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ABSTRACT

Learning English as a foreign (EFL) or a second language (ESL) has become
tightlyrelated to the notion of culture. Therefore, it would be irrelevant if the learners
knownothing about the people who speak the language and the country where it is
spoken.ThisresearchisaninvestigationabouttheroleofIntercultural CommunicativeCom
petence in enhancing learners’ Intercultural Awareness of Master II students
ofEnglishatKhenchelaUniversity;inotherwords,theknowledgethatMasterlIstudents

have and the beliefs they hold about culture likely affect their awarenesstoward ICC.
The research opts for the questionnaire with both Master Il students
andteachersatkKhenchelaUniversity,60studentsand7teachersfromthesameuniversity.

Moreover, the data obtained were quantitatively analyzed, and the
resultshighlightsthatteachingl CCimprovesstudents’interculturalawarenessandcompete
nce. At the end, learning about a foreign culture has positive and negativeinfluenceon

learners'attitudes.
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General Introduction

1- StatementoftheProblem

Nowadays, English is considered to be the most useful language in the intire world, it
isa universal language; as result to globalization and technology. Therefore, People around
theworld started learning this language so they can communicate easily with others, no
matterwhere they are from or what language they speak. Algeria, like most countries of the
world,considers English as a foreign language which come after the mother language
“Arabic” andthe second language “French”. Except for the primary schools, all the Algerian

schools areteachingthe English languageas aforeign language.

Learning a new language is not only related to grammar and vocabulary, not even to
thefour skills namely; listening, speaking, reading, and writing. Learning a new language
meanslearning about a particular group of people; their way of thinking and living, their past
andpresent, and particularly their culture. Being a foreign language teacher is not easy
becauseyou are in a case of making your learners aware about new things, new ideas, and
new way ofliving which is totally different and stranger from their culture and society. There
is a strongand solid relationship between culture and language, it means learning the culture
of peoplebeforelearningthelanguageitselfjustto beableto interacteffectivelyandappropriately.
This idea was named by the scholar M. Byram as Intercultural Communicative Competence,
or what is known as ICC.The concept of ICC is basically created to ameliorate the channel
of communication betweendifferent cultures and to avoid falling in both negative impact and

misunderstanding on thelevelof communication.
2-ResearchQuestions andHypothesis

The central focus of this study is how to improve learner’s
interculturalcomprehension and awareness in order to be able to react correctly in any

given situation.Therefore,thefollowing research questions wereasked:

1-Whataretheoutcomesof usingintercultural CommunicationinEFLclasses?2-
Whatis the importanceofICC intheprocess of learning?
3-Whatarethe possiblesolutions thatcouldbeprovidedas asalvation

fromthisintellectualclash?
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Thus, in order to answer the above mentioned questions, the following hypothesis
isformulatedand will betested:
*The integration of ICC improves EFL student’s awareness of differences

betweencultures,andraises theirawareness.
3-Aimsof theStudy

Regarding the importance of ICC as a part of EFL teaching and learning, the
currentstudyaimstoinvestigatetheimpactof
ICConrisingEFLstudent’sinterculturalawareness,and
torise both teacher’s and student’s attention about its importance in learning a

foreignlanguage.
4-LiteratureReview

The concept of culture has been very complex throughout centuries, since it
manifestsitself both in patterns of language, thoughts and in forms of activity and behavior
which is notconstant but variable within different ethnic groups, geographical environment.
Tomalin(2008) considers culture as the fifth language skill, in addition to listening, speaking,
reading,and writing; he assumes we could argue that the teaching of culture should include
culturalknowledge, cultural values, cultural behavior, and cultural skills(development

ofinterculturalsensitivityand awareness).

The idea of communicative competence is originally derived from
Chomsky’sdistinction between competence and performance. By competence, Chomsky
(1965) means,the shared knowledge of ideal speaker-listener set in completely homogenous
speechcommunity. The framework model of communicative competence presented by Uso-
juan andMartinez-
flor(2006)includesfivecomponents:discoursecompetence,linguisticcompetence,pragmatic
competence, intercultural competence, and strategic competence. The main aim oftheir
framework is to show how the four language skills serve to build discourse competencefor
communicative purposes, while highlighting the importance of intercultural componentwhich
is represented as a circle enclosing all five components. As Baker (2011) stated,intercultural
competence has been identified as one approach to systematicallyconceptualizing and
investigating the knowledge, attitudes, and behavior associated withsuccessfulintercultural

communication.
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It is necessary to distinguish between intercultural competence and

interculturalcommunicativecompetence.CommunicativeCompetencewasdevelopedbyHymes(1
972)in
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response to Noam Chomsky's (1965) theoretical concept of competence .The concept
ofinterculturalcommunicativecompetence ICC;however,isdefinedasthe
abilitytounderstandculture, including one's own and to use this understanding to communicate
with people fromother culture successfully. ICC may involve the understanding of how
gestures and thedistance between speakers differ from culture to culture. As explained by
Tran (2015, P.30) whoasserts that ICC is the ability which enables one to effectively and
appropriately interact in alanguageotherthanone'snativelanguage

withothersfromdifferentlinguisticandculturalbackground.

Tran and Doung, (2015) asserts that ICC is one of the must- to -have skills to ensure
aharmonious community. Particularly, in the EFL setting, ICC can enhance teachers'
andlearners' knowledge, attitudes, behaviors, and skills so that their intercultural
awareness ismeaningfullyincreasedtoavoidcommunicationbreakdown, culturalshock and

conflict.

Accordingly, the ICC is one the most vital skills for people in the 21% century to survive
inthe multicultural communication context. In fact, ICC is the core component of

Englishlanguageinstruction in preparinglearners forinterculturalcommunication.
5-ResearchMethodologyandDesign
5.1. ResearchMethodology

Inthepresentstudy,wewilloptforaquantitativedescriptivemethodwhichis definedby
Cohen et all (2007) as a research method that describes the characteristics of thepopulation
or phenomenon studied. This research methodology focuses on the “What” of
theresearchsubjectthanthe “Why”.Itisthesuitable methodthathelpsininvestigatingthe

impactofICConstudent’sinterculturalcomprehensionandawareness.
5.2. Population

This study will be conducted in the department of Letters and English Language atABESS
LAGHROUR University —khenchela-, where second year Master students andteachers have
been selected as a sample. In other words, the knowledge that Master 2 studentshave and the
beliefs they hold about culture likely affect their awareness toward ICC. Also,the reason
behind choosing such type of research is that it focuses on understanding

thephenomenonunder investigation withinits natural settings andobjectives.
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5.3. DataGatheringTools

In the current investigation we will use the questionnaire as an instrument for
gatheringdata from both teachers and students. This questionnaire is considered as an
important tool ofcollecting data, it gives the researcher the benefit to gather a large amount of
diverse datawithinashortperiod oftime and withless energy.It containsmanytypes of questions

includingclosed,openguestions and mixedquestions....etc.
6-Structureof theResearch

Concerning the structure of this work, it consists of two main chapters. The first
chapteris concerned with the literature review; it is a theoretical background for the sake
ofintroducing this issue. It also includes definitions and explanation of some important
conceptsand review the relation between theme. The second chapter is practical where the
researchmethodology and the different procedures used to collect data from the sample
population arebeing presented; in addition to data analysis and interpretation.
Furthermore,recommendations and suggestions are provided in attempt to develop the

students'interculturalcommunicative competence.
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Introduction

TeachinglInterculturalCommunicativeCompetenceisnotaprocessinwhichteachers
transmit knowledge to students, but it is one in which students construct theircommunicative
competence based on their initiative Cultural awareness. 1CC has becomean integral part of
EFL classroom in which language and culture are to be seen as one
entity.Chapteronerepresentsthetheoreticalpartofthisextendedresearchinwhichsomedefinitions
and clarification of the main concepts which build up this research study arebeing
introduced. It is devoted to elucidate ICC; it gives first an overview about culture,
itsbackground history, approaches, as well as its relationship with language
teaching.Second,it sheds light on communicative competence with its various types. Then,
this chapter givesinsights about ICC dimensions and models ending up with the

transformation from CC tolCC.

l. Section One: Culture and

LanguageTeaching

1-TheNotionofCulture

Historically speaking, the term culture is considered to be one of the hardestwordsin
the English language. Due to its complex nature, culture has always been an elusive

termthatis difficult to beconciselydefined.

Psychologistswhocompareindividualsfromdifferentnationalitiesorethnicgroups
often observe differences between them on certain dependent variablessuch asage,
gender, educational level, and more, produce a statistical effect that seems toaccount
for the differences, yet there are some other variance remains unexplained.
Inthiscase,itwascommonpracticeuntilrecentlytorefertoanobscureresidualcalled

,,Culture®.
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1.1. DefiningCulture

Cultureisgenerallyunderstoodinitsanthropologicalsense“somethingeverybody
has” Hudson (1980, p. 73). In this case, it is defined as a way of life whichreflects how
we think, feel, and relate to others. It is the glue that binds a group ofpeople together.
Culture refers to a set of perspectives shared by a group of people
andreflectedintheiractions,relationships,communitiesandartifacts. Thekeytounderstand
culture as it"s relates to communication is developing an awareness andacceptanceof

different perspectives(Andrew2013).

Americanssimplifythedichotomybetweenthetwosensesofculturebydistinguishingbet

ween”’bigC”and “little C”.Kramsh(1989, P.1)

1.2. BigCCultureVSLittleCCulture

Halls (1976) created what is called the cultural iceberg in which he
separatedculture into visible part named the BigCulture, and invisible part which
covers 90% of the iceberg called the Little
Culture.Somevisibleformsofcultureincludefood,holidays,art, literature,fashion,andfestiv
als. In contrast, the remaining 90% are mainly about communication style,
verbalandnonverballanguage,symbols,culturalnorms,howtobehave,mythsandlegends. ..
etc. Little forms of cultures are those small and unconscious things whichreally shape
and build our culture. We cannot live without little culture, and we

cannevercommunicatecorrectlywithoutitbecausebothlanguageandcultureareinterrelated
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1.3. TheRelationshipbetweenCultureandLanguage

Studying a language is unlike studying any other subject. In addition to
reading,writing listening and speaking, students need to be aware of how to interact
using alanguage, but in different and uncommon situations and contexts that are often
verydifferentfromtheirown.Manycurricula,includingthoseofAlberta,includecultureas
something that students need to learn when studying a language. It is an
absolutelyessentialpartofthesecondlanguageclassbecausewithoutincorporatingculturest

udentslack an important component of the languagelearningprocess.

Culture is a key component in giving the students a well-rounded education in
thechosen language because it provides a context for understanding ones own
culture(Goodeet.al.2000).EdwardSapirinhisstudieswithBenjaminLeeWhorfrecognized
the close relationship between language and culture concluding that: “It isnot possible

to understand one without knowledge of the other.” Wardhaugh (2002, P.220)

2-CultureinLanguageTeaching

The role and status of culture in language teaching has always been a
challengingissueforteachers. Theirconceptionandopinionmaybeverydifferentregardingthemea
ning of culture and the possibilities of incorporating cultural content into the
languagecontent process. These differences can result from their previous as language
learners, fromwhat they have learnt along their training process, and from the various
possibilities theyhave had to come into direct contact with the target culture. The cultural
content taught inlanguage classes may also be influenced by the extent of differences

between the native andtargetcultures.

10

ICC
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Generally, in language teaching, the emphasis is on the development of four

separateskills: listening comprehension, reading comprehension, writing, and speaking.
However,language teachers and scholars often refer to a fifth skill, which is culture. It is
difficult toimagine language without referring in one way or another to the target culture;

therefore,culturehas always beenpresent in the teachingprocess.(Kovacs. 2017, P. 73-74)

2.1. Approachesof Culture

In language teaching, the theory, philosophy and principles underlying a
specificgroup of teaching practices is called an approach (Longman Dictionary of
LanguageTeachingandAppliedLinguistics,2002).However,intheliteratureonteachingcul
ture, the term is used in more relaxed way only a few approaches seem to

constituteatheoryoraphilosophy.

Broadly, the approaches can be classified in different ways. They can be
dividedinto two; those that focus only on the culture of the country whose language is
studied(the mono-cultural approach) and those which are based on comparing

learners™ ownandthe other culture(thecomparativeapproach).

2.1.1. TheMono-CulturalApproach

The term mono-cultural is used in several fields to refer to a single
homogenousculture that emphasizes diversity. In the United States, a western or white
hegemonicculturehasbeenemphasized.Underthismono-
cultureperspective,dominantAmerican cultural values, expectations, and behaviors are
presumed to be superior tovalues of other cultures. Thus, to the degree that minority
groups internalize the mono-cultural world view of the dominant group, those groups

come to see themselvesthroughthe perspectiveof thedominant group. Kraner(2003)

11

ICC
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This theory is represented by what is called ,the foreign cultural approach*
whichis based on the notion of single culture and focuses on the culture of the country

wherethelanguageis spoken.

2.1.2. TheComparativeApproach

This approach emphasizes that foreign culture should be related to learner™s
ownculture...Byram (1991, P.13) claims that instead of providing learners with “a one-
way flow of cultural information” they should be encouraged to reflect on their
ownand foreign culture. The comparative approach draws on the learners own
knowledge,beliefs, and values which form a basis for a successful communication with
membersofculture.So,thisapproachdoesinvolveevaluationbutnotintermofcomparison

withsomethingwhichisbetter,butintermofimprovingwhatisallfamiliar(Byram

andplanet.2000, P. 189).

2.1.3. TheMulticulturalapproach

Themulticulturalapproachdrawsontheideathatseveralculturesexistwithinone
culture.lIt focuses on the ethnic and linguistic diversity of the target country aswell as
on the learner*s own culture. Risager (1998) also stressed that a balanced andanti-
racist view of cultures should be involved. It also emphasizes the principle
thatculturesarenotmonolithic. Thisapproachaimsatdevelopingthemediator*scompetence
- intercultural and communicative competence. The later which enables thelearners to
use the language as lingua franca, speaking with people who on one handbelong to the
society where the target language is spoken but on the other hand belongtoa different

culture.

12
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2.1.4. TheTranscultural Approach

Itdealswithaforeignlanguageasinternationallanguagewhichaimsatteaching  the
learners how to use it for international communication. In this case, itcould be argued
that it is not necessary at all to link the foreign language to anyspecific culture. In
other words, it is impacted by the fact that many people speak aforeign language as a
lingua franca. Byram (1997, 55) contends that although it ispossible to introduce
topics which are of universal significant in all cultures, so thisapproachdenies to link

between languageandculture.

3-TheNotion ofCulturein DifferentTeachingMethods

For many years ago, teaching English passed through several methods which
arebasically followed in order to facilitate the learning process. Each of these methods
isbased on some principles and each of them came as a reaction to the previous one.
Thepriority of teaching culture was given by all these teaching methods but not
equally.Theliteraturereviewindicatesthatdifferentapproachestolanguageteachingapproa
ched the issue of integration of culture in various ways, emphasizing differentaspects
of culture to be included in their teaching program. Abolghasem (2010) pointsout that
cultural awareness and understanding of second language is enhanced throughculture
teaching in foreign language class. So, here is a clear picture of how cultureteaching
has been viewed under various circumstances and through the eye of

differentapproachesthroughout thehistoryof foreignlanguageteaching.
3.1. GrammarTranslationMethod(GTM)
RiverandOmaggio(1986),amongothers,criticizedGTMfornotpayingattentiontoau

thenticspokencommunicationandthesociallanguagevariationandnot
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offering any concern for the teaching of cultural awareness, at least on every day
level.SomeeducatorssuchasLong-Fu(2001),however;believesthatacloseexaminationof

the technical characteristics of the method result that GTM was constantly involvedin
the comparison of two languages trough translation, hence forced into
implicitlyrecognizing that language is closely interwoven with culture. Long-Fu
(2001) refers tothe teaching of Latin dialogues or colloquy as a good example of the
inclusion ofteaching culture in GTM. He stated that the culture involved in this
method refers onlyto high arts of a country, which many not contribute significantly to
the student“sability to foundation linguistically and socially while facing a foreign
reality in
dailysocialinteraction,nortofullunderstandingoftheforeignpeoplewhichabsolutelygavebi

rth to the next teachingmethod named thedirect method.

3.2. TheDirectMethod(DM)

This method received its name from the fact that meaning is to be
conveyeddirectly in the target language through the use of demonstration andvisual
aids withnorecoursetostudent snativelanguage(Diller,
1978).0Oneofthemaincharacteristicsof DM is that the use of culturally oriented pictures
makes students aware of
someeverydaysituationstheymightencounterintheforeignculture(River,1968;0maggio,
1986). Larsen-Freeman (2000) states that culture in DM consists of historyof people
who speak the target language, the geography of the country or countrieswherethe

languageisspoken, and theinformation about thedailylives of people who

speakthelanguage.Regardlessofwhatwasalreadymentioned,therearemanylimitationsint

hismethod which helpedin thecreationofthecognitive approach.
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3.3. TheCognitiveApproach

In this approach, the language learner is expected to acquire competence with
theconsciousness in a meaningful manner as a necessary prerequisite to the acquisition
ofperformance skills (Long-Fu, 2001). The cognitive psychologists in the late
1960°s,likeAusubel,placedagreatimportanceonmeaningfulnessandorganizationofbackg
round knowledge in the learning process; however, the cultural orientation

oflanguageteachingwasnotclearas inthe communicativeapproach(Omaggio,1983).

3.4. TheCommunicativeApproach

FinocchiaroandBrumfit(1983)maintainedthatcommunicativelanguageteaching
(CLT) provides for the teaching of everyday real-world language use in avariety of
socio-cultural situations in which features of pronunciation, vocabulary,grammar, and
culture are selected and graded according to their priority in actualcommunication.
CLT intends to place foreign language teaching in clearly definedsocial and cultural
context in line with the socio-linguistic viewpoint that language isgenerally influenced

by the society, economics, culture, and people using it as well(Long-Fu,2001).
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SectionTwo:CommunicativeLanguageTeaching

1-CommunicativeCompetence:

1.1. Definition
CommunicativeLanguageTeachinginvolvesdevelopinglanguageproficiency

through interactions embedded in meaningful contexts. This approach toteaching
provides authentic opportunities for learning that go beyond repetition
andmemorizationofgrammaticalpatternsinisolation.Acentralconceptofthecommunicativ
e approach to language teaching is Communicative Competence (CC).This concept
was first proposed by Hymes (1972) in an essay where the sociolinguistargued for a
linguistic theory which could focus on "the capacities of persons, theorganization of
verbal means for socially defined purposes, and sensitivity of rules tosituations”
(p292). Hymes was reacting to  Chomsky's  famous  distinction
betweencompetenceandperformance.Moreover,Chomsky(1965,P.3),Hymes(1972)reco
gnized the distinction between competence and performance as a
contemporaryinterpretation of a tradition leading back to Saussure theory of language
“langue andparole.”

ForHymes(1972)CommunicativeCompetencethusincludesspeaker'sknowledge of
linguistic and sociolinguistic rules as well as their ability to use
thisknowledgeininteraction.Communicativecompetencecombinesboththeuseoflinguisti
¢ system itself and the functional aspects of communication. It is a dynamicand
interpersonal construct; it is relative anditdepends on the cooperation of
theentireinvolvedandSwain(1980)furtherdevelopedthisnotion,identifyingfourdimensio

nsofCommunicativeCompetence: Grammaticalcompetence, Sociolinguistic
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competence,discoursecompetence,andstrategiccompetenceinordertobecommunicativel
ycompetent, accordingto Hymes(1972)and Savignon (1983).

In 1980, in an analysis and review of much research and literature
regardingCC, Canal), is not only the learned capacity of knowing the rules, but also to
knowwhat to sayto whom andhow to sayit in a specificcontext.

1.2. GrammaticalCompetence

Grammatical CompetencewasdefinedbyChomsky,astheoreticalandpractical
knowledge of a limited number of grammatical rules, which allow generatingan
unlimited number of correct sentences Chomsky (1965). It can be assumed that
thegrammatical competence in the context of learning of a foreign language is a set
oftheoretical knowledge (rules) and language skills that are necessary and sufficient
forstudents to construct correct sentences, to understand them, to monitor
grammaticalerrors, to pass judgments about right and wrong linguistic forms, and to
performlanguagetestingtasks.Moreover,Brown(2007)statedthatthegrammaticalcompete
nce encompasses knowledge of lexical items and rules of morphology,
syntax,sentence-grammar,semantics andphonology.
1.3. DiscourseCompetence

Discourse competence can be seen as the ability of a user and mainly a learner
toarrange sentences in a sequence so as to produce coherent stretches of language.
Itincludes knowledge of and ability to control the ordering of sentences. In other
words,it is according to Brown (2007) "the ability to connect sentences [...] and to
formmeaningfulwholeoutofseriesutterances.Discourserelatestohowlearnersareableto
observe the rules of cohesion and coherence in order to engage in

meaningfulcommunication(Canal and swain1980).
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1.4. SociolinguisticCompetence

Sociolinguistic competence has been an integral competence as it
includeslearning pragmatic knowledge about how to use language appropriately. Meda
andDikilitas(2015)claimedthatsociolinguisticcompetenceplaysagreatroleincommunicat
ive competence, thus involves pragmatic and sociolinguistic knowledge aswell as the
ability to use the language linguistically and socially regardless of theknowledge of
code used in a country. Moreover, learners must develop the ability touse the language
according to linguistic and situational (social) factors to
producecontextappropriateutterances. Likewise,interpretingtheadditionalmeaningconve

yedthroughlanguagevariationisessential forsuccessful communication.

1.5. StrategicCompetence

CanalandSwain(1980)describesstrategiccompetenceasprovidingacompensatory
function when linguistic competence of the language user is inadequate.According to
Canal and Swain, “strategic competence consists of verbal and non-
verbalcommunicationstrategies,anditiscalledintoactiontocompensateforbreakdownsinc
ommunicationduetoperformancevariablesortoinsufficientcompetence."Ontheotherhand
,TaroneandYule(1989,P.105)believethat“strategic competence includes the ability to
select an effective means of performing acommunicative act and it is gauged not by
degree of correctness, but rather by degreeof successoreffectiveness.” According
toBachman(1990),strategiccompetenceembraces all aspects of the assessment,

planning, and execution of communicativetasks.
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2- TheFive CsinaForeign LanguageTeaching

Students learn linguistic, communicative and intercultural abilities in order to
effectivelycommunicate and appropriately relate content in a variety of cross-cultural
situations. Theircultural values, worldviews and attitudes are important to build an

interrelationship withcommunitieswherethe foreign languageis spoken.

It is vital that the instructor offers students a solid ground for interrelationships and
substantialopportunities for them to develop their intercultural communicative competence.

Activities shouldbewell planned to instigate meaningfulparticipation from thestudents.

Based on the principle that language and communication are at the heart of human
experience,the American Council on the Teaching of Foreign Languages (ACTFL) has developed
theNational Standards for Foreign Language Education. The Standards propose that all
studentsshould be “linguistically and culturally equipped to communicate successfully in the
Americansociety and abroad”. The Standards are based on 5 goal areas, known as the 5 Cs. These
areas canbe seen as ,,strategies™ for teachers who wish to prompt their students to be proficient

andinterculturalcompetent in the foreign language.

The5Cstobeappliedin theforeignlanguageclassroomareasfollowing:

1. Communication — Students engage in conversations in a language other than
English,exchangeopinionsinthislanguage;interpretwrittenandspokendiscourse,presentinformati
onand ideas forlisteners orreaders on differenttopics.

2. Cultures — Students demonstrate an understanding of practices, products and

perspectivesofthe culturestudied.
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3. Connections — The study of a foreign language and culture becomes a bridge to the
contentof other disciplines.Studentsrecognize differentviewpointsandperspectivesinorder
tofurthertheirknowledgein various fields.

4. Comparisons — Comparisons with other languages and cultures in many layers enhance
thedevelopmentof insights into thenew languageandculture.

5. Communities — Participation in multilingual communities at home and around the

worldenrichthelanguagelearningexperienceand serves to build relationships.

3- Intercultural CommunicativeCompetence(ICC)

Interculturalcommunicativecompetenceistheabilitytocommunicateeffectivelyan
dappropriatelyinvariousculturalcontexts. Therearenumerouscomponentsofintercultural
CommunicativeCompetence.Somekeycomponentsinclude motivation, self-perceptions
and background, others* knowledge, and tolerancefor uncertainty. Initially, a person's
motivation for communicating with people
fromotherculturesmustbeconsideredbecauseitreflectshis\herdesiretofosterintercultural
relationships and be intrinsic or  extrinsic  (Martin&  Nakayama,
2010).Then,knowledgeisconsideredasanimportantpartinbuildingIntercultural Communi
cative  Competence. It includes both self and other's awareness,
mindfulness,andcognitive flexibility.Buildingknowledgeof our
owncultures,identities,andcommunicationpatternsmakesmorethanpassiveexperience(M
artin&Nakayama.2010).

Developing cultural self-awareness often requires getting out of this comfort
zone.Listening to people who are different from us is a key component of developing
self-knowledge. This may be uncomfortable because we may realize that people think

ofouridentitiesdifferentlythanwethought.Unfortunately,themosteffectivewayto

20



ChapterOne: ICC

develop other knowledge is by direct and thoughtful encounters with other
cultures.However, people may not readily have these opportunities for a variety of
reasons.Developing self-and other-knowledge is an ongoing process that will continue
to adaptand grow as we encounter new experiences. Mindfulness and
cognitivecomplexitywillhelp usto build ourintercultural
communicativecompetence(Push, 2009).

Additionally, tolerance for uncertainty refers to an individual“s attitude about
andlevel of comfort in uncertain situations (Martin &Nakayama, 2009). Some
peopleperform better in uncertain situations than others and many others not because
they areinacaseofwonderingwhatthey
shouldorshouldnotdoorsay.Situationsofuncertaintymostoftenbecomeclearerastheyprogr
ess,buttheanxietythatanindividualwithalowtolerancefor uncertainty feelsmay
leadthemtoleavethesituationandenduptheconversationorotherwisetocommunicateinales
scompetent manner which directly break down the flow of the

conversation.(Push.2009)
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Figurel:InterculturalCommunicativeCompetence(Balboni,P,E.P.2006, P. 16)

3.1. ICCDimensionsin LanguageTeaching

Developing intercultural communicative competence has become a shared goal
amongmost researchers and educators in the field of language education. Learning a foreign
language isnot only knowing about how to use it for reading and speaking purposes, but it is also

about howtocommunicate with people who havedifferent culturalidentities.
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Centralizingtheconceptofinterculturalcommunicativecompetenceisofhighimportance

, most specifically in ELT classrooms, because of the need of not only thecurrent ELT
learners but also because of the future prospective teachers of
English.AccordingtoBaker(2012),EL TclassroomsaretheappropriateplaceforlCCelabora
tion to develop students® intercultural communicative awareness (ICA) and toprepare
them to communicate in a multicultural context. Accordingly, there are
fivedimensionsin thecomposition ofintercultural communicativecompetence:

Attitudes: openness and curiosity, readiness to suspend disbelief about other
culturesand belief about one's own. In other words, a willingness to relativize one's
privatevalues,beliefsandbehaviors,nottoassumethattheyaretheonlypossibleandnaturally
correctones,andtobeabletoseehowtheymightlookfromoutsideperspectives.Simply, it
can becalledthe abilityto"decanter."

Knowledge: of social group and their products and practices in one's own and
one'sinterlocutor's country, and the general processes of societal and individual
interaction.So, knowledge combines two major component; knowledge of social
processes, andknowledgeof illustrations of thoseprocesses andproducts.

Skills of Interpreting and Relating: the ability to interpret a document or event
fromanotherculture, toexplain and torelateitto documents orevents fromone's own.
Skills of Discovery and Interaction: ability to acquire new knowledge of a culture
andcultural practices and the ability to operate knowledge, attitudes and skills under

theconstraintsof real-time communication and interaction.
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Critical Cultural Awareness: an ability to evaluate, critically and on the basis

ofexplicit criteria, perspectives, practices, and products in one's own and other's

culturesandcountries

Figure2:5 Dimensions of Intercultural Communicative Competence.(Byram1997, P.323)

3.2. ICCModels

Theconceptofinterculturalcommunicativecompetencehasbeenstudiedthrough
various theoretical lenses. Some of the well-known models of ICC in theintercultural
communicative literature  are  the  anxiety/  uncertainty = Reduction
model(GudyKunst,2002);theldentityNegotiationModel(Ting-
Toomy1993);andSpitzberg (1997) model of intercultural communicative competence.

This through no
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meansacomprehensiveslant.Ontheotherhand,therearefewculturegeneralmodel which has
beendevelopedsofarinasettingwhichisdominatedbythewest(Arasaratnam;2006).

Several researches suggest that models of ICC need further exploration
amongdifferent cultures as well as further research is required to test and to enhance
themodelfurtherbyaddingvariables. (Arasaratnam,et al. 2010).

There are limited models that have been addressed in the west (Arasaratnam.
2007),but it is too difficult to find a culture general model that has been addressed in
non-western contextespecially inMalaysia. The conceptual framework of the study
isquitedifferentfromthepreviousmodelsanduniqueaswell. Thepreviousmodelshave  not
considered or overlooked the importance of religiously in the models
ofinterculturalcommunicativecompetence. Thisconceptualframeworkisreallyvaluabledu
eto its importancein interculturalcompetence.

All these models of ICC proved to be essential in EFL classrooms. However, the
riseof globalization and the learner's need to communicate and interact worldwide has
ledto the rethinking about efficiency of CC and calling for the alternative or
somethingmore effective, a competence that makes learners interact locally as well as
globally(Byram,1997).

4- FromCommunicativeCompetencetolnterculturalCommunicativeCompete
nce

The emergence of ICC can be considered as the combination of
interculturalcompetence and communicative competence. The latter is defined as the
ability toeffectively and appropriately execute communication behaviors that negotiate
eachother's cultural identity or identities in a culturally diverse environment. (Chen

andStrarosta,2011).
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Thisrelationbetweentheinterculturalcompetenceandtheinterculturalcommunicativ
e competence is expressed by Byram (1997), who refers to it as theability to interact in
different situations with different people from different countriesand cultures.
According to Byram (1997), to be intercultural competent is to have
theabilitytocommunicatewithpeoplefromdifferentcountriesandnegotiatemeaningand
also to mediate between cultures; thus, there is a strong link between culture
andlinguistic, sociolinguistic, and discourse competence. Consequently, along with
thosecompetencies acquiring the cultural understanding promotes communication on
thetargetculture.

According to Canal and Swain (1983) when learners communicate, they
areactually developing their intercultural ability and all the linguistic and cultural
contentthey receive contribute in a way or another in developing their ICC and gain
positiveattituderespectively.

However, communicative competence has been viewed by some scholars
whofound that this notion lacks many aspects. They declared that the later theory is up
topain, which means that being a native speakers in several languages is seen
asalinguistic mythwhich seems to be logically unacceptable, it
portraysmonolithicperception of the native speaker's language and culture, by referring
chiefly to mainstream ways of thinking and behaving. Consequently, there was a shift
from
thisapproachtothesocalledinterculturalcommunicativecompetencedevelopedbyByram(
1997)asareactiontothe drawbacksof the perviousapproachwhichisbasically about being
intercultural speaker who is able to master several languages anddealwith different

cultures.
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Thereisadifferencebetweencommunicativecompetenceandinterculturalcommunic

ative competence inforeignlanguageeducation, as demonstrated inthetablebelow.

\ CcC ICC
MainGoal Targetlanguageand Relationshipbetween
targetculture languagesandcultures
ModeltoFollow TheNativeSpeaker ThelnterculturalSpeaker
Dev_elop_me_znt How to use language Beyondforeignlanguagec
ofLinguistic inthe foreian ontext —
andCommunic g attitudes,discoveries,criti
: languagecontext
ative cal
Abilities: awareness
Perspective Theother Selfinrelationtotheother

Tablel:DifferencesbetweenCommunicativeCompetence(CC)andIinterculturalCo

mmunicativeCompetence(ICC).(Williams, T.p.216)
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Conclusion

To conclude, all what have been presented in the literature review above can
besummarized as follows.Language andculture are twodifferentconcepts that
areclosely related to each other. Several definitions of different researchers have
beenreviewed. The relationship between language and culture has been investigated
from
anumberresearcher'spointofview,andtheirinterconnectednessoutcomesinthecollaboratio
nofteaching cultureas afifth skill.

Both of the history and goals of culture teaching in ELT classrooms have
beenmentioned.Also,culturalawarenessanditsdevelopmentwhicharethemajorconcerns
of the presentstudy have been included as well as teacher's role and somekey
considerations in developing cultural awareness. Besides the literature
reviewdiscussed the importance of intercultural competence as being increasingly
recognizedby educatorsand students alike. Both in the professional andeducational
domain,waysarebeingsoughttoassesswhetherornotlearnershaveactuallyacquiredintercul
turalcompetence.

This chapter sheds light on the issue of the study from a theoretical point
ofview.However,thenextchaptertakesapracticalpathtoinvestigatetheroleofinterculturalc

ommunicativecompetenceonthedevelopmentoflearners'culturalawareness.
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ChapterTwo:ResearchMethodologyand

Design
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Introduction
The first chapter dealt with some key concepts related to culture and language as well
asthe relationship between them in a foreign language classes. It also emphasized on the birth
ofICC and its impact on raising the EFL learner™s interculturalawareness. Therefore,
thischapter is concerned with the practical part in which research methodology, sample as
well asthe instruments of data collection are clearly defined. The present chapter is also
devoted tothe procedures of data analysis, and the interpretation of the main results. At the
end, thischapter putsforward some suggestions and recommendations for both students and
teachersin order to enhance students™ awareness aboutthe importance ofICC in the process
oflanguagelearning.
Section One: Research
Methodologyl-ResearchDesign
According toCreswell(1994),aresearchdesignrepresentsaplanaccording
towhichdatawillbecollected.InadditionSilverman(2000)maintainsthatthemostimportant
consideration in the choice of the paradigm emerges from the aim of the study.In other
words, the nature of the phenomenon under study determines the methodology tobeused.
There are two types of research approaches, namely, quantitative and
qualitative.According to Cohen et al. (2000), a quantitative approach can be defined as an
inquiryintoasocialorhumanproblem,basedontestingatheorycomposedofvariables,measured
with numbers and analyzed with statistical procedures in order to determinewhether the
predictive generalization of the theory hold true. Cohen further asserts that aquantitative
research method is associated with a positivist tradition and deductive
inapproach,relyingonexperimentaldesignandstatisticalcorrelation.Incontrast,aqualitativere

searchparadigmreferstoresearchthatelicitparticipants®accountof
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meaning, experiences and perceptions about the nature of the phenomenon under
study.ltscentralaim is to understand social life and meanings that people attach to
everydaylife(Creswell, 1994; McCoy, 1995)

Based on the main objective of this research which is to investigate the role if ICC
inteaching culture to enhance EFL students™ intercultural awareness; the suitable
researchparadigm is the quantitative research. The rational for choosing a quantitative
approachwas firstly informed by the fundamental philosophical assumption that a
quantitativeapproach is based on constructing reality by interacting with the social worlds
fromdifferent dimensions or perspectives (Creswell0, 1998). Guided by this, the
researcheropted for the quantitative approach as the appropriate research paradigm that
helps in
adeepinvestigationandunderstandingtothemainfocusofthestudy,alsowhichprovidesacredibl
edata andexact results concerningthetopic.

PopulationandSampling

This study has been conducted with both Master Il students and teachers at
thedepartmentofEnglishatABBESLAGHROURUNIVERSITYinKhenchela. Thisselection
was based on several factors like the complexity of the topic that requiresadvanced level
students for a well understanding and corrects responding to the researchneeds,in
additionto teachers“experienceinthefield.

Cohen et al. ( 2000,P. 92)maintained that ,“the quality of a piece of writing does
notonly stand or fall by the appropriate type of methodology and instrumentation, but also
bythe suitability of the sampling strategy thatis adopted.” According to Anderson (1998),
asample comprises elements of a population considered for actual inclusion in the study,
orit can be viewed as a subset of subject drawn from the population in which we
areinterested. Sampling is a strategy which is used to select a sample of participants

chosenfromthewholepopulationinordertogaininformationaboutthelargergroup
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(McMillan& Schumacher, (2006); Johnson & Christensen, 1999). These participants
arechosenonthebasisof being knowledgeableandinformativeaboutthe
phenomenonunderinvestigation (McMillan &Schumacher 2006).

Seaberg (1988, P. 240) defines sample as “a small portion of the total set of
objects,events or persons that together comprises the subject of study.” More often,
quantitativeresearchersareintentionallyrandom in theirselection of datasources.

2.1. Students’Sample

ThestudywascarriedoutwithMasterlIstudentsofEnglishatABBESLAGHROUR
UNIVERSITY in Khenchela. Master 1l students have an experiencemore than 14 years
learning the English language from middle school to university.One half, 60 students
mixed between males and females, of the whole number of thepopulation (120) had
been selected randomly as a sample to conduct data and to makegeneralization as well.
The participants are aged between 22 to 35 years old; all ofthemare License holders.

2.2. Teachers’Sample

SeventeachersofmastertwodegreewereselectedfromthedepartmentofEnglish to
reinforce the investigation with valid and credible resources.The teachershad long
period of experience in teaching, additionally some of them areholdingtheirDoctorate
in the field.
3- DataCollectionInstruments

The questionnaires were opted for as the main tools for gathering data on the topic
ofthe research. Brown (2001, P.6) defines questionnaire as “any written instrument
thatpresents respondents with a series of questions or statements to which they are to
reacteither by writing outtheiranswers or selectingfromamongexisting answers.”

Thequestionnaireis widelyused in almost byall the researchers up to itsadvantages:
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Questionnaires are very practical and efficient in comparison with other
researchtools as they save much time, effort, and money. A large group of
respondents canbeaddressed in such ashort period of time.
Questionnairesareeasyto administer,easyto codeand analyze.
Questionsarestandardizedthisguaranteesobjectivity.
As far as this work this work is concerned, the researcher used two
questionnaires;oneof theteachers and oneof thelearners.
3.1. Students’Questionnaire

The questionnaire is used as an instrument to collect data, and it is
administeredcollectively.Inotherwords,itisaddressedtoMastertwostudentsintheirclas
srooms on 14™ March 2021 during the session (Group one 13:00, Group two14:00,
Group three 15:00). Thus, students have got a chance to know about thepurpose of
the study, to recognize the relevance and its importance, and to ask forclarification.
The  questionnaire  starts  with an  introductory  paragraph  that
givesstudentsaclearideaabouttheresearchtopic.Furthermore,thequestionnairecontain
s several types of questions, and it is divided into three sections: the firstsection
consists of five (5) introductory questions related to the participants®
ownpersonality. Then, the second section tackles the issue of teaching and
learningculturethroughnine(9)questions.Andfinally,thethirdsectiontendstogetdetaile
d answers concerning the main topic of the research which is ICC. It
consistsofagreeor disagreescaleand an open question.

3.2. Teachers’Questionnaire

The second questionnaire, on the other hand, is delivered to Master two
teachersfrom 9™ to 13™ may 2021. It is built upon fifteen (15) questions divided
into threesections;eachsectionaimsat

aspecificpurpose. Thefirstsectionwasmainlyabout
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background information, the second one is about teaching culture within teaching
aforeign language, and the last one emphasizes the main topic of the
investigation(ICC).
SectionTwo:DataAnalysisandInterpretation
1- DataAnalysis
This section is devoted to the procedures of data analysis and the interpretation
ofthe main results, in addition to some suggestions and recommendations for
bothstudents and teachers to help enhance students™ awareness about the
importance ofICCin theprocess of languagelearning.
2- AnalysisofStudents’Questionnaire
This questionnaire aims at investigating students” views and awareness on the impact of
ICCinenhancingtheirlearning.ltwasaddressedtosixty(60)MastertwostudentsattheUniversityof
Khenchela. Each question willbeanalyzedand discussed separately.

Item1: Does studying theEnglish languagefromyourownchoiceornot?

Options Students’Number Percentages
Yes 52 87%
No 8 13%

1-StudyingtheEnglishLanguage

B Yes

H No

1-StudyingtheEnglishLanguage
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From the above figure, it is seen that the majority of the students have selected to
studythe English language. It was a free choice for 87% from the whole population,
whereas;forthe remaining13%itwasn“tafreechoice.

Item2:Howmanyyearshave youbeenstudyingtheEnglishlanguage?

Options Students’Number Percentages
12years 50 83%
13years 7 12%
15years 3 5%

2-YearsofStudy

M 12 Years
M 13 Years

15Years

2- Years ofStudy
Based on student™s answers, 83% of them studied English as a foreign language for 12
years,those who are regular students who have started learning English from their first year
inmiddle school to university and never failed. As for 12% which represents seven (7)
studentshad 13 years and just 5% had 15 years studying the English language which can be

explainedeitherbyafailureorachangein thefield ofstudy.
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Item3:Youchoose tostudyEnglish atuniversitybecause

Options Students’Number Percentages
ItisInternationalLanguage 29 48%
Working 18 30%
Travelingabroad 13 22%

3- ReasonsbehindStudyingEnglishatUniversity

M |tisaninternational
language

B Working

Travelingabroad

3-ReasonsbehindStudyingEnglishatUniversity
As it is shown above, it is observed that 48% said that they chose English because it
isaninternationallanguageandlinguafrancathatisusednowadaysintheintireworld.However,30%r
espondedthattheyselecteditforworkingpurposes.Whereas,only  13students(22%) said that
theiraim behind choosing Englishat universityis travelingabroad.
One student responded that it was her/his sisters™ choice and another one said because
she/helovesthis language.

Item4: How doyou evaluateyourlevelin English?

Options Students’Number Percentages
Average 9 15%
Good 35 58%
Verygood 16 27%

4-Students’Level
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B Average

B Good

Very
good

4-Students’Level

The above mentioned diagram shows that 15% from the population saw their level

inEnglish average because they still make mistakes; and for 58% of the informants are good

inEnglish. In addition, 27% of them are very good which means that they master the

languageand theyarefluentlyspeakers.

Item5:Doyou prefertobeanEnglishteacher inthefuture?

Options Students’Number Percentages
Yes 40 67%
No 20 33%

5-Preferenceof beingaTeacherin the Future

M Yes

H No

5-Preferenceof beingaTeacherin the Future

The given statistics concerning students preference in being a teacher in the future

showsthat the majority of them are seeking to be English teachers for the following reasons: it

is theonlychoice,tohelppeopletoovercomethelanguagebarriersandshareknowledge, personal
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interest,andforfinancialreasonsaswell.Ontheotherhand,33%ofthestudentsjustifiedtheir  choice
of refusing to be a teacher because it is not from their interest and for angermanagementissues
andsome otherssaid that ittakes toomuch timeandtiresome.

Item6:Whenlearningaforeign language,isitimportant tolearnaboutitsculture?

Options Students’Number Percentages
Yes 58 97%
No 2 3%

6-The Importance of Learning Culture along with Language

3%

M Yes

m No

6-The Importance of Learning Culture along with Language

In this diagram, it is quite clear that most of the students agreed that learning a
foreignlanguage is tied with learning about its culture, which means that they go hand by
hand. Thisview was justified by much evidence including the following: “culture is the core
of anylanguage and they can never be separated, Culture represents the fifth skill in learning
aforeign language, learning about natives” culture helps to react effectively and
appropriatelywithin different situations, also leads to awareness development.” In contrast,
only 2 studentsor 3% from the whole population believed that learning culture is not
important in learning aforeignlanguagebecauseitis uselessand  whatis importantis

thelanguageitself.
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Item7: In your curriculum, is there a course that is based on teaching the

Englishculture?

Options Students’Number Percentages
Yes 60 100%
No 0 0%
7-TeachningCultureCourse
W Yes
E No

7-Teaching Culturecourse

It is quite clear that all of the students had a course that is basically about teaching

theEnglish culture, its components and its importance, naming it Teaching Culture Course. It

isstrongly agreedthatthiscourseisconsideredasoneofthefundamentalcoursesinthecurriculumand

whichis givenmuch importance and valuecomparingtotheothercourses.

Item8:Doesthiscoursehelp youtodevelop yourculturalbackground?

Options Students’Number Percentages
Yes 51 85%
No 9 15%

8-TheDevelopment of Students’ cultural Background

throughTeachingCultureCourse
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M Yes

H No

8--TheDevelopment of Students’ cultural Background

throughTeachingCultureCourse

Thisquestionwassettocheckstudents“viewsaboutteachingculturecourseanditsbenefitin ~ the
process of learning as well. Fifty one of the participants (85%) agreed that this course isvery
beneficial it is helpful for cultural background development. Nine students (15%) did notagree

with this point and they claimed that this course has nothing to do in the process oflearning.

Item9:Doyoufacedifficultiesinunderstandingsomeculturalaspects?

Options Students’Number Percentages
Yes 25 42%
No 35 58%

9-CulturalAspectsMisunderstanding

HYes

H No

9-CulturalAspects Misunderstanding
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Itisnoticedfromtheresultabove,42%ofthestudentfacesomedifficultiesinunderstanding

some of the cultural aspects that are mainly considered as the keys of
effectivecommunication. Some of the mentioned aspects are values and beliefs, idioms and
proverbs,festivals and traditions, in addition to etiquettes and social norms. These aspects
decide
aboutthesuccessionofanyconversation.ie.Losingoneofthemmaycreateagapwilecommunicating
with others. However, 58% of the students did not face any difficulties inunderstanding the

cultural aspects and this is a good point that raises the level and the fluencyofthe conversation.

Item10: Inyouropinion,what arethereasonsbehind thismisunderstanding?

Options Students’Number Percentages

Thelnfluenceof theNative

20 33%

Culture
CourseContent 14 23%
Learners’Level 26 44%

10-Reasonsof CulturalMisunderstanding

B Theinfluenceofthe
nativeculture

H Coursecontent

Learners'lavel

FigurelO:Reasonsof CulturalMisunderstanding

According to the results obtained from this figure, students™ opinions differ from one
toanotherbasingontheirexperiencesandperspectives.33%ofthestudentsagreedthatthemainreasonofthecultu
ralmisunderstandingthataffectsnegativelytheflowofthecommunication process is the influence of the
learners™ mother culture. The later who takes apart in peoples™ life from their birth, so it is very hard to

accept new ideas or replace it withsomething different and stranger. On the other, 23% of the informants
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think that coursecontent is the reason behind the cultural clash; they believe that the amount of

knowledgeprovided by the teachers is not enough to make the learners able to respond correctly
withinany situation. In this case, teachers must reinforce their courses by other and effective aids inorder
to fill the gap. Unlike, the remaining 44% consider the level of the learners as the mainreason behind
this misunderstanding. If a learner is competent enough he would never facesuchkind of problems

duringthecommunication Item11: Did you findithardto dealwithproverbsand idioms?

Options Students’Number Percentages
Yes 39 65%
No 21 35%

11-DifficultyinUnderstandingldiomsandProverbs

M Yes

B No

11-DifficultyinUnderstandingldiomsandProverbs
This figure reveals that most of the students find difficulties in dealing with idioms
andproverbswhichmainlyshapespeoples®culture. Thesepeoplemayfallinunexpectedsituations
while using the foreign language. Whereas,, 21 students (35%) do not facedifficulties in
understanding proverbs and idioms. These students have the capacity to reacteasilyand

correctly.
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Item12:Doyoutry tolearntheEnglishcultureoutsidetheclassroom?

Options Students’Number Percentages
Yes 48 80%
No 12 20%

12-LearningtheEnglishCultureoutsidetheClassroom

M Yes

H No

12-LearningtheEnglishCultureoutsidetheClassroom

The majority of the learners (80%) used to learn the English culture outside the
classroomvia chatting with natives, watching English movies and series and TV channels,
analyzingpolitical speeches as well as reading books and novels. Unlike, 20% are not
interested inlearning the English culture in their daily livesbecause they feel bored or they do

noteven havetime to do so.
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Item 13: What can you advise for the English students in order to learn about
theEnglishcultureoutsidetheclassroom?

In this questions a number of advice are given the participants in order to motivated
EFLlearners to learn the foreign culture outside the classroom. Some on these advices
includingchatting with foreigners via social media in order to be aware about their way of
thinking andliving as well and also to exchange the cultural aspects with each other. A further
reading isalso a good way to raise the students” awareness about the foreign culture like
books, novels,short stories.... Watching documentaries, videos, movies and listening music
especially RAPareveryhelpful to discover thereal world of theEnglish nativespeakers.

Item 14: Have you noticed any changes in your behaviors (way of thinking,

interest,Fashion,and language) within the process oflearning English?

Options Students’Number Percentages
Yes 48 80%
No 12 20%

13-Students’BehavioralChanges

M Yes

H No

13-Students’BehavioralChanges
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The 14™ question was mainly about the students” development and changes in
theirpersonalities as well as their daily lives during being EFL learners; including their way
ofthinking and behaving, their daily language, their addresses, and their interest. It aims
atexploringtheeffectsoftheforeignlanguageand the targetcultureonthestudents.Afterconducting
data, 80% of the students have notices many changes in their behaviors. This isreflected, as
they said, in their way of dressing,thinking and behaving (acceptance of theother cultures,
exploring new things and developed thoughts, being open minded) in additionto some bad
behaviors. However, 20% of them did not notice any changes which mean thattheyarenot
influenced bythe foreignlanguageand theyremain as theyare.

Item 15:Put atickinthe appropriatecolumninthetable
(Stronglyagree/agree/stronglydisagree/ disagree/ neutral)

1%'statement:Learning aforeignlanguageisrelatedtounderstandingitsculture.

Options Students’Number Percentages
StronglyAgree 26 43%
Agree 27 45%
StronglyDisagree 0 0%
Disagree 7 12%
Neutral 0 0%

14- UnderstandingtheForeignCulture
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0%

0%

W Stronglyagree

W Agree
Stronglydisagree

H Disagree

® Nuetral

14- UnderstandingtheForeignCulture

From this diagram, 43% of the students agreed strongly with the ides of learning a

foreignlanguage is related to understanding its culture, and 45% agreed with them. In contrast,

just12%ofthepopulationdisagreewiththisstatement,sotheybelievethatthereisnorelationshipbetw

een learningaforeignlanguageandunderstandingthe culturalaspects.

2"%statement: Asuccessfulcommunicationrequiresbeinganinterculturalspeaker.

Options Students’Number Percentages
StronglyAgree 28 47%
Agree 24 40%
StronglyDisagree 1 2%
Disagree 5 8%
Neutral 2 3%

15- BeinganlinterculturalSpeaker

2%

3%

B Stronglyagree
W Agree
Strongly
M disagreeDisagree

® Nuetral

15-BeinganinterculturalSpeaker
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This statement tells that any the successful of any communication is depending on
beinginterculturalspeaker.Thelaterwhichhighlightsthatinordertocommunicatecorrectlyusinga
foreign language, it is not important to be a native speaker, but you should have
knowledgeaboutitsculture.Youcanbeanativespeakerjustinonelanguage,yetyoucanbeintercultura
| speaker in more than one language by being familiar with the foreign culture.47% of master
two students strongly agree with the statement and 40% agreed as well. 3% arebeing neutral;
one student (2%) strongly disagrees in addition to the other 8% which disagreewith
thisstatement.

3"statement: Whenlearningaforeignlanguage,learners’attitudesarenegativelyimpacted.

Options Students’Number Percentages
StronglyAgree 0 0%
Agree 5 8%
StronglyDisagree 19 32%
Disagree 26 43%
Neutral 10 17%

16-Negativelmpact of Learning a Foreign Languageon Learners’Attitudes

0%

M Stronglyagree
B Agree
Strongly

M disagreeDisagree

® Nuetral

16-Negativelmpact of Learning a Foreign LanguageonLearners’Attitudes
It was found that 43% of the informants disagree with the negative impact of learning

aforeignlanguageonstudents®attitudes,and32%stronglysupportedthem.17%ofthemare
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4"Mstatement:Whenlearningaforeignlanguage, students’attitudesarepositivelyimpacted.

ResearchMethodologyandDesing

Options Students’Number Percentages
StronglyAgree 14 23%
Agree 29 48%
StronglyDisagree 4 7%
Disagree 1 2%
Neutral 12 20%

17-Positivelmpact of Learning a Foreign LanguageonLearners’Behavior

B Stronglyagree
B Agree
Strongly
B disagreedisagree

® Nuetral

17-Positivelmpact of Learning a Foreign LanguageonLearners’Behaviors

In contrast to the previous statement, 48% of the students agree that learning a

foreignlanguage affects positively students™ attitudes and 23% strongly agree with them. 20%

areneutral,just onestudent (2%)disagreesandtheremaining7% disagree.
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5Mstatement: Teachingculturalaspectsofthetargetlanguagedevelopstudent’scommunicativ

ecompetence.
Options Students’Number Percentages
StronglyAgree 32 53%
Agree 24 40%
StronglyDisagree 3 5%
Disagree 0 0%
Neutral 1 2%

18-Students’CommunicativeCompetenceDevelopment

0%2%
A B Stronglyagree

W Agree
Strongly

M disagreeDisagree

M nuetral

18-Students’CommunicativeCompetenceDevelopment
It is noticed from the results above, 53% strongly agreethat teaching cultural aspectsof
the target language develop students” communicative competence in addition to 40%

agreewiththis point.Whereas,5%disagreewith thestatementand 2%arebeingneutral.
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6" statement: Teaching Big C and Little C makes the students’ intercultural

competentindividuals.

Options Students’Numbers Percentages
StronglyAgree 23 38%
Agree 25 42%
StronglyDisagree 1 2%
Disagree 6 10%
Neutral 5 8%

19-TeachingBigCandL.ttleC

10%
2% B Stronglyagree
; H Agree
Strongly

B disagreeDisagree

® Nuetral

19-TeachingBig CandLittleC
Most of the students 42% agree that both Big C and Little C must be taught in order
toraise the learners™ competence on that target culture. Also, 38% strongly agree that Big C
andLittle C are important in making the learners intercultural competent individuals. On the
otherhand,10% of thestudentsdisagree and2% strongly disagree withthisstatement.8%

arebeingneutralin theirviews.
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7"statement: Therole ofICCistodevelopstudents’culturalawareness.

Options Students’Number Percentages
StronglyAgree 29 48%
Agree 28 47%
StronglyDisagree 1 1%
Disagree 1 2%
Neutral 1 2%

20-TheRoleofICC

1%2%2%

\)

B Stronglyagree
W Agree
Strongly

W disagreeDisagree

® Nuetral

20-TheRoleofICC
This statement aims at getting detailed views concerning the focal point of this
researchpaper which is the extent to which ICC helps in developing the EFL students*
interculturalawareness. Most of the sample 48% strongly agree that ICC helps in improving
students“intercultural awareness and to avoid cultural clash, as well as enhancing their
communicativeskills in English since communication is very important in learning any
language. 47% of thesame sample share the same view and agree with this statement.

Nevertheless, 2% disagreeandonestudent (1%) stronglydisagrees. 2%are beingneutral.
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Item17: What would you suggest as solutions to face this possible of intellectual
collapseandintercultural clash?

The last question in students™ questionnaire aims at giving the participants choice to
sharesome suggestions that may help in avoiding cultural clash situations and
misunderstanding.The participants provided a variety of solutions to this clash. First, the FL
learners should beaware about cultural differences and they should accept this variety and try
to understandcorrectly the target culture. Also, students should never ignore peoples™ values
and beliefs. Asfor teachers, they should avoid dealing with contradicting and sensitive topics
inside theclassroom and they should reinforce the courses with audio-visual aids (videos, role
play) inorder to deliver the message correctly. Using literary works analysis and making a sort
ofcomparisonwiththestudents“ownculturemayalsohelptoraisetheirinterculturalawareness.

1.2. InterpretationofStudents’QuestionnaireResults

As it was mentioned before, this questionnaire was answered by one half of the
wholepopulation (60 students) to gain their views and opinions concerning the role of ICC
inteachingculturetoenhancestudents®Intercultural Awareness.Fromtheanalysisofthequestionnai
re, it has been shown that studying the English language at university was a freechoice for
most of the students (87%) and they have been studying it for at least twelve yearswhich with
no doubt tell that they are familliar with the language rules and constructions.Basically, the
main reason behind this choice was for being it as an international language(48%).
Additionally, high number of the students evaluated their level in English as goodwhich opens
for them the opportunity to prefer to be English teachers in the near future inorder toshare

knowledgeand toraise the levelof the English language teaching inthecountry.
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As for the importance of teaching culturewithin teaching a foreign language, 97% ofthe
students agreed with that because culture is a part of any language and it is considered asthe
fifth skill in FL learning; thus, only 3% believed that culture is not important and hasnothing
to do with teaching a foreign language. Moreover, all students mentioned that theyalready had
a course in their curriculum which emphasizes on teaching different culturalaspects namely;
teaching culture. This course had helped 85% of the students in developingtheir cultural
background, but for 15% it is the opposite. Furthermore, 58% of the students donot face any
difficulties in understanding some cultural aspects; nevertheless, 42% find
somedifficultiesinunderstandingtheculturalaspectsbecauseoftheircomplexityanddifferencesin
meaning in different situation such as values and beliefs, festivals and traditions, and
socialnorms and customs. 43% of the population believes that the main reason behind this
culturalmisunderstanding is the learners™ level which needs more personal efforts. 33% of the
samepopulationthinksthattheinfluenceofthenativecultureisthereason;andasfortheremaining
23% which believed that it is because of the course content i.e. the amount and thenatureof
knowledgeprovided to the learners.

Then, 65% of the students find it hard to deal with proverbs and idioms and their
usagein different contexts. This is what pushes the majority of them (85%) to learn the
Englishlanguage outside the classroom in order to develop their understanding via chatting
withnatives, watching movies and videos, reading books and novels, in addition to watching
theEnglish channels like BBC. Besides,The students advised to get benefits from social
mediabyexchangingtheculturalaspectswithforeigners,watchingdocumentariesandseries,aswella
s listeningsongs.

Moreover, 80% of the participants had noticed changes in their behaviors within

theprocessofFLlearningsuchaswayofthinking,personaldecisionsandchoices,behaviorsand
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etiquettes, fashion and daily language, in addition to some behaviors as well. However,
20%ofthem do not noticeanychanges.

Furthermore,45%haveagreedwiththestatementthattellsthatlearningaforeignlanguage is
related to understanding its culture. 46% of the informants agreed strongly that asuccessful
communication requires being an intercultural speaker. On the other hand, 43%disagree that
students* attitudes are negatively impacted; whereas, 48% of them claimed thattheir attitudes
are positively impacted. 53% strongly agree that teaching cultural aspects of thetarget
language develop students™ communicative competence, yet only 5% strongly
disagreewiththat.42%ofthesampleagreeduponthecombinationofbothBigCandLittleCmakethe
students intercultural competent individuals, in contrast; 10% disagree and believe that itnot
necessary to deal with both of the; 8% are being neutral with this issue. 48% of
theinformantsshowclearlytheirstrongagreementtowardstheroleofICCistodevelopstudents®cultu
ralawareness,and47%ofthemagreedwiththat.Inaddition,only2%arebeingagainstthis idea.

Accordingly, the participants have suggested some solutions that can be used to

solveintellectualcollapseandtopreventculturalclash. Thesearesummarizedinbeingopenminded
and conscious about cultural diversity in the globe, in addition, do not ignore orunderestimate
with other cultures. Also, make sure that being subjective and use logic
willfacilitatetheprocess ofinteraction with peoplefromdifferent cultures.

1.3. AnalysisofTeachers’Questionnaire

The questionnaire is used as an instrument to gather as much as possible number
ofanswers from the teachers in order to reinforce the research in one hand and in order to
reflecttheir views concerning the issue that being investigated based on their experiences in

the fieldasFLteachers.Itisbuiltupon15questionswhichcovervarioustypesofquestionsforthe
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sakeofmakingiteasytoanswerandavoidboredomansweredbysevenMastertwoteachersintheEngli
sh department. Hereis theanalysis of each question separately.

Item1:How long haveyoubeenteaching theEnglishlanguageatuniversity?

Teacherl | Teacher2 | Teacher3 | Teacherd | Teacher5 | Teacher6 | Teacher?

Gyears 3years 15years 3years 20years Syears 13years

21-Yearsofexperience
Fromteachers“answers,itisnoticedthatyearsofteachingvariesfromonetoanother,thereareteach
erwhohavebeenteachingforalongtimeperiod(13,15,20years)whichmeans they have
experienced the field. As for other they have been teaching for 3 to 6 years.ltem2: Didyou

facedifficulties within theprocessofteaching?

Answers Numbers Percentages
Yes 4 S571%
No 3 43%
Total 7 100%

22-Teachingdifficulties

M Yes

B No

22-TeachingDifficulties
From the above figure, 57% of the teachers said that they do face some
difficultieswithin the process of teaching and they justified their answers by giving some
examples
likethelargenumberofthestudentsinoneclassthatneedsmoretimeandefforts,somereferencestodiff

erentsituations,complicatedtextsthatmaynotbeunderstoodeasily,and
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lackofequipmentaswell.Incontrast,43%donotfacedifficultiesduringtheteachingprocess.

Item3:Did youfind ithardtoteach culturewithinteachinga foreign language?

Answers Numbers Percentages
Yes 3 43%
No 4 57%
Total 7 100%

23-Difficultyofteachingculturewithinteachingaforeignlanguage

M Yes

H No

23-DifficultyofTeaching CulturewithinaForeign Language

It is seen that 43% find it hard to teach culture within teaching a foreign

languagebecause of, based on their answers, lack of interest and great amount of cultural

ingredients(implicitly and explicitly) that may create conflicts and challenges in FL teaching.

However, 4teachersor57%believethat itis easytoteach culturewithinteachingaforeignlanguage.

56




Chaptertwo: ResearchMethodologyandDesing

Item4:Accordingtoyou,whatarethefactorsthatmayinfluenceteachingofthetargetculture?

Answers Numbers Percentages
Personalfactors 2 28%

Socialfactors 1 14%
Politicalfactors 0 0%
Allof them 4 57%

24-FactorsiInfluencingtheTeachingof theTargetCulture

M PersonalFactors
B SocialFactors
Political

M FactorsAllofthe

0%

24-FactorsInfluencingtheTeaching oftheTargetCulture
As it is shown the figure above, 57% of the teacher’s sample believe that all of
thementioned factors influence the teaching of the target culture. Personal, social and
politicalfactors all together create an influence in teaching culture in EFL classes. Two
teachers (28%)think that only personal factors could have an influence on teaching culture.
Hence, just oneteacher (14%) thinks that teaching culture is influenced by social factors. In

addition, anotherfactorwas suggested byoneof theteachers, institutional factors.
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Item5:Beforestartingthelecture,doyougivethestudentstherighttotalkabouttheircrosscultu

ral view?
Answers Numbers Percentages
Yes 5 71%
No 2 29%
Total 7 100%

25-Students’rightin talkingaboutcross culturalview

4%

B Yes

H No

25-Students’right intalking aboutcross culturalview

The results shown above states clearly that most of the teachers 71% give their
studentschance to talk about and express their cross-cultural views before starting the lecture.
Theseteachers used to do so because it reflects students” views and opinions towards other
cultures.On the other, 29% of the teachers do not open the door for their learners to talk freely
abouttheir cross-cultural views; may be because it may create assort of noise and conflicts
betweenthe students or it might be sensitive for some of them. Each teacher is aware about
what issuitable for his/her classes and what is important is to reach and cover all of the

students‘“‘needs.

58




Chaptertwo: ResearchMethodologyandDesing

Item 6: Which aspect of culture do you consider most important in teaching

foreignlanguage?

Answers Numbers Percentages
Socialnorms 2 28%

Wordsandconcepts 0 0%
Historyandreligion 2 28%
Allof them 3 44%
Total 7 100%

26-Theimportantculturalaspect in TFL

B Socialnorms

B Wordsandconcepts
0% Historyandreligion

H Allof them

26-Theimportant culturalaspectinTFL
From the table, based on 44% of the teachers all of the social norms, words
andconcepts as well as history and religion are important in FL classes which mean they must
betaught and should be given value and attention. 28% of them believe that social norms are
themost important aspect in teaching culture. The same number, in contrast, believes that
historyandreligion should begiven prioritycompared to theotheraspects.
Item7:Howmuchdoyoufaceculturalmisunderstandingduringthelecture?
Concerning this question, all the teachers said (100%) said that they sometimes fall
incultural misunderstanding situations. That is depending of the course and basically on

thenatureof thelecture.
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Item8:Inwhatwaysdoyoucreateopportunitiesforyourstudentstounderstandtheforeign

cultures? (Selecting morethan onechoiceisallowed).

Answers Numbers Percentages
Debatesanddiscussions 6 54%

Providing audio-

visualmaterials(education 1 9%
al
videos)

Writtenmaterials 4 36%
Total 11 100%

27-Opportunitiescreatedtounderstandtheforeignculture

B Debatesanddiscussons
B Providingaudio-

visualmaterialsWrittenmaterial

27-Opportunitiescreatedtounderstandtheforeignculture

This question gives the opportunity to selectmore than one choice. As it is seen, most
oftheteachersselectedmorethanonechoice,54%oftheteachersrelyondebatesanddiscussionstoexc
hangeideasinordertoreachacorrectunderstandingtotheforeignculture.1 teacher used to do that
by providing audiovisual materials especially in oral expressioncourse, as he mentioned.
Therefore, 36% uses written materials which delivers the correctmessagedirectlyto thestudents

and makeit easyto understand.

60




Chaptertwo:

ResearchMethodologyandDesing

Item9:Howdoyoufindthestudents’reaction whileteachingforeignculturalaspects?

Answers Numbers Percentages
Motivated 5 71%
Unmotivated 2 29%
Total 7 100%
28-Studentsreactiontowards FL Learning
B Motivated

B Unmotivated

28-Studentsreaction towards FL learning

Regarding teachers” answers, 71% of them state that their students are

very

motivatedduring the lecture and they react positively while delivering a cultural cross, in

addition theyshow great enthusiasm towards learning others® cultures. Nevertheless, 29% say

that thestudents are not really motivated in doing so, because of many reasons such as fear of

beinginfluencedbysomebadbehaviors and somereligious reasons.
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Item10:Whatdoyouthinkarethemainreasonsbehindthisculturalmisunderstanding?

Answers Numbers Percentages
Theinfluenceof thenative
4 57%
Culture
Curriculumcontent 1 14%
Learners’level 2 29%
Total 7 100%

29-Reasonsof culturalmisunderstanding

2%

B Theinfluenceofthenative
culture

M Curriculumcontent

Learners'level

29-Reasonsof culturalmisunderstanding

The figure above indicates that 57% of the teachers state that the main reason
behindcultural clash and misunderstanding is the influence of the learners™ native culture, let
alone,theirorigins,religionandtheacquiredbeliefsandvalues.Moreover,14%thinkthatcurriculum
content or the amount and the nature of the courses been taught does not highlightthe essential
issues related to teaching culture in FL classes. 29% of them believe that theproblem is on the
learners™ level which needs personal efforts in order to understand correctlyvariouscultural
aspects of theTL.
Item11:What roleshouldICCplayintheprocessof teachinga foreign language?

This question sheds light on the role of ICC in teaching a foreign language. Teachers

giveemphasistothisquestionandtheyprovideseveralanswers. TheydescribedthenotionofICC
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a booster which rises students™ motivation to know more about cultural diversity around
theglobe. They mentioned also that it is the door that enhances learners™ cultural awareness
inaddition to their critical thinking. ICC keeps the flow of the communication which
absolutelyled to a better understanding of the target culture. Indeed, ICC takes an integral part
in TFLprocess.

Item 12: Do you think that teachers should discuss the danger of negative behaviors

ofthetarget culturewith their students?

Answers Numbers Percentages
Yes 7 100%
No 0 0
Total 7 100%

30-Discussingthenegativebehavior ofthetarget culture

0%
B Yes
B No
30-Discussingthenegativebehaviorofthetarget culture
Concerning thisquestion,allteachers saidagreedthatteachers shouldprovide

theirstudentswithenoughinformationaboutthetargetcultureeventhenegativepoints. Theremust be
open discussion between the teacher and the students inside the classroom by whichthey deal
with some negative behaviors and attitudes done by the target people or are includedwithin
the target culture. The participants were asked to give the objectives behind discussingthe
danger of some negative behaviors of the target culture, they claimed that making a sort

ofcomparisonbetweenthenativeandthetargetculturemakesthestudentsseehowthingsgoin
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real situations which will improve their realization and cultural awareness. It is compulsory
todeal with such topics because they are considered as a risk to the native culture in general
andto the society in particular. By doing so, teachers are protecting the students and guiding
themtotheright direction byavoidingsuchbehaviors.
Item13:DoyouthinkthatlCCshouldbegiven moreemphasisanFLteaching?
TheanswersofthisquestionshowthatalltheteachersgaveemphasistothenotionofICC in EFL
classes for several reasons. It gathers both language and culture and help inunderstanding
people from different and stranger cultures. It also has positive effects onstudents™ awareness
and opens opportunities to know more about the target language and itsusagein different
situations.
Item14:Couldyouprovidesomeguidelinesthathelpinstudents’interculturalawareness?

As an outcome from the teachers™ claims, developing intercultural awareness is a must
forEFL classes. Theiranswers showthat they almost apply the same techniques to do
so.Theyall take into considerations the students™ needs and interests as well as their social
backgroundandtheygiveemphasistothesociolinguistics,pragmaticcompetencesandnonverbalco
mmunication.

Item15:Doyouhaveothersuggestionsforenhancing deeplyl CCinEFLteaching?

Teachers suggested introducing authentic materials in order to enhance ICC in
EFLclasses and also to rely on new techniques of technology. They also suggested
provokingstudents “interestsandgraduatingthefeedingupofthetarget
culturetoavoidcultureshock.

1.4. InterpretationofTeachers’QuestionnaireResults
ThesecondinstrumentfordatacollectionwasanotherquestionnairesubmittedtoseventeachersofMa

ster02degree. ltwasselectedtoreinforcetheresearchpaperwithsomething
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authentic based on the teachers™ experiences in this field and also to gain as much as
possiblenumberof answers inashort period oftime without interruption ordisturbance.
Afteranalyzingthequestionnairewhichcontainsfifteenquestions,itisclearthatteachers have

been working in the field since a long period of time, from 3 years to 20 years,which means
that they are familliar with the teaching process and they experienced it verywell. Yet,57%
ofthemstillfacesome difficultiesinthe teaching processsuchaslargenumber of students which
requires more efforts and time (overcrowded classes), and lack ofequipment as well as some
references to different situations. On the other, 43% of the teacherfound it easy and they do
not see these as problems. When it comes to teaching culture withinteaching a foreign
language, 43% of the teachers said that it is very hard because of lack ofinterest in the arena
and cultural differences both explicitly or implicitly which may createkind of conflicts and
challenges in the class. Therefore, 57% see that it is not hard to teach thetarget culture in EFL
classes. The latter is influenced by all of personal, political and socialfactors, according to
57% of the teachers™ sample.28% of the teachers answered that teachingculture is only
influenced by personal factors, and 14% believed that it is influenced by socialfactorsonly.

Moreover,mostoftheteachers(71%)gavetheirstudentstherighttotalkabouttheircross cultural
views; however, 29% of them do not. In addition, 44% give emphasis to thefollowing cultural
aspects; social norms, words and concepts, as well as history and religion.28% of the teachers
gave priority to social norms and the same number gave it to history
andreligion.Furthermore,Allof  the teachers sometimesface culturalmisunderstanding
duringthe lecture and they do create opportunities to deliver the massage correctly to the
students byopening debates and discussions (54%), providing audio-visual materials (9%
especially inoral expression courses), and written materials (36%). Accordingly, 71% find
their

studentsmotivatedandactivewhiledealingwithculturalaspects,butfor29%theyfindtheirstudents
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unmotivated. Teachers(57%)believedthatthisculturalmisunderstandingisduetotheinfluenceof
thenativecultureof thelearners.

After that, Teachers stated, concerning the role of ICC in the process of FL teaching,
thatICC is a booster which raises the learners® motivation and awareness towards the
targetculture. Also, by ICC students™ become open minded and critical thinkers and they
becomeable to interact effectively and fluently within any situation. All in all, ICC takes an
integralpart in teaching a foreign language. Not only this, all teachers agreed that it is
compulsory todiscuss the danger of the negative behaviors of the target culture for the sake of
raisingstudents‘‘awarenessaswellastoprotectthemfromthesebehaviorswhichareseenasariskor a
threat to the students in particular and the society ingeneral.In addition, they claimedthat ICC
gathers both language and culture which means that it enables the learners to
masterthelanguageprinciplesandrulesandtousethemincommunicationappropriatelyandeffective
ly,that“swhylCCmustbegivenpriorityandvalueintheteachingprocess.Basically, they provided
some guidelines that may help n students® intercultural
awarenessnamely;takingintoconsiderationlearners‘‘needsandinterests,emphasizingonsocioling
uistics,pragmatic competences, aswell as nonverbal communication.

By the end, teachers have suggested the use of authentic materials and provoking
thelearners “interestswithtakingintoaccounttheirculturalandsocialbackgroundbeforeintroducing
anyissueassolutions to enhancedeeplylCC in EFLteaching.

3- Discussion of theMain Results
This extended research mainly aims at investigating the importance of ICC in
EFLclasses and its role in enhancing learners” Intercultural awareness. The investigation is
basedonstudents“andteachers “viewstowardsICCthroughtwomaininstrumentsofdatacollection,t
WO questionnaires, inan attempt toachieveafruitfulresearch.
First, from the two questionnaires™ results, it is quite clear that both teachers

andstudentsseethatlCCisveryimportantinEFLclassesandittakesanintegralpartinteaching
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a foreign language because it deals with the target culture with its components and

ceee

aspects. Thelatterwhichenhanceslearners**“‘awarenessandfacilitatestheuseofthetargetlanguagein
real situations. It is also clear that ICC enables the learners™ to communicate effectively
withnatives regardless of existing cultural barriers. As an outcome, the research hypothesis
wasconfirmed.

In addition, the results show that learners and teachers emphasized that ICC must
bedeveloped in EFL classes for the sake of rising the student’s awareness as well as to
preventbeing influenced by some negative behaviors which are seen as a danger to the
students“native culture. This means that teaching the target culture do not have positive
outcomes buteven negative ones. In here, the role of ICC is to decode cultural complexity and
to release theambiguitytothelearners.

Furthermore,the results also maintains that the teachers must play a crucial role in
theclassinordertoenablethestudentstoavoidfallinginculturalmisunderstandingorintellectual
clash by using certain strategies and relying on advanced tools during the lectures.6-
Implications

The current research work has centered on the role of ICC in teaching culture to
enhanceEFLstudents“interculturalawareness.

After having presented the background on the need to integrate ICC into EFL classes,
ithas been argued that language and culture are highly interrelated. And since the ultimate
goalfor EFL teaching is developing learners™ intercultural awareness, EFL teachers and
learnersneedtotakeintoconsiderations certainstrategiesandtechniques toreach thegoal.

Basedontheliteraturereviewandtakingintoaccountbothteachersandstudents’opinions  and
views, collected via the two questionnaires, here are some suggestions for EFLteachers well

as learners on how to incorporate cultural aspects in EFL classes in order

toenhancestudents,,interculturalawareness.
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» Teachers should set clear objectives and successful instructional techniques to
putcultural teaching into practice and to establish an intercultural understanding in
theclassroom.

» Teachers should give emphasis to big culture ( big C) and little culture ( little C)
bycreating situational activities and through role playing explain and demonstrate
thedifferences in language use between the students™ culture and the target one in
similarsituations so that students will be aware about good behavior and bad manners
whichdirectlyimproves therecultural awareness.

» Teachers should use authentic materials; an authentic environment should be
madepossible in the classroom. This could be achieved through the availability of
didacticaidssuch as tape recorders and videos.

%+ Teachers should encourage students to do projects about the target culture topics.

Thiswoulddevelop theirresearch skills andraise theirinterculturalawareness.

» On the other hand, students should rely on personal efforts in order to
understandclearly the target culture i.e. chatting with natives via social media, reading
books,watchingvideos and documentaries, andlistening music.

7-RecommendationsforFurtherStudies
findings ofthis researchmay be thereasons of the birth of many other

relatedproblemsconcerningteachingculturewithinteachingaforeignlanguage. Thesameresear
ch could be done within different language in order to investigate the relationshipbetween
culture and language. Not only foreign languages, it can be investigated with thenative
and even second language for the same purpose. Other than this, future researchesmay
appear in better settings with a smaller number of limitations which absolutely ends

withexactandvalidresultsconcerningtheissue.Inaddition,takinganotherperspectivewithin
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thesameinterest(ICC)seemstobevaluableandeffectivetothefieldofteachingaforeignlanguage.
6-Conclusion
Finally, the second chapter represents the practical part of the research which
basicallydealt with methodology of the research as well as results and discussions. It covered
themethodology, sampling and setting,andresearchinstruments. It also tackled the descriptionof
each instrument and its analysis. Based on the findings of the two questionnaires, it
isnoticeable that ICC plays a great role in teaching a foreign language and it enhances

learner‘sinterculturalawareness.
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GeneralConclusion

Interculturalcommunicativecompetencehasmadesignificantchangesinforeignlanguaget
eachingandlearning,incorporatinginterculturalknowledgeisvitaltoensureefficientlearningthatpr
omotesEFLstudents’interculturalawareness. Though,theuseofICCapproachinforeignlanguagete
aching/learningsettingswastoenhancestudents’intercultural ~awareness as well as to
communicate effectively and appropriately in any givensituation.This researchintendedto

highlighttheroleof ICC inEFLclassrooms.

This research work was divided into two chapters. The first chapter was
primarilyconcernedwiththetheoreticalbackground.ltgaveanoverviewaboutcultureanditsrelation
ship with language, the importance of culture teaching and its main approaches. It alsotried to
shed light on ICC dimensions and models. The second chapter was devoted to theresearch
methodology carried out in this study as well as the analysis of the collected data; itdealt also
with the discussion and interpretation of the main results in addition to somesuggestionsand

recommendations.

Overall,seven teachers and 60 students participated in the study, they were asked to
answerthe questionnaires about the role of ICC in enhancing EFL learners’ intercultural
awareness.After gathering and analyzing data, the results showed that the notion of ICC has
an
integralroleintheforeignlanguageteachingbecauseitdealtindetailswiththetargetculturecomponen

tswhich absolutelycame with aneffective and appropriatecommunication.

The notion of ICC must be developed in EFL classes by several techniques and tools
todeliverthecorrectmessagedirectlytothestudents’mind.Italsohelpsinbeinganintercultural
speaker which refers to the ability to communicate with any language
correctlywithoutfallingin cultural misunderstandingorclash.
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Indeed, the findings revealed the major role of ICC teaching and its deep impact
onthe students’ cultural awareness and that both students and teachers are in the bearers
ofculture within EFL classrooms. Consequently, they need to work together in order to create

aculturalenvironmentwhichendswithpositiveoutcomesandenhancesthestudents’interculturalaw

areness.
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AppendixA

Students’Questionnaire

Dearstudents,

This questionnaire is part of a Master dissertation, carried out to investigate the role

ofintercultural

communicative competence in teaching culture to enhance student's

interculturalawareness. Therefore, you are kindly requested to answer the following questions

as clearly aspossible.Your help is much appreciated.

Sectionone:introductoryquestions

1- DoesstudyingtheEnglishlanguagefromyourownchoiceornot?

Yes

No

2- Howmanyyearshaveyoubeenstudyingthe Englishlanguage?

3- You chose to study English at university

Others

WorkingTraveli

ngabroad

becauseltisinternationallanguage

4-How doyou evaluate yourlevel inEnglish?

Average

5-Doyouprefertobean Englishteacherinthe future?

Yes

Justify,please

No

Good

Verygood




Appendices

SectionTwo: Teachingandlearning culture

1- Whenlearningaforeignlanguage,isitimportanttolearnaboutitsculture?

Yes No

Justify,please

2- Inyourcurriculum,istherea coursethatisbasedontheEnglishculture?

Yes No

@S, MAMEIL. ..ot

3- Doesthiscoursehelpyoutodevelopyourculturalbackground?

Yes No

4- Doyoufacedifficultiesinunderstandingsomeculturalaspects?

Yes No
If yes, give
EXAMPIESPIEASE. ... vttt

5- Inyouropinion,whatarethereasonsbehindthismisunderstanding?

The influence of the native

cultureCoursecontent

Learner'slevel

(0115 ¢ T
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6- Did youfindithardtodealwithproverbsandidioms?

Yes No

7- Doyoutryto learntheEnglishcultureoutsidetheclassroom?

Yes No

Ifyes,pleasesayhow?

8- WhatcanyouadvisefortheEnglishstudentsinordertolearnabouttheEnglishcultureoutsidethe

classroom?

9- Haveyounoticedanychangesinyourbehaviors(wayofthinking,interest,fashion,andlanguage)

within theprocess of learningEnglish?

Yes No

If yes,

EXPLAIN. L. e

SectionThree:ICC:InterculturalCommunicativeCompetence

1-Putatick(v )intheappropriate column
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Statements

Agree

Strongly
agree

Disagree

Strongly
disagree

Neutral

-Learningaforeignlanguageisrelatedto
understandingitsculture.
-Asuccessfulcommunicationrequiresbeingan

interculturalspeaker.

-Whenlearningaforeignlanguage,learners’

attitudesarenegativelyimpacted.

-Whenlearningaforeignlanguage,learners’
attitudesarepositivelyimpacted.

-Teaching cultural aspects of the target
language develop students' communicative

competence.

-TeachingBigcultureandlittleculturemakes
the students intercultural competent

individuals.

-Therole ofICCistodevelopstudents'cultural

awareness.

2- Whatwouldyousuggestassolutionstofacethispossibleofintellectualcollapseandinterculturalcl

ash?
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Thankyouforyourcooperation

Appendix
BTeachers’Questionnaire

Dearteachers,

This questionnaire is part of a Master dissertation, carried out to investigate the role
ofIntercultural Communicative Competence in teaching culture to enhance
students’intercultural awareness. We would be so grateful if you help us by answering
the next upquestions.

Sectionone:Introductoryquestions

1- HowlonghaveyoubeenteachingtheEnglishlanguageatUniversity?

Did youfacedifficultieswithintheprocessofteaching?

Yes[] No

I£yes,pleaseCiteSOME. . .. euuee ittt

N
1

3

Did youfindithardtoteachculture withinteachinga foreignlanguage?

Yes No []

ITYeS,PIEASESAYWRNY? ... s

4-Accordingtoyou,what arethe factors thatmayinfluenceteachingof thetarget culture?

|:| Personal

D factorsSocial

I:I factorsPolitical

factorsAllof

them
(01175 T

Sectiontwo: TeachingCulturewithin teachinga foreign language
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1- Beforestartingthelecture,doyougivethe studentstherighttotalkabouttheir

crossculturalviewtl I:I

Yes No

2- Whichaspectsofculture doyouconsidermostimportantinteachinga foreignlanguage?

SocialnormsWords

D and conceptsHistory

D and religionAllof

I:I them

3- Howmuchdoyou face culturalmisunderstanding duringthelecture?

Rarely Sometimes Always D

4- Inwhatwaysdoyou createopportunitiesfor
yourstudentstounderstandtheforeigncultures?

Debates anddiscussions

Providing audio-visual materials (educational

videos)Writtenmaterials

Others

5- Howdo you findthestudents’reactionwhileteachingforeignculturalaspects?

Motivated D Unmotivated

6- Whatdoyouthinkarethereasonsbehindthisculturalmisunderstanding?

TheinfluenceofthenativecultureCurriculumco

[] ntent

D Learners’level
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OthersS. ..
Sectionthree:ICC:InterculturalCommunicativeCompetence

1- WhatroleshouldICC playintheprocessofteachingaforeignlanguage?

2- Do you think that Teachers should discuss the danger of negative behaviors of
thetargetculture with their students?

Yes[] No []

Please,saywhy?

3- DoyouthinkthatlCCshouldbegivenmoreemphasisinforeignlanguageteaching?

Yes D No I:I

Please,saywhy?

4- Could
youprovidesomeguidelinesthatmayhelpindevelopingstudents’intercultural
awareness?

ThankYou
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Résumé

L'apprentissage de l'anglais comme langue étrangere (EFL) ou langue
seconde(ESL) est devenu étroitement lié & la notion de culture. Par conséquent, il
ne seraitpas pertinentquelesapprenantsne sachentrien despersonnes
quiparlentlalangue et du pays ou elle est parlée. Cette recherche est une enquéte
sur le réle dela compétence communicative interculturelle dans I'amélioration de
la conscienceinterculturelle des étudiants en Master Il d'anglais a I'Université de
Khenchela :
end'autrestermes,lesconnaissancesquelesétudiantsdeMasterllontetlescroyances

qu'ils ont sur la culture affectent probablement leur sensibilisation al'lCC. La
recherche opte pour le questionnaire auprés des étudiants de Master Il etdes
enseignants de I'Université de Khenchela, 60 étudiants et 7 enseignants de
lamémeuniversité.Deplus,lesdonnéesobtenuesontétéanalyséesquantitativement et
les résultats soulignent que I'enseignement de la CClI
améliorelaconscienceetlacompétenceinterculturellesdeséleves.Aufinal,l'apprentiss
age d'une culture étrangére a une influence positive et négative sur lesattitudesdes

apprenants.
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