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 رفُـُـــوف
 محَكّمة تُعنَى بقَضَايا المخطُوط والدّراسَات الإنسَانيّة نصف سنويةمجمّـة دوليّـة 

 يصدرىا مخبر المخطوطات الجزائرية في إفريقيا
 الجزائر -أدرار -أحمد دراية الإفريقية جامعةال

 
 2022 الثاني  جويميةالعدد  عاشرالمجمد ال

 2013-6352القانوني: الإيداع 
   EISSN: 2602-5949      ********************      ISSN: 2335-1381      

 
 العنوان البريدي: مخبر المخطوطات الجزائرية في إفريقيا

 الجزائر -جامعة أحمد دراية أدرار 
 01000أدرار  06الطريق الوطني رقم 

 0021349361832/ الفاكس: الياتف
  adrar.edu.dz-rufuf@univوني: البريد الإلكتر 

  جميع موضوعات أعداد مجمة رفوف عبر صفحة البوابة الجزائرية لممجلات العممية : يمكن تصفح ملاحظة
ASJP    على الرابط الآتي  

https://www.asjp.cerist.dz/en/PresentationRevue/132 
 المخبر الآتي:  وعبر رابط adrar.dz/lamaf-http://univ 

  المنيل " بوابة منصة  وعبر   almanhal  وقاعدة البيانات الرائدة في عالم  " المنصة الإلكترونية
 www.almanhal.com  :عمى الرابط الآتي  لمحتويات العربيةا

 
 
 
 
 
 
 

https://www.asjp.cerist.dz/
https://www.asjp.cerist.dz/en/PresentationRevue/132
http://univ-adrar.dz/lamaf
http://www.almanhal.com/


 

3 

 
 
 
 
 

 وفــــــــــــــــــــــــــــــرفُـُـــ
 رئيس التحرير

 الأستاذ الدكتور : أحمد جعفري
 الجزائر -جامعة أحمد دراية أدرار

 مجلةمدير ال
 عبد القـادر قصاصي لدكتور :الأستاذ ا

 مدير مخبر المخطوطات الجزائرية في إفريقيا
 الجزائر -جامعة أحمد دراية أدرار

 
 
 
 

 
 
 
 
 
 
 
 

ولا تعبر بالضرورة  أصحابيا تخص  المجمة في الواردة الآراء
 رأي المجمة عن
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 "رفوف"رسة لمجلة  ه  ف  مُ قواعد البيانات ال
Databases and Indexing of Rufuf Review, 

issued and edited by the University of Adrar-Algeria 
 
 

 

 

 

   



 

5 

 ىيئــة المجمـــة
 

 الأستاذ الدكتور: محمد الأمين بن عمر/ مدير جامعة أدرارالرئيس الشرفي: 
 مدير المخبر   /عبد القادر قصاصي  :الأستاذ الدكتور  مديـر المجـمـــة:
 ريأحمد جعف  :الأستاذ الدكتور:  رئيس التحرير

 الطاهر عبو :: الدكتورالأجنبية غةالتدقيق المغوي بالم
 

 الاستشارية  الييئة العممية
 أ.د. فوزي بورصالي

 محمد دباغأ.د. 
 رابح دفرورأ.د. 
 الشريف مريبعيأ.د. 

 جامعة أدرار
 جامعة أدرار
 جامعة أدرار
 جامعة الجزائر

 جامعة تيزي  وزو أ.د. صالح بمعيد
 تممسان جامعة أ.د. محمد زمري

 جامعة تممسان أ.د. عبد القادر سلامي
 جامعة وهران أ.د. صفية مطهري

 جامعة مستغانم أ.د. جيلالي بن يشو
 جامعة سيدي بمعباس أ.د. حبيب مونسي

 جامعة وهران أ.د. عبد الحميم بن عيسى
 جامعة آزاد الإسلامية، همدان، ايران أ.د. عمى طاهرى

 لشمفجامعة ا د. مختار درقاويأ.
 جامعة السودان أ.د. محمد خالد عبد الرحمان

 جامعة قطر أ.د. عيسى بوقا نون
 . كيرالا الهندامعةج أ.د. محمد الندوي

 . نواقشط موريتانياامعةج أ.د. عبد الودود ولد عبد الله
 نيجرياالمركز العربي  د. الخضر عبد الباقيأ.
 يةالسعودحائل جامعة  محمد الأمين بريك أن د.أ.
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 ىيئة مساعدي رئيس التحرير
 الجزائر أ.د. عبد القادر قصاصي

 العراق أ.د.ياسر محمد ياسين البدري الحسيني
 الهند أ.د.محمد ثناء الله الندوي

 الجزائر أ.د.العيد جمولي
 الجزائر أ.د.حمدادو بن عمر

 نيجيريا أ.د.مشهود محمود جمبا
 مصر أ.د. رحاب يوسف

 إيران اهريأ.د.عمي ط
 الجزائر أ.د. محمد تحريشي

 مصر أ.د.وهاد سمير أحمد حافظ
 نيجيريا أ.د. يحيى إمام سميمان

 العراق أ.د. الاعرجي مازن صباح
 العراق أ.د.الخميس عمي عبد الامير عباس

 العراق أ.د.الربيعي سامي ماضي
 العراق أ.د.سعاد هادي حسن الطائي

 اقالعر  أ.د.ضياء غني العبودي
 الجزائر أ.د. إدريس بن خويا
 المغرب أ.د. امبارك بوعصب

 الجزائر أ.د. مبارك جعفري
 الجزائر أ.د. يحي بن بهون حاج امحمد

 لبنان أ.د. حاج ماجد وافي
 الجزائر أ.د. محمد زمري

 الجزائر أ.د.عبد الكامل عطية
 الجزائر أ.د. شعيب مقنونيف
 الجزائر أ.د.خديجة بن سالم

 السنغال .قاسم جاخاتيدأ.

 مصر  د.محمدِ محمدِ أحمد إسماعيلأ.

 قطر د.مصطفى أحمد قنبرأ.

 السعودية د.محمد الأمين باريكأ.

 قطر د.عبد القادر فيدوحأ.
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 فمسطين د. محمد شريف عيسى عياشأ.
 الجزائر د. مولاي ناجم
 الجزائر د. الطاهر عبو

 المغرب د.لطيفة الوزاني الطيبي
 أوكرانيا ي ريبالكيند.سيرج

 الجزائر د. عائشة يطو
 الجزائر د. عبد القادر قصباوي

 السودان د. محمد خميفة صديق محمد
 ماليزيا .يوسف ناصرد
 الجزائر .اعبيدي عبد الواحدد
 هولندا محمد سيد .أشرف صالحد
 كوريا الجنوبية . صلاح الدين الجبيميد
 تونس .عبد الباسط الغابريد
 نيجيريا اهيم لطيف أونيريتي. إبر د
 ماليزيا أحسن لحساسنة  .د
 جزر المالديف .محمد مرسمين محمد إسماعيلد
 موريتانيا .محمد الأمين أبـــدد
 العراق .الخمف حسين حسين زيداند
 تونس . فاطمة المومنيد
 باكستان . الحافظ عبد القديرد
 المغرب . ريوش الحسيند
 ركيات . عبد الله طرابزوند
 المغرب . مولاي عمي سميمانيد
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  الثاني من المجمد العاشر ىيئة تحكيم العدد
 أ.د. أحمد جعفري

 أ.د. عبد القادر قصاصي
 أ.د. إدريس بن خويا

 ) الجزائر( جامعة أدرار
 ) الجزائر( جامعة أدرار
 ) الجزائر( جامعة أدرار

 ) الجزائر(جامعة أدرار  أ.د. مبارك جعفري
 جامعة تممسان )الجزائر( د شعيب مقنونيفأ.

 جامعة غرداية ) الجزائر( محمد السعيد بن سعدأ.د. 
 ) الجزائر(جامعة أدرار  أ.د. رابح دفرور
 ) الجزائر( جامعة أدرار أ.د. محمد دباغ

 جامعة غرداية )الجزائر( أ.د. حاج امحمد يحيى بن بهون 
 () الجزائرجامعة أدرار  أ.د. سعاد شابي
 ) الجزائر(جامعة أدرار  أ.د عائشة لروي

 ) الجزائر(جامعة أدرار  سميحة دليل أ.د.
 المركز الجامعي تندوف)الجزائر( أ.د عبد الله لاطرش  

 جامعة قاصدي مرباح ورقمة ) الجزائر( أ.د.كمال عموش
 جامعة قاصدي مرباح ورقمة ) الجزائر( أ.د محمد الصغير حميمي  

 جامعة أدرار ) الجزائر( يد كروميأ.د.عبد الحم
 جامعة أدرار ) الجزائر( إكرام تكتك  أ.د.

 جامعة الوادي )الجزائر( أ.د. غانية البشير 
 جامعة خميس مميانة عين الدفمى)الجزائر( أ.د. نور الدين شبني 

 جامعة أدرار ) الجزائر( أ.د. عبد المالك بوعريوة
 معة بابل )جمهورية العراق(جا أ.م.د. الجويد زينب رضا حمودي

 ) الجزائر( جامعة أدرار د. الطاهر عبو
 جامعة عمار ثميجي بالأغواط ) الجزائر( د. مولاي ناجم

 ) الجزائر( جامعة أدرار د. عبد القادر قصباوي
 ) الجزائر(جامعة أدرار  اعبيدي عبد الواحد د.
 )الجزائر( احمد بن بمة 1جامعة وهران  عرابي أمحمدد.
 جامعة جيلالي اليابس سيدي بمعباس )الجزائر( عبد القادر عوادد.
 المركز الجامعي بتيبازة )الجزائر( امحمد لقديد.
 جامعة خميس مميانة )الجزائر( ابراهيم بثقةد.
 جامعة بشار )الجزائر( شريف بن دحاند.
 جامعة عمار ثميجي بالأغواط ) الجزائر( سفيان لبصيرد.
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 المركز الجامعي لأفمو )الجزائر( ثامر زروقيد.

 جامعة ابن خمدون تيارت )الجزائر( حسين رمضانيد.

 ) الجزائر(جامعة أدرار  محمد بن سويسي د.

 جامعة حسيبة بن بوعمي شمف )الجزائر( محمد فوكةد.
 ) الجزائر(جامعة أدرار  د. محمد الفاطمي

 ) الجزائر(جامعة أدرار  عبد العزيز ناصري د.

 ) الجزائر(جامعة أدرار  بد الله العياشيع د.

 جامعة الوادي )الجزائر( أحمد بن خيرة د.

 )الجزائر( احمد بن بمة 1جامعة وهران  آمال هاشمي د.

 جامعة محمد خيدر بسكرة )الجزائر( محمد الطاهر بنادىد.
 باتنة )الجزائر( المركز الجامعي بريكة د. جمال بمفردي

 )الجزائر( احمد بن بمة 1وهران  جامعة مولاي محمد د.

 جامعة أدرار ) الجزائر( عبد الله بابا  د.
 ) الجزائر(جامعة أدرار  د. أحمد بوسعيد

 ) الجزائر(جامعة أدرار  د. عبد السلام كمون
 جامعة قاصدي مرباح ورقمة ) الجزائر( حميمة بن زوخ د.
 المركز الجامعي لأفمو )الجزائر( إبتسام توهامي د.
 جامعة سطيف ) الجزائر( يدومقآسيا د.

 جامعة قاصدي مرباح ورقمة ) الجزائر(  شيخ د. عبد الرحيم
 ) الجزائر( جامعة محمد خيدر بسكرة سامية آجفو د.
 (جمهورية العراق) –جامعة بابل  الخميس عمي عبد الأمير عباس د.
 زائر()الج جامعة العربي بن المهيدي أم البواقي مختار حمادوش د.
 جامعة أبو بكر بمقايد  تممسان )الجزائر( وسعبد الرحمن با د.
 جامعة أدرار ) الجزائر( خديجة حالة د. 

 ) الجزائر(جامعة أدرار  د. فوزية كوار
 ) الجزائر(جامعة أدرار  د. حسنية زايدي

 جامعة العيون الإسلامية  ولد سيد امحمد آدب د.

 الجزائر( جامعة غرداية ) ناصر بمحاج د.
 ) الجزائر(جامعة أدرار  د. محمد بن عبو

 جامعة يحي فارس بالمدية )الجزائر( اسماعيل محروق  د.

 ) الجزائر(جامعة أدرار  محمد لاحمر د.

 المركز الجامعي بريكة باتنة )الجزائر( بن يطو محمد الغزالي د.
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 جامعة العربي التبسي تبسة )الجزائر( صبرينة بوقفة د.

 جامعة أدرار ) الجزائر( فاطمة برماتي  د.

 جامعة أدرار ) الجزائر( رقاني محمد بن عمي  د.
 جامعة قاصدي مرباح ورقمة ) الجزائر( د. سايح لمبارك سميرة

 جامعة قاصدي مرباح ورقمة ) الجزائر( د. نوال ديب 
 جامعة قاصدي مرباح ورقمة ) الجزائر( د. خولة حكوم 

 امعة أدرار ) الجزائر(ج د. سعيد نواصر 
 )الجزائر( سعيدة الدكتور مولاي الطاهرجامعة  د. هواري شادلي 
 المركز الجامعي لأفمو )الجزائر( د. قريبي مشري 
 جامعة ابن خمدون تيارت )الجزائر( د. خميل حجاج 

 جامعة عمار ثميجي الأغواط ) الجزائر( د. بمقاسم بن شعيب 
 )الجزائر( الحاج لخضر 1معة باتنة جا د. نور الدين رحموني 
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 (2/10)لعاشرالثاني من المجمد امحتويات العدد
 الصفحة الموضوع

 21-19 كممة العدد

مخطوط "رسالة في مصطمح الحديث" لمعلامة محمد السعيد بن محيي الدين الجزائري 
 -وصفاً وتقديماً - ىـ( 1277)ت 

 أحمد بن بمة )الجزائر( 1هران جامعة و ، الدكتور: عمي بسام

22-34 

الطب الشعبي في الجزائر العثمانية من خلال مخطوط ""إعلام أىل القريحة بالأدوية 
 الصحيحة" 

 أبو القاسم سعد الله )الجزائر( 02زينب اخمف، جامعة الجزائر 

35-65 

 الغنية البمبالية " قراءة في الشكمية "
 الدكتور: محمد دباغمحمد بن علال بوعلالة ، الأستاذ 

 جامعة أدرار ) الجزائر(

66-78 

ىـ( من خلال 909مباحث عمم البيان عند الإمام محمد بن عبد الكريم المغيمي )ت
 كتابو "شرح التبيان في عمم البيان"

 الدكتورة: فــاطمــة بــرمــاتــي، جامعة أدرار )الجزائر(

79-95 

 غريب القرآن من خلال كتابو ضياء المعالم الشيخ باي بمعالم و منيجو في بيان دلالة
 ) أبيات غريب سورة الحج أنموذجا (

 سهام مادن الأستاذة الدكتورة : سهيمة مساعد، 
 1جامعة يوسف بن خدة الجزائر

96-112 

 دراسة وصفية للأطالس المسانية
 عطالله بوخيرة، وحدة البحث المساني

 الجزائر(  ) -وقضايا المغة العربية في الجزائر ورقمة 

113-125 

  -دراسة وصفية تحميمية  -المصطمح النحوي المقرر لمثانية آداب وفمسفة 
 جامعة أدرار )الجزائر(سعيدة بوزنينة، 

126-142 

 نماذج من إلياذة الجزائر -تنوّع المورفيمات في المغة العربية

 سماحية دايم، جامعة طاهري محمد بشار )الجزائر(
 معة طاهري محمد بشار )الجزائر(حجاج عبد الفتاح، جا

143-154 
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 -فوكو والجرجاني أنموذجا –إشكالات الشعرية بين النصية العربية والغربية 
 جامعة أدرار )الجزائر(: محمد بوزيزاوي، طالب دكتوراه

155-172 

 "القصة وأثرىا في تنمية الميارات المغوية لممتعممين من خلال طريقة "والدروف
 بكراوي، جامعة أدرار )الجزائر( معبد الكريطالب دكتوراه: 

 مبارك بلالي، جامعة أدرار )الجزائر(الدكتور: 

173-195 

 تجميات السيّر ذاتي في نص غربة الراعي لإحسان عباس

 البويرة ) الجزائر( –الدكتور: إسماعيل جبارة، جامعة أكمي محند أولحاج 

196-208 

 الأنثى لأمين الزاويالانفتاح وفعل التمقي في رواية رائحة 
 )الجزائر( جامعة مولود معمري، حسين بوسوفة

 )الجزائر( جامعة عبد الرحمان ميرة، كريمة بمخامسة

209-221 

 .."الكمباني زوينة" العمانية لمروائية (العروش فتنة) رواية في التاريخي السّرد شعرية

 ..التخييل فتنة أو

 المدية )الجزائر( -رسالدكتور: البشير ضيف الله، جامعة يحي فا

222-237 

دب الجزائري المعاصر بين أسباب التطور وأسباب الركود من الخمسينيات إلى الأ
 السبعينيات

 )الجزائر( -بشار -جامعة طاهري محمد، الدكتور: وليد خالدي

238-257 

 المشروع الوظيفي لأحمد المتوكل "نقد وتقييم"
 امعة أدرار )الجزائر(طالب دكتوراه:  سميم أولاد بن سعيد، ج

 أ.د: إكرام تكتك، جامعة أدرار )الجزائر(

258-281 

 )كارين كنايسل أنموذجا(في المنابر الرسمية صدمة الخطاب 

 الدكتورة: نسيمة زمالي، جامعة العربي التبسي، تبسة )الجزائر(

282-306 

 يةأخلاق التعامل مع المدين في ضوء القرآن والسنة ـ دراسة موضوعية واقع
 الدكتور: عبد العزيز ناصري، جامعة أدرار )الجزائر(

307-324 

 سبل الوقاية من وقوع الفراق بالطّلاق أو الخُمْعِ في ضوء القرآن الكريم والسنّة النّبوية
 جامعة الأمير عبد القادر يوسف بن عطاء الله،

 لمعموم الإسلامية، قسنطينة )الجزائر( 

325-346 
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 الشرعية المترتبة عميوخراب الحبس والأحكام 
 )الجزائر( جامعة غرداية : أم الخير حماوي،طالبة دكتوراه

347-361 

 م(431 -ق.م 146الوضع المغوي في بلاد المغرب القديم فترة الاحتلال الروماني )
 وفاء بوغرارة، جامعة أدرار)الجزائر(

362-374 

 أىمية الرسمية لمغة العربية في أفريقيا: تأريخ وتأصيل
 بولاجوكو عبد الوهاب أفولبي الدكتور: -كمال الدين المبارك عمي لدكتور:ا

 (نيجيريا)المحاضر بجامعة الحكمة، إلورن، 

375-391 

 نشأة و تطور المدينة الإسلامية و خصائصيا المميزة ليا
 تممسان)الجزائر( –مريم بوعامر، جامعة أبي بكر بالقايد

392-410 

 حروب الصميبيةموقف الدولة الفاطمية من ال
 خالد كريبي، المركز الجامعي بريكة )الجزائر(

411-429 

خفاقاتيا في البحار  البحرية العثمانية بين إنجازاتيا في البحر الأبيض المتوسط وا 
 م16ىـ/ 10الشّرقية خلال القرن 

 )الجزائر(" أبو القاسم سعد الله" 2جامعة الجزائرطالب دكتوراه: محمود تركية، 

430-445 

م وأىميتيا 19ه/13نازلة القوافل التجارية من توات إلى شنقيط خلال القرن 
 التاريخية

 -نوازل القصري الموريتاني أنموذجا - 
 رمضان هداجي، جامعة أدرار )الجزائر(

 عبد الكريم بمبالي، جامعة أدرار )الجزائر( الدكتور:

446-461 

من أعلام الفكر والدين والإصلاح بإقميم توات وبلاد السودان الغربي: الشيخ محمد بن 
 ه909عبد الكريم المغيمي المتوفى سنة 

 الدكتور: عبد القادر بوحسون، جامعة الدكتور مولاي الطاهر سعيدة )الجزائر(

462-475 

سياماتو التاريخية  م(1973-1888) الشيخ المؤرخ إبراىيم أبو اليقظان الجزائري وا 
  

 طالب دكتوراه: صالح الزرويل، جامعة غرداية )الجزائر(

476-499 

الجزائر بداية الاحتلال الفرنسي من خلال رحمة ابن طوير الجنة الوداني 
 م(1832ىـ/1248)

 طالبة دكتوراه:  سلاف لبصير، جامعة زيان عاشور الجمفة )الجزائر(
 

500-512 
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الاحتلال الفرنسي ما بين  ليم الجنوب الجزائري إبانبأقااستغلال نبات الحمفاء 
 م0092 – 0020سنتي 

 )الجزائر(جامعة أدرار ، بن مسعود جمال
 )الجزائر(جامعة أدرار ، محمد بن دارة

 

513-525 

التشريع الفرنسي لعقوبة الغرامة الجماعيّة الناجمة عن حرائق غابات مقاطعة 
 )1882-1877(قسنطينة 

 )الجزائر( 1معة باتنة حنان بوعزيز، جا
 )الجزائر( 1مختار هواري، جامعة باتنة الدكتور: 

526-553 

 م1954فكرة "الثورة" من منظور الحزب الشيوعي الجزائري وموقفو منيا سنة  

 (تيزي وزو) الجزائر -عزيز خيثر، جامعة مولود معمري 

554-570 

 ة آرانت أنموذجامقومات الدولة الشمولية بوصفيا سمة القرن العشرين  حن

 )الجزائر( أبو القاسم سعد الله 2الأستاذ: زين العابدين شنافي، جامعة الجزائر 

571-589 

 تطور المنتجات الجمدية في اليقار مجموعة متحف الباردو عينة لمدراسة

 )الجزائر(ممحقة قصر الشلالة بتيارت ، القادر قطاف عبد . أ

590-604 

قيقة عمى التركيبة الفيزيائية والكيميائية لأحجار المباني دراسة تأثير الكائنات الحية الد

 الأثرية    

             ) الجزائر(   الدكتورة:  بوجلابة فوزية سعاد، جامعة تممسان

605-621 

 المينة المكتبية و المينة الأرشيفية: التكامل و الاختلاف
 جامعة أدرار )الجزائر(الدكتورة: حسنية زايدي، 

622-639 

المكتبة الرئيسية لممطالعة العمومية بأدرار  -لتزويد في المكتبات ومراكز المعموماتا
 -نموذجا

 فوزية كوار ، جامعة أدرار )الجزائر( الدكتورة: 

640-658 

مستوى الأداء البيداغوجي  في ظل التدريس بالمقاربة بالكفاءات لدى معممي الطور 
 (الابتدائي  )معممي ولاية تيميمون أنموذجا

659-677 
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 عبد القادر طمحاوي، جامعة أحمد دراية أدرار)الجزائر(
 الدكتورة: مامة دحماني، جامعة أحمد دراية أدرار)الجزائر(

الاصلاحات التربوية في الجزائر بين جدلية المناىج الجديدة وواقع تكوين 
 -دراسة تحميمية- الأساتذة

 (رالجزائ) أحمد بخيرة، جامعة غميزان :طالب دكتوراه
 (الجزائر) عبد القادر، جامعة غميزان يبغداد با :الأستاذ الدكتور

678-696 

أىمية المعجم المدرسي الالكتروني في ظل وجود معجم مدرسي ورقي وأثرىما في 
 العممية التعميمية

 جيجل)الجزائر( - جامعة محمد الصديق بن يحيىأحمد موهوب، 

697-708 

 ترسيخ اليوية بمنطقة قورارة بالجنوب الجزائري رؤية في تراث الأىميل وأبعاده في

 ، )خديجة بممير، مخبر الدراسات الإفريقية لمعموم الإنسانية والاجتماعية )أدرار
 )) الجزائر 2جامعة  وهران

 بوكميش ، جامعة أدرار ) الجزائر (لعمى  :الأستاذ الدكتور

709-739 

مجتمع الجزائري دراسة وصفية المعالجة السينمائية لصورة الزوجة الثانية في ال
 تحميمية

 مـــنــــيــــــر طـــــــبـــــــي، جامعة العربي التبسي، تبسة )الجزائر(

740-757 

صورة المرأة بين التشكيل والأنثروبولوجيا من خلال الموحة الفنية "ىمسة" لمفنان 
 التشكيمي الجزائري سميمان الشريف

 ات إبراهيم الهلالي/ محمد أمين عمير 
 المركز الوطني لمبحوث في عصور ما قبل التاريخ عمم الإنسان والتاريخ )الجزائر(

758-775 

 اضطراب بيكا  والوحم عند المرأة الحامل
 جامعة أحمد زبانة غميزان )الجزائر(الدكتورة: فايزة بمخير، 

776-794 

انية لعينة من دراسة ميد -المدرسة القرآنية و الوعي الديني لدى المرأة الصحراوية 
 -نساء بالمدرسة القرآنية لقرية غرميانوا بولاية ادرار

 ابو القاسم سعد الله )الجزائر( -2طالب دكتوراه: عبدالقادر جعفري، جامعة الجزائر
 ابو القاسم سعد الله )الجزائر( -2الدكتورة: فرحات مميكة، جامعة الجزائر

795-811 

 826-812مابين  من خلال الكتابات الكولونياليةالبنيات الاجتماعية في إقميم قورارة 
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 " أنموذجاA.G.P martinب مارتن . . جأ"م( 0090- 0022)
 )الجزائر( 2جامعة وهران ، عبدالرزاق بيدة طالب دكتوراه:

 جامعة تممسان )الجزائر(، محمد سعيدي
 المحمي الواقع الاجتماعي لعمل المرأة الحرفي ودوره في الحفاظ عمى التراث الثقافي 

 –دراسة سوسيوانثروبولوجية لإقميم توات  -
 أحمد نصر الدين عز الريح، جامعة غرداية )الجزائر( 
 عبد النور محمد، جامعة غرداية )الجزائر(

827-844 

 مابين بمنطقة تممسانأونثربولوجية  ميدانية دراسة : النكتة الشعبية السياسية
(0222-0220) 

 )الجزائر( بكر بمقايد تممسانجامعة أبي ، عبد القادر مكاوي
 )الجزائر( جامعة أبي بكر بمقايد تممسان، طارد ععبد المجي الأستاذ الدكتور:

845-870 

 صراع الثقافات: من تحريف لمكممة إلى إعادة استعماليا كمكوّن لمصراع عمى الأرض

 عبارة } الفمِّستي{ أنموذجًا. دراسة في أنثروبولوجيا الأديان

 الجزائر( (قسنطينة -امعة الأمير عبد القادرصالح سعدون، ج

871-880 

الآثار الاجتماعية والنفسية للألعاب الالكترونية عمى سموك الأطفال في ظل جائحة 
-دراسة ميدانية عمى عينة من أولياء بمدية بودة بولاية ادرار -كورونا   

 سالم عيسى، جامعة غرداية )الجزائر(
 لجزائر(دليمة مهيري، جامعة غرداية )ا

881-899 

 إستراتيجيات تممّك الفضاءات العامة في الأحياء الحضرية الجديدة في الجزائر
 )الجزائر( -تمسان–مسعودي أحمد، جامعة أبو بكر بمقايد 
 )الجزائر( -تمسان–شعلان حسام الدين، جامعة أبو بكر بمقايد 

900-915 

  دراسة تحميمية لإشيار شكولاطة  -الصورة الإشيارية التمفزيونية ودلالاتيا القيمية  
Galaxy   

 )الجزائر( 2الدكتورة: أم الرتم سحر، جامعة محمد لمين دباغين سطيف

916-935 

الكِتَابَاتْ الفَمْسّفِيَةُ اَلْأَخِيْرَة فِيْ مَشْرُوْعْ عَبْدَ اَلله شْرَيَّطْ قراءة في كتاب: "الإسلام والدولة 
 "والمسممون

 )الجزائر(1جامعة باتنة، جباري طالب دكتوراه: فاروق
 )الجزائر(1جامعة باتنة، فارح مسرحي

936-965 
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 الفمسفة الإسلامية في كتابات المستشرقين
 جامعة الجيلالي اليابس سيدي بمعباس)الجزائر(، أمحمد بوجلال :الطالب
 جامعة الجيلالي اليابس سيدي بمعباس)الجزائر(، عواد نجاة كريمة:الدكتورة

966-983 

 غرات الترجمة العربية القديمة لمفمسفة اليونانيةث

 )الجزائر( 2رحاب بن أحمد ، جامعة محمد الأمين دباغين، سطيف 
 

984-998 

Implementing English as the First Foreign Language in 

the Primary Cycle in Algeria: Attitudes, Procedures and 

Challenges 

Fayçal SAOUDI 

Abbas Laghrour University of Khenchela (Algeria) 

999-1025 

 

Code-switching between Algerian Arabic and French 

in Jijel Speech Community: Motives and Functions 
 

 

Bilal DRIBI           University of Bejaia LESMS Lab (Algeria) 

Pr. Nadia IDRI    University of Bejaia LESMS Lab (Algeria)    

1026-1052 

Implementing the Discourse-Historical Approach to 

Literature Teaching and Its Alignment with The Personal 

Growth Model: A Theoretical Perspective 

 
Anfal LEBBAL          University of Oran2: Mohamed Ben Ahmed 

(Algeria) 

Soraya HAMANE      University of Oran2: Mohamed Ben Ahmed 

(Algeria) 

1053-1063 

Femininity and Identity Trouble in Jeanette Winterson’s 

postmodern Novels : 

 The Passion (1987) and Written on the Body (1992) 

 

GHERNOUT Soumia 

University
 
of Abdelhamid Ibn Badis Mostaganem(Algeria) 

 

1064-1080 
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When the World Recedes, Art Persists: A Presentation Art as 

of a Counter-Narrative to the Apocalypse in Emily St. John 

Mandel’s Station Eleven 
 

Hesna LABOUDI 
University of Constantine -1- (Algeria)

 

1081-1098 

The Influence of Globalization and International Politics 

on Nigerian Arabic Poetry 

 
Lateef Onireti IBRAHEEM  University of ILORIN  

JAMIUAliyu Muhammad  

Ibrahim Badamasi Babangida University, Lapai 

 

1099-1122 

The Cultural Negotiation Process of the Postmodern 

Identity in Ethnic Literature: The Case of Andrea Levy’s 

Fruit of the Lemon, (1999) 

GUERMIT Djihad  Amar Telidji University-Laghouat (Algeria). 

 

1123-1143 
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 ددــة العــكمم
 

بسم الله الرحمن الرحيم والصلاة والسلام على أشرف خلق الله أجمعين سيدنا ونبينا محمد خاتم 
 النبيئين وإمام المرسلين وبعد:

بفضل الله ومَنّه، وبجهود كثير من الخيّريين من أعضاء أسرة المجلة، وفريقها التحكيمي تمكنا أن  نضع 
( لشهر جويلية 2/10" في عددها الثاني من لرلدها العاشر) رفُُوفريدة منشور لرلتكم "بين أياديكم الك

( في تسلسل أعداد المجلة منذ تأسيسها سنة 22. وهو ما يقابل العدد الخامس والعشرين )2022
2013. 

 بعد والمجلة تعرف يوما بعد يوما مزيدا من التنظيم والتأطير -ولله الحمد والدنة  –جاء هذا العدد 
(.وتماشيا مع / C تصنيفها من قبل الذيئة العلمية الوزارية الجزائرية الدكلفة بالمجلات العلمية صنف )ج

التصنيف الجديد للمجلة، وبهدف إضفاء الدزيد من الشفافية في التعامل مع الأوراق البحثية، تََّ توسيع 
لزكما بين مساعد لرئيس التحرير، ( 220قاعدة المجلة التحكيمية لتشمل أزيد من مائتين وخمسين )

ومراجع من لستلف الجامعات الوطنية والدّولية لتتوسع معه قاعدة تحكيم الدقال الواحد من لزكمين إلى 
 ثلاثة، وإلى أربعة أحيانا بحسب متطلبات الدقام والدقال.

ار قد قطع  شوطا كبيرا في يأتي هذا العدد من المجلة أيضا ولسبر الدخطوطات الجزائرية في إفريقيا بجامعة أدر 
منصته الإلكترونية الخاصة بفهارس الدخطوطات الجزائرية في العالم والدوسومة ب: البوابة الجزائرية 

 /adrar.edu.dz-https://pam.univ (PAMللمخطوطات)

مكتبة خاصة وعامة داخل الجزائر وخارجها ما ( خزانة و 100حيث أحصت الدنصة عبر أزيد من مائة)
( لسطوطا مفهرسا ومرفوعا متاحا للاستعمال على 12600يفوق الخمسة عشر الف وستمائة لسطوط )

الدنصة، ناهيك عن خرائط الدخطوطات الجزائرية في العالم، وكذا أهم الصور والنوادر في هذا المجال. وهو ما 
( منذ انطلاقها بمجموع زيارات 200.000رابة نصف مليون زائر )جعل الدنصة تستقطب عيون وأنظار ق

( زائر يومي تقريبا. وهي لزاولة جادة من الدخبر لضو إرساء أرضية رقمية تعنى 2000وصل حد الألفي)

https://pam.univ-adrar.edu.dz/
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بفهرسة وجرد أكبر قدر لشكن من هذا الإرث التاريخي داخل الجزائر وخارجها لتكون البوابة دليل الباحثين 
 مين في لرال الدخطوطات.ومرشد الدهت

يتناول هذا العدد بالبحث والدراسة مواضع لستلفة التخصصات ومتنوعة الدشارب والأمل في كل 
هذا يحذوا الجميع للارتقاء بالبحث العلمي لضو الافضل والأسلم شكلا ومضمونا، وبهذا كله نأمل أن 

وطنيا ودوليا، ومعها نسعى للمزيد والدزيد  نكون قد ساهمنا ولو بالجزء القليل في دفع حركية البحث العلمي
 خدمة لتراثنا وثقافتنا الإنسانية أجمع.

وفي الأخير لصدد دعوتنا لجميع الأقلام في التواصل معنا عبر رابط المجلة على صفحة البوابة الجزائرية 
 " ASJP للمجلات العلمية " 

https://www.asjp.cerist.dz/en/PresentationRevue/132 

وهو الرابط نفسه الذي سيمكن الجميع من تصفح موضوعات العدد، وكذا بقية الأعداد السابقة للمجلة.  
م متاب كِن مهم  lamaf.univ-adrar.dz عتنا كذلك من خلال رابط الدخبر ضمن موقع الجامعة كما يدم

الدنصة الإلكترونية العربية وقاعدة البيانات الرائدة في عالم   ” almanhal الدنهل” وكذا رابط بوابة منصة
 www.almanhal.com: المحتويات العربية

أن نظل في خدمة البحث والباحثين، وأن نرقى بعلمنا وعملنا إلى ما فيه صلاح  نأمل بكل هذا
 . ودمنا جميعا أوفياء خادمين للعلم وأوليائه البلاد والعباد، وما ذلك على الله بعزيز،

 
 رئيس التحرير
 الأستاذ الدكتور أحمد جعفري

 
 
 

https://www.asjp.cerist.dz/en/PresentationRevue/132?fbclid=IwAR2vmIZ5V0EiuuxJYYRTPHIm8bBUjQ7SYUn4LaDaOP8L_kyhrAJar28rG4Y
https://www.asjp.cerist.dz/en/PresentationRevue/132?fbclid=IwAR2vmIZ5V0EiuuxJYYRTPHIm8bBUjQ7SYUn4LaDaOP8L_kyhrAJar28rG4Y
http://www.almanhal.com/


 

21 

 
 

 روابط العدد :

 
 ية للمجلات العلمية :رابط صفحة المجلة على البوابة الجزائر / 01 -

- https://www.asjp.cerist.dz/en/PresentationRevue/132 

 ي:ابط تصنيف المجلة في معامل التأثير الجزائر ر  02 -
- /www.asjp.cerist.dz/bestImpactFactorshttps:/ 
  زائري:/ رابط تصنيف المجلة في معامل التأشير والاستشهاد الج03 -
- https://www.asjp.cerist.dz/MostCitedJorArt 
  2020/  2019 /2012/ رابط تصنيف المجلة في معامل التأثير العربي  لسنوات 04 -

- https://www.arabimpactfactor.com/pages/tafaseljournal.php

?id=7918 
 

 

https://www.asjp.cerist.dz/en/PresentationRevue/132
https://www.asjp.cerist.dz/en/PresentationRevue/132
https://www.asjp.cerist.dz/bestImpactFactors
https://www.asjp.cerist.dz/bestImpactFactors
https://www.asjp.cerist.dz/MostCitedJorArt
https://www.asjp.cerist.dz/MostCitedJorArt
https://www.arabimpactfactor.com/pages/tafaseljournal.php?id=7918
https://www.arabimpactfactor.com/pages/tafaseljournal.php?id=7918


Rufuf Journal ــــــــــــــــ Laboratory of Algerian Manuscripts ــــــــــــــــ Volume 10  page999/5201 -(July) ــــــــــnumber 02 ـــــــــــ

  ISSN: 2335-1381                    EISSN: 2602-5949                 Legal Deposit:  2013-6352  
 

999 

Implementing English as the First Foreign Language in the Primary Cycle in 

Algeria: Attitudes, Procedures and Challenges 

 توجهات، إجراءات وتحديات :الجزائرادراج اللغة الإنجليزية كلغة اجنبية أولى في الطور الابتدائي في 
 

Fayçal SAOUDI 

Abbas Laghrour University of Khenchela (Algeria), faycal.saoudi@univ-khenchela.dz  

 

Received: 09/03/2022 Accepted: 11/06/2022 Published:41/07/2022 
 

 

Abstract: 

This research is an exploratory study that aims at thoroughly investigating the 

implementation of English as the first foreign language in the primary cycle in Algeria, 

instead of French, through the eyes of practitioners: the teachers of the primary schools. 

More precisely, it tackles teachers‟ attitudes, viewpoints, and suggestions on the most 

effective procedures and mechanisms for a successful implementation of English in the 

primary school in Algeria. Therefore, this study was conducted in two primary schools 

with the sum of 34 teachers, where data was collected through a questionnaire of 17 

quantitative and qualitative questions. Results showed a consensus among the teachers 

who strongly supported implementing English as the first foreign language in the 

primary cycle and provided effective procedures and solutions for a safe, successful 

operation.   

Keywords: Education System; English; Foreign Language Teaching; Language 

Conflict; Language Planning; Language Policy; Primary Cycle. 
 

تيدف ىذه الدراسة الى تسميط الضوء عمى أحد اىم القضايا المغوية الطارئة والأكثر اثارة لمجدل في الجزائر حاليا  :الممخص
والتي تتمثل في ادراج المغة الإنجميزية كمغة اجنبية أولى عوضا عن المغة الفرنسية في المستوى الابتدائي من خلال رؤية 

في الميدان. وتركزت أىداف البحث حول دراسة وتحميل توجيات واراء المعممين حول  المعممين في المدارس الابتدائية كخبراء
ىذا الموضوع وكذا اقتراحاتيم حسب خبراتيم المتنوعة فيما يخص الأليات والإجراءات الناجعة لإنجاح ىذا المشروع.  ومنو، 

 71ي )عربية وفرنسية( من خلال استبيان ضم معمم ابتدائ 43فقد تم اجراء دراسة ميدانية في مدرستين ابتدائيتين تضمان 
سؤالا متنوعا نوعيا وكميا. وقد خمصت الدراسة الى ان المعممين يدعمون بقوة المغة الإنجميزية ومجمعون اجماعا تاما حول 

جراءات دقيقة لإنجاح العممية.    ضرورة ادماجيا كمغة اجنبية أولى في الابتدائي، كما تم اقتراح أليات متعددة وا 
، ، تدريس المغات الأجنبيةالطور الابتدائيالصراع المغوي،  السياسة المغوية، ،الإنجميزية، التخطيط المغوي مفتاحية:الكممات ال
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1. INTRODUCTION 

The diverse sociolinguistic profile in Algeria has always been a rich arena 

for serious language conflicts and rivalries among Arabic (Standard and 

colloquial), Tamazight (mainly Kabyle), and French. These conflicts intensify 

during the major social, economic and political events in the country, which 

spark ideological and intellectual debates related to the country‟s languages, 

language policies and the education system. The classical language conflict has 

always been between Arabic and French, where Arabic is represented by the 

advocates of the Islamic, Arabic culture and principles, and French, by the so-

called elite who are influenced by the French culture.   Since Algeria‟s 

independence in 1962, both parties have defended their language during the 

critical periods in the country‟s history, where the language issue inevitably 

appeared as one of the serious problems in the socio-political life.  However, the 

recent changes in the Algerian society, which has become more open to the world 

because of globalization and social media, introduced English as a new player in 

the sociolinguistic conflict in Algeria.  

        The existence of English as a foreign language in Algeria generated a fierce 

language conflict with French, which is fueled by the idea of replacing French by 

English as the first foreign language in the country. This conflict intensified in 

the last couple of years after the Algerian Hirak of 2019 (the nation-wide protests 

that started in February 2019 as movements to achieve the Algerians dream 

country), where people attacked French and called for its replacement with 

English. The people‟s demand of English has been since then increasing in 

varying ways in both real life and social media discourses. One of the demands 

of Algerians, as spotted on Facebook and public discourses, is the 

implementation of English in the primary school as the first foreign language. 

Indeed, many studies have been conducted or have addressed the English-French 

conflict in Algeria. However, the issue of implementing English in the Algerian 

primary school has not really been investigated except for rare studies such as 

Marouf‟s (2017) theoretical review of the topic, and only a few studies has 

empirically investigated this topic among the teachers of primary schools in 

Algeria. Therefore, this research is concerned with the implementation of English 

in the Algerian primary cycle, with focus on the different attitudes, stances, 
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challenges, prospects and procedures as perceived and explained by the teachers 

of primary schools. Accordingly, the study touched upon following questions:  

1. How do the teachers of primary school evaluate the status and importance 

of English in Algeria? 

2.  How do they react to the call for its implementation in the primary cycle? 

3. What procedures do they suggest for a successful implementation? 

4. What challenges and prospects do the teachers indicate? 

    This paper starts first with a literature review that illustrates the sociolinguistic 

situation in Algeria and English and its rivalry with French in the country. Then, 

it moves to reporting, interpreting and discussing the study findings, and closes 

with stating the significance of the present research and its limitations and 

recommendations.       
 

2. The Sociolinguistic Situation in Algeria  

Algeria, with the Berbers as the original people, has been a host of various 

civilizations and cultures through time. According to Metz (1994) the major 

factors that shaped Algeria‟s history have been colonization, Islam, arabization 

and the independence struggle, through different eras including the colonization 

of Carthaginians, Romans and Byzantines in the BC era, the introduction of 

Islam and Arabic in the 7
th

 century, and the French colonization and the 

independence era later on.  Another key factor that influenced the modern history 

of the country is the civil war of the 1990s, which had a deep impact at all levels 

(Zeraoulia, 2020).   

The presence of these various civilizations, cultures and major events in 

Algeria, through its long history diversified the country‟s culture, especially in its 

linguistic side. This has generated the multilingualism that characterizes today‟s 

Algeria with Berber, Arabic, and French as the major country‟s languages 

(Benyelles, 2011; Belmihoub, 2018a; 2018b) and some rising languages in recent 

years such as English and Chinese (Benrabah, 2014).  
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2.1. Arabic: Modern Standard Arabic (SA) and Darija (Colloquial Arabic) 

As stated in the nation‟s constitution, Arabic, usually referred to as 

Modern Standard Arabic (SA), is the official language of Algeria. It had gained 

this status in the post-independence era following the political and linguistic 

campaigns of arabisation and reinforcing the Arabo-Muslim identity (Mostari, 

2004b; Marouf, 2017). This explains why the language dominates the linguistic 

reality in the country in all domains.  However, in reality, Arabic as a diglossic 

language (Ferguson, 1959) exists with its high and low varieties in Algeria. 

     The high (H) and low varieties (L) operate differently in Algeria. As stated in 

(Benyelles, 2011), the high variety is represented by two sub-varieties: Classical 

Arabic, used only for prestigious and religious purposes (rarely used in everyday 

life); and MSA, used for official purposes such education, media, law and 

administration (pp. 7-8). On the other hand, the low variety, as often called 

dialectal or colloquial Arabic, is a simplified, Algerian version of Standard 

Arabic and used in unofficial situations in the daily life of Algerians (Benyelles, 

2011, p. 8).  

2.2. Tamazight  

Tamazight, or Berber, is the language of original people of Algeria, and it 

is still used today in some regions of the country as a minority language. This 

language has witnessed hard turbulences through its history because of the many 

conquerors who invaded Algeria starting from the Romans and Byzantis, until 

the coming of Islam (Benali-Mohamed, 2007).  However, it resisted and 

preserved its existence through this challenging history. Today, between 17 to 

20% of the Algerian population speak Tamazight (Mezhoud, 2015).  This 

language has four major varieties: Takbaylit in the North (cities of Tizi-ouzou, 

Bejaia, Bouira and Boumerdas), Tachawit in the Aures region (Batna and 

Khenchela), Mzab Tamazight in Ghardaia, and Tamachak in the Algerian Sahara 

and Touarg regions (Achab, 2001).   

The Berbers in Algeria had struggled for the official recognition of 

Tamazight in Algeria. However, it was only until 2002 that the government set 

Tamazight as a national language through a constitutional amendment in article 3 

(Benstead & Reif, 2013).  Tamazight has not yet reached the high status it has 

always opted for in the country. As stated by (Marouf, 2017), it could not impose 
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itself in Algeria at a larger scale due to its writing system, which still struggles 

over the graphic to use: Arabic or Roman. 

2.3. French  

French is relatively an unofficial second language in the country. Though 

it is not recognized in the Algerian constitution as a second language, it exists 

everywhere in the country. This is a result of the long French colonization in 

Algeria, which introduced, then imposed, French in the country. The French 

colonizer adopted a “deracination and deculturization” policy in Algeria to split 

the people from their culture and language (Benrabah, Competition between four 

“world” languages in Algeria, 2014, p. 44), which, as put by (Gallagher, 1968) 

facilitated the total Frenchification of the Algerians and the country. This deep 

assimilation of French in the Algerian culture has shaped the presence of the 

language in the sociolinguistic profile of the country. As confirmed by 

(Belmihoub, 2018b), French dominates many aspects in Algeria until today.  

       After the independence (1962), there were attempts from the Algerian 

regime to minimize the dominance and spread of French through the Arabization 

policy, which could not totally eradicate French from the country, for it was 

already part of the elites culture and penetrated even the linguistic structure of 

Arabic (Marouf, 2017). Indeed, this evident today in Algeria even after 50 years 

of independence. French is still the first foreign language in the Algerian 

educational system, starting from the primary school. In the official, public 

media, there channels, which broadcast in French like “Canal Algérie”.  Sign 

roads, posters and headquarters in the country include French. More importantly, 

French is part of the Algerian Arabic. Thus, French is deeply woven in the 

Algerian society and culture.  

2.4. English  

English is not truly part of the sociolinguistic situation in Algeria, for it 

does not exist in the people‟s daily life, nor it is used in official contexts as a 

foreign language, as French is. It exists only as a foreign language in the 

education system in Algeria starting from the middle school. However, it has 

relatively increased today as Benrabah (2014) expected when he anticipated: 
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the preservation of the French language in the North African former 

colony of France does not necessarily guarantee its presence in the 

long run, especially with English kept as a standby”. In Benrabah 

(2007b, p.117), [Benrabah] argued that were French to decline in 

Algeria, it is English and not Arabic which would replace it as the 

language of economic power (pp. 52-53).   

In the last two decades, English has been increasingly – though in a 

fluctuating manner - founding its presence in the country, following differing 

socio-economic and political factors. There have been many initiatives and 

projects for the promotion of English in Algeria. In recent years, the British 

council set promising collaborations with the Algerian authorities and official 

institutions to enhance the learning and teaching of English in the country such as 

its 2008‟s partnership with the Ministry of National Education and 2012‟s 

partnership with  Echorouk newspaper (Gherzouli, 2019). Moreover, as reported 

by the newspaper Liberté (2012), in a collaboration with the Ministry of 

Education and under the sponsorship of the oil company Anadarko, the British 

Council launched the „English for the Future‟ program to train 69 teachers from 

2009 to 2012; the training lasted 5 days and ended with Cambridge TKT 

(Teaching Knowledge Test).  

In 2013, another project was launched by the US Embassy in Algeria and 

Berlitz Center to offer free English language classes to people from different ages 

and levels (Belmihoub, 2018b). These diverse projects and programs helped in 

promoting English in Algeria and opening new opportunities for Algerians to 

access this language. Nowadays, English is a trending topic in the Algerian 

society, especially in the public, unofficial sphere. This is quite apparent in the 

social media discourse of Algerians, where English is introduced and supported 

by the majority of Algerians as a necessity. Accordingly, English is most 

probably making its way as the first foreign language in the country.  

3. English vs. French in the Algerian Education System  

The status of English in the Algerian education system has been changing 

since the French colonial period because of the language policies the successive 

Algerian governments adopted following the major social, economic and 

political events the country has witnessed.  The presence of English in the 

education system in Algeria has always been in the intermediate level, except for 
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a short period in the 1990s. As indicated by (Marouf, 2017), during the colonial 

period, English was taught as the first foreign language starting from grade 1 in 

the intermediate level; however, in the first years following independence, it was 

taught starting from grade 3.  

         Between 1970 and 1990, “French was taught as a subject and as the first 

mandatory foreign language, starting from the fourth grade in the primary cycle. 

English was the second foreign language, introduced in Middle School (eighth 

grade)” (Benrabah, 2014, p. 50). In 1993, Ali Benmohamed, the Minister of 

National Education, implemented English in the fourth grade in the primary 

schools, where pupils had to choose between French and English as the first 

foreign language (Laib, 1993). Unexpectedly, French dominated as the only 

foreign language in the primary cycle (Benrabah, Competition between four 

“world” languages in Algeria, 2014), and the minister‟s project of English was 

paused and later cancelled due to some unknown reasons. There was a reform in 

2003 that introduced French in the primary cycle from grade 2 instead of 4; it 

was then moved to grade three in 2006 (Marouf, 2017), and still as such until 

today. Currently, French is the first foreign language in Algeria and is taught 

starting from Grade 3 in the primary cycle while English is taught only starting 

from grade 1 in the middle school, which consist of four years.  

At the university level, the former Minister of Higher Education and 

Scientific Research, Tayeb Bouzid ordered in 2019 the 77 universities to promote 

and start using English instead of French, declaring that “the French language 

does not get us anywhere” (Ghanmi, 2019). Along the same vein, in a survey 

launched by the ministry of higher education on its official website about the 

implementation of English as the foreign language of education at universities, 

90% of voters strongly supported the proposal (Bensouiah, 2019). However, 

these initiatives either halted or evaporated in certain ways, and English is still 

not officially implemented in the higher education. This has not put out the 

Algerians enthusiasm and desire for having English as the foreign language in 

the country. For instance, the public call for implementing English as the first 

foreign language instead of French in the primary school has sparked again, as 

reflected by the people‟s voices on social media. Indeed, this issue is the concern 

of the present study.     
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4. Method  

        The present research is an exploratory study, which targeted both 

qualitative and quantitative data. It aimed at investigating the issue of 

implementing English in the Algerian primary cycle and promoting it as the first 

foreign language in the country from the angle of the teachers in primary schools. 

More precisely, the study tackled the teachers‟ attitudes towards English and its 

status in Algeria, as well as its implementation in the primary schools, with focus 

on the procedures, challenges and prospects of this operation. Accordingly, the 

study touched upon the following questions:  

1. How do the teachers of primary school evaluate the status and importance 

of English in Algeria? 

2.  How do they react to the call for its implementation in the primary cycle? 

3. What procedures do they suggest for a successful implementation? 

4. What challenges and prospects do the teachers indicate? 

Therefore, the sampling, data collection tools, and analysis and interpretation of 

the results were set to meet the research‟s orientation and aims.  

 

       The study targeted the teachers of primary schools in Algeria, for they are 

experts in the field and their views and explanations are more accurate and 

significant in understanding the underpinnings of this topic. Accordingly, given 

the exploratory nature of the research and the time and effort constraints, two 

primary schools in Telerghma (district in the state of Mila, Algeria) were selected 

for the study. The first one is ‘Salah Eddine El-Ayoubi Primary School’, and the 

second one is ‘Smaili Miloud Primary School’.  The sum of the teachers in both 

schools was 34.  

           Data was collected through a questionnaire that consisted of 17 

quantitative and qualitative questions, in diverse formats (yes-no, multi-choices 

and open-ended), which addressed the research aims and questions stated earlier. 

The questionnaire was administered in a hard-copy format with the help of two 

teachers from both schools, after taking permission from the principals.  The 

results are reported, interpreted and discussed in the following sections.     
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5. Results  

In this section, the results of the study are reported and analyzed. Each 

question is worked separately and supported by the tables or the figures 

depending on the nature of the data and its structure.  

Q1: Gender  

What is your gender?    

   This question is one of the questions that offer an overview about the research 

sample and its nature. The participants‟ answers are shown in Table 1.   

 

Table N°1: The Participants’ Gender 

Gender/Answers Absolute Frequency Relative Frequency 

Female 25 73.5% 

Male 9 26.5% 

Total  34 100% 

  

     The results indicate that among the 34 participants, 25 are females (73.5%) 

and 9 are males (26.5%). Female teachers representing the majority of 

participants in the study is normal as most of the teachers, especially in the 

primary level in Algeria, are women.   

Q2 : Teaching Specialty:  

            Which language do you teach?    Arabic            French  

 

Table N°2: The teaching Specialty 

Specialty/Answers  Absolute Frequency Relative Frequency  

Arabic 27 79% 

French 7 21% 

Total  34 100% 

  

As shown in Table 2, 79% of the participants (n=27) are teachers of 

Arabic while 21% are teachers of French (n=7). This is a normal distribution of 

the teachers‟ specialty given that more teachers of Arabic are required than the 
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teachers of French at the primary school as the pupils study French only starting 

from the third year and Arabic from first year.    

Q3: Teaching Experience: 

    For how many years have you been teaching? 

In this question, the teaching experience of the participants was 

investigated, for the experience is important in having valuable views and 

reflections on the topic. The results are illustrated in Figure 1.  

 

 

 
 Figure N°1: Teaching Experience 

 

        The teaching experience was divided into four categories: less than 5 years, 

5 to 10 years, 11 to 20 years, and more than 20 years. As the figure shows, 50% 

of the participants have a teaching experience ranging from 5 to 10 years; 28% 

have worked less than 5 years; 13% have  work experience ranging between 11 

to 20 years, and 9% have a very long teaching experience with more than 20 

years. Given these percentages, it is clear that most of the participants have either 

considerable number of teaching years or long careers as teachers.   

Q 4: The status of English in Today’s Algeria 

Concerning the status of English in today‟s Algeria, most of the 

participants stated that it is neglected, under-estimated and not receiving the 

required interest, and even catastrophic. As a sample answer along this vein, one 

of the participants stated:  

   "انهغت الإَدهٛضٚت انٕٛو فٙ اندضائش يظهٕيت ٔ لا حخهقٗ الأًْٛت انلاصيت “

28% 

50% 

13% 

9% 
less than 5

5 to 10

11 to 20

above 20
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[In today‟s Algeria, English is under-estimated and not receiving serious 

attention] 

 

Moreover, some participants compared it to French, which is still 

dominating the foreign language presence in Algeria, both in terms of practice 

and culture. They indicated that it is still struggling behind French, despite of its 

importance in the world. For instance, one of the participants said that:  

الأٔنٕٚت ياصانج انفشَسٛت انهغت انًسٛطشة ٔراث  "بذء اندٛم انصاػذ فٙ انخٕخّ َحٕ الإَدهٛضٚت ٔنكٍ

"يًاسست  

[Though the youth generation in Algeria are orienting more towards English, 

French is still of greatest dominance and importance in the country in terms of 

practice] 

        Another answer was:  

الإَدهٛضٚت فٙ اندضائش انٕٛو حؼخبش اقم أًْٛت يٍ انفشَسٛت ٔلا حؼطٗ أ٘ أًْٛت سغى قًٛخٓا انبانغت"انهغت "  

[English today is less important than French in Algeria and is not given any 

interest despite of its extreme importance]  

 

      Still, a few participants had optimistic prospects for the future of English in 

Algeria, saying that it is becoming a necessity, gradually founding its place in the 

country as the first foreign language and gaining the interest it should have.  

Q5: Do you think English has become a necessity nowadays in Algeria? 

This question tackled the presence of English in today‟s Algeria, 

investigating if the country is in great need to shift towards English and adopt it 

as an official foreign language. The participants‟ answers are included in Table 3.  

 

Table N°3: English as a Necessity in Algeria Today 

Answers Absolute Frequency Relative Frequency 

Yes 34 100% 

No 0 0% 

Total 34 100% 
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     As shown in Table 3, all the participants (n=34 / 100%) agree that English is a 

necessity today in Algeria. No one (0%) was against the importance of this 

language in today‟s Algeria. This consensus reflects the extent to which the 

participants support English, and the extent to which its necessity in the country 

is undebatable.  

Q6: Do you think English should be given more interest in Algeria? 

This question focused on the participants‟ views towards the interest 

English is receiving in Algeria. In other words, it investigated whether the 

language should be highlighted more by officials and risen to a higher status or it 

is in its right place for the moment. The results are included in Table 4. 

   

Table N°4: The Interest English Receives in Algeria 

Answers  Absolute Frequency Relative Frequency 

Yes 34 100% 

No 0 0% 

Total 34 100% 

  

         As shown in the table, 100% of the participants call for more interest and 

focus on English in Algeria, and no one (0%) said that this language is receiving 

enough interest. Again, as in the previous question, there is a consensus among 

the participants on the more attention that should be given to English in Algeria 

so that it reaches the status it deserves given its cruciality.        

Q7: Should the status of English in the Algerian educational system be 

revisited? 

        This question explored the status of English in the Algeria educational 

system. More precisely, it checks if this language is not in its right place in 

education in the country, and if this should be reconsidered by the authorities. 

The results are shown in Table 5 below.  
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Table N°: 5. Revisiting the status of English in the Algerian Education 

System 

 

 

Answers Absolute Frequency Relative Frequency 

Yes 34 100% 

No 0 0% 

Total 34 100% 

 

    Table.5 shows that all the participants (100%) think that English is not having 

the status it deserves in the Algerian educational system. There is a consensus 

that the authorities should reconsider the status of this language and revisit the 

educational system so that English is set in its right place.   

Q8: Should English be implemented as a foreign language in the Algerian 

primary school? 

    This questions lies at heart of the study. It is a straightforward question on 

whether English must be included in the primary school in Algeria or not. The 

participants‟ answers are shown in Table 6.  

 

Table N°6: Implementation of English in the Algerian Primary Cycle. 

 

Answers Absolute Frequency Relative Frequency 

Yes 34 100% 

No 0  0% 

Total 34 100% 

 

        The results indicate that all the participants (100%) call for the 

implementation of English in the Algerian primary school. This consensus 

reflects the extent to which English is required in the primary level in the 

Algerian educational system as a foreign language nowadays.   
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Q9 : Should English be implemented as:  

- The only foreign language  

- The First foreign language 

- The second Foreign language 

 

     This question is related to question 8, and it investigates the place English 

should take in the primary school. The participants were given three choices. The 

first choice was adapting English as the only foreign language and cancelling 

French. The second choice was implementing English as the first foreign 

language and French becomes the second one. The third choice was keeping 

French as the first language and adding English as the second foreign language.  

The answers of the participants are illustrated in Figure 2 below.  

 

 
 

Figure N°2: Status of English as a Foreign Language in the Primary School 

 

     As shown in Figure 2, 59% of the participants see that English should be 

implemented as the first foreign language and French becomes second after it. 

21 % see that French should be kept as the first foreign language and English as 

an additional foreign language, and 20 % are with the exclusion of French from 

the primary school and implementing English as the only foreign language. Thus, 

based on these results, it can be stated that about 80% of the participants call for 

20% 

59% 

21% 

The only FL First FL Second FL
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the implementation of English as the dominant foreign language, either by itself 

or with French as the second language behind it.   

 

 

Q 10: The benefits of English for the pupils:   

Regarding the benefits English would offer to the primary school pupils, 

most participants pointed to one essential asset of language: being the language 

of science, technology and international communication.  More precisely, they 

stressed in their answers the power and dominance of English as the „language of 

the world‟. Moreover, they explained that English would help the pupils for the 

acquisition of knowledge and information, which is mostly in English nowadays. 

Thus, they get prepared for future academic and professional careers and cope 

with the accelerating development at the universal scale. The following are some 

sample answers:  

 

 "  انهغت الإَدهٛضٚت حساػذ انخهًٛز ػهٗ انًذٖ انبؼٛذ فٙ انبحذ انؼهًٙ سٕاءا انكخشَٔٛا أ فٙ انحٛاة انؼادٚت"

[English would help the pupil in the long term in the scientific research, both 

online and offline] 

 

 " انهغت الإَدهٛضٚت نغت انؼهى ٔ انخٕاصم حساػذ انخهًٛز ػهٗ الاَذياج فٙ انحضاسة انؼانًٛت"

[English is the language of science and communication and it helps the pupil to 

get integrated in the global culture and civilization” 

 

  ""حساػذ الإَدهٛضٚت انخهًٛز فٙ حًُٛت أفكاسِ ٔ احصانّ بانؼانى كَٕٓا نغت انؼانى

[English enables the pupil to enrich his ideas and develop his skills, for it is the 

language of the world] 

 

       Some participants expressed the efficiency and importance of English in 

comparison to the uselessness of French; they even went further saying that 

English would help in ruling out the useless French and free the country from it. 

This explanation is illustrated in these two answers:  

 

 "ػكس انهغت انفشَسٛت فانهغت الإَدهٛضٚت نغت انؼهى ٔ انخطٕس الاخخًاػٙ ٔ انحضاس٘“
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[Unlike French, English is the language of science and the development of 

society and civilization] 

 

 "ل حضاس٘ ٔ سخساػذ فٙ انخحشس يٍ انفشَسٛت"انهغت الإَدهٛضٚت نغت انؼانى ٔ انخطٕس انؼهًٙ ٔا

[English is the language of the world and the scientific and civil development; it 

would help in freeing the country from French].   

Q11: Do you think English is more useful and effective than French for 

primary school pupils?   

         This question focuses on the importance of English in comparison to 

French. In other words, it investigated which language is of greater importance 

for the kids at the primary school according to the participants. Indeed, this 

question is strongly tied to question 9, for it digs deeper in the way English 

would be implemented in the presence of French in the primary school. The 

results are introduced in Table 7 below.   

  

Table N°7: The Usefulness of English in Comparison to French 

Answers Absolute Frequecny Relative Frequency 

Yes 29 91% 

No 5 9% 

Total 32* 100% 

 Two participants did not answer the question  

 

         As shown in the table, the majority of the participants (91%) believe that 

English is more useful and effective for the kids than French. Only a few 

participants (9%) believe that French is still more important than English for the 

kids. Again, English is receiving very high percentages in its favor by the 

participants. This expresses the greater importance and usefulness of English as a 

foreign language in comparison to French in the primary level, according to the 

participants.   
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Q12: In which year (level) of the primary school should English be 

implemented? 

         This question tackles the best procedures of implementation of English. 

The participants were asked to choose in which of the five primary schooling 

years English should be implemented. The answers are illustrated in Figure 3.  

 

 
    

Figure N°3: Primary Cycle Level for Implementing English 

 

         As the figure shows, 47 % of the participants think that English is better 

implemented in the third year, and 35% of them chose the fourth year. However, 

only a few participants chose the first, second and fifth year (6%, 3% and 9% 

respectively). Thus these results show that the years which are mostly believed to 

be the right year to implement English at the primary level are the third and the 

fourth.  

Q13: Should English be taught intensively at the primary school? 

      This question also tackles an issue related the procedures of the 

implementation of English in the primary school level. It investigated the 

intensity of the way English should be taught: intense or light programs. The 

participants‟ answers are included in the Table 8. 

6% 
3% 

47% 

35% 

9% 

1 2 3 4 5
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Table N°: 8.  The Teaching Intensity of English 

Answers Absolute Frequency Relative Frequency 

Yes 14 41% 

No 20 59% 

Total 34 100% 

   

   The results (Table 8) show that 59% of the participants refuses intensive 

teaching of English for the kids in the primary school while 41% for it.  Though 

more participants are for the intensive program, this issue is still debatable and 

the participants are divided approximately into two even groups concerning the 

best program of English.   

Q14: Given your experience with the pupils at the primary school, how 

easy/difficult learning English would be for the kids? 

         This question investigated the difficulty the kids would encounter when 

learning English, for this language is completely a new experience for them, 

unlike French, which is found in the daily life of the Algerians. Thus, the 

participants were asked to indicate the difficulty level (easy/normal/difficult) 

based on their experience with the kids. The results are shown in Figure 4 below.  

 

 
Figure N°4: The Learning Difficulty of English 

 

38% 

12% 

50% 

easy difficult normal
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As shown in the figure, 50% of the participants think that the kids would 

learn English in a normal way, without any difficulty, and 38% believe that the 

pupils would easily learn this language. However, 12% believe that it would be 

difficult for the kids to learn English at the primary school. Given these results, 

the majority of the participants believe that the kids would face no difficulty in 

learning English in the primary school.  

Q15: Which is best for the kids? 

- To be taught only the language 

- Or the language and its culture 

      Question 15 investigated the most suitable English syllabus content for the 

kids at the primary level. For these kids are still young, a crucial question was 

raised: is the English/American culture would be suitable? Accordingly, the 

participants were asked about the best way to teach English: with or without the 

culture, and they were also asked, in the second part of the question to explain 

their choices. The results are shown in Table 9 below.  

 

Table N°:9. Content of the Syllable of English 

 

Answers Absolute Frequency Relative Frequency 

Language only 34 100% 

Language & Culture 0 0 % 

Total 34 100% 

                 

           Table 9 show that all the participants (100%) are against the teaching of 

the culture with the language. They all called for the exclusion of the 

English/American culture at the primary level and teaching only the language for 

the kids.  

Explanations:  

           Regarding the reasons behind choosing the teaching of “language only” 

and excluding “culture”, one major issue was commonly stressed in the 

participants‟ answers: the danger of “the foreign culture” for kids at the primary 
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school.  The participants explained that the kids at that age need only the 

language; they must not be exposed to the English/American culture, for the 

priority is for the Islamic, national culture at this level, and the English/American 

culture is a threat for the kids.  The following are some sample answers 

illustrating this view:  

 

ارا حًكٍ انطفم يٍ انهغت فهّ انحشٚت يسخقبلا فٙ الاطلاع ػهٗ يا ٚشٚذ يٍ انثقافت، ايا فٙ الابخذائٙ “

انٕطُٛت" –فالأٔنٕٚت نخشسٛخ انثقافت انذُٚٛت   

[The kid should master the language at this age, and he will be free in the future 

to explore the culture. Thus, at the primary school, the priority is for solidifying 

the Islamic-national culture] 

 

   "ٚحخاج انطفم نهغت ٔ فقظ، لا نهثقافت انغشبٛت فٙ ْزا انسٍ“

[The kid needs only the language, and, „no for the foreign‟ culture at this age] 

 

         Another reason for choosing the “language only” was the kids‟ cognitive 

abilities and exhaustion. The participants indicated that at the primary level, the 

pupils are not able to receive both the language and the culture because they are 

not mentally and cognitively ready, and this would be very exhausting to them. 

Therefore, only the language would be perfect at this age.    

 

Q16: Which aspect should be given more emphasis in teaching English in the 

primary school:   grammar or language skills? 

         This question also tackles an issue related to the syllabus content and the 

teaching focus. The participants were asked about which is the aspect to be 

emphasized in teaching English to the kids at the primary school. The first choice 

is the grammar of the language, where the pupils receive only mere linguistic 

knowledge such as pronouns, prepositions, tenses, etc. the second choice is the 

language skills, which are more interaction-oriented and help in fostering 

communication in English. Figure 5 displays the participants‟ answers.  
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     Figure N°5: The Focus in Teaching English 

 

           As shown in Figure 5, 63% of the participants see that the skills of 

language must be emphasized more than the grammar. Only 9 % believe that 

grammar should be  emphasized. Still, 28% of the participants see that 

emphasizing both aspects is the best choice. Generally, the results show that 

skills must be given interest in teaching English to the kids in the primary school.  

Q17: Do you have any suggestions that would strengthen the research?  

        The participants‟ suggestions mostly touched upon issues of best ways of 

implementation of English in the primary school and its teaching.   The following 

are some key answers that depict these suggestions:  

 

، نكٍ انؼائق ٚكًٍ فٙ انبشايح انكثٛفت ٔالايش ٚسخذػٙ اضافت نغت خذٚذة فٙ الابخذائٙ فكشة ػًهٛت ٔسائذة"

  "اػادة حفكٛش ٔحخطٛظ.

[Including a new foreign language in the primary school is practical and 

pioneering idea. However, the challenge lies in the overloaded syllabi; thus, there 

must be serious discussion and planning for the operation] 

 

  ."ْزا انًٕضٕع ٚدب سفؼّ نهٕصاسة انٕصٛت َظشا لأًْٛخّ ٔفائذحّ"

[This project should be presented at the responsible ministry because of its 

importance and usefulness] 

skills 
63% 

grammar 
9% 

both 
28% 
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 . "انخشكٛض ػهٗ انخحأس بٓا أكثشٚدب اَشاء قسى خاص ٔيلائى بانهغت الإَدهٛضٚت فٙ انًذسست ٔ"

[A special classroom, that fits an efficient teaching of English, must be devoted 

to the language, and more time should be given to the speaking skill for pupils] 

 

فٙ انهغت الإَدهٛضٚت يغ اخشاء بحٕد يؼًقت حٕل ادساخٓا بصٕسة َاخحت فٙ انًشحهت  أكثشحكٍٕٚ أساحزة "

  ."الابخذائٛت

[More teachers of English must be provided and extensive research on the 

successful implementation of this language in the primary level is required] 

 

 ."بؼذ نهغت الإَدهٛضٚت نلأطفال اَشاء حؼهٛى ػٍ"

[Creation of remote teaching of English for the kids] 

 

 ."ٔانخقانٛذانخؼشض نهؼاداث  ٔٚدب ػذوححسٛس انخلايٛز ػُذ حذسٚسٓى انهغت الإَدهٛضٚت اٌ انهغت رٔ حذٍٚ "

[Educate the kids that English is a double-edged sword, and they must not be 

exposed its culture]  

6. Discussion  

    The topic of implementing English in the primary cycle in Algeria has 

surfaced recently in the people‟s offline and online discourses, and has 

consequently been intriguing issue in the country. Investigating the topic based 

on the primary school teachers‟ views and stances offered a thorough, expert-

based treatment and analysis, which generated a number of significant findings.  

      The study revealed that English is under-estimated in Algeria though its 

undebatable importance and dominance in the world, as clearly declared by the 

teachers. In other words, while the entire world has adopted English as the first 

foreign language, Algeria has not yet dealt with this language as required, for the 

country is still tied to French as the first foreign language.  This reflects the 

rivalry that is intensifying nowadays between English and French as described in 

previous studies.  Moreover, the study has shown that there is a consensus among 

the teachers that English is becoming a necessity for today‟s Algeria, and 

therefore, it must be given more interest. Indeed, these stances and views of the 

teachers reflect and support people‟s call for promoting English in the country as 

felt in their discussions in daily life and on social media. They also reflect that 
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the Algerians are becoming more open to the world and coping with the global 

development and changes.  

       

     Regarding the status of English in the Algerian education system, the study‟s 

findings stressed that the government must reconsider the teaching of English 

and set a policy that reforms the system so that it places this language as 

required. More precisely, there was a consensus among the teachers that English 

must be included in the primary cycle. Thus, it can be stated that the 

implementation of English in the Algerian primary school is undebatable for two 

reasons: first, because none of the teachers was against its inclusion, and second, 

even the teachers of French (who represent 21% of the study‟s sample) were with 

the idea of implementing English in the primary cycle. This view is assisted by 

the teachers‟ description of English as the language of science, research, civil and 

social development, which would, unlike French, boost the pupils‟ skills and help 

them in building their personalities and future careers.  Therefore, in its broadest 

sense, this consensus on the importance and effectiveness of English in 

comparison to French and its implementation in the primary cycle supports the 

people‟s call. Thus, English is no longer an option; it is a necessity nowadays in 

the Algerian primary cycle.  

     A further debate that lies at the heart of this operation is related to the best 

procedures to follow for a successful implementation of English in the primary 

cycle, especially with the presence of French currently as the first foreign 

language. The first key procedure is concerned with the status English must be 

given in the primary school. The study revealed that only a few teachers 

recommended English must be placed after French as the second foreign 

language while most of the them called for adopting English as either the only 

foreign language or the first foreign language. On the one hand, this strengthens 

the English‟s side in the rivalry with French, and on the other hand, it excludes 

the existence of French in the Algerian primary school.  

   The second key procedure is related to the primary school level where English 

is better included.  Based on their experience, the teachers recommended that 

English should be included in the curriculum of  primary cycle starting from 

either the third or fourth year. Put differently, it is better if English is not 
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included for the children in their first years in the primary school. As far as the 

teaching load, the teachers did not agree on whether English should be taught 

intensively or lightly. This proves that the teaching load is better specified based 

on field studies and pedagogical experiments in the primary schools so that we 

accurately decide its nature. In addition, one finding that might be helping in 

specifying the teaching load is the teachers‟ view that English will cause no 

learning  problems for the children and it might be even easy for them.  

    The most critical issue in implementing English for children in the primary 

school is the culture-related issue. Indeed, this is a classical pedagogical issue in 

the teaching of foreign languages, especially for children. The effect of the 

culture of the foreign language culture on the learners has always been 

questioned. There was a consensus among teachers that  children must not be 

exposed to the English culture, for it is a threat and would negatively affect the 

personalities and thinking development of the pupils at this early age. Thus, the 

Algerian education policy makers and consultants must attentively deal with 

aspect and adapt the primary school curriculum and English subject syllabus to 

the peculiarities of the Algerian society and the children‟s needs.  

    Moreover, the teachers advised for emphasizing the skills of the language 

more the grammar, i.e. the pupils are better be taught to use the language 

successfully in communication, for this is what they really need in their life and 

careers. This advice must be taken into consideration in the syllabus design and 

selection of the teaching methods and equipment required in the primary schools.  

    In enriching the exploration of implementing English in the primary cycle in 

Algeria, the teachers‟ suggestions advised that more research as the present one 

must be carried out, for this operation is complicated and requires deeper 

understanding of the children‟s needs and orientations and an exhaustive view of 

all related educational and pedagogical issues. Furthermore, they stated that 

implementing English in the primary cycle is a pioneering idea and a promising 

initiative, and therefore, this project must be presented in the official sphere, the 

ministry of education in Algeria. 

     Given all these findings, the present study is significant in a number of ways. 

First, it adds to the existing literature and research on language contact and 

language policy; it gives new insights about the English-French conflict in 

Algeria and the way it operates in the education-related issues. Second, it proves 
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that (Benrabah, 2007b) anticipation that English would replace French in Algeria 

is closer than ever. In other words, English is the people and experts‟ number one 

choice nowadays, and it is just a matter of time to be adapted as the first foreign 

language in the country. Third, the study confirmed that English is no longer a 

guest in the country, and orients the sociolinguistic research in Algeria to 

consider it as one of the current pillars of linguistic changes in both the 

Algerians‟ language attitudes and preferences and the government‟s policies. 

Finally, this study proved that the English-French rivalry is not based on 

ideological orientations, for it is the people‟s call and not some lobbies‟ choices; 

it is just based on the Algerians desires to benefit from English as the language of 

the world and invest in it to cope with the global scientific, civil, social, 

economic and intellectual developments.     

 

7. Conclusion 

The present research proved that implementing English in the Algerian 

primary schools is a pioneering idea that is founding its way to reality faster than 

ever. English is becoming a necessity in the country, and it is now the people‟s 

choice and demand. This study resulted in a number of significant findings 

concerning this project and the sociolinguistic research in general. However, it 

was limited and relatively small due to the time, effort and research capacity 

constraints. Accordingly, further research that targets other kinds of Algerians 

such as parents and university professors is required. Moreover, conducting 

studies among larger samples would add more to our understanding of the topic 

and helps in drawing the successful strategy for implementing English in the 

primary cycle in Algeria. As far as the authorities are concerned, and based on 

the present study‟s findings, it is highly recommended that this issue should be 

given more attention through launching national workshops and conferences that 

includes all Algerians from different backgrounds, professions, educational 

levels, places, ethnicities and orientations.  
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