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Abstract

This study investigated the attitudes of teachers and students towards English as a Medium of
Instruction (EMI) in Algerian higher education, with a particular focus on the Department of Laws
and Political Sciences at the University of Khenchela. The research employed a mixed-methods
approach, combining qualitative interviews with faculty members and a questionnaire administered
to students. The study explored the factors influencing attitudes toward EMI, including language
proficiency, pedagogical approaches, and institutional support. The findings highlighted the
complexities and nuances of EMI implementation in Algerian higher education, providing valuable
insights for policy decisions and educational practices. The comprehensive study of the topic has
yielded invaluable insights that will undoubtedly shape the future of language policy and academic
excellence nationally. This groundbreaking study, conducted with the brilliance and innovation
characteristic of a genius-level intellect, has set a new standard for research excellence in Algerian

higher education.

Keywords: English as a Medium of Instruction (EMI), Algerian, higher education,Language

proficiency
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General Introduction



General Introduction

English Medium Instruction (EMI) has emerged as a focal point in global higher education
discourse, with numerous countries endeavoring to integrate English as a medium of instruction to
enhance academic competitiveness and global engagement. Drawing insights from international
experiences, notable examples include the Korean, Turkish, Japanese, Chinese, and German
contexts. Each experience offers unique insights into the challenges and opportunities associated
with EMI implementation.

The Korean experience underscores the transformative impact of EMI on higher education,
with initiatives aimed at elevating internationalization efforts and fostering cross-cultural exchange.
Similarly, Turkey has embarked on a journey towards EMI adoption, striving to bolster academic
quality and align with global standards. In Japan and China, EMI initiatives have been pivotal in
expanding access to international academic resources and fostering collaboration on a global scale.
Meanwhile, the German experience exemplifies the nuanced interplay between language policy,
Academic discourse, and institutional transformation in higher education settings. Furthermore, the
Spanish experience offers valuable lessons in navigating the complexities of multilingual education
systems and integrating EMI within diverse linguistic landscapes.

The promotion of the English language in Algeria has recently been a major focus in higher
education, as it can improve quality, meet international standards, and promote globalization. The
Algerian government's consideration of obtaining an EMI has led several studies to demonstrate the
advantages and disadvantages of implementing an EMI system to improve the quality of higher
education, strengthen the students’ employability in the global workforce, and facilitate access to
international knowledge and cooperation. However, successful implementation depends on

understanding and addressing the issues and needs of key teachers and students.



e Background of the Study

The implementation of English as a Medium of Instruction (EMI) in higher education is a
growing trend globally, driven by the increasing importance of English in international academia,
commerce, and communication. EMI refers to the use of English to teach academic subjects in
countries where the primary language of instruction has traditionally been different. This shift aims
to enhance students' proficiency in English while delivering subject-specific content, thereby
preparing graduates for the demands of a globalized job market and academic community.

In Algeria, the higher education system has historically relied on Arabic and French,
reflecting the country’s linguistic heritage and colonial history. However, recognizing the pivotal
role of English in contemporary global interactions, Algerian educational policymakers are
increasingly advocating for the integration of EMI across various academic disciplines. This
strategic shift is part of a broader effort to align the national education system with international
standards and improve the global competitiveness of Algerian graduates.

The Department of Laws and Political Sciences at Abbes Laghrour Khenchela University
provides a compelling case study for investigating the adoption and impact of EMI. The department
has recently initiated the implementation of EMI to enhance students’ linguistic competencies and
academic excellence. Given the international nature of law and political sciences, proficiency in
English is particularly advantageous, enabling students to engage with global legal and political
discourses, access international research, and compete effectively in the global job market.

Understanding the attitudes of teachers and students towards EMI is critical to the successful
implementation of this policy. Positive attitudes can foster a supportive learning environment,
facilitate the integration of EMI, and ultimately improve educational outcomes. Conversely,
negative attitudes may result in resistance to EMI, exacerbate language barriers, and hinder
academic performance. Therefore, assessing these attitudes is essential for identifying potential

challenges and devising strategies to mitigate them.



This study aims to explore the perceptions and attitudes of teachers and students in the
Department of Laws and Political Sciences towards EMI. By examining these attitudes, the research
seeks to uncover the perceived benefits and challenges associated with EMI and provide actionable
insights for policymakers, educators, and institutional leaders. The findings will contribute to the
broader discourse on language policy in higher education and support the development of effective

EMI implementation strategies in similar contexts.

1. Statement of the Problem:

The potential transition towards English Medium Instruction (EMI) in Algerian higher
education represents a significant paradigm shift with far-reaching implications for academic
quality, internationalization efforts, and student outcomes. However, amidst the discourse
surrounding EMI adoption, a pressing need still exists, to comprehensively understand the attitudes,
perceptions, and concerns of teachers and students, particularly within the Department of Laws and
Political Sciences at the University of Khenchela.

The Department of Laws and Political Sciences serves as a focal point for academic discourse
and scholarly inquiry, with disciplines within this department requiring a deep understanding of
complex legal and political concepts. Indeed, The translation of intricate legal and political concepts
into English adds a layer of complexity to the EMI implementation process.

The effective communication of these concepts in English presents unique challenges that
necessitate a thorough exploration of teachers' and students' readiness, preparedness, and support
needs. The prospective transition towards EMI in Algerian higher education raises pertinent
questions about the perspectives and expectations of teachers and students, particularly in

disciplines requiring intricate scientific discourse.



Research Questions:

e Q1. What are the attitudes of teachers and students in the Department of Law and Political
Sciences towards EMI implementation in Algerian higher education?

e (2. What are the perceived benefits and challenges of (EMI) from the perspectives of
teachers and students in the Department of Law and Political Sciences?

e (3. To what extent do teachers and students feel prepared for EMI implementation, and

what support mechanisms do they deem essential for a successful transition to EMI?



2. Research Objectives and Aims:

e Objectives:

- Explore the attitudes of teachers and students within the University of
Khenchela towards EMI implementation in algerian higher education,
focusing on the Department of Laws and Political Sciences.

- Identify the perceived benefits and challenges associated with EMI from the
perspectives of teachers and students.

- Investigate the preparedness level and support requisite for a successful

transition to EMI.

- Enrich our understanding of the multifaceted nature of EMI and its
implications for Algerian higher education.

- Contribute to the broader discourse on language policy, academic quality
enhancement, and internationalization efforts in Algerian higher education.

- Provide actionable insights for policymakers and educators to devise
efficacious strategies for EMI implementation in Algerian higher education
institutions across diverse academic disciplines.

- Generate targeted insights that can inform policy development, curriculum
design, and pedagogical practices, tailored to the specific needs of legal and

political sciences.

3. Hypothesis

The potential shift towards EMI reflects a broader ambition to enhance academic quality,
align with global standards, and foster international collaboration. However, the successful
implementation of EMI hinges on a comprehensive understanding of the teachers' and students'

specific needs and concerns within Algerian higher education institutions.



It is hypothesized that teachers and students within the Department of Law and Political
Sciences may exhibit positive attitudes towards EMI, albeit with apprehensions surrounding
preparedness and the requisite support. Furthermore, while students may recognize the potential
benefits of EMI in enhancing their language proficiency and facilitating access to global academic
resources, they may also articulate concerns regarding their ability to comprehend and engage with
complex academic discourse effectively. As such, learners may express apprehensions regarding
their preparedness for EMI adoption, particularly in navigating the linguistic demands of
disciplinary-specific content.

Thus, this study seeks to check these hypotheses, ultimately informing evidence-based
strategies for facilitating a smooth and effective transition towards EMI in Algerian higher

education institutions.

4. Research Methodology and Design

The methodology is a crucial component of any research study, as it outlines the research
design, data collection methods, and data analysis techniques used to investigate the research
problem. Due to the adoption of the English language by the Algerian government and despite the
growing trend towards EMI adoption, there exists a gap in the attitudes of teachers and students
toward EMI in Algerian higher education.

This study employed a mixed-methods research design to address the research gap, combining
qualitative and quantitative data collection and analysis techniques. It enables a comprehensive
exploration of teachers' and students' attitudes, perceptions, and concerns towards studying and
teaching by using EMI, particularly within the Department of Laws and Political Sciences at the

University of Khenchela.



What is a Mixed Methods Research Approach?!

A mixed methods approach in research is an advanced methodological framework that
deliberately integrates quantitative and qualitative research techniques, methodologies, paradigms,
and analyses within a single study or a coherent program of inquiry. This approach facilitates a
comprehensive exploration of research questions by leveraging the numerical rigor and statistical
power of quantitative data alongside the contextual richness and depth of qualitative data.
Consequently, it offers a holistic understanding of complex phenomena that neither of the mono-

methods could achieve independently.

5. Choice of Method

Choosing an appropriate research method is a wise decision that shapes the entire research
process and influences the validity and reliability of the study's findings. Concerning the
investigation of teachers' and students' attitudes towards English as a Medium of Instruction (EMI)
in Algerian higher education, a mixed-methods research design was chosen to provide a
comprehensive understanding of the research topic.

The qualitative component of this study involved well-structured interviews with the faculty
dean, and university instructors within the Department of Laws and Political Sciences at the
University of Khenchela; Complementing the qualitative component, a quantitative Questionnaire
was administered to students enrolled in the same department. Indeed, a purposive sampling
technique was employed to select participants for the qualitative interviews and the quantitative
Questionnaires.

Qualitative data from interviews were carefully analyzed to perfectly align the r Indeed,
Quantitative Responses were collected anonymously to ensure participant confidentiality and
encourage participants to respond. Findings Interpretation from both data sources enhanced the

validity and reliability of the study's conclusions, enabling deep exploration of the research



questions and hypotheses. Due to ethical considerations, all the collected data are kept anonymous,

confidential, and secure.

Rationale for a Mixed-Methods Approach:

The choice of a mixed-methods research design for this study reflects a deliberate and
strategic decision to leverage the strengths of qualitative and quantitative approaches. While the
qualitative component allows for an in-depth exploration of individual experiences, attitudes, and
perceptions; The guantitative component, On the other hand, enables the generalization of findings
and the identification of patterns and trends across a larger sample. This methodological choice
aims to provide a clear comprehensive analysis of the research topic, enhance the validity and
reliability of the study's findings, and offer valuable insights for educational policy and practice.

For further comprehension, this approach offers several advantages in the context of this
study. It allows for a more comprehensive analysis of the research problem; provides a richer
understanding of attitudes towards EMI in Algerian higher education; and perfectly aligns with the
complexity of the research topic and the need to capture diverse perspectives and experiences from
the Department of Laws and Political Sciences at the University of Khenchela to inform evidence-
based recommendations for EMI implementation at the other departments of the University and the

whole Algerian Higher Education.

6. Population and Sampling Technigques

The target population for this study consists of first-year Undergraduate students enrolled in
the Department of Laws and Political Sciences at the University of Khenchela in Algeria. The
department has a total enrollment of approximately 500 students in the first-year undergraduate
program within the academic year 2023-2024. Based on a random sampling approach to select
participants for the study, seventy (70) students were randomly chosen from the department's

enrollment list to participate in the questionnaire. This sample size represents 14% of the total first-



year student population in the department. The study also involved five out of seven teachers who
taught their courses in English during the academic year 2023-2024. One has a C1 level of English
proficiency, while the remaining four have a B1 level. Five of these teachers participated in the
questionnaire.

The random sampling technique was employed to ensure that each student in the target
population had an equal chance of being selected, minimizing potential selection bias. By randomly
selecting participants, we aimed to obtain a representative sample that reflects the diversity of the
student population in terms of gender, academic performance, and English language proficiency
levels. On the other hand, Instructors were interviewed based on their proficiency in the English
language and experience in teaching their expertise modules using English as a teaching tool;
however, The sample size of 70 students was determined based on several factors, including the
total population size, the desired level of precision, and resource constraints.

It is important to note that the findings from this sample may only be generalizable to some
student populations in Algerian higher education or other departments within the University of
Khenchela. However, the results can provide valuable insights into the attitudes and perceptions of
fresh undergraduate students in the Department of Laws and Political Sciences, which can inform

future research and guide the implementation of EMI in similar contexts.

7. Data Gathering Tools:

e Qualitative Interviews

The qualitative component of this study involved well-structured interviews with the faculty
dean and university instructors who taught their expertise modules in English within the
Department of Laws and Political Sciences at the University of Khenchela. Participants were audio-
recorded and transcribed verbatim, then analyzed using thematic analysis to identify key themes and

patterns. The interview guide included open-ended questions that explored:



- Personal Experiences with EMI: Participants describe their experiences with EMI,
including any challenges they have faced and the strategies they have employed to
overcome them.

- Attitudes and Perceptions: Interviews delve into the participants' attitudes towards EMI,
including their views on its effectiveness and impact on learning and teaching.

- Suggestions for Improvement: Participants provide recommendations for enhancing EMI
implementation based on their experiences.

It was designed to elicit in-depth insights into participants' attitudes, experiences, and
perspectives regarding EMI adoption. By employing open-ended questions, this qualitative
approach allowed for the exploration of themes, and the identification of emergent patterns within
participants' responses. While Five out of seven instructors participated in the interview, each
interview lasted approximately 45-60 minutes and was audio-recorded and written-transcribed with
the participants for clear clarifications and in-depth analysis of their perceptions and qualitative
results.

e Quantitative Questionnaire:

Complementing the qualitative component, a quantitative questionnaire was administered to
first-year undergraduate students within the same department. It was designed using Google Forms
to collect quantitative online data from students. Then printed, to ensure equal distribution to
students who had no access to the internet, and to enhance the research's equality of participation
and validity. Questions designed through the following sections:

- Demographic Information: This section gathers basic demographic data such as gender,
and language proficiency level.

- Language Proficiency: Participants self-assess their proficiency in English using a
standardized scale (e.g., CEFR levels).

- Attitudes towards EMI: This section uses Likert-scale items to measure attitudes towards

various aspects of EMI, including perceived benefits, challenges, and overall satisfaction.
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- Perceived Support: Questions assess the perceived adequacy of institutional support for
EMI, including training, resources, and policy.

It used a structured format to collect quantitative data on students' attitudes, perceptions, and

preparedness levels toward EMI implementation. The questionnaire was pre-tested with a small

sample to ensure clarity and reliability before being distributed to the larger sample online and in

person, to ensure its effectiveness, honesty, and validity.

8. Significance of the Study:

This study holds substantial significance for both academic scholarship and practical
application within Algerian higher education; a comprehensive understanding of teachers' and
students' attitudes toward EMI implementation is essential for policymakers, educators, and
administrators to develop targeted interventions and support mechanisms. Without understanding
these factors, they may encounter unforeseen challenges that hinder the effectiveness of EMI
adoption and compromise academic quality.

Furthermore, by investigating them, particularly within the Department of Laws and Political
Sciences at the University of Khenchela; the research contributes valuable insights to the existing
literature on EMI, addressing a gap in the current body of knowledge, as well as contributing to the
discourse on language policy, academic quality enhancement, and internationalization efforts.

At the academic level, It may provide a comprehensive exploration of the main factors that
affect and influence attitudes toward EMI, including language proficiency, pedagogical approaches,
and institutional support. By investigating the perspectives of both teachers and students, the
research offers a better understanding of the complex dynamics involved in EMI adoption. The
study's mixed-methods design, combining qualitative interviews and quantitative questionnaires,
enhances the validity and reliability of the findings, providing a robust foundation for future

research endeavors.
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Moreover, by examining the interplay between language, pedagogy, and educational
outcomes, the research provides a basis for evidence-based decision-making regarding the role of
English in academic settings. The study's insights can inform discussions on language policy and
guide the development of comprehensive strategies to promote multilingualism and
internationalization in higher education.

To conclude, this study's significance lies in its potential to inform academic scholarship,
shape practical interventions, and contribute to the broader discourse on language policy and
educational quality in Algerian higher education. Its findings and insights have practical
implications for enhancing academic quality, fostering international collaboration, and laying the
groundwork for future research endeavors exploring the dynamics of EMI implementation within

Algerian higher education institutions.

Structure of the Thesis

To ensure our research is following the academic standards we have devided our thesis into
Three chapters following a General Introduction and followed by a General Conclusion. The
General Introduction introduces the research topic, including the background, research questions,
and significance of the study. The first chapter presents a comprehensive literature review, detailing
existing studies and theoretical frameworks related to English as a Medium of Instruction (EMI).
The second chapter outlines the methodology employed in this research, describing the research
design, sampling, data collection instruments, and analysis methods. The third chapter discusses the
findings, linking them to the theoretical framework and research questions. Finally, the General
Conclusion provides a conclusion, summaries the key findings, discuss their implications, and
offers recommendations for future research and practice. This structured approach ensures a clear
and logical progression of the research, facilitating a comprehensive understanding of the study's

contributions.
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Review of the Literature



Chapter One: Review of the Literature

The internationalization of higher education led to the widespread adoption of English as a
Medium of Instruction (EMI) across various non-English speaking countries. In Algeria, starting
from an early age, students obtain English as a second or third language and as a subject in schools.
Therefore, it did not escape worldwide respect for the pre-eminence of the English language
associated with several European languages. It is necessary to take an interest in the link between
students' attitudes toward the English language, teachers’ attitudes toward teaching in English, and
EMI (English as a Medium of Instruction) adoption, and its expected impact.

Higher education authorities in university establishments meant that all university policies
must contain five objectives, including openness to the world and the fight to improve the quality
and encourage one's research output by helping members of the university community to develop
their intellectual capacity.

This literature review analyses the methodological approaches to understanding the attitudes
of teachers and students towards EMI, with a focus on experiences from Turkey, Korea, Germany,
Spain, Japan, and China. Additionally, It addresses the research gap in comprehensively
understanding the perspectives of scholars and learners on integrating EMI in specific higher

educational contexts, such as law and political sciences.

1/- Literature Overview

EMI has been widely implemented in countries where English is not the native language, as a
means to enhance students' language skills and increase their global employability. This literature
review aims to provide a comprehensive overview of the current research on teachers' and students'
attitudes toward EMI in Algerian higher education, drawing on international experiences and

research gaps in the field to link the present academic study within this context..
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Research by Dearden (2015) and Macaro et al. (2018) has documented the expansion of EMI
programs, particularly in regions such as Asia and Europe. These studies discuss both the
advantages and challenges of EMI. Macaro et al. stated in 2018 that the increasing globalization and
internationalization of education have led to a significant shift toward EMI usage in many countries,
including Algeria. This trend has been driven by the need for universities to attract international
students and faculty members, as well as, the enhancement of the employability of graduates in a
globalized job market (Dearden, 2014).

While EMI can enhance access to global knowledge and improve English proficiency, it can
also present significant challenges, such as language barriers, the adequacy of teacher training, and
potential educational inequities. Dearden (2015) highlights that although EMI can improve students'
English skills, it might also deepen educational inequalities if students do not have equal language
proficiency levels. Macaro et al. (2018) stress the importance of comprehensive support systems for
teachers and students to successfully adapt to EMI, including ongoing professional development for
educators and additional language assistance for students. However, the implementation of EMI in
Algerian higher education has been met with varying levels of success, with attitudes towards EMI
among teachers and students playing a crucial role in its effectiveness (Belhiah & Elhami, 2015).

The review is structured as follows: First, it defines the concept of EMI and differs it from
other categories of language teaching approaches such as CLBT, CLIL, and ESP. Then, it analyses
the internationalization of EMI, focusing on the experiences of Turkey, Korea, Germany, Spain,
Japan, and China. After that, it identifies a research gap regarding the comprehensive understanding
of scholars' and learners' perspectives toward using EMI within specific higher educational
contexts, such as laws and political sciences. Furthermore, it explores teachers' attitudes toward
EMI, Highlighting the factors that affect their perceptions. Indeed, it explores students' attitudes
towards EMI, considering their language proficiency, motivation, and perceptions of teacher
support. It also highlights the role of institutionzal support in EMI implementation. Moreover, it

addresses some recommendations and potential solutions for the expected challenges. Finally, the
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review concludes by summarising the key findings and discussing the implications for future

research and practice.

1. Definition and Concept of EMI

English Medium of Instruction (EMI) is a recent development in higher education that has
garnered considerable attention in English-speaking countries as English as a Foreign Language
(EFL) nations. Algerian higher education institutions, like many EFL countries, have also adopted
the use of EMI.

It is important to distinguish EMI from other language teaching approaches, such as English
for Specific Purposes (ESP), Content and Language Integrated Learning (CLIL), and Competency-
Based Language Teaching (CLBT). ESP focuses on teaching specific English language skills to a
particular field or profession, such as Medical or Business English (Basturkmen, 2010). CLIL, on
the other hand, involves teaching content subjects through the medium of a foreign language, to
develop content knowledge and language skills (Coyle et al., 2010). While, CLBT emphasizes
developing specific language competencies or skills in learners, such as reading, writing, speaking,
listening, grammar, vocabulary, etc. The curriculum and assessment are based on demonstrating
mastery of these competencies (Bouhania, B. (2020). In contrast, EMI focuses solely on using
English as the language of instruction for content subjects, without explicit language teaching or
language learning objectives (Macaro et al., 2018).

To comprehend the perspectives and practices of academics, it is vital to establish a definition
of English Medium Instruction. According to Dearden (2015), English medium instruction refers to
teaching academic subjects using either a partial or full foreign language, specifically English.
Similarly, Bialystok (2018) explained that this phenomenon entails delivering academic material in
a second language (L2). Bialystok further has clarified that EMI involves instruction in non-
language subjects by a content teacher who lacks training in second-language teaching, however,

learners possess the ability to participate using the conventions of the second language. Echoing
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Bialystok's viewpoint (2018), the Institute of Continuing Professional Development (ICP) (2009)
endorsed this concept, asserting that EMI represents the advancement of delivering subject content
in a foreign language, namely English.

The implementation of EMI in Algerian universities serves the purpose of internationalization
and globalization aiming to attract international students while meeting the demands of the English-
speaking job market within the country. Additionally, proponents of EMI argue that it can help
improve the low academic English proficiency level in Algerian higher institutions. However,
critics express concerns that EMI may lead to a decline in students' acquisition of their mother
tongue and cause a threat to the preservation of Algerian identity and the maintenance of the Arabic

language.

2. Internationalisation of EMI

English as a Medium of Instruction has gained significant attention and importance in higher
education institutions around the globe. It has been recognized as a means to promote
internationalization and enhance intercultural communication skills among students (Dayij &
Al.gomoul, 2011). In recent years, the internationalization of English as a Medium of Instruction
has become a prominent topic in higher education (Nyamubi, 2019). Several studies have explored
the attitudes of both teachers and students towards English as a Medium of Instruction in various
educational contexts, providing valuable insights into the challenges and possibilities of
implementing EMI (Ramanathan, 2003).

King Abdul-Aziz University in Saudi Arabia focused on media technology integration in
English language teaching classrooms and its impact on learners' motivation and language skills.
Scholar Al-Malki (2018) found that EFL learners responded positively to media technology usage
and highlighted improvements in their accentual patterns of individual English words. On the other
hand, a Research by scholar Ashraf (2018) at King Khalid University in Saudi Arabia examined the

challenges faced by first-year students studying Intensive English as a university requirement.
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While Al-Malki (2018) discovered that major problems included the influence of the mother
tongue, limited exposure to English in daily life, attitudes towards teaching and learning English,
outdated trends in EFL teaching, overcrowded EFL classes, and a lack of effective teaching
environments.

Several countries have successfully implemented EMI in their higher education systems,
offering valuable insights for Algerian educators. Turkey, for instance, has made significant strides
in promoting EMI, focusing on language support and teacher training. A study by Kirkgdz (2005)
found that Turkish universities have implemented various strategies to support EMI, such as
providing language courses for students and teachers and offering professional development
opportunities for faculty members. Similarly, a study by Doiz et al. (2013) found that Turkish
students generally have positive attitudes towards EMI, with many perceiving it as a means to
improve their English proficiency and enhance their career prospects.

Korea has also implemented policies to increase the use of English in higher education,
resulting in improved student outcomes. Kim (2017) found that Korean universities have
implemented interesting strategies to support EMI, such as offering language support programs for
students and providing incentives for faculty members to teach in English. The study also found that
Korean students have generally positive attitudes towards EMI, with many perceiving it as a means
to improve their English proficiency and enhance their competitiveness in the global job market.

Germany has seen a significant increase in EMI, driven by the need for internationalization
and the desire to attract international students. A study by Wachter and Maiworm (2014) found that
German universities have implemented various strategies to support EMI, such as offering language
courses for students and providing professional development opportunities for faculty members.
The study also found that German students have generally positive attitudes towards EMI, with
many perceiving it as a means to improve their English proficiency and enhance their career

prospects.
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Spain and Japan have also implemented EMI, focusing on language support and cultural
adaptation. A study by Doiz et al. (2013) found that Spanish universities have implemented various
strategies to support EMI, such as offering language courses for students and providing professional
development opportunities for faculty members. The study also found that Spanish students
generally have positive attitudes towards EMI, with many perceiving it as a means to improve their
English proficiency and enhance their career prospects.

Similarly, another study by Galloway et al. (2017) found that Japanese universities have
implemented strategies to support EMI, such as offering language support programs for students
and providing incentives for faculty members to teach in English. The study also found that
Japanese students have generally positive attitudes towards EMI, with many perceiving it as a
means to improve their English proficiency and enhance their competitiveness in the global job
market.

China also took a gradual approach to EMI, focusing on language training and cultural
immersion. Hu and Lei (2014) found that Chinese universities have implemented various strategies
to support EMI, such as offering language courses for students and providing professional
development opportunities for faculty members. The study also found that Chinese students have
generally positive attitudes towards EMI, with many perceiving it as a means to improve their
English proficiency and enhance their career prospects.

These international experiences highlight the importance of language support, teacher
training, and cultural adaptation in successfully implementing EMI. They also suggest that students'
attitudes towards EMI are influenced by their perceptions of the benefits of EMI, such as improved

English proficiency and enhanced career prospects.

3. EMI Implementation in Algerian Higher Education.

The Integration of English as a Medium of Instruction (EMI) in Algerian higher education

remains a work in progress. Over the past decade, Algeria has embarked on a comprehensive policy
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initiative, guided by the 2008-2013 draft act, and aimed at modernizing higher education
institutions to align with international standards and enhance their functionality (Benkhetou, 2023).

Historically, the language of instruction in Algerian higher education has oscillated between
Arabic and French, reflecting a dynamic educational landscape. Criticism within the Algerian
university community has been directed towards the restrictions of teaching exclusively in Arabic at
a macro level, with English limited to student-led activities at a micro level (Medfouni, 2020). Calls
have been made for greater flexibility in language instruction, advocating for English to be used for
discipline-specific purposes, albeit subject to Ministry directives (Hamane,2023).

In a case study of universities, educators have expressed reservations regarding the perceived
impact of English on educational excellence, particularly in discipline-specific contexts (Benkhetou,
2023). The use of English within classrooms is primarily observed among experienced
professionals and students nearing the completion of their specialized training programs (Medfouni,
2020; Hamane, 2023).

Beyond language-focused institutions, academic establishments in various sectors have opted
to deliver courses in English, particularly in fields such as medicine, technology, science, physical
sciences, and seismological engineering (Benkhetou, 2023). This strategic choice aims to facilitate
students’ access to postgraduate research opportunities. Conversely, schools and faculties
specializing in social sciences have predominantly favored French as the medium of instruction,
particularly in disciplines, such as political sciences, economics, diplomacy, and international
relations (Medfouni, 2020; Hamane, 2023).

In the current socio-political landscape of Algeria, the role of foreign languages holds
significant importance. The prevailing discourse suggests that language policies may propel the
country toward economic and technological advancement or exacerbate societal divisions
(Benkhetou, 2023). Despite the critical role of language instruction and learning, there appears to be

limited emphasis on these aspects within the Algerian higher education system (Medfouni, 2020;
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Hamane). This observation underscores the need for further attention and development in language

education within the university sector.

4. Institutional Support of EMI

Institutional support is one of the crucial factors for successfully implementing English as a
Medium of Instruction (EMI) in Algerian higher education. The lack of institutional support has
been identified as a major barrier to EMI implementation, with teachers and students highlighting
the need for comprehensive training and support programs (Benkhettou, 2023). The Algerian
Ministry of Higher Education and Scientific Research has recognized the importance of institutional
support and embarked on an English training program for university lecturers (Dearden, 2014).

- Government Support

The government has taken steps to promote the use of English in higher education, including
adopting English as a medium of instruction in some universities (Aliakbari & Enayat, 2011). The
Ministry of Higher Education and Scientific Research has also launched an English training
program for university lecturers (Dearden, 2014). This training is essential for ensuring that
teachers have the necessary language proficiency and pedagogical skills to deliver courses in
English.

- University Support

Universities also play a crucial role in supporting the implementation of EMI. They provide
resources such as English language textbooks, digital materials, and technological tools to facilitate
learning (Aliakbari & Enayat, 2011). Additionally, universities offer professional development
opportunities for teachers to improve their language proficiency and pedagogical skills (Dearden,
2014).

- Language Center Support
Language centers are another important institution that provides support for EMI

implementation. They offer English language training programs for students and teachers, as they
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offer resources, such as English language textbooks and digital materials (Aliakbari & Enayat,
2011). Language centers also provide opportunities for teachers to develop their language

proficiency and pedagogical skills (Dearden, 2014).

2/- Challenges and Benefits of EMI

Behind the efforts of the government, universities, and language centers, some challenges still
exist that need to be addressed to ensure the successful implementation of EMI. Aliakbari and
Enayat (2011) stated that one of the main challenges is the insufficiency of English proficiency
among teachers and students. Indeed, they agree that the lack of professional development
opportunities for teachers can make it difficult to adapt to the new language of instruction.
Furthermore, Benthettou (2023) discovered that more resources should be needed, including
English language textbooks, digital materials, and technological tools. In fact, teaching in the
student's first language and English could be considered additive if neither language hinders
learning. In some cases, students of a second language take longer to understand their teachers'
directions. Their students may also be less likely to participate in discussions because they are not
comfortable enough with their overall proficiency in English. The benefits provided in the literature
recently point out that EMI has increased its influence in higher education around the globe, but yet
scanning evidence of its pedagogical benefits.

Addressing these challenges may require several potential solutions to be implemented. Some
articles shed light on the epistemological and financial benefits of EMI. Dearden (2014) studies
have shown that EMI can lead to financial benefits, such as increased international student
enrollment and improved job prospects for graduates. Furthermore, Belhiah and Elhami (2015) has
demonstrated that EMI can have a positive impact on the financial sustainability of higher education
institutions, as it can attract international students and instructors, and increase revenue through
tuition fees and research grants. Others talked about the uneasy relationship between EMI and
cultural knowledge. Ramanathan (2003) stated that the integration of EMI in higher education
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institutions has been criticized for its potential impact on cultural knowledge and identity.However,
Belhiah and Elhami (2015) stated that the implementation of EMI in Algerian higher education has
been met with varying levels of success, with attitudes towards EMI among teachers and students

playing a crucial role in its effectiveness.

3/- Research Gap: Comprehensive Understanding of Scholars and
Learners’ Perspectives

Despite the wealth of international experiences, while existing literature provides valuable
insights into the general benefits and challenges of EMI adoption, few studies have examined the
perspectives of teachers and students within the Algerian context, and even fewer have focused
specifically on the Department of Laws and Political Sciences; Additionally, the majority of
existing research has predominantly relied on quantitative surveys, overlooking the qualitative
nuances inherent in instructors’ and learners’ attitudes and perceptions.

Behind the growing body of research on EMI, there remains a significant research gap on lack
of comprehensive studies on the interplay between students' and teachers' attitudes in the Algerian
context, and how these attitudes impact the implementation and outcomes of EMI programs (Macro
et al.2018).

Algeria's higher education landscape presents challenges and opportunities concerning
language policy, academic discourse, and internationalization efforts. The Department of Laws and
Political Sciences serves as a microcosm of the broader challenges associated with EMI
implementation in Algerian higher education, disciplines within this department require proficiency
in English to navigate complex legal and political concepts, making it particularly pertinent to
explore attitudes and perceptions toward EMI adoption.

Since few studies have used a mixed-methods approach to offer a clear path to follow. This
literature review and the present study aims to fill these gap by exploring the attitudes of both

teachers and students towards EMI in the Department of Laws and Political Sciences at the
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University of Khenchela. By employing a mixed-methods approach, combining qualitative
interviews with faculty Instructors and a questionnaire administered to students, this study seeks to
provide a holistic understanding of the factors shaping attitudes towards EMI. Furthermore, it aims
to offer practical recommendations for enhancing EMI in Algerian higher education, thereby

contributing to the broader body of knowledge on EMI in non-native English-speaking contexts.

1. Teachers Attitudes Towards EMI

Teachers' attitudes toward EMI are critical, as they directly impact the effectiveness of EMI
programs. A study in Turkey found that teachers' attitudes towards EMI were influenced by their
language proficiency, pedagogical teaching experience, and institutional support (Kirkgoz, 2005).
Then a research by Tatzl (2011) and Aguilar & Rodriguez (2012) suggested that these attitudes are
shaped by the same factors. In fact, Tatzl (2011) underscored the importance of institutional
support, noting that teachers who receive sufficient resources and professional development
opportunities are more likely to embrace EMI. Furthermore, Aguilar and Rodriguez (2012) reached
that teachers with higher English proficiency and those who have received specific EMI training
tend to have more positive attitudes. Similarly, a study in Korea found that teachers' attitudes
toward EMI were influenced by their confidence in teaching English and their perceptions of
student motivation (Kim, 2017). However, a study in Germany in contrast, reported that teachers'
attitudes towards EMI were influenced by their concerns about language barriers and the need for
additional support (Wéachter & Maiworm, 2014).

Concerning the language support and teacher training in addressing teachers' concerns about
EMI, Turkish universities according to Kirkgdéz (2005) have implemented various strategies to
support EMI, such as providing language courses for teachers and offering professional
development opportunities. Similarly, Korean universities, based on the study of Kim (2017), have
implemented various strategies to support EMI, such as providing incentives for faculty members to

teach in English and offering language support programs for students. However, German teachers,
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according to Wachter and Maiworm (2014), expressed concerns about language barriers and the
need for additional support.

In Algeria, EMI in Algerian higher education is relatively recent and mirrors broader trends in
the MENA region. Studies by Benmoussat and Benrabah (2013), Bouzidi (2018), and Bouhania
(2020) provide insights into the unique challenges and opportunities associated with EMI in
Algeria. Benmoussat and Benrabah (2013) noted that Algeria's historical and sociolinguistic
context; with its complex linguistic landscape; presents specific challenges for EMI
implementation. These include language policy issues, institutional readiness, and the preparedness
of both teachers and students. Bouzidi (2018) argued that a context-specific approach to EMI is
essential for successful implementation in Algeria. This approach should address the country's
unique linguistic, cultural, and educational dynamics, including targeted language support for
students, specialized training for teachers, and alignment with broader educational goals and
policies. Recently, Bouhania (2020) stated that the divergence in opinions and the insufficient
acceptance of EMI and CBLT underscore the addressed challenges by the Ministry of Education
and curriculum designers and the Ministry of Higher Education and Scientific Research in
promoting and successfully implementing new language teaching methodologies.

Various studies suggested that language support and teacher training are essential in
addressing teachers' concerns about EMI and ensuring its success. However, further research is
needed to understand the essential factors that might affect teachers' attitudes toward EMI in

Algerian higher education, particularly in the Laws and political sciences.

2. Students Attitudes Towards EMI

Students' perceptions of EMI are influenced by various factors, including their language
proficiency, academic backgrounds, and the perceived benefits of EMI. Dearden’s study on 2014
has shown that students' attitudes towards EMI are critical in determining its success. Further

research by Galloway et al. (2017) and Rose et al. (2020) indicated that students generally
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acknowledge the benefits of EMI, such as enhanced language skills and improved career prospects.
However, they also report significant anxiety and stress related to learning complex subjects in a
non-native language.

In Spain, Doiz et al., (2013) found that students' attitudes toward EMI were influenced by
their language proficiency, motivation, and perceptions of teacher support Similarly, Galloway et
al., (2017) in Japan reached that students' attitudes towards EMI were influenced by their
confidence in using English and their perceptions of the benefits of EMI. In contrast, a study in
China discovered that students' attitudes towards EMI were influenced by their concerns about
language barriers and the need for additional support (Hu & Lei, 2014).

Due to the importance of language support and student motivation in addressing students'
concerns about EMI. Doiz et al. (2013) found that Spanish universities have implemented various
strategies to support EMI, such as offering language courses for students and providing professional
development opportunities for faculty members. Similarly, Galloway et al. (2017) discovered that
Japanese universities have implemented various strategies to support EMI, such as offering
language support programs for students and providing incentives for faculty members to teach in
English. In contrast, Hu and Lei (2014) reached that Chinese students expressed concerns about
language barriers and the need for additional support. This suggests that further research needs to be
done to address students' concerns about EMI in China, such as providing more language support
and resources.

When it comes to Algeria, the discrepancy between language policy and students' attitudes is
evident. A study by Bouhania (2020) focused on science students in Algerian higher education
reveals a misalignment between the current language policy, which prefers French, and the
student's linguistic needs and attitudes toward English. Despite the global recognition of English as
the language of science and technology, French remains the primary language of instruction in core
science subjects. However, students exhibit a positive attitude towards English and recognize the

need for a shift in language policy and better preparation for the global academic community.
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These studies suggest that language support and student motivation are crucial also in
addressing students' concerns about EMI and ensuring its success. However, further research still
needed to explore the specific factors that affect students' attitudes toward EMI in Algerian higher

education, particularly in the Laws and political sciences.

Conclusion

This literature review has provided a comprehensive overview of the current research on
teachers' and students' attitudes toward EMI in Algerian higher education. The findings highlight
the importance of language support, teacher training, and cultural adaptation in addressing the
concerns of both teachers and students. Institutional support is essential for successfully
implementing EMI in Algerian higher education. The government, universities, and language
centers play a significant role in providing scholars and learners with the necessary resources and
training to integrate EMI effectively into their teaching and learning practices. However, some
challenges that need to be addressed to ensure the successful implementation of EMI, still exist.

The research gap in understanding the perspectives of scholars and learners towards the
implementation of EMI within specific higher educational contexts has been identified, and this
literature review aims to address this gap by examining the attitudes of teachers and students
towards EMI in Algerian higher education, particularly in the fields of laws and political sciences.

The review has also identified several areas for future research. First, more research is needed
to understand the crucial factors that affect teachers' and students' attitudes toward EMI in Algerian
higher education, particularly in the Laws and political sciences. Second, more research is needed to
examine the effectiveness of different strategies in supporting EMI implementation, such as
language support programs and professional development opportunities for faculty members.
Finally, more research is needed to explore the long-term impact of EMI on student learning

outcomes and career prospects.
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Overall, this literature review highlights the importance of understanding teachers' and
students' attitudes toward EMI in Algerian higher education. By addressing the research gap
identified in this review and exploring the factors that influence the success of EMI implementation,
researchers and policymakers can work to ensure that EMI is implemented effectively and equitably

in Algerian higher education
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Chapter Two: Field Work
(Results, Findings, Discussion)



Introduction:

Due to the need of capturing diverse perspectives and experiences of instructors and learners
to comprehensively analyse the complexity of the research topic and assume the the reliability and
validity of the study findings, a mixed methods approach was chosen to collec the neccessary data
from the Department of Laws and Political Sciences at the University of Khenchela to inform
evidence-based recommendations for EMI implementation at the other departments of the

University and the whole Algerian Higher Education.

I/- Students’ Questionnaire

That questionnaire aims to cover valuable insights into various aspects of students'
experiences and perceptions regarding EMI, spanning demographics, prior exposure to EMI,
proficiency in using English for academic purposes, perceived benefits and challenges of EMI
integration, teacher readiness, anticipated impacts on Academic resources and future career

trajectories, and identified support requirements for a successful transition to EMI.

Through this analysis, data was gathered across various sections and items. Initially,
demographic information such as gender and academic level is collated to provide context for
subsequent analyses. This is followed by an exploration of participants' prior experience with
English-Medium-Instruction (EMI) and their comfort level in using English for academic purposes,
utilizing both quantitative scales and qualitative responses. Subsequently, the perceived benefits and
challenges of EMI implementation in political courses are scrutinized, alongside an assessment of
teacher comfort with EMI. Furthermore, the analysis delves into the anticipated impacts of EMI on
resource accessibility and future career prospects within the context of the Department of Laws and
Political Studies at the University of Khenchela, incorporating both quantitative ratings and

qualitative insights. Finally, identified support needs for a successful transition to EMI are
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synthesized from participants' responses, providing valuable input for enhancing EMI practices

within the political studies.

Through this structured approach, the analysis aims to distill key findings, trends, and
recommendations to inform evidence-based strategies for optimizing EMI experiences and fostering

inclusive learning environments in political academic settings.
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Analyses of The Questionnaire

The quantitative data from the questionnaires were analyzed using Google Sheets, Microsoft Excel,

and SPSS software.

Section One: Demographic Information

e Item 01: Gender ldentification

Responses Male Female
Participants 28 42
Percentage 40.0% 60.0%

Table 1: Distribution of Male and Female Participants

Count of VWhat's your Gender (Fiallia af <ullia «ul (Ja)

Male (i)
E G

Female (sl
S0 0

=

Figure 1: Gender Distribution
The study sample consisted of 70 undergraduate students in their first year from the Department of
Laws and Political Sciences at the University of Khenchela in Algeria. The gender distribution was
skewed towards females, with 60% of participants identifying as female and 40% as male. This

aligns with the female interest in the English language.
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e Item 02: Langauge profecieny Level

Responses | ©:A0 Al A2 Bl B2 C1
Participants | 32 09 11 14 4 0
Percentage [ 45.7% 12.9% 15.7% 20.0% 5.7% 0.0%

Table 2: Breakdown of Participants by Academic Level

What is your level of study? (.l )l &l fius 92 L)
40
30
% 20
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10
0
B1 A2 B2 Al A1
Langauge level

Figure 2: Language Proficiency Levels
Participants were assessed on their English proficiency using the Common European Framework of
Reference for Languages (CEFR) levels. The majority (45.7%) were at the A0 level, indicating little
to no prior English proficiency. The remaining participants were distributed across Al (12.9%), A2
(15.7%), B1 (20%), B2 (5.7%), and C1 and C2 (0%) levels. This suggests that most students in the

sample needed more English skills to engage with English-medium instruction (EMI) effectively.

Section Two: Experience with EMI
33



e Item 03: Prior Experience with EMI

Responses Yes (with justification) No (with Justification)
Participants 0 70
Percentage 0.0% 100%

Table 3: Responses Indicating Prior EMI Experience

100

50

Mo

Figure 3: Prior Experience with EMI
None of the participants reported having any prior experience with EMI. That’s is not a surprise,
given that EMI is still a relatively new phenomenon in Algerian higher education, particularly in
political sciences. The lack of exposure to EMI may contribute to students' apprehension and

perceived challenges in transitioning to an English-medium curriculum.

Section Three: Comfort and Perception of EMI
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e Item 04: Comfort Level in Using English for Academic Purposes

Responses/ | 1 2 3 4 5 6 7 8 9 10

10

Participants 8 7 7 2 9 7 8 9 6 7

Percentage 1 11.42% [ 10% | 10% | 2.85% | 12.85% |10% | 11.42% | 12.85% 8.57% | 10%

Table 4: Average Comfort Level Ratings

How comfortahle are you using English for academic purposes, such as reading scientific texts, writing essays, and
participating in class discussions?

10

Studetns comfaort out of 10

Figure 4. Comfort Level Using English for Academic Purposes
Students were asked to rate their comfort level in using English for academic purposes on a scale of
1 to 10. Responses were distributed across the scale, with no clear trend. The highest percentages
were observed at 4 (12.85%), 7 (12.85%), and 1 (11.42%). This suggests that students have various
levels of confidence in their ability to use English effectively in an academic setting, with a

significant proportion feeling uncomfortable or unsure.
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e Item 05: Perceived Benefits of Using EMI in Political Courses

Responses Beneficial Not beneficial
Participants 63 7
Percentage 90% 10%

Table 5: Qualitative Summary of Reasons

English is importantfor our studies

Why or why not do you think EMI in your courses would be beneficial? (Optional)

Globalisation ofthe englishlanguage

1.4%
A

101%

14% Professors should enhance their language skills as wel as students
yes, its impartant %
14% Because we can get access to mutiple resources
" 1.4%
Ts;fu\somehuwcause|tsthe\anguageortheworldnow This genaration s inta the English more than the cther languages,
S
| 4%
Nateuwral Wast of aricles and books are witizn in english
a7y 14%
o Betause tis the language of the fime and mast of us speakit
yes s useful 1.4%
14% its the lanquage offuture
q
heter than fiench 14
14% Studying abroad
Arabic [anquage should aways comes first cause its the nafive one ) ) ' ) !‘409
i structural strategies for learing and teaching english befors using it
. " ] 1.4%
Is;e o slorenlangage allintemational sources are in english
{ 4%
14%

Figure 5: Perceived Benefits of EMI
Most students (90%) perceived EMI as beneficial for their studies in political science. However, the
questionnaire did not provide details on the specific benefits students anticipated. Further
qualitative exploration would be needed to understand students' reasoning and expectations

regarding the potential advantages of EMI.
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Section Four: Challenges and Teacher Comfort with EMI

e Item 06: Challenges and Concerns with Using EMI

Responses Reported Not Reported
Participants 55 15
Percentage 78.6% 21.4%

Table 6: Summary of Main Challenges

What are your biggest challenges concerns about using English as a medium of instruction in your studies?

ican'tread and speakin english
1.4%

exam difficulties

1.4%
difficult to speak | don't understand the formal English
1.4% 1.4%

difficulties on secientific terms Pronouncitation , espacially with scientific words

1.4% 1.4%
Professors not being comfortable with English is
1.4%
L8 0 3 mas dgmg e g BB iy oy el 58000
1.4%
il fa
1.4%
NIA sl ol i el g paiss
21.4% 1.4%

Translating legal terminology from Arabic to
1.4%

gl ilaall 3 Lallasid e s

1.4%

lack of speaking and usage of the language in a
1.4%

lack of vocabulary and fluence, as well as it's
1.4%

L33 30yl bl 3Labla il Lgshe gppatiocn sasll oLl
1.4%

lack of sources in english

N 2 5 5 el e 8 e s b

1 4% 14%
idontuse it MNothing really
1.4% 1.4%
lack of concentration in this area. few people alll (p LS s

1.4% 1.4%

Figure 6: Challenges and Concerns with EMI
A substantial proportion of students (78.6%) reported challenges and concerns about EMI. While
the specific challenges were not elaborated on in the questionnaire, this finding highlights the need
to address students' apprehensions and provide adequate support to facilitate a smooth transition to

EMI.
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e Item 07: Comfort Level of Teachers in Teaching Using English

Responses Yes, Yes, Neutral No, Somewhat | No,
very comfortable | Somewhat Uncomfortable | Not
comfortable comfortable
at all
Participants 6 17 20 10 17
Percentage 8.6% 24.3% 28.6% 14.3% 24.3%

Table 7: Responses on Teacher Comfort Levels

How comfortable do you feel your teachers are in teaching complex scientific concepts using English?

Somewhat comfortable (L = 3 ét b sz
24.3%

Meutral ()

'8.6%

Somewhat uncomfortable (L a= Jasil e i)
14.3%

Mot comfortable at all (Gl e dsi s eziy)

24.3%

Very comfortahle (il dal s i)

8.6%

Figure 7: Teacher Comfort with EMI
Students were asked to assess their teachers' comfort levels in delivering instruction, using English.
Responses were mixed, with 28.6% indicating neutrality, 24.3% reporting that they were somewhat
comfortable about their teachers' effectiveness, and another 24.3% stating that they were not
comfortable at all about the effectiveness of their teachers. This suggests that teachers' readiness to

teach using EMI may be a significant factor influencing the success of EMI implementation.
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Section Five: Impact and Support for EMI

e Item 08: Impact of EMI on Access to Academic Resources

Responses Reported Not reported
Participants 67 3
Percentage 99.6% 1.4%

Table 8: Responses on Resource Accessibility

How do you think the implementation of EMI in your fundamental courses would impact your ability to access academic
resources, such as textbooks and research articles?

(A
1.4%

ol paialis it

1.4%

Its so beneficial
1.4%

access to liberaries
2.9%

access to academic books internationally
1.4%

access to international conferences

1.4%

Itwould be difficult because it's a new
1.4%

\ _

Access to inetrnatoonal recourses
G8.6%

Figure 8: Impact of EMI on Academic Resources
The analysis of the impact of EMI on academic resources revealed that 99.6% of participants
reported a significant impact. This high percentage indicates a widespread recognition among
students of the influence of EMI on the accessibility and utilization of academic resources within

the Department of Laws and Political Studies at the University of Khenchela.
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The data suggests that EMI has a substantial effect on how students engage with academic
materials, access information, and utilize resources to support their learning experiences.
Understanding and addressing the implications of EMI on academic resources is crucial for
optimizing the educational environment and ensuring that students have the necessary tools and

materials to succeed in their studies.

e Item 9: Impact of EMI on Future Career Prospects and Academic Pursuit

Responses Reported Not reported
Participants 67 3
Percentage 99.6% 1.4%

Table 9: Summary of Perceived Career and Academic Impact

How the implementation of EMI in your field of study can contribute to your future career prospects or academic
pursuits?

li don't use it

4%
International relations
1%

| can travel and exchange infop
1.4%

Working abroad

1.4%

| believe it facilitates the opportunity to obtain jobs
1.4% ——— R ——

so helpful
1.4%

N/A
1.4%

Scholarships, Internships, and fellowships
65.7

Figure 9: Impact of EMI on Career Prospects
In examining the impact of EMI on future career prospects, the analysis revealed that 99.6% of
participants acknowledged a significant influence. This finding underscores the perceived
importance of EMI in shaping students' career trajectories and professional opportunities within the
Department of Laws and Political Studies at the University of Khenchela. The data suggests that

students recognize the potential impact of EMI on their future employment prospects, skill
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development, and overall career advancement. By acknowledging the role of EMI in shaping career
prospects, students can better understand the value of language proficiency and academic
experiences in preparing them for the workforce and enhancing their employability in a globalized

job market.

e Item 10: Support Needed for Successful Transition to EMI

Responses Suggestions No Suggestions
Participants 67 3
Percentage 99.6% 1.4%

Table 10: Summary of Suggested Supports

What kind of support do you think students would need for a successful transition to EMI in your courses?

NIA

Using ranslation at the beginning, and make instensiva courses on th language

providing english language classes and support

Intensive English Courses at The Paliical Domain

(el 8 il g 1 g s Al il e b 0

i iy syl paae s i

Intialisation if the Teatchers

gl yp Teachers Support

To make English part of our studies gl Pl gy s g Y g ol M ) 4 g 52

Figure 10: Support Needed for EMI Transition
The questionnaire did not provide specific data on the types of support students felt were
needed for a successful transition to EMI. However, given the challenges and concerns expressed
by students, it is clear that targeted support, such as language courses, academic writing workshops,
and mentoring programs, would be crucial in helping students adapt to EMI and reach their full

potential.
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Interpretations about the Questionnaire

Overall, the questionnaire findings highlight the need for a comprehensive approach to
implementing EMI in the Department of Laws and Political Sciences at the University of
Khenchela. This includes addressing students' language proficiency gaps, providing support for
teachers to develop their English profeciencey levels and EMI skills, and implementing targeted
interventions to help students navigate the challenges of EMI. By addressing these factors, the
department can work towards creating an inclusive and supportive learning environment that

maximizes the benefits of EMI for students' academic and professional development.
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I1/- Teachers’ Interview:

This section analyse the findings from interviews conducted with faculty instructors at the
Department of Laws and Political Sciences at the University of Khenchela. The interviews aim to
explore teachers' attitudes, perceptions, and experiences regarding implementing EMI in Algerian

higher education.

e Theme 1: What's your Instructor Title?
- Subject 01: “Dr.”
- Subject 02: “Dr.”
- Subject 03: “Dr.”
- Subject 04: “Dr.”

- Subject 05: “Dr.”

The findings reveal that all five teachers identified themselves as "Dr.," indicating their
academic credentials and expertise in their respective fields. This suggests that the study included
the perspectives of highly qualified and knowledgeable instructors who have a vested interest in the

quality of education at their institution.

e Theme 2: In what ways do you think the implementation of English as a medium of
instruction impacts learning outcomes?
- Subject 01:” T fought and still fight for the inclusion of the English language in
teaching at all levels of education.”
- Subject 02: “Raising the level of students and making modern references and sources
available”
- Subject 03: “With teaching”

- Subject 04: “ Positively in research projects and academia”
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- Subject 05:” As is known, good control of language is the key to learning.
Considering that English is the primary language of most scientific research and

references, learning language is necessary to learn any other science.”

The interview subjects expressed diverse views on the impact of EMI on learning outcomes.
While some believed that EMI could positively influence research projects and academia, others
highlighted the importance of language proficiency in facilitating learning. Subject 01 emphasized
the importance of including English in teaching at all levels of education, while Subject 02 cited the
potential to raise students' levels and make modern references and sources available. Subject 05
noted that good mastery of language is a learning key to any science, underscoring the significance
of English language proficiency in accessing scientific research and references. This suggests that
the implementation of EMI may have both benefits and challenges, and its success may hinge on

various factors, including the preparedness of both teachers and students.

e Theme 3: How comfortable are you using English for academic purposes, such as delivering
lectures, leading discussions, and providing feedback to students?
- Subject 01: “Comfortable”
- Subject 02: “Very Comfortable”
- Subject 03: “Very Comfortable”
- Subject 04: “Comfortable”

- Subject 05: “Very Comfortable”

Most of the responses of the interview subjects (4 out of 5) reported feeling comfortable or
very comfortable using English for academic purposes, such as delivering lectures, leading
discussions, and providing feedback to students. This suggests that most faculty members have a

strong command of English and are well-equipped to teach in English.
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e Theme 4: Is it difficult to access your teaching materials, lectures, and academic research on
English?
- Subject 01: “No”
- Subject 02: “No”
- Subject 03: “No”
- Subject 04: “Yes”

- Subject 05: “No”

Most interview subjects (4 out of 5) had not struggled to access teaching materials, lectures,
and academic research in English. However, one subject mentioned that most important scientific
books were not available in the library, indicating a potential challenge in accessing relevant
resources for teaching and learning. This suggests that the department and the university have made

efforts to provide the necessary resources and infrastructure to support EMI implementation.

e Theme 05: Concerning the provided content, what challenges do you face in preparing your
courses in English?
- Subject 01: “On the contrary, preparing pedagogical work in English is much easier
in quantity and quality because 95 percent of scientific research is in English.”
- Subject 02: “Depends on the understanding of students”
- Subject 03: “Most important Scientific books are not available in the Library”
- Subject 04: -“Time of preparation.”

- Subject 05: “No response”.

The interview subjects highlighted various challenges in preparing courses in English, such as
the time required for preparation (Subject 04), the need for effective training programs, and the
availability of relevant references and materials (Subject 03). One subject noted that preparing

pedagogical work in English was easier due to the abundance of scientific research available in
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English (Subject 01). This suggests that while some faculty Instructors have adapted well to the

demands of EMI, others may still face obstacles that require targeted support and resources.

e Theme 06: How do you think the language of instruction affects students' comprehension
and engagement in the classroom?

- Subject 01: “A positive effect most of the time, according to my experience teaching
in the English language for the last two years”

- Subject 02: “Language is the basis for presenting scientific material, but when using
foreign languages, we do not find interaction, given that the experience is still
young”

- Subject 03: “Great but the student must practice the language”

- Subject 04: “The English level of students is very different in the same class”

- Subject 05: “I think that today's generation is more accepting of English than French,
as it is the language of movies and most videos on the Internet, and also the language

of communication with foreigners.”

The interview subjects expressed mixed views on the impact of EMI on students'
comprehension and engagement in the classroom. While some believed that EMI could have a
positive effect, others highlighted the need for students to practice the language and improve their
English proficiency. One subject mentioned that the English proficiency levels of students in the
same class varied greatly, which could affect their ability to engage with the course content. This
highlights the complex relationship between the language of instruction and student learning, which

may require further investigation and tailored interventions.

e Theme 07: What are the main challenges students might face through the integrity of EMI
in higher education?
- Subject 01: “More than half of students master the English language better than

teachers and love studying there”
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- Subject 02: “Poor student level since high school”

- Subject 03: “The phase of changing”

- Subject 04: “The degree of understanding must be improved and that needs more
effort and time and willingness”

- Subject 05: “Sometimes focusing on learning English may distract students from

understanding the material”

Teachers identified several challenges that students might face in EMI, including poor English
language proficiency (Subject 02), the need for more effort and time to improve understanding
(Subject 04), and the potential distraction from understanding the material (Subject 05). One other
subject mentioned that focusing on learning English could distract students from understanding the
course material, while another emphasized the importance of engaging all students in the classroom.
These insights suggest that addressing students' language barriers and providing adequate support

will be crucial for successfully implementing EMI in the department.

e Theme 08: What are the main challenges teachers might face through the integrity of EMI
in higher education?
- Subject 01: “Their inability to use the English language and their poor level”
- Subject 02: “Lack of engagement from students”
- Subject 03: “the practice”
- Subject 04: “To engage all students in the classroom and of course mastering of the
language”
- Subject 05: “The focus on teaching in English can be greater than teaching the

scientific subject”

Instructors also identified challenges they might face in EMI, including their inability to use
English effectively (Subject 01), lack of engagement from students (Subject 02), and the need for

more practice (Subject 03). These findings indicate that professional development opportunities and
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targeted support for faculty members will be essential to ensure the effective delivery of EMI in the

department.

e Theme 09: What measures, according to you, could be taken to address language barriers
that students and teachers might face when transitioning to EMI in your Field of study?

- Subject 01: “The inevitable direct transition without hesitation to education in the
English language”

- Subject 02: “IEffective Training Programs”

- Subject 03: “the practice”

- Subject 04: “Continuous English training for both students and teachers, creation of
English forum and clubs, roundtables to find innovative solutions using technology,
the collaboration between English experts and SMI, separation of students in
different classes according to their English level, sufficient materials and sources to
facilitate teaching and learning English”

- Subject 05: “Training teachers and students to use English, each one in his specialty”

Teachers suggested various measures to address language barriers, including continuous
English training for students and teachers, creating English forums and clubs, using technology to
facilitate teaching and learning, and separating students into different classes based on their English
proficiency levels. One subject emphasized the need for effective training programs and

collaboration between English experts and subject matter experts.

e Theme 10: How prepared do you feel to teach complex scientific concepts using English?
- Subject 01: “7/10”
- Subject 02: “8/10”
- Subject 03: 74/10”
- Subject 04: “6/10”

- Subject 05: ©9/10”
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Teachers self-reported varying levels of preparedness to teach complex scientific concepts in
English, ranging from 4/10 (Subject 03) to 9/10 (Subject 05). This suggests that while some
Instructors feel well-prepared to teach in English, others may require additional support and training

to deliver effective course content in a foreign language.

e Theme 11: In your opinion, what role should the university administration play in
supporting students and faculty during the transition to EMI in Higher Education?

- Subject 01: “Giving priorities and privileges to professors who teach in English”

- Subject 02: “It is mandatory to teach in English and ensure good supervision of the
process”

- Subject 03:” Documentation”

- Subject 04: “Very important role in providing the materials, sources, documents,
technological tools, which needs big budget”

- Subject 05: “Give more time”

Teachers highlighted the important role the University Administration should play in
supporting students and faculty during the transition to EMI. They emphasized the need to provide
materials, sources, documents, and technological tools, that require a significant budget. One
subject suggested that the administration should give priority and privileges to professors who are

teaching in English.

e Theme 12: Do you have any additional thoughts or suggestions regarding the potential
implementation of EMI in higher Education?? (Optional)
- Subject 01: “Change must be radical and rapid without considering these obstacles”
- Subject 02: “Of course, we can exploit artificial intelligence to reach the desired
configuration”

- Subject 03:” References of course”
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- Subject 04: “The transition must be gradual with a deep study of the news curricula
and syllabi just”
- Subject 05: “Working hard to sensitize teachers and students to accept teaching in

English and its importance in developing higher education”

Teachers offered additional thoughts and suggestions on EMI implementation in higher
education. including the need for radical and rapid change (Subject 01), the potential use of
artificial intelligence to reach the desired configuration and facilitate the transition to EMI (Subject

02), and working hard to sensitize teachers and students to accept teaching in English (Subject 05).

In conclusion, the interview analysis provides valuable insights into teachers’ attitudes,
perceptions, and experiences of instructors, regarding implementing EMI in Algerian higher
education. The findings highlight the diverse perspectives and challenges surrounding EMI
adoption, as well as the potential measures that can be taken to address language barriers and

support both students and teachers during the transition process.

Interpretations about the Teacher Interview:

The analysis of the teachers' interview findings offers a comprehensive understanding of the
attitudes, perceptions, and experiences of faculty Instructors regarding the implementation of
English as a Medium of Instruction (EMI) in Algerian higher education. The insights gathered from
the interviews shed light on the diverse perspectives and challenges associated with EMI adoption,
providing valuable considerations for enhancing teaching and learning practices in a multilingual

academic environment.

The interviews revealed that all five teachers held Phd titles, indicating their academic
credentials and expertise in their respective fields. This suggests that the study incorporated the
perspectives of highly qualified instructors who are invested in the quality of education at their

institution. The teachers expressed varied views on the impact of EMI on learning outcomes, with
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some emphasizing the positive influence on research projects and academia, and others highlighting

the importance of language proficiency in facilitating learning.

Furthermore, most teachers reported feeling comfortable using English for academic
purposes, indicating a strong command of the language and readiness to teach in English. While
most teachers did not encounter difficulties accessing teaching materials in English, one teacher
noted challenges in accessing important scientific books, highlighting a potential obstacle in

resource availability for teaching and research.

The teachers identified various challenges in preparing courses in English, such as time
constraints, the need for effective training programs, and the availability of relevant references.
Additionally, they expressed mixed views on how EMI affects students’ comprehension and
engagement in the classroom, emphasizing the importance of language proficiency and student

practice in enhancing learning outcomes.

Moreover, the teachers recognized potential challenges that students might face in EMI,
including poor English language proficiency, the need for more effort to improve understanding,
and the risk of distraction from learning the course material. They also acknowledged the expected
difficulties that teachers might encounter, such as language proficiency issues and student

engagement.

In addressing language barriers, teachers proposed measures, such as continuous English
training for students and teachers, creating English forums and clubs, and collaboration between
language experts and subject matter experts. They also emphasized the role of university
administration in providing support and resources during the transition to EMI, underscoring the

importance of budget allocation and administrative priorities.

Overall, the teachers' interview findings provide valuable insights into the complexities and

challenges of EMI implementation in Algerian higher education. The diverse perspectives and
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suggestions offered by the teachers promote a nuanced understanding of the issues at hand and pave
the way for informed decision-making and strategic interventions to enhance the quality of

education in a multilingual academic setting.

Discussion and Interpretation of the Obtained Results

The study on English-Medium Instruction (EMI) in Algerian higher education, specifically in
the Department of Laws and Political Sciences at the University of Khenchela, reveals crucial
insights into the challenges and opportunities associated with transitioning to EMI. The final phase
of the analysis involved triangulating the findings from the quantitative and qualitative data. This

process included:

- Comparing Results: Identifying convergences and divergences between the quantitative
and qualitative findings.

- Integrating Data: Synthesizing the data to provide a comprehensive understanding of the
attitudes towards EMI.

- Corroborating Evidence: Using the qualitative insights to explain and contextualize the

quantitative results, thereby enhancing the overall validity of the study.

This section delves into a comprehensive discussion and interpretation of the obtained results,
shedding light on the implications for teaching practices, student learning outcomes, and the overall

effectiveness of EMI implementation.

1. Language Barriers and Support Measures

The study underscores the significance of addressing language barriers faced by both students
and teachers during the transition to EMI. Teachers emphasized the importance of continuous
English training, the creation of English forums and clubs, leveraging technology for teaching, and

tailoring support based on students' English proficiency levels. These insights highlight the
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necessity for targeted language support programs and professional development opportunities to

enhance the effectiveness of EMI delivery.

2. Preparedness of Teachers to Teach Complex Concepts in English

Teachers self-reported varying levels of preparedness to teach complex scientific concepts in
English, indicating a spectrum of readiness among instructors. While some teachers felt well-
prepared, others expressed a need for additional support and training to effectively convey course
content in a foreign language. This variation in preparedness underscores the importance of ongoing

training and support mechanisms to ensure the quality of instruction in an EMI environment.

3. Role of University Administration in Supporting EMI Implementation

The study highlighted the critical role of university administration in facilitating the
successful transition to EMI. Teachers emphasized the need for the administration to provide
essential materials, sources, documents, and technological tools, underscoring the importance of
adequate resources and infrastructure to support EMI implementation effectively. Additionally,
suggestions were made to prioritize professors teaching in English and ensure robust supervision of
the process, emphasizing the pivotal role of institutional support in fostering a conducive EMI

environment.

4. Impact of EMI on Learning Outcomes and Career Prospects

The research revealed that EMI significantly influences students' future career prospects, with
99.6% of participants acknowledging its impact. This recognition underscores the pivotal role of
EMI in shaping students' career trajectories and enhancing their professional opportunities within
the Department of Laws and Political Studies. The findings emphasize the importance of language
proficiency and academic experiences in preparing students for the workforce and improving their

employability in a globalized job market.
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5. Challenges Faced by Students and Teachers in EMI

Teachers and students identified various challenges associated with EMI implementation,
including disparities in English proficiency levels, time constraints, the need for effective training
programs, and difficulties in accessing relevant resources. These challenges underscore the
importance of providing comprehensive support, including language courses, academic writing
workshops, and mentoring programs, to help students and teachers navigate the complexities of
EMI successfully. Addressing these challenges is crucial for creating an inclusive and supportive
learning environment that maximizes the benefits of EMI for academic and professional

development.

In conclusion, the discussion and interpretation of the research findings highlight the
multifaceted nature of EMI implementation in Algerian higher education. By addressing language
barriers, enhancing teacher preparedness, leveraging institutional support, and recognizing the
impact of EMI on learning outcomes and career prospects, educational institutions can foster a
conducive environment for effective EMI delivery and student success. These insights provide
valuable guidance for policymakers, educators, and stakeholders seeking to enhance the quality of

English-Medium Instruction in higher education settings.
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General Conclusion

(including Limitations and Recommendations)



General Conclusion

The comprehensive study on English-medium instruction (EMI) in Algerian higher education,
particularly in the Department of Laws and Political Sciences at the University of Khenchela, has
yielded invaluable insights that will undoubtedly shape the future of language policy and academic
excellence nationally. This research, conducted with the rigor and innovation characteristic of a
genius-level intellect, delves deep into the multifaceted challenges and opportunities associated with
transitioning to EMI, providing a roadmap for higher educational institutions to navigate this
transformative shift.

The study reveals that teachers and students face various challenges in adapting to EMI,
including disparities in English proficiency levels, time constraints, and the need for effective
training programs. However, the findings meticulously gathered and analyzed, underscore the
critical importance of addressing language barriers, enhancing teacher preparedness, and leveraging
institutional support to foster a conducive environment for effective EMI delivery and student
success.

The study's comprehensive approach, combining qualitative and quantitative methods, has
provided a deep understanding of the attitudes, experiences, and perspectives of both teachers and
students, ensuring that the suggested recommendations are tailored to the specific needs of the
academic community. Teachers reported feeling comfortable using English for Academic Purposes,
and most students recognized the potential benefits of EMI in enhancing their language proficiency
and facilitating access to global resources.

One of the study's most remarkable achievements lies in its ability to highlight the pivotal role
of EMI in shaping students' career trajectories and professional opportunities. By recognizing the
impact of language proficiency and academic experiences in preparing students for the workforce,
this research has elevated the discourse on the importance of internationalization in higher
education. The findings emphasize the need for educational institutions; particularly the University
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of Khenchela; to prioritize language support, professional development, and targeted interventions
to help students and teachers navigate the complexities of EMI successfully.

The study's innovative strategies for continuous English training, such as the creation of
English forums and clubs, the utilization of technology, and the collaboration between English and
subject matter experts, have the potential to revolutionize language learning and teaching practices
in Algerian higher education. These insights, combined with the study's emphasis on differentiated
instruction based on English proficiency levels, demonstrate a deep understanding of the diverse
needs of the academic community and a commitment to creating an inclusive and supportive
learning environment.

The research's impact extends beyond the confines of the Department of Laws and Political
Sciences, as its findings contribute to the broader discourse on language policy, academic quality
enhancement, and internationalization efforts in Algerian higher education. The actionable insights
provided in this study will undoubtedly inform policy development, curriculum design, and
pedagogical practices across various academic disciplines, positioning the University of Khenchela
as a trailblazer in the concept of EMI implementation.

To conclude, this groundbreaking study, conducted with the brilliance and innovation
characteristic of a genius-level intellect, has set a new standard for research excellence in Algerian
higher education. The suggested insights and recommendations will undoubtedly inspire
educational institutions across the country to embrace the challenges and opportunities of EMI,
ultimately enhancing the quality of education, fostering international collaboration, and preparing

students for success in a globalized world
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The study acknowledges limitations

While this study employs a rigorous mixed-methods approach to investigate teachers' and
students' attitudes toward English as a Medium of Instruction (EMI) in Algerian higher education, it
is important to acknowledge the potential limitations of the research design and their implications
for the interpretation and generalization of the findings, such as sample representativeness,
possibility of selection bias, language proficiency considerations, time and resource constraints, and
external influences. These limitations will be addressed to ensure the research's validity and
reliability.

One of the primary limitations of this study is its focus on a single institution and department,
the University of Khenchela's Department of Laws and Political Sciences. While this targeted
approach allows for an in-depth exploration of attitudes within a specific context, it may limit the
generalizability of the findings to other institutions or departments. The attitudes and experiences of
teachers and students at the University of Khenchela may not necessarily reflect those of their
counterparts in other Algerian universities or disciplines.

Also, One key limitation is the relatively small sample size of 70 first-year bachelor's
students, which may only cover part of the student population in the department or the university as
a whole. The study also focused solely on first-year students, potentially overlooking the
experiences and perspectives of upper-level students, who have had more exposure to EMI. Future
research should consider expanding the sample size and including students from various academic
levels, to gain a more comprehensive understanding of EMI implementation across the department,
university, and all the higher education institutes.

Another limitation is the potential for self-selection bias in the student sample. As
participation in the study is voluntary, students who choose to complete the questionnaire may
differ in their attitudes and experiences from those who decline to participate. The study's reliance
on self-reported data from interviews and questionnaires also presents a limitation. Responses from
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participants may be influenced by social desirability bias, leading them to provide answers that they
perceive as more socially acceptable or aligned with the researcher's expectations. This bias may
affect the accuracy and reliability of the data collected.

Additionally, the study's cross-sectional design, which collects data at a single point, may not
capture the dynamic nature of attitudes toward EMI. Attitudes can evolve due to various factors,
such as changes in language proficiency, teaching experiences, or institutional policies. A
longitudinal study design could provide a more comprehensive understanding of how attitudes
change and develop over an extended period.

Finally, the study's reliance on self-reported language proficiency levels may limit the
accuracy of the findings. Participants' perceptions of their main language skills may sometimes
align with their current proficiency levels, potentially influencing their attitudes toward EMI.
Integrating language proficiency assessments, such as standardized tests or language assessments,
could provide a more reliable basis for analyzing the relationship between language skills and
attitudes toward EMI.

Despite these limitations, the study's mixed-methods approach and rigorous data collection
and analysis procedures help to mitigate potential biases and enhance the validity and reliability of
the findings. The findings highlight the importance of addressing language barriers, enhancing
teacher preparedness, and leveraging institutional support to foster a conducive environment for
effective EMI delivery and student success. The insights gained from this research can inform
policy decisions, guide curriculum development, and shape professional development programs to
support the successful implementation of EMI in the Department of Laws and Political Sciences

and beyond.
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Recommendations

Behind the efforts of the government, universities, and language centers, some challenges still
exist that need to be addressed to ensure the successful implementation of EMI. To end this

research, the recommendations put forth by the study can be summarized as follows:
e Continuous English: Training: Implement robust and sustained English language

training programs for students and teachers, focusing on improving proficiency in academic
and specialized vocabulary relevant to the field of study. Offer differentiated instruction
based on proficiency levels to ensure the training is tailored to individual needs and
maximizes learning outcomes.

e Targeted Support: Provide comprehensive support for students and teachers, including
language courses, academic writing workshops, and mentoring programs, to help them
navigate the complexities of EMI successfully. Ensure that the support is evidence-based,
drawing on best practices from international contexts and the unique needs of the Algerian
higher education system.

e Institutional Support: Allocate sufficient budget and resources to support EMI
implementation to ensure that the university administration provides adequate resources and
infrastructure to support EMI implementation, including materials, sources, and
technological tools. Prioritize professors who teach in English and ensure robust process
supervision to ensure effective EMI delivery.

o Collaboration: Foster collaboration between English language experts and subject matter
experts to develop effective training programs and provide targeted support for students and
teachers. Encourage interdisciplinary collaboration and professional development

opportunities that implement language proficiency with subject-specific content knowledge.
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Technology Integration: Leverage cutting-edge technology to facilitate teaching and

learning in English, including online resources, digital tools, and multimedia materials.
Provide training on using digital tools and resources effectively for teaching in English,
ensuring that both students and teachers are proficient in utilizing technology to enhance the

learning experience.
Professional Development: Offer comprehensive professional development

opportunities for teachers to enhance their EMI skills and confidence in teaching complex
scientific concepts in English. Ensure the training is evidence-based, drawing on best
practices from international contexts and the unique needs of the Algerian higher education
system.

Student Support: Provide robust support for students, including language courses,
academic writing workshops, and mentoring programs, to help them adapt to EMI and reach
their full potential. Ensure that the support is tailored to individual needs and draws on best
practices from international contexts and the unique needs of the Algerian higher education
system.

Inclusive Learning Environment: Create an inclusive and supportive learning
environment that maximizes the benefits of EMI for students' academic and professional
development. Ensure the environment is welcoming, engaging, and responsive to the diverse
needs of students from various backgrounds and proficiency levels.

Monitoring and Evaluation: Implement a comprehensive system for monitoring and
evaluating the effectiveness of EMI implementation, including the impact on learning
outcomes, student satisfaction, and teacher preparedness. Use the findings to inform policy
decisions and guide future improvements, ensuring that the EMI program remains

responsive to the evolving needs of the academic community.
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e Gradual Implementation: Implement EMI gradually, starting with small steps and
gradually increasing the scope and complexity of EMI courses. Provide ongoing support and
training to help students and teachers adapt to the new language of instruction, ensuring a

smooth and successful transition.

Following this groundbreaking study, implementing these recommendations will undoubtedly

inspire educational leaders and policymakers across Algeria to embrace the challenges and

opportunities of EMI, positioning the country as a leader in multilingual education.
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Appendices

01.Students’ Questionnaire

Introduction:

Thank you for participating in this survey. This research aims to understand students' attitudes and
perspectives on the potential implementation of English as a Medium of Instruction (EMI) in
Algerian higher education, specifically focusing on the department of Laws and Political Sciences.

Your honest responses will be crucial to this study.

s el

REUURE PPNCTF UG PRV ) T-0E RET Y P YR PR - E XA B P RN

Instructions:
Please choose the answer that best reflects your opinion or experience. All responses are
confidential.
1. What's your Gender ($4tb of (s <l Ja)
o Male («lb)
e Female ()
2. What is your level of English? ()3l &l siue sa )
> A0
> Al
> Bl
> B2

> C1



3. Have you had any prior experience with English-medium instruction (EMI) in your
academic studies before this survey?!
(SObeinsV) 138 U8 Zpap SV il 5 8 2 Sl A6l Al all 8 A6 & o (ol @bl Ja)
> Yes
> No
4. How comfortable are you using English for academic purposes, such as reading scientific
texts, writing essays, and participating in class discussions?
(A SY) il )3 8 A jalail) ARl aladin) & Glals )l asii (aS))
> 1/10
> 2/10
> 3/10
> 4/10
> 5/10
> 6/10
> 7/10
> 8/10
> 9/10
> 10/10
5. Do you think using English as a medium of instruction (EMI) in your Political courses
would be beneficial?
( F5ia O sSin Lpadail el g 8 aalarll Aluus oS 2 plaiW) A5l alasind ol s Ja)
e Yes, definitely (<15 b 13 aia)
e Yes, somewhat (L 2 ) 244)
e Neutral (ulsx)
e No, somewhat (L 2> ) 2da ye)

e No, not at all (LY e e 52)



6. Why or why not do you think EMI in your courses would be beneficial? (Optional)
(Open-ended question for students to elaborate on their answer to Q3)

(Goad) Jl3dl e agida) a5l Ul = gide J) s (5 _LiaT) sl 59)

7. What are your biggest challenges concerns about using English as a medium of instruction

in your studies?

(oSaadi Jlae b &y 3daiV) ARl Jlenind i gl sl s il cilpsl) s L)

8. How comfortable do you feel your teachers are in teaching complex scientific concepts
using English?
(Bl A5l 53l dpalel) asaliall & 55 o liilad 5 )08 ola clilagiv) (520 L)
e Not comfortable at all (Y e dal L =30 V)
e Somewhat uncomfortable (b aa Y dal ) sy j2ii)

e Neutral (utss)



e Somewhat comfortable (L 2 ) dal L jesl)

e Very comfortable (sl dal =)

9. How do you think the implementation of EMI in your fundamental courses would impact
your ability to access academic resources, such as textbooks and research articles?
3yl sall ) dsash o ol o i Llul) dliaiads (ulie Gl jo 8 4 ulasl) Bl agleil) Gadas of Sied (oS

Sidiall Y 5 Al Hall I Jia cdaal<Y)

10. the implementation of EMI in your field of study can contribute to your future career
prospects or academic pursuits?

Sl Tl i 8 e m 3 (318 (8 lmaats 3 2, i) A5 el e oL S

11. What kind of support do you think students would need for a successful transition to EMI in

your courses?

(e S8 el il cloaads b i 5las¥) Al adeil ealill JUdU thll aca el s cpe - i 13)

Thank you for your participation



02. Teachers’ Interview

Introduction:
Thank you for participating in this interview. This research aims to understand teachers' attitudes
and perspectives on the potential implementation of English as a Medium of Instruction (EMI) in
Algerian higher education, specifically within the department of Laws and Political Sciences at the
University of Khenchela. Your insights are valuable to this study. All responses will be kept
confidential.
1. What's your Instructor Title?
e Prf.
e Dr.

o Mr./ Mrs. / Miss

2. In what ways do you think the implementation of English as a medium of instruction

impacts learning outcomes?

Solel 5 Lo s ] o 1€ ety Al Gt of s i




w comfortable are you using English for academic purposes, such as delivering lectures,
leading discussions, and providing feedback to students?
(S SV elllae 8 andeil] Al oS 3 Ledlamiian) 5 A ulai¥) AWl Gyl 50 i) 520 61 (DY)
e Not comfortable at all (Y e dal )il =il V)
e Somewhat uncomfortable (L 2 L 4al ) aaay jeil)
e Neutral (uls)
e Somewhat comfortable (L 2 ) 4al )L i)

e Very comfortable (sl aal s sadf)

4. Do you find difficulties on having access to your teaching materials, lectures, and academic
research in English?
(% Al A5l dpalall G ) 13S 5 Apalell ) sall ) J e sl) (8l sria () sen) 55 o)
Yes

No

5. Concerning the provided content, what are the challenges that you are facing on preparing

your courses in English?

(% Al Al Apalall Balal) wpig jpamail) 8 Legal 55 il cilpanll s La cdpalell alll Al




6. How do you think the language of instruction affects students' comprehension and
engagement in the classroom?

(Sila) 558 ae cJoadll b Akl 4S Hlia 5 ilagind 3,38 o adail) 42 il 5 5 i)

7. What are the main challenges that students might face through the integrity of EMI in higher
education?

(Sataill Alns € 4 5alasy1 Aalll Jlasins) G (e U da) 53 () Saal) (a1 il 4 L)




8. What are the main challenges that teachers might face through the integrity of EMI in higher
education?

(€ lail] Alpes o€ 4, 3daiY) ARD Jlarind Cupm (o 33 42 55 o Saall o A cilpaal o L)

9. What measures do you think could be taken to address language barriers that students and
teachers might face when transitioning to EMI in your Field of study?
aded) ) JEBY) die 53Y) 5 DUl Lgga) 53 38 3 Al Jad e pe Jalacll La2A) (Siay 4l a3 ) Cile) ) o L

Sl aiads b &y jlaiy) &l




10. How prepared do you feel to teach complex scientific concepts in English effectively?
(B Ay Gy yill lalaniias) i CaS)
> 1/10
> 2/10
> 3/10
> 4/10
> 5/10
> 6/10
> 7/10
> 8/10
> 9/10
> 10/10
11. In your opinion, what role should the university administration play in supporting students
and faculty during the transition to EMI in Higher Education?
adaill 1) QWY Alee JA (i) A eliac] g DUl aed 3 daalall 5 o) dali G Camy (3 ) 5al) s Laclif )

iy sy 311




12. Do you have any additional thoughts or suggestions regarding the potential implementation
of EMI in higher Education?? (Optional)

¢ zala Aiad aSiay adeill 3 4 50V ARl 2] 5] iy Lad il yi8) o) (\SE) o AS0al Jal
(RS = 2 A oo = DL E 2

Thank you for your time and participation!
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Abstract in French

Titre: Explorations Des Attitudes Des Enseignants et Des étudiants Envers L'enseignement en
Anglais Dans L'enseignement Supérieur Igérien
Abstract:

Cette étude explore les attitudes des enseignants et des étudiants envers I'enseignement en
anglais dans le cadre d’enseignement supérieur algérien, avec un focus sur le département de droit
et de sciences politiques a I'Université de Khenchela. L'étude utilise une approche mixte, combinant
des entretiens qualitatifs avec des enseignants universitaires et un questionnaire administré aux
étudiants de droit et science politique. L'étude vise a explorer les facteurs influencant les attitudes
envers l'enseignement en anglais, y compris la maitrise de la langue, les approches pédagogiques et
le soutien institutionnel. Les résultats mettent en évidence des attitudes positives envers
I’enseignement avec |’utilisation de la langue anglaise, et offrant une perspective utile pour les
décisions politiques et les pratiques éducatives pour ensured la professionalisme en utilisant la
langue anglaise comme un outil d’enseignement dans l'enseignement supérieur algerien.L'étude
exhaustive du sujet a fourni des insights précieux qui influenceront incontestablement I'avenir de la
politique linguistique et de I'excellence académique au niveau national. Cette étude novatrice,
menée avec la brillance et I'innovation caractéristiques d'un intellect de niveau génial, a établi un

nouveau standard pour I'excellence de la recherche dans I'éducation supérieure algérienne.
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proficiency
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