibrarylikebooks,dissertationsandnotes.In

additiontothat,applyingaclassroom observationwasimpossible,duetotherapid

spreadoftheepidemic(thecovid19),alltheactivitiesoftheuniversitywerecanceled.

Therefore,theimplementationofrepetitivedrillstechniquesinoralclassesforfirstyear

studentswasimpossible.Furthermore,oneshouldbearinmindthattherearemany

factorswhichcouldcontributetothelimitationof data,includingthenatureoftopic

beingtackledasinourcase,thelackofreferenceswasoneofthebigobstacleswhen

conductingthecurrentresearch;thereferenceswefoundwerenotenoughtocarryout

thepresentresearch.
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Conclusion

Thischapterdemonstratestheresearchmethodandproceduresofthepresentstudy;

itgives aclearideaabouttheresearchtoolsandproceduresusedbytheresearcherto

collectdatafrom bothEFLteachersandlearnersatAbbessLaghrouruniversity.Moreover,

thechapterdealswiththeanalysisofbothteacher’sinterviewandfirstyearEFLlearner’s

questionnaireandprovidesdiscussionandinterpretationoftheobtainedresultsand;

Therefore,find outsatisfactory answers to the research questions and testthe

hypothesesputforward.Finally,theresearcherproposedsomerecommendationsthat

can be used by the EFL teachers and their learners to achieve a successful

teaching/learningprocess.

From theanalysisofthegainedresults,wecansaythatourhypothesesarepositively

confirmed.
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GENERALCONCLUSION
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Theultimategoaloflearningasecondlanguageappearsinbeingabletousethe

targetlanguageeffectively,andtoattaincertainproficiency.Thus,successoflanguage

learningdependsontheamountoflanguageinputandoutputaswell.However,inorder

toacquireaforeignlanguage,certainconditionsforlearningmustbemet.RDTisoneof

themostimportantfactorsresponsibleoftheEFLcommunication.

Thecurrentworkwasmotivatedbyourpersonaldesiretolearnabouthowtoteach

andimproveEnglishspeakingskilltofirstyearEnglishstudents.So,themainobjectiveof

thisinvestigationwastoexhibitadequateunderstandingoftheimportanceofusing

repetitivedrillstechniquesasatooltoimproveEnglishspeakingskilloffirstyearEnglish

students.Accordingly,theresearchworkcomprisesthreechapters,thefirstandthe

secondchaptersaretheoreticalframeworkofthestudy.Thefirstchaptermainlyoutlines

someofthetheoreticalissuesrelatedtonature of speakingstartingwithasetof

definitionsoftheterm speakingskill,describesthemain difficultiesencounteredbyEFL

learnersinspeaking,itclarifiestheimportanceofspeakingand themajorcharacteristics

oforalperformance.Thesecondchapterprovidesabetterunderstandingofrepetitive

drills techniquesanditstypes,itshedslightontheimportanceofrepetitivedrills

techniquesandsomecharacteristicsofagoodpatterndrill.Thethirdchapteristhe

empiricalphaseofthework,itdealtwiththeresearchmethodology,samplepopulation

andtheresearchinstrumentsthatareusedinthestudy.Moreover,itreviewedthe

analysisofdataobtainedfrom students'questionnaireandteacher’sinterview,thenafull

discussionaswellasinterpretationofthemajorresults.Asafinalstepinthischaptera

setofsuggestionsandrecommendationsweredesignedforEFLteachersandtheir

studentstofacilitateandimprovetheteaching/learningprocessofthespeakingskill.

AfterconductingacasestudyattheleveloffirstyearLMDstudentsintheEnglish

departmentatthe universityofKhenchela ,the gathered data confirmed the three
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hypothesesputforwardbytheinvestigator.Theobtainedresultsrevealedthepositive

opinionsofbothteachersandlearners abouttheusefulnessofapplyingrepetitivedrills

techniquesasateachingstrategy.

Resultshaveshownhowstudentsareawareoftheadvantagesofthosetechniquesto

theprogressoftheiroralproficiency.Furthermore,theanalysisofteacher’sinterview

showedtheteachersagreementofthebenefitsoftherepetitivedrillstechniquesontheir

learner’sspeakingskill.

Tosum up,onemaysaythatspeakingisoneofthemostimportantskillssinceitis

suchaprominentpartoftheEnglishlanguage,andtheteacherisobligedtopossess

knowledgeofhow toimprovestudent’sproficienciesinanefficientway.
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Appendix-1-

Student’squestionnaire

Dearstudents,

ThisquestionnaireispartofaresearchworkcarriedoutinthedepartmentofEnglishat

theuniversityofkhenchela.Thisresearchisintendedtoshedlightontheroleof

repetitivedrillsin

enhancingoralproficiency.Youranswerswillonlyprovideinformationforthefulfillmentofthe

researcher’smasterdissertation.

Pleaseanswerthefollowingquestionsashonestlyandfranklyaspossible.

Willyoupleasetickthecorrespondinganswerorfillinwithinformationwherenecessary.
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Sectionone:backgroundinformation.

1.Age……yearsold

2.Gender:

a-Male

b-Female

3.WasEnglishyourfirstchoice?

Yes No

4.IsyourlevelinEnglish:

a-verygood

b-Good

c-Average

d-Poor

SectionTwo:Generaloverviewonspeakingskill.

5.DoyouthinkthatyouaresatisfiedaboutthehoursdevotedtostudyOralExpression

module?

Yes No,weneedmorehours

6.HowwelldoyouspeakEnglish?

a- Excellent

b-Sufficient

c-Poor

7.DoyouparticipateintheOralExpressionLesson?
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a-Always

b-Sometime

sc-Rarely

8.Whatarethefactorsthathinderyoufromparticipation?

a-Anxiety

b-Lack of

confidencec-Lackof

vocabularyd-Shyness

SectionThree:learners’attitudestowardstheuseofrepetitive
drillstechniques.

Howoftendoesyourteacherapplyrepetitivedrillsstrategyinoralcourses?

a-Always

b-Sometime

sc-Rarely

d-Never

9.WhichofthefollowingrepetitiveDrillsTechniquesdoyouenjoythemost?

1.Repetitiondrill

2.Substitutiondrill

3.Transformationdrill

4.Chaindrill

5.Expansiondrill

6.Completiondrill

7.Replacementdrill

8.Rejoinderdrill
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10.Inyouropinion,howimportantisrepetitivedrilltechniqueinlearningandspeaking

English?

a-Veryimportant

b-Important

c-Notsoimportant

11.TowhatextentisyourteachergoodatRepetitiveDrillsTechniques?

a-To100%

b-To75%

c-To50%

d-To25%

e-From 0to25%

12.DoyouthinkthatRepetitiveDrillsareefficientlearningStrategiestoameliorateyour

OralProficiency?

Yes

No

Justif

y

………………………………………………………………..

………………………………………………………………...

………………………………………………………………...

Thankyouforyourcollaboration
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Appendix-2-

Interviewschedule

Topic:Teachingoralexpressioninforeignlanguageclassrooms

Questions Answer
s

1.Howlonghaveyoubeenteaching

English?

2.Howdoyouevaluateyourstudents’

speakingproficiency?
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3.How do youpresentnew piecesof

information in oral

expressionlessons?

4.Whataretheobjectivesoftheoral

expression course at this level

(1styear)?

5.Whatmaterialsdoyouthinkaremost

usefulin helping students improve

theiroralproficiency?

6.Do you use repetitive drills as a

strategy inteachingoralexpression?

How?Why?

7.Isrepetition Importantin enhancing

oral production on the part of

EFLlearners?

9=²a
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صخلم نإ فدهلا نم اذه ثحبلا لاعوه طتسإ ىدم ةيمهأ مادختسإ تاينقت تابيردتلا ةرركتملا يف سيردت ريبعتلا يهفشلا طللا
ب ةغللا ةيزيلجن و،الا ةفرعم ىلإ يأ ىدم دق مكديفت هذه تاينقتلا يف زيزعت و ريوطت مكتءافك ةيلصاوتلا و، ءارث لإ اذه ثحبلا امت

دامتع لإ ىلع ام ىمسي بولسأ ثحبلا طلتخملا ، ادانتسا ىلع ام هيلمت ريراقت نيتليسو نيتفلتخم اءدب نايبتس بالإ يذلا مت هعيزوت
ىلع نيسمخ طابلا ةنسلل ةيعماجلا ىلو الأ ةعماجب سابع رورغل وبلاةي ةلشنخ . ةفاض بالإ ىلإ لات باقملا يتلا مت اهؤارجإ عم ثلاةث
ةذتاسأ ةدامل ريبعتلا يهفشلا و. دعب ليلحت جئاتنلا لصحتملا اهيلع نم فلتخم تانايبلا يتلا مت اهعمج ايمك و ايعون ريشت جئاتنلا
ةيساردلا نمكلانأ يملعم و يملعتم ةغللا ةيزيلجن الا ةغلك ةيبنجأ ىلع ةيارد بيلا سأب تابيردتلا ةرركتملا امك، ترهظأ جئاتنلا

اضيأ طلابنأ ةنسلا ىلو يفالأ ةغللا ةيزيلجن الا رثكأ ايعو و اكاردإ ةيمه لأ تاينقت تابيردتلا ةرركتملا يف نيسحت مهناقتا يهفشلا .

نم روظنم رخآ ، قفتا وسردم ةغللا ةيزيلجن الا ىلع نأ مادختسإ تاينقت تابيردتلا ةرركتملا يه ةدحاو نم رثكا تاود الأ ةيلا عف يف
زيزعت و نيسحت ةراهم ثدحتلا ىدل طلاب ةغللا ةيزيلجن يفالا ةنسلا ىلو .الأ
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