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Abstract

This research investigates the phenomenon of informal English language acquisition among Algerian
youth, changing the focus from traditional classroom-bound paradigms to the role of digital
environments. It aims to map the nexus between digital consumption and linguistic development by
examining how online spaces facilitate naturalistic language acquisition outside formal schooling.
Theoretically, the study is deeply guided by Gardner’s Socio-Educational Model (1985, 2001)
alongside Krashen’s Monitor Model. To test these assertions, a mixed-methods research design was
used, employing a comprehensive questionnaire administered to a convenience sample of 100
participants, complemented by semi-structured interviews with a purposive sample of 10 Algerian
youth. The findings reveal that informal, extramural digital exposure serves as the primary catalyst for
communicative competence, with participants naturally acquiring modern idioms, complex
vocabulary, and pragmatic nuances. Furthermore, the data indicates that the low-anxiety, high-interest
nature of online spaces significantly reduces learners' affective filters compared to formal classrooms.
These insights imply that EFL teachers and curriculum designers should acknowledge and integrate
extramural digital practices to bridge the gap between formal instruction and authentic, real-world

language use.
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General Introduction



General Introduction

The academic environment of contemporary Algeria is seeing a remarkable
metamorphosis where English is moving from being a secondary foreign language to being a
major instrument of global communication, scientific discourse and digital self-representation
for the youth.

The present paper attempts to analyze the intricate phenomenon of English language
learning in the Algerian context, expanding beyond the traditional paradigm of formal teaching
to the increasing importance of informal, digital spaces.

The national educational system provides the structural basis for linguistic development,
but the rise of social media and online gaming, and peer-to-peer digital interaction, has led to
the emergence of “Digital Wilds” where acquisition takes place via authentic, high relevance
communication (Sundqvist, 2009).

The present study adopts Gardner’s Socio-Educational Model (1985) as a main
theoretical framework to investigate how far integrative and instrumental incentives motivate
Algerian youngsters to look for exposure to English outside the classroom.

The study is built around a strict theoretical and conceptual framework, accompanied by
a comprehensive review of the global and local literature in order to pinpoint empirical gaps.

Following this, the methodology section describes a quantitative method, using a
structured questionnaire, inspired by the Attitude/Motivation Test Battery (AMTB) to acquire
quantitative data, and semi-structured interviews to provide a qualitative insight into the
learners’ personal experiences. The research concludes with data analysis and discussion, trying
to achieve a holistic knowledge of the relation between informal habits and language
competency. This large study aims to provide pedagogical ideas that can bridge the gap between

institutional teaching and the real digital life of learners in Algeria in the 21st centry
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Background of the Study

English has transitioned from a traditional foreign language to a global phenomenon
characterized by an unprecedented worldwide spread. In Algeria, youngsters are increasingly
bypassing classroom boundaries to engage with the language in informal settings, driven by
high-speed internet and digital consumption. This new landscape is shaped by the "prestige" of

English in gaming and its necessity for navigating platforms like TikTok or Instagram.

Problem Statement

While Second Language Acquisition (SLA) research in Algeria heavily emphasizes
formal classroom learning, there is a significant research gap regarding informal acquisition
through social media and peer interactions. Although Gardner’s model suggests that motivation
and attitudes are central to learning in social contexts, these factors remain under-researched in

relation to non-academic exposure among Algerian youngsters.

Research Questions and Aims

This research primarily aims to investigate how Algerian youngsters in the Khenchela
region acquire English in informal settings through social media and peer interactions. To

achieve this, the study addresses the following questions:

Research Questions

» How often and through which specific platforms do Algerian youngsters engage with

English within informal settings?



e What incentives drive these youngsters to use English in their digital social
interactions?
e How do they perceive the experience of learning through social media and peer

interaction compared to the formal classroom?

Research Aims

o To identify the frequency and specific social media platforms through which
Algerian youngsters in the Khenchela region engage with English in informal settings.

e Toexplore the underlying motivations and incentives that drive these youngsters to
integrate English into their digital social interactions.

e To evaluate the youngsters' perceptions of informal language learning via social
media and peer interaction in comparison to traditional, formal classroom

environments.

Methodology

The study adopts a mixed-methods approach. Quantitative data is gathered through a
structured questionnaire, inspired by the Attitude/Motivation Test Battery (AMTB)
(Gardner, 1985), to measure frequency and motivational orientations. This is supplemented by
qualitative insights to explore learners' personal experiences and perceived challenges. The
target population includes 150-200 participants aged 15-22 in Khenchela, selected via

convenience sampling.



Structure of the Dissertation

The study is built around a strict theoretical and conceptual framework designed to
achieve a holistic knowledge of the relation between informal habits and language competency.

The dissertation is organized into two main chapters:

e Chapter One: Theoretical Framework.

This chapter reviews the global and local literature to explore the sociolinguistic shift
toward EFL and EMI in Algeria. It establishes the conceptual foundations of Gardner’s
(1985) Socio-Educational Model and the emergence of the "Digital Wilds" as primary

casual tools for language development.

e Chapter Two: The Practical Part.

This chapter outlines the research design, participants, and data collection instruments. It
presents the analysis of the data collected from the Khenchela region using SPSS for
quantitative statistics and thematic analysis for qualitative insights. This chapter concludes with
a discussion of the findings to provide pedagogical ideas that can bridge the gap between

institutional teaching and the real digital life of learners in Algeria in the 21st century.
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1. Chapter One: Theoretical Framework and Review of Literature

Introduction

In this chapter, we set up the theoretical and conceptual framework for the study of
English acquisition among young Algerians. Apart from the classroom based paradigms, the
present study intends to evaluate the role of informal contexts including social media and peer
interaction in language development. The research explores the nexus of digital engagement
and linguistic development, highlighting how language interaction is evolving in a globalized

context where learners encounter “input” beyond the regular classroom hours (Krashen, 1982).

To give a rigorous basis for this research, the chapter is divided into two main sections.
In Section One, the Theoretical Framework is outlined and key vocabulary is defined as well
as a rationale for the use of Gardner’s Socio-Educational Model as the main theoretical lens.
This section clarifies the psychological and social elements which regulate the engagement of
learners with a foreign language when they are separated from the direct supervision of an
instructor, highlighting the role played by the individual’s social milieu in molding their

linguistic route (Gardner, 1985).

Section Two is a Review of Related Literature that reviews literature on informal
acquisition around the world and contextualizes the study in the specific sociolinguistic context

of Algeria. This synthesis strives to provide light on the specific challenges and potential of




North African learners, as well as to identify the empirical gaps concerning out-of-class

exposure that the present study aims to fill (Dornyei & Ushioda, 2011).

1.2. SECTION ONE: THEORETICAL FRAMEWORK

1.2.1. Conceptual Framework and Terminology

To provide conceptual clarity, it is important to specify the basic concepts and
demographics that form the anchor of this research. A shared vocabulary leads to a more exact
examination of how external contexts affect internal linguistic processing. Definitions of the
terms are based on the extant Second Language Acquisition (SLA) literature so that the
conclusions are in line with the broader body of academic work on how humans internalise new

language systems (Ellis, 1997).

Moreover, the approach tackles the particular sociolinguistic aspects in the Algerian
setting. This means that we have to acknowledge that participants have a multi-layered
linguistic identity that influences how they receive English as a third or fourth language. Such
contextual nuances are important, as the cognitive load of language learning is typically
lessened by the learner’s previous multilingual proficiency and their views towards the target

culture (Lightbown & Spada, 2013).

Finally, the terminology employed throughout this chapter is designed to distinguish
between intentional study and subconscious assimilation. This difference is important for
assessing the efficiency of non-traditional learning settings, in which language is commonly
“picked up” rather than “studied.” Defining the limits of the study at an early stage allows the
researcher to measure more effectively the impact of external variables on the communicative

skill of the learners (Lantolf, 2000).
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1.2.2. Informal English Acquisition

In the subject of SLA, a difference is needed between formal learning and informal
acquisition. Informal acquisition, for the purpose of this study, is the naturalistic, incidental
picking up of English outside the confines of a conventional curriculum. Formal learning
involves conscious attention to grammatical rules, acquisition is exposure to meaningful input
and subconscious processing of input in low-stakes contexts (Krashen, 1985).
Informal acquisition is teacherless, rule-free, and driven by real communication, amusement,
and social integration unlike conventional education. Often this is helped by the ‘Affective
Filter’, whereby learners absorb language more easily if they are motivated and relaxed, as
opposed to the pressure of academic examination (Lantolf, 2000). Here, communicative success
is prioritised over linguistic precision, permitting fluency to grow more fluidly.
In the present age, this is mostly through digital mediation, when learners are exposed to
English-language information on social media or while playing online games without any
specific aim of “studying” the language. This “extramural English™ delivers lots of authentic
input that frequently does not appear in standard textbooks and gives young learners
opportunities to encounter modern slang, idioms and other accents through natural contact

(Sundqvist, 2009).

1.2.3. Algerian Youngsters

Youngsters are people who are in the stage of growth between childhood and adulthood.
This era is marked by increased cognitive plasticity and social identity formation (UNICEF,
2019). This is a biological and psychological window that is particularly useful for language
learning, as older individuals are less likely to experiment with new identities and linguistic
forms than adolescents who are more typically looking for social connection through a variety

of ways of communicating (UNICEF, 2019).




This group is often made up of students at the middle and secondary education level (11-
18 years old) in the Algerian educational context. These youths live in a difficult multilingual
situation where Modern Standard Arabic, Algerian Arabic (Darja), Tamazight and French
coexist. Such linguistic diversity makes Algerian adolescents naturally inclined to code-
switching and multilingual processing when adapting their speech to different social

circumstances (Benrabah, 2007).

Their acquisition of English is therefore not only a linguistic task, but a sociological task
as well. For many young Algerians, English is a “window onto the world” and a way to escape
colonial linguistic remnants attached to French. Their adoption of English is often an attempt
to be part of the global youth culture and the process of acquisition is thus an important part of

their self-expression and modern identity (Bouderba, 2018).

1.2.4. Informal English Acquisition in the Algerian Context

In Algeria, the status of English has moved from an academic topic to a tool for global
involvement. The formal situations may offer the grammatical base of the language but the
acquisition of communicative skills is more and more happening in informal settings. The
advent of high-speed internet and the prevalence of smartphones have facilitated the infiltration
of English into daily life, shifting it from the perimeter of the classroom to the center of social

interaction (Rezig, 2011).

This is sometimes associated with a wish to create 'linguistic distance’ from the historical
intricacies of the French language in the region. English is thus considered as a pragmatic tool
for technology, science and international networking, and so an attractive vehicle for informal

involvement (Benrabah, 2007).

This casual exposure, with less anxiety and greater personal relevance, is a powerful

accelerator for acquisition to complement classroom learning. "Young people learn best when
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they are consuming English content that interests them, as it lowers the cognitive load of
learning. Synergy between formal foundations and informal practice (Bouderba, 2018) offers a

more robust road toward mastery of language than traditional methods alone.

1.2.5. Gardner’s Socio-Educational Model: The Central Framework

Various models exist that attempt to account for SLA but the best applicable model for
this study is Gardner’s Socio-Educational Model (1985, 2001). Gardner argues that language
attainment is not only a matter of cognitive capacity but also a matter of the learner’s social-
psychological orientation. The concept stresses the effect of the learner’s cultural beliefs and

attitudes towards the target community on his success (Gardner, 1985).

The approach points to two major orientations: Integrative Orientation and Instrumental
Orientation. Integrative orientation is characterized by a genuine interest in the target language
community and a need to communicate with its members, sometimes expressed by taking part
in social media with worldwide peers. In contrast, the instrumental orientation is linked to
pragmatic reasons for language learning such as academic performance or a future career

(Gardner & Lambert, 1972).

The social environment in which the learner is placed affects these orientations (Gardner,
2001). For the Algerian young, the social environment is increasingly digital, such that the
“community” it wants to integrate is often a worldwide community, English-speaking. Studying
these reasons can assist the study in better understanding why certain learners seek out English

exposure more actively than others (Gardner, 2001).

A. Justification for the Model

Gardner’s model is chosen because of its empirical robustness and its emphasis on social

environment. In a foreign language setting, like Algeria, where English speakers are not a local
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majority, the attitude towards the language and its global speakers becomes a key element in
whether a child will seek out informal exposure. The model gives the means for the
quantification of these internal psychological states and their relation to external behavior

(Gardner, 1985).

The Attitude/Motivation Test Battery (AMTB) makes it possible to properly quantify the
degree to which these psychological dimensions influence informal acquisition behaviors. The
AMTB is a validated instrument, allowing researchers to measure such components as interest
in foreign languages, parental encouragement and levels of anxiety. The use of this framework

is based on a long heritage of research on motivation (Gardner & Lambert, 1972).

Moreover, the model is flexible enough to include new factors, like digital social
integration. Gardner’s original work was on physical communities, but the essential principles
translate just as well to virtual communities. This makes the Socio-Educational Model an ideal
link between the old sociolinguistic theory, and the modern state of the Algerian digital

environment (Gardner, 2001).

1.3. SECTION TWO: REVIEW OF RELATED LITERATURE

1.3.1. Global Perspectives on Informal Acquisition

Recent global study has identified a “digital turn” in language learning. Research in
several EFL (English as a Foreign Language) contexts has revealed that learners who engage
in “Digital Wilds”—unstructured online spaces—are more fluent and have more pragmatic
awareness. These venues provide opportunities for “incidental learning” in which language is
gained as a by-product of participation in meaningful activities (Sauro & Zourou, 2019).
Studies show that peer contact in digital spaces provides a “low-anxiety” atmosphere, which is
essential for reducing affective barriers to learning. When learners are interacting with peers

instead of authoritative officials they are more willing to take linguistic risks and experiment
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with complex structures . The reduction in the “Affective Filter” provides an efficient
acquisition of vocabulary and colloquial idioms that are hardly present in standard courses
(Sockett, 2014).
The global literature also emphasizes the role of informal digital engagement in bridging the
gap between “textbook English” and “real world English”. Members of online groups often

gain a deeper understanding of sociolinguistic nuances and cultural references.

This global trend shows that the line between formal education and everyday digital life
is becoming more blurred and so calls for a re-examination of the definition of successful

language learning (Sundqvist, 2009).

1.3.2. The Algerian Context: Empirical Gap

Algerian study has been mostly focused on formal pedagogy and classroom engagement.
The language-in-education planning and the historical evolution of English in Algeria have
been widely studied by scholars such as Benrabah (2007) and have focused on policy and
institutional reform. These studies offer a much needed macroview of the language landscape

but tend to neglect the microbehaviors of the learners themselves (Benrabah, 2007).

Correspondingly, Bouderba (2018) has offered sociolinguistic insights into the
acquisition of EFL, highlighting the effect of institutional variables and societal views. This
research has been fundamental to the understanding of the perception of English in the Algerian
society but it is mostly limited to the academic or professional use of this language. There is a
dearth of evidence on the way in which youngsters use the language for merely social or

recreational objectives (Bouderba, 2018).

But there is a huge gap in the studies. Local research has discussed motivation in the

classroom, but there has been little effort to understand the connection between informal habits
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of Algerian youth, such as their usage of social media and peer-to-peer digital conversation,
and their English language skills. This study aims to fill this vacuum by adapting Gardner’s
model to the “out-0f-class” environment, providing an overview of the role of motivation and

social exposure in the acquisition of English in the digital age (Dornyei & Ushioda, 2011).

3. Conclusion

This chapter has offered a theoretical and conceptual framework for the study of English
acquisition among Algerian youngsters. The discussion has pointed out the changing face of
language acquisition in Algeria by moving away from solely cognitive or classroom-based
paradigms. The emergence of informal digital settings in the acquisition process is a major
change in the way young people interact with the English language (Sockett, 2014).
The emphasis has been on the implementation of Gardner’s Socio-Educational Model which
provides a solid lens to analyze how motivation and social attitudes are driving learners towards
English outside the official curriculum. Such a framework enables a detailed examination of
the practical and social desires underlying language development. The study’s thorough footing

in these recognized ideas gives a robust basis for empirical examination (Gardner, 1985).

The literature study also revealed a key research gap: although the relevance of English
in Algeria has been well recognized, the precise influence of social media and peer discourse
on actual acquisition has been under-investigated. Therefore, the following chapter will present
the research methodology, including the participants, the data collection tools and the analytical

techniques utilized to empirically test these theoretical assertions (Bouderba, 2018).
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2. Chapter two: methodology and results

Introduction

English has become one of the most influential languages in the world especially in
communication education technology and digital interaction. Nowdays for young people
English is no longer limited to the classroom because it is increasingly present in daily activities
through social media entertainment platforms and informal communication. This growing
exposure has created new opportunities for young learners to engage with English in ways that
differ from traditional school learning.

In recent years young people in Algeria have shown increasing contact with English
through platforms such as YouTube TikTok Instagram and online gaming environments where
English is often used as the main language of content and interaction. These digital spaces allow
youth to encounter vocabulary expressions and communication styles that may influence their
language practices motivation and confidence in learning English outside formal educational
settings.

Algeria offers an interesting context for exploring this phenomenon because young
people are increasingly connected to digital media while still experiencing different educational
and social conditions that may affect language use. Understanding how youth in this context
use English can help reveal the role of informal learning and digital interaction in shaping
language habits and attitudes.

This study aims to examine how young people in Khenchela acquire English in their
everyday lives with particular attention to informal exposure motivation and online peer
interaction. It also seeks to identify the main digital environments where English is practiced

and the extent to which young people feel comfortable using English beyond the classroom.
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2.1. Research Design

This study follows a descriptive research design in order to examine how young people
in Khenchela use English in their everyday lives outside formal classroom settings. The design
is appropriate because it focuses on describing existing patterns of language use motivation and
digital interaction without manipulating variables.

The study combines quantitative and qualitative approaches. Quantitative data were
collected through an online questionnaire distributed to young participants while qualitative
data were obtained through semi structured interviews in order to gain deeper understanding of
participants experiences and perceptions related to English language use in digital
environments.

This design makes it possible to explore the phenomenon from different perspectives and

to provide a more complete interpretation of the collected data.
2.2. Presentation of the Field Study Methodology

2.2.1. Field Study Method

This study adopted the descriptive method because it is considered one of the most
appropriate approaches for studies that aim to describe and interpret phenomena based on field
data. This method relies on collecting relevant information related to the subject of the study
then organizing and analyzing it in a scientific way in order to present the results and reach
accurate conclusions about the studied phenomenon.

The choice of this method is linked to the objective of the present research which
examines English language use among youth in Khenchela. It allows the researcher to describe
the patterns of English use in daily life and to analyze how young people are exposed to English
outside the classroom through digital platforms social media and online interaction. It also helps
identify the main factors related to motivation and informal language practice and provides a

clear understanding of how English is integrated into the social and digital experiences of young
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participants.

2.2.2. Field Study Sample

The field study sample represents the group of participants selected to provide data related
to the research topic. In this study the questionnaire was distributed electronically to young
people in Khenchela from different educational and social backgrounds in order to obtain
responses that reflect actual patterns of English language use in everyday life.

The selection of participants aimed to include individuals belonging to the age categories
defined in the questionnaire since they represent the target group most exposed to digital
platforms and informal language practices. This diversity made it possible to gather responses
that reflect different experiences related to language exposure motivation and online interaction.

A total of 100 complete responses were collected. All questionnaires were included in the
statistical analysis because they were fully completed and contained all the required information

which made them suitable for descriptive processing.

2.2.3. Type of Sample Used

This study relied on a convenience sample because the questionnaire was distributed
through a Google Forms link shared on social media platforms. According to (Golzar et al
2022) convenience sampling is a non-probability method in which participants are selected
based on ease of access and willingness to participate.

This type of sampling is considered appropriate for studies that aim to collect data from
a target population in an accessible and practical way especially when the objective is to
describe general tendencies rather than to select participants under strict controlled conditions.

The use of this sampling method allowed the researcher to reach a wide number of young
respondents from Khenchela with different profiles and backgrounds. It also made data
collection easier and more efficient while providing responses directly related to English

language use in digital and everyday context.
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2.3. Study Limits

2.3.1. Spatial Limits

The field study was conducted in Khenchela since the questionnaire targeted young
people living in this area and belonging to different educational and social backgrounds. This
geographical setting was selected because it provides an appropriate context for examining
everyday English language use among youth and for collecting data related to their exposure to
English in digital and social environments.
2.3.2. Temporal Limits

The field study was carried out during the period in which the electronic questionnaire
was distributed through Google Forms and responses were collected from participants. This
stage covered the time required for sharing the questionnaire link on social media platforms and
receiving complete answers suitable for analysis.
2.3.3. Human Limits

The human limits of the study included young participants from Khenchela belonging to
different age groups educational levels and residential backgrounds. A total of 100 respondents
participated in the study and all responses were retained for descriptive analysis because they

were complete and valid for statistical processing.
2.4. Data Collection and Analysis Tools

2.4.1. Data Collection Instruments

This study relied on two main tools for collecting field data namely the questionnaire and
the semi structured interview.

The questionnaire was used as the principal instrument because it is appropriate for the
nature of the study and allows the collection of organized data that can be treated statistically.

It also makes it possible to obtain direct responses from a relatively large number of participants
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concerning different aspects of English language use among youth in Khenchela. The
questionnaire was distributed electronically through Google Forms and a total of 100 complete
responses were collected and retained for descriptive analysis.

In addition to the questionnaire semi structured interviews were conducted in order to
obtain more detailed qualitative insights related to the research topic. This tool helped explore
participants personal experiences and perceptions in greater depth especially regarding informal
language exposure motivation and digital interaction. The interview form included open ended
questions that allowed respondents to explain how social media digital content and online
communication influence their use of English in everyday life.

The combination of these two tools made it possible to gather both quantitative and
qualitative data which strengthened the understanding of the phenomenon under study and

provided a broader interpretation of the results.

2.4.2. Questionnaire Structure and Interview Questions

The questionnaire used in this study was designed to collect quantitative data related to
English language use among youth in Khenchela. It was organized into four main sections
corresponding to the principal dimensions of the research topic.

The first section focused on demographic information and included questions related to
age gender educational level place of residence and self evaluation of English level. This section
aimed to identify the personal characteristics of the respondents and to provide a general
description of the study sample.

The second section examined informal exposure to English and included four items
related to watching English content listening to English music playing online games in English
and using English to search for information outside school. Responses in this section were
measured using a five point frequency scale ranging from never to always.

The third section explored motivation for learning English and was divided into two
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dimensions namely integrative motivation and instrumental motivation. It included statements
related to understanding other cultures using English for future employment and considering
English as the language of technology and the internet. Responses were measured through a
five point agreement scale ranging from strongly agree to strongly disagree.

The fourth section addressed digital peer interaction and included questions about the
main digital platform used for English exposure whether participants feel more comfortable
speaking English online than in the classroom and how often they mix English with Algerian
Darja during online communication.

In regard to the questionnaire semi structured interviews were conducted in order to
collect qualitative data that support the interpretation of the descriptive results. The interview
guide included five open ended questions covering the main themes of the study. The first
question examined habitual exposure and focused on how social media and gaming influence
speaking and understanding English. The second question explored motivational drivers and
whether English use is linked more to social connection or future professional goals. The third
question addressed the psychological environment and investigated whether participants feel
more comfortable expressing themselves in English online than in traditional classroom
settings. The fourth question focused on social identity and code mixing and examined why
participants combine English with Algerian Darja in online interaction. The fifth question
explored peer influence and asked how communication with friends in English speaking digital

spaces contributes to language development.
2.5. Data analysis

2.5.1. Questionnaire data analysis

1. Section 1: Demographic Information

a) Age
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Table 1: Distribution of Participants According to Age

Variable Frequency Percentage
15-17 3 3%
18-20 39 39%
21-22 58 58%
Total 100 100%

Figure 1 : Distribution of Participants by Age

15-17 ;3%

18-20; 39%

W 15-17
M 18-20
M21-22

The table presents the distribution of participants according to age categories. The results
show that the largest proportion of respondents belongs to the age group between 21 and 22
years with 58 participants representing 58 percent of the total sample. This indicates that this

category forms the dominant segment of the study population.




The age group between 18 and 20 years comes next with 39 participants representing 39
percent which also reflects a significant presence within the sample. In contrast the age group
between 15 and 17 years records the lowest proportion with only 3 participants representing 3
percent of the total responses.

These results suggest that the study mainly reflects the views and language practices of
older youth who are more likely to engage actively with digital environments and online
communication where English is frequently used.

b) Gender

Table 2 : Distribution of Participants According to Gender

Variable Frequency Percentage
Male
14 14%
Female
86 86%
Total
100 100%
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Figure 2 : Distribution of Participants by Gender

Male; 14%

M Male

M Female

Female ; 86%

The table shows the distribution of participants according to gender. The results indicate
that females represent the majority of the sample with 86 participants corresponding to 86
percent of the total responses. This shows a strong female participation in the study.

Males represent 14 participants corresponding to 14 percent of the sample which reflects
a lower level of participation compared with females.

This distribution suggests that the findings of the study are mainly based on female
responses which may reflect a greater interest or availability among female participants in
responding to online questionnaires related to language use and digital practices.

c) Current Education Level
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Table 3 Distribution of Participants According to Current Education Level

Variable Frequency Percentage
Middle School
0 0%
High School
3 3%
University
97 97%
Total
100 100%
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Figure 3: Distribution of Participants by Current Education Level

Middle School ;

0%
/High School ; 3%

M Middle School
® High School

M University

University; 97%

The table presents the distribution of participants according to their current education
level. The results show that the vast majority of respondents are university students with 97

participants representing 97 percent of the total sample. This indicates that university level
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participants constitute the dominant educational category in the study.

High school participants represent only 3 respondents corresponding to 3 percent of the
sample while no participants were recorded at the middle school level.

This distribution shows that the study mainly reflects the perspectives of university
students who are generally more exposed to digital platforms and academic environments where

English is frequently encountered and used.

d) Residence

Table 4 Distribution of Participants According to Place of Residence

Variable Frequency Percentage
Urban
66 66%
Rural/Suburban
34 34%
Total
100 100%




Figure 4 : Distribution of Participants According to Place of Residence

Rural/Suburban;
34%

M Urban

M Rural/Suburban

Urban ; 66%
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The table shows the distribution of participants according to place of residence. The
results indicate that most respondents live in urban areas with 66 participants representing 66
percent of the total sample.

Participants from rural or suburban areas represent 34 respondents corresponding to 34
percent of the sample which remains a considerable proportion within the study.

This distribution suggests that the sample is mainly composed of urban participants who
may have greater access to digital resources internet connectivity and online platforms where
English is commonly encountered in daily life.

e) How would you rate your English level?

Table 5 Distribution of Participants According to Self-Rated English Level

Variable Frequency Percentage
Beginner 4 4%
Intermediate 67 67%
Advanced 29 29%
Total 100 100%
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Figure 5 Distribution of Participants According to Self-Rated English Level

Beginner ; 4%

M Beginner
M Intermediate

M Advanced

Intermediate ; 67%

The table presents the distribution of participants according to their self-rated English
level. The results show that the majority of respondents consider their English level
intermediate with 67 participants representing 67 percent of the total sample.

Advanced level participants represent 29 respondents corresponding to 29 percent which
indicates that a considerable part of the sample perceives itself as having a relatively strong
command of English. In contrast beginner level participants account for only 4 respondents
representing 4 percent of the total sample.

These results suggest that most participants possess at least a moderate level of English
proficiency which may explain their ability to engage with English content in digital
environments and participate actively in informal language practices.

2. Section 2: Informal Exposure

1. 1 watch English content (YouTube/TikTok) for entertainment.
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Table 6 Distribution of Participants According to Frequency of Watching English Content

on YouTube or TikTok

Variable Frequency Percentage
Never

1 1%
Rarely

2 2%
Sometimes

33 33%
Often

30 30%
Always

34 34%
Total

100 100%

Figure 6 Distribution of Participants by Frequency of Watching English Content on
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M Never

YouTube or TikTok

H Rarely ®Sometimes M Often M Always

2. 1 listen to English music and try to understand the lyrics

Table 7 Distribution of Participants According to Listening to English Music and

Understanding Lyrics

Variable Frequency Percentage
Never 3 3%

Rarely 10 10%
Sometimes 25 25%

Often 22 22%
Always 40 40%
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Total 100

100%

Figure 7 Distribution of Participants According to Listening to English Music and

Understanding Lyrics

B Never MRarely HSometimes M Often M Always

The table presents the distribution of participants according to listening to English music

and trying to understand the lyrics. The results show that the highest proportion of respondents

selected always with 40 participants representing 40 percent of the total sample.

Participants who selected sometimes account for 25 percent while 22 percent reported

often which indicates that a large proportion of respondents are frequently exposed to English

through music.

A smaller percentage reported limited engagement as 10 percent selected rarely and 3

percent selected never.

These results suggest that English music represents an important source of informal

language exposure and may contribute to vocabulary development and listening comprehension

among young participants.
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3. I play online video games where English is the main language

Table 8 Distribution of Participants According to Playing Online Video Games in

English

Variable Frequency Percentage
Never 22 22%
Rarely 23 23%
Sometimes 17 17%

Often 15 15%
Always 23 23%

Total 100 100%

Figure 8 Distribution of Participants According to Playing Online Video Games in English

B Rarely B Sometimes M Often M Always

E




The table shows the distribution of participants according to playing online video games
where English is the main language. The results indicate that the percentages are relatively
distributed across different response categories.

The highest proportions are recorded in the categories rarely and always with 23
participants each representing 23 percent of the total sample. Participants who selected never
account for 22 percent which is very close to the previous categories.

The category sometimes represents 17 percent while often records 15 percent which is
the lowest proportion in this item.

These results suggest that online gaming is present in the experience of many participants
but its frequency varies considerably from one respondent to another reflecting differences in
gaming habits and digital preferences among youth.

4. 1 use English to search for information | am interested in (not for school)
Table 9 Distribution of Participants According to Using English to Search for Information

Outside School

Variable Frequency Percentage

Never

4 4%
Rarely

11 11%

Sometimes

29 29%
Often

26 26%
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Always

30

30%

Total

100

100%

Figure 9 Distribution of Participants According to Using English to Search for

The table presents the distribution of participants according to the use of English for searching
information outside school purposes. The results show that the highest proportion of respondents
selected always with 30 participants representing 30 percent of the total sample.

Participants who selected sometimes represent 29 percent while 26 percent reported often which
indicates that a large proportion of respondents frequently use English when looking for information
related to personal interests.

A smaller proportion reported limited use as 11 percent selected rarely and 4 percent selected

never.

Information Outside School

W Rarely ®mSometimes M Often M Always
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These results suggest that English is commonly used by many participants as a practical tool for
accessing information beyond formal academic needs which reflects the growing role of English in
everyday digital activities.

3. Section 3: Motivation (Gardner’s Model)

A-Integrative Motivation (Social Connection)

1. 1 want to learn English to understand people from different cultures

Table 10Distribution of Participants According to Learning English to Understand

People from Different Cultures

Variable Frequency Percentage
Strongly agree 52 5204
Agree 35 35%
Neutral 9 9%
Disagree 3 3%
Strongly disagree 1 1%

Total 100 100%

Figure 10 Distribution of Participants According to Learning English to Understand
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People from Different Cultures

B Strongly agree W Agree M Neutral ™ Disagree M Strongly disagree

The table shows the distribution of participants according to their agreement with learning
English in order to understand people from different cultures. The results indicate that the
majority of respondents strongly agree with this statement as 52 participants represent 52
percent of the total sample.

Participants who selected agree account for 35 percent which means that a very large
proportion of the sample expresses a positive orientation toward English as a means of
intercultural understanding.

A smaller percentage remained neutral with 9 percent while only 3 percent disagreed and
1 percent strongly disagreed.

These results suggest that integrative motivation is clearly present among participants
since most of them associate learning English with openness to other cultures and

communication beyond their local environment.
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B- Instrumental Motivation (Utility)

1. English is a tool to get a better job in the future.

Table 11 Distribution of Participants According to Viewing English as a Tool for Better Future

Employment
Variable Frequency Percentage
Strongly agree
gy ag 50 50%
Agree
36 36%
Neutral
12 12%
Disagree
1 1%
Strongly disagree
gly g 1 104
Total
100 100%

Figure 11 Distribution of Participants According to Viewing English as a Tool for Better
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Future Employment

Strongly disagree;

\

Disagree; 1%

Neutral; 12%

Strongly agree; 50%

M Strongly agree

Agree; 36% M Agree

® Neutral
M Disagree

M Strongly disagree

The table presents the distribution of participants according to their agreement with the
statement that English is a tool to get a better job in the future. The results show that half of the
respondents strongly agree with this statement as 50 participants represent 50 percent of the
total sample.

Participants who selected agree account for 36 percent which confirms that most
respondents consider English an important resource for future professional opportunities.

A smaller proportion remained neutral with 12 percent while only 1 percent disagreed
and 1 percent strongly disagreed.

These results indicate that instrumental motivation is strongly present among participants
since the majority associate English learning with future career advantages and professional
development.

2. | use English primarily because it is the language of technology and the internet.

Table 12: Distribution of Participants According to Using English as the Language of
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Technology and the Internet

Variable Frequency Percentage
Strongly agree 43 43%
Agree 41 41%
Neutral 12 12%
Disagree 2 2%
Strongly disagree 2 2%

Total 100 100%

Figure 12: Distribution of Participants According to Using English as the Language of

Technology and the Internet

\/

Neutral; 12%

~

Strongly agree; 43%

-

M Strongly agree

Agree; 41%/

M Agree
H Neutral
M Disagree

M Strongly disagree

The table shows the distribution of participants according to their agreement with using

English primarily because it is the language of technology and the internet. The results indicate
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that 43 participants representing 43 percent of the sample strongly agree with this statement.

Participants who selected agree account for 41 percent which means that a large majority
of respondents recognize the practical importance of English in digital and technological
contexts.

A smaller proportion remained neutral with 12 percent while only 2 percent disagreed
and 2 percent strongly disagreed.

These results suggest that English is widely perceived as an essential language for
accessing digital content and technological resources which reinforces the utilitarian dimension
of motivation among participants.

4. Section 4 : Digital Peer Interaction

1. Which platform is your Main Classroom for English?

Table 13 Distribution of Participants by Using English as the Language of Technology

and the Internet

Variable Frequency Percentage
Stimuler 1 1%
Netflix 1 1%
Reddit 1 1%
Books 1 1%
Ted 1 1%
Podcasts 1 1%
YouTube 51 51%
Ai/books/romance/games 1 1%




Instagram 19 19%
Discord/gaming 3 3%
Tiktok 15 15%
Many sources (all of this) 1 1%
Youtube and Tik tok 1 1%
Praktika 1 1%
Substack 1 1%

Movies 1 1%

Total 100 100%
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Figure 13 Distribution of Participants by Using English as the Language of Technology

and the Internet

Youtube and Tik
Many sources (allof , , .. Ted;1%
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. 0,
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M Netflix
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M Books

M Ted

M Podcasts

M YouTube

M Ai/books/romance/
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M Instagram
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M Tiktok

M Many sources (all
of this)

the table presents the distribution of participants according to the main platform they
consider as their primary source for learning English. The results show that YouTube occupies
the first position with 51 participants representing 51 percent of the total sample which makes
it the dominant digital platform used for English exposure.

Instagram comes next with 19 participants representing 19 percent while TikTok accounts

for 15 percent indicating that social media platforms play a central role in informal language




learning among respondents.

Discord and gaming platforms represent 3 percent whereas the remaining responses are
distributed across several individual sources such as Netflix Reddit books podcasts TED movies
Substack and other mixed digital resources each representing 1 percent.

These results suggest that visual and interactive digital platforms especially YouTube are
the most influential environments for informal English learning among young participants due
to their accessibility diversity of content and frequent daily use

2. Do you feel more free to speak English online than in the classroom?

Table 14 Distribution of Participants According to Feeling More Free to Speak English

Online Than in the Classroom

Variable Frequency Percentage
Yes
73 73%
No
9 9%
Not sure
18 18%
Total
100 100%
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Figure 14 Distribution of Participants According to Feeling More Free to Speak English

Online Than in the Classroom

No ; 9%

MYes
M No

M Not sure

Yes; 73%

The table shows the distribution of participants according to whether they feel more free
to speak English online than in the classroom. The results indicate that the majority of
respondents answered yes with 73 participants representing 73 percent of the total sample.

Participants who answered not sure represent 18 percent while only 9 percent reported
that they do not feel more free speaking English online.

These results suggest that digital environments provide a more comfortable space for
language use among most participants which may be related to reduced social pressure and
greater spontaneity in online communication

3. How often do you use Algerian-English (mixing both) with friends online?

Table 15 Distribution of Participants According to the Use of Algerian English Mixing

in Online Communication
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Variable Frequency Percentage
Always 52 52%
Sometimes 43 43%
Rarely 5 5%

Total 100 100%

Table 16 Distribution of Participants by the Use of Algerian English Mixing in Online

Sometimes ; 43%

The table presents the distribution of participants according to how often they use
Algerian Arabic and English together when communicating with friends online. The results
show that the majority of respondents selected always with 52 participants representing 52
percent of the total sample.

Participants who selected sometimes account for 43 percent which also represents a

considerable proportion of the sample while only 5 percent reported using this form of language

mixing rarely.

Communication

Always ; 52%

M Always
M Sometimes

M Rarely
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These results suggest that code mixing is a common communication practice among
young participants in digital interaction and reflects the integration of English into everyday
informal online exchanges.

5. Discussion of the Descriptive Results

The descriptive results show that the study sample is mainly composed of participants
aged between 21 and 22 years which indicates that the research mostly reflects the practices of
young adults who are highly engaged in digital environments. The predominance of university
students within the sample also suggests that most respondents belong to an educational context
where English is regularly present both academically and informally.

The gender distribution reveals a strong female participation which means that the
collected data are largely shaped by female responses. This may be linked to greater willingness
among female participants to engage in online surveys related to language and communication
topics.

The results related to informal exposure clearly show that English is strongly present in
the daily digital habits of participants. Watching English content on YouTube and TikTok
appears to be one of the most frequent practices while listening to English music also represents
an important source of language contact. In contrast online gaming shows more varied
frequencies which suggests that this activity is influenced by individual preferences rather than
being common to all participants.

Using English to search for information outside school also appears at a relatively high
level which confirms that English is not limited to formal learning but is increasingly used as a
practical tool in daily digital life.

Regarding motivation the findings reveal that both integrative and instrumental

motivations are strongly present. A large majority of participants express a desire to learn
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English in order to understand people from different cultures which reflects openness toward
intercultural communication. At the same time many participants consider English important
for future employment and digital access which confirms that practical benefits also play a
central role in motivation.

The results related to digital peer interaction highlight the importance of digital platforms
especially YouTube which appears as the main environment for informal English learning.
Social media platforms such as Instagram and TikTok also occupy an important place which
confirms the influence of digital content on language exposure.

The majority of participants also report feeling more free to speak English online than in
the classroom. This suggests that online spaces create a less restrictive environment where
participants feel more comfortable experimenting with language. In addition the frequent use
of Algerian Arabic and English together in online communication shows that code mixing has
become a natural communicative practice among young people and reflects a hybrid linguistic
identity shaped by digital interaction.

Overall, these findings indicate that English language use among youth in Khenchela is
strongly connected to digital life informal exposure and everyday online communication rather

than being limited to school learning.
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2.5.2. Analysis of Semi Structured Interview Results

Participants’ responses indicate that daily exposure to English through digital
environments plays a significant role in shaping both comprehension and speaking practices.
Unlike traditional classroom learning, this exposure is continuous, informal, and closely
connected to real-life communication contexts . The thematic analysis revealed several

dominant patterns:

2.5.2.1. Analysis of interview question 1
1. Audiovisual Content as a Primary Learning Source

A major theme emerging from the data is the strong influence of audiovisual content such
as movies, series, and short-form videos. Participants emphasized that this type of content
enhances listening skills and facilitates the acquisition of natural pronunciation and real-life
expressions.

One participant stated:

“I mostly learn English through gaming and watching series... series improve my
listening skills more than traditional lessons.”

Another explained:

“I watch a lot of TikTok... this helped me a lot in terms of learning English... I learned
real world communication.”

These responses suggest that audiovisual exposure provides learners with authentic input
that is often absent in formal instruction, making language acquisition more intuitive and
context-based.

2. Gaming as an Interactive Learning Environment
Gaming appears as a highly effective and engaging medium for language learning, mainly

because it requires real-time interaction and immediate comprehension. Participants
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highlighted that gaming pushes them to actively use English rather than passively receive it.

For example, one participant noted:

“Games help me learn vocabulary and quick reactions.”

Another added:

“You have to understand the dialogues... this pushes you to learn the language.”

This indicates that gaming creates a dynamic learning environment where language is
used functionally, reinforcing both vocabulary acquisition and spontaneous communication
skills.

3. Social Media and Short-Form Content

Social media platforms, particularly TikTok, Instagram, and YouTube, were frequently
mentioned as central spaces for informal learning. Participants described short videos, reels,
and live interactions as highly effective due to their repetitive, engaging, and accessible nature.

One response illustrates this clearly:

“Short videos, chats, and YouTube are more effective than school because they show
real-life language.”

Another participant explained:

“Reels or TikToks... the phrases stick in my head effortlessly.”

This theme highlights how micro-content formats contribute to incidental learning by
exposing learners to everyday language in a rapid and repetitive way.

4. Development of Informal and Natural Language Use

Many participants reported that digital exposure helped them develop a more natural and
informal style of English, including slang, idiomatic expressions, and everyday communication
patterns.

As one participant stated:

“My English became more natural and informal... I was exposed to real-life expressions

@



and slang.”

Another added:

“Online I pick up slang, idioms, and how people actually talk in daily life.”

This suggests that informal environments play a crucial role in bridging the gap between
textbook English and authentic communication.

5. Gradual and Self-Directed Language Development

Some responses revealed a long-term, cumulative learning process where exposure
begins at an early age and develops progressively over time through different digital practices.

One participant described this trajectory:

“I started by watching YouTube videos... then movies and series... then speaking online
while gaming... which improved my fluency.”

This reflects a self-directed learning path where learners build their language competence
gradually through continuous engagement with digital content.

6. Limitations and Informal Language Risks

Although most responses were positive, a few participants highlighted potential
drawbacks, particularly related to incorrect usage or over-reliance on informal language.

For instance, one participant admitted:

“I can’t even speak proper English... I don’t pronounce all the words and sometimes I
use words that are not right.”

This indicates that while digital exposure enhances fluency and confidence, it may also

lead to inaccuracies if not balanced with formal learning.

2.5.2.2. Analysis of Interview Question 2: Motivational Drivers

Participants’ responses reveal that motivation for learning and using English is
multidimensional, combining personal interest, social interaction, and professional aspirations.

Rather than being driven by a single factor, most respondents describe a dynamic interplay

E



between intrinsic enjoyment and practical necessity. The thematic analysis highlights the
following main patterns:
1. Global Communication as a Primary Motivator

A dominant theme in the data is the desire to connect with global online communities.
Many participants emphasized that English allows them to interact with people from different
cultures, follow international trends, and feel part of a wider digital world.

One participant clearly stated:

“My main motivation comes from connecting with global communities online... I spend
a lot of time using English informally.”

Another explained:

“I need the language to communicate with people from the internet.”

This suggests that English is perceived as a gateway to global participation, particularly
in digital spaces where communication is predominantly conducted in English.

2. Professional and Academic Aspirations

Another significant theme relates to instrumental motivation, where English is viewed as
essential for future career success and academic development. Participants linked their use of
English to long-term goals such as employment, research, and professional advancement.

For example, one participant noted:

“My motivation is mostly professional... I believe English is important for my future
career.”

Another added:

“I am engaged in research and require it for academic purposes.”

This reflects a strong awareness of the practical value of English as a key resource for
success in modern academic and professional environments.

3. Mixed Motivation (Integrative and Instrumental)
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A large proportion of participants reported a combination of both social and professional
motivations. These responses indicate that English is not only a tool for communication but
also a strategic asset for future opportunities.

One participant explained:

“My motivation is both personal and professional... this pushes me to practice more.”

Another stated:

“It starts with the desire to connect globally... but also helps me land a better career later
on.”

This dual motivation appears to increase engagement, as learners are driven by both
immediate social benefits and long-term goals.

4. Intrinsic Motivation and Personal Interest

Some participants highlighted intrinsic motivation, expressing a genuine interest in the
language itself rather than external goals. For these individuals, English learning is driven by
enjoyment, curiosity, or emotional expression.

One participant stated:

“I love the language... my motivation was self-driven out of love.”

Another mentioned:

“I found English more expressive of my feelings... I tend to think in English.”

This suggests that personal attachment to the language can play a powerful role in
sustaining long-term engagement and informal practice.

5. Subconscious and Incidental Learning

A smaller but important theme concerns the absence of deliberate motivation. Some
participants reported that their English developed naturally through exposure to entertainment
without intentional effort.

For instance, one participant explained:
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“I never had any motivation... it all happened subconsciously while watching content or
playing video games.”

This highlights the role of incidental learning, where motivation is not explicit but
emerges through continuous exposure and habit.

6. Impact of Motivation on Informal Language Use

Across responses, motivation appears to directly influence the frequency and intensity of
informal English use. Participants who reported strong motivation—whether social,
professional, or intrinsic—also described higher levels of daily engagement with the language.

One participant noted:

“This makes me use English daily in informal ways like chatting and watching content.”

Another stated:

“I spend a lot of time speaking... even thinking in English.”

This indicates that motivation is closely linked to practice, as learners actively seek

opportunities to use English in their everyday digital lives.

2.5.2.3. Analysis of Interview Question 3: The Psychological Environment

Participants’ responses indicate that the psychological context in which English is used
plays a crucial role in shaping learners’ willingness to communicate. The majority of
respondents reported feeling significantly more comfortable expressing themselves in English
in digital environments compared to traditional classroom settings . This difference can be
explained through several interconnected themes:

1. Reduced Fear of Mistakes and Social Judgment

One of the most dominant themes is the reduction of anxiety related to making mistakes.
Participants frequently described classroom environments as judgmental spaces where errors
may lead to embarrassment, while online environments are perceived as more tolerant.

One participant stated:
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“In class, I feel judged, but online I feel free to try.”

Another explained:

“There’s a lot of pressure... you’re worried about making a mistake in front of the teacher
or your classmates.”

This suggests that fear of negative evaluation acts as a barrier in formal settings, whereas
digital spaces lower this barrier and encourage experimentation.

2. Increased Time for Processing and Response

Many participants highlighted that online communication allows them more time to think
before responding, which reduces cognitive pressure and improves confidence.

For instance, one respondent noted:

“I can think before I write... which reduces my anxiety.”

Another added:

“You can take your time and you’ll not be embarrassed when you make mistakes.”

This indicates that asynchronous or semi-synchronous communication creates a
supportive environment where learners can organize their thoughts more effectively.

3. Anonymity and Reduced Social Exposure

Anonymity emerged as another key factor contributing to psychological comfort.
Participants explained that interacting behind a screen reduces the intensity of social exposure
and minimizes fear of embarrassment.

One participant expressed this clearly:

“Talking behind the screen is easier because nobody can really know you or see you.”

Another mentioned:

“It feels more relaxed and anonymous... it’s not a big deal if [ mess up.”

This highlights how reduced visibility allows learners to take linguistic risks without fear

of social consequences.
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4. Lower Pressure and Informal Communication Norms
Digital environments were described as less formal and less demanding in terms of
linguistic accuracy. Participants reported that online communication prioritizes meaning over
correctness, which creates a more relaxed atmosphere.
As one participant explained:
“Online... it’s more about getting the point across than being perfect with grammar.”
Another stated:
“There is less pressure, and I can practice freely.”
This suggests that informal communication norms in digital spaces support fluency
development by reducing performance-related stress.
5. Availability of Support Tools and Resources
Some participants emphasized the role of digital tools such as dictionaries, translation
aids, and online references in enhancing confidence during communication.
One response noted:
“I have more time to think, can use tools like dictionaries, and don’t feel as judged.”
This indicates that access to immediate linguistic support contributes to a sense of security
and facilitates risk-taking.
6. Individual Differences in Comfort Levels
Although the majority preferred online environments, a minority of participants reported
no significant difference between online and face-to-face communication, often due to prior
confidence or supportive social environments.
For example, one participant stated:
“I find it easy to express myself in both... my environment encourages me.”
Another added:

“There’s no big difference when using English online and in real life.”
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This highlights that psychological comfort is also influenced by individual factors such

as personality, prior experience, and social context.
7. Language Choice as Emotional and Social Shield

An interesting emerging insight is that some participants use English as a psychological
buffer to express thoughts or emotions that may feel uncomfortable in their native language.

One participant explained:

“It’s embarrassing to talk about my feelings in Arabic... I choose English because not
anyone can understand what [’'m saying.”

This suggests that English may function not only as a communication tool but also as a

protective linguistic space for personal expression.

2.5.2.4. Analysis of Interview Question 4: Social Identity and Code-Mixing

Participants’ responses reveal that code-mixing between English and Algerian Darja is a
widespread and meaningful communicative practice among young people. This phenomenon
is not only functional but also deeply connected to identity, cultural belonging, and the influence
of global digital culture . The thematic analysis highlights several key patterns:

1. Code-Mixing as a Natural Communication Style

A dominant theme is that mixing English with Darja is perceived as spontaneous and
natural. Many participants reported that this form of communication happens automatically
without conscious effort.

One participant stated:

“I mix English with Darja because it feels natural and reflects my way of thinking.”

Another explained:

“Mixing English with Darja has become almost automatic for me and my friends.”

This suggests that code-mixing has become an integrated part of everyday linguistic

behavior, especially in informal digital interactions.
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2. Expressiveness and Linguistic Efficiency

Participants frequently emphasized that English words are sometimes more expressive or
better suited to convey certain meanings, emotions, or ideas compared to their equivalents in
Darja.

For example, one participant noted:

“Some English is more expressive... in Arabic it sounds cringe.”

Another added:

“Sometimes, there are English words that just describe a feeling better.”

In addition, code-mixing was associated with efficiency and speed in communication:

“It is faster and more expressive.”

This indicates that language choice is often guided by communicative effectiveness rather
than strict linguistic boundaries.

3. Reflection of a Hybrid Cultural Identity

A central theme emerging from the data is that code-mixing represents a hybrid identity
that combines local cultural roots with global influences. Participants see themselves as both
Algerian and globally connected.

One participant explained:

“It shows that I am part of a modern, connected generation.”

Another stated:

“This mix shows identity: you are both Algerian and modern/global.”

A particularly insightful response highlighted this duality:

“It feels like a bridge between our culture and the global digital culture.”

This suggests that code-mixing functions as a symbolic marker of belonging to a
generation shaped by both local traditions and global digital environments.

4. Social Norms and Peer Influence




Some participants indicated that code-mixing is common within their peer groups and is
influenced by shared communication habits.

One response noted:

“It is something common among my peers.”

Another participant emphasized:

“Code-switching is an integral part of my identity... socially accepted in my community.”

This highlights the role of social norms in reinforcing and normalizing mixed language
practices among young people.

5. Identity Expression and Personality Shifts

An interesting theme relates to how language choice reflects different aspects of identity
or personality. Some participants suggested that switching between languages allows them to
express different facets of themselves.

One participant stated:

“Whenever I switch language my character changes... English reflects my inner self, but
Darja is part of who I grew up with.”

This indicates that code-mixing is not only linguistic but also psychological, allowing
individuals to navigate multiple identities simultaneously.

6. Rejection or Limited Use of Code-Mixing

Despite its prevalence, a minority of participants rejected or limited the use of code-
mixing, either due to personal preference or contextual factors.

One participant clearly stated:

“I don’t do that... I don’t see the point of mixing the two.”

Another explained:

“I never do it online... I avoid interacting with Algerians online.”

This suggests that code-mixing is not universally accepted and may vary depending on
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individual attitudes or communication contexts.

2.5.2.5. Analysis of Interview Question 5: Peer Influence and Language Acquisition

Participants’ responses strongly indicate that interaction with peers in English-speaking
digital environments plays a crucial role in improving communication skills. This type of
interaction is perceived as more dynamic, authentic, and effective compared to traditional
classroom learning . The thematic analysis reveals several key patterns:

1. Improvement of Fluency and Spontaneous Communication

A dominant theme in the data is that peer interaction significantly enhances fluency and
the ability to communicate spontaneously. Participants emphasized that real-time conversations
require immediate responses, which strengthens speaking skills and reduces hesitation.

One participant stated:

“It forces me to use the language in real-time... which builds my confidence and helps
me think in English.”

Another explained:

“Fluency... is acquired by talking to others in English.”

This suggests that active use of the language in communicative contexts is essential for
developing oral proficiency.

2. Vocabulary Expansion and Exposure to Natural Expressions

Many participants reported that interacting with peers helps them acquire new vocabulary
and expressions, particularly those used in everyday communication.

For example, one participant noted:

“We correct each other and share expressions.”

Another added:

“You get to learn new words... without the feeling of being tested.”

This highlights the role of peer learning as a collaborative and informal process that
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enriches lexical knowledge.
3. Authentic and Real-Life Language Experience
A central theme emerging from the responses is that learning through peer interaction is
perceived as more authentic than classroom-based instruction. Participants described online
communication as reflecting real-life language use rather than theoretical or structured content.
One participant stated:
“It feels more authentic... because we use the language for real communication.”
Another explained:
“I learn the living language... how people joke, express sarcasm, and communicate
naturally.”
This indicates that peer interaction exposes learners to pragmatic and cultural aspects of
language that are often absent in formal curricula.
4. Reduction of Anxiety and Encouragement of Practice
Participants also highlighted that peer interaction reduces fear and encourages continuous
practice. Unlike classroom settings, online environments are perceived as less evaluative and
more supportive.
One participant noted:
“Being around friends who speak more can help overcome that fear.”
Another added:
“No tests, no exams... just learning for understanding.”
This suggests that a non-judgmental environment fosters confidence and increases
willingness to communicate.
5. Learning Through Interaction Rather Than Passive Exposure
Some responses emphasized the distinction between passive exposure (e.g., watching

movies) and active use of language through interaction. Participants argued that while media
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helps with comprehension, communication with peers is essential for developing speaking
skills.

One participant explained:

“You can have good vocabulary and accent... but still struggle if you don’t speak.”

This highlights the importance of productive practice in language acquisition.

6. Complementarity Between Online and Classroom Learning

Although peer learning was often preferred, some participants acknowledged that both
environments serve complementary roles. Classroom learning provides structure and
grammatical accuracy, while peer interaction enhances practical use.

As one participant stated:

“Both environments are complementary... classroom gives structure, online interaction
gives practice.”

This suggests that effective language learning may require a balance between formal
instruction and informal use.

7. Influence of Proficient Peers

Another important insight is the role of interacting with more proficient speakers in
accelerating learning. Exposure to native or advanced speakers was seen as particularly
beneficial.

One participant shared:

“Talking with a native speaker... made a significant impact on my level.”

This reflects the importance of input quality in addition to interaction frequency.
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Conclusion of the Practical Chapter

The practical investigation conducted in Khenchela ,Algeria provides empirical evidence
that English acquisition among Algerian youngsters is undergoing a profound transformation.
By employing a mixed-methods approach, the questionnaire provided the statistical breadth to
confirm that digital platforms—specifically YouTube and Instagram—are the primary "sites
of acquisition.” Simultaneously, the semi-structured interviews offered deeper qualitative
insights, revealing that the psychological comfort found in online spaces significantly lowers
the learners' anxiety, allowing for more spontaneous language production than the formal

classroom environment.

Central to this chapter is the application of Gardner’s Socio-Educational Model. The
data confirms that both instrumental and integrative motivations are exceptionally high
among the youth. While the questionnaire results highlighted a strong instrumental drive—
viewing English as a vital tool for technology and future careers—the interviews uncovered a
significant integrative desire to participate in a global digital culture. This suggests that for
Algerian youngsters, English is not just a vocational skill but a social necessity for self-

expression and intercultural connection.

Ultimately, the results from both tools converge to answer the research question: Algerian
youngsters acquire English through incidental digital immersion. The findings illustrate a
linguistic shift where the "informal classroom” of the internet provides the authentic input and
peer interaction that traditional settings often lack. By bridging Gardner's theory with the lived
experiences of the participants, this chapter concludes that the acquisition of English in Algeria
is a proactive, self-directed process that is increasingly independent of formal institutional

boundaries.
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General conclusion



General conclusion

This research was initiated to address the growing discrepancy between formal EFL
instruction in Algeria and the organic, high-stakes language acquisition occurring in
unregulated digital environments. The study began by identifying the 'Digital Wilds' as an
under-researched phenomenon, subsequently developing a structure that moves from the
theoretical foundations of Gardner’s (1985) Socio-Educational Model to a practical
investigation centered in the Khenchela region. By adopting a mixed-methods design, the work
was built to specifically answer how Algerian youth engage with English platforms, what
incentives drive this behavior, and how these learners perceive their own proficiency compared
to the classroom setting. Ultimately, this study brings these pieces together to demonstrate that
informal digital habits are not a distraction from education, but rather a primary site of
acquisition. Its main contribution to knowledge lies in updating classic sociolinguistic
conceptions, showing that in contemporary Algeria, English has transitioned into a 'lifestyle
language' that supports both local identity and the national shift toward English as a Medium

of Instruction (EMI).

The results of this study prove a shift in young learners’ learning of English in Algeria in
general and Khenchela in particular. The history of study has been focused on the formal
classroom as the only source of foreign language intake. This study reveals that English has
become a ‘lifestyle language’ in everyday life. This acquisition is motivated by a powerful
blend of integrative motivation where kids want to be part of global culture and instrumental
motivation where English is perceived as the essential key to the present technology and future

work.

The research shows the “virtual classrooms” where this acquisition occurs, with YouTube

, Instagram and TikTok at the forefront of the question. This is a major shift from the earlier

E



academic literature that has been instruction guided by teachers. Today’s youth are learning
incidentally, taking up fluency, accent and vocabulary through entertainment and music. This
means that the digital sphere has gone beyond traditional geographical and educational barriers
and provides a continuous stream of real English that the formal school system cannot always

offer.

One of the important psychological findings of this research is the decrease of the
“Affective Filter” in digital domains. Whereas traditional research tends to discover significant
levels of “Foreign Language Anxiety” among Algerian students in face-to-face contexts, my
results show that most of participants are freer to speak English online. The anonymity and
spontaneity of the internet creates a 'safe zone' for language development, where adolescents
can 'practice without fear' of immediate social criticism or academic grading, which often stifles

them in the classroom.

Furthermore, the investigation reveals a specific sociolinguistic phenomenon: the
appearance of Algerian-English code-mixing. The data suggests that, in contrast to other studies
that tended to consider language mixing as a symptom of some sort of linguistic deficit, the
majority of respondents employ the hybrid as an advanced social device. This means that
English is not replacing local identity but is being “Algerianized” to satisfy the social demands
of the youth, so as to allow them to negotiate their local reality and at the same time to

participate in a globalized digital culture.

In short, the acquisition of English in Algeria is now a hybrid, self-directed process and
the internet provides the fluency that is sometimes missing in the classroom. “Pedagogical
strategies have to change to be effective in this reality.” Instead of competing with digital
platforms, the Algerian educational framework should aim to bridge the gap between formal

grammar and the informal, high-engagement digital habits of the youth, making sure that the
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classroom is a place to

The main objectives of this study is to find out the main digital environments (YouTube,
TikTok, Gaming) that have substituted or augmented the classroom as sources of English input.

To investigate the motivating forces (Integrative vs. Instrumental) to explain why English
is currently more popular than other foreign languages.

To find out the impact of digital spaces on the confidence of learners and their tendency

to communicate.

To investigate the code-mixing in online conversation as a marker of Algerian young

modern identity.

To establish a comparative baseline that updates classic sociolinguistic conceptions of

English acquisition in the Algerian context.

@



Refrences

Belmihoub, K. (2018). English in Algeria: A force for de-marginalization. World

Englishes, 37(3), 436-458.

Benrabah, M. (2007). Language-in-education planning in Algeria: Historical

development and current issues. Language Policy, 6(2), 225-252.

Bouderba, S. (2018). EFL learning in Algeria: Sociolinguistic perspectives. Journal of

Language Teaching and Research.

Crystal, D. (2003). English as a Global Language. Cambridge University Press.

Dornyei, Z., & Ushioda, E. (2011). Teaching and Researching: Motivation. Routledge.

Ellis, R. (1997). Second Language Acquisition. Oxford University Press.

Gardner, R. C. (1985). Social Psychology and Second Language Learning: The Role of

Attitudes and Motivation. Edward Arnold.

Gardner, R. C. (2001). Integrative motivation and second language acquisition.

Motivation and Second Language Acquisition, 23(1), 1-19.

Gardner, R. C., & Lambert, W. E. (1972). Attitudes and Motivation in Second Language

Learning. Newbury House.




Krashen, S. D. (1982). Principles and Practice in Second Language Acquisition. Pergamon.

Krashen, S. D. (1985). The Input Hypothesis: Issues and Implications. Laredo.

Lantolf, J. (2000). Sociocultural Theory and Second Language Learning. Oxford

University Press.

Lightbown, P. M., & Spada, N. (2013). How Languages Are Learned. Oxford University

Press.

Rezig, N. (2011). Teaching English in Algeria and the educational reforms: An overview

on the Central Stage. Procedia - Social and Behavioral Sciences, 29, 1027-1033.

Sauro, S., & Zourou, K. (2019). Language Learning in the Wild: A Proximal Approach

to Foreign Language Use. Springer.

Sockett, G. (2014). The Online Informal Learning of English. Palgrave Macmillan.

Sundgvist, P. (2009a). Extramural English Learnt and Second Language Speaker

Confidence. Karlstad University Press.

Sundqvist, P. (2009b). Extramural English Learned and Adolescents’ English

Proficiency. Karlstad University.

UNICEF. (2019). Adolescent development and participation. UNICEF Official Reports.

E






Appendices

Appendices

Semi-Structured Interview Form / dakia ciuai dli8a g3 gal

Research Topic: English Acquisition among Algerian Youngsters in a Sociocultural Frame.

Date:




Introduction / 4«3is

Thank you for participating in this study. The purpose of this interview is to understand how and why
you use English outside of school. There are no "right” or "wrong™ answers; | am simply interested in
your personal experiences. Your identity will remain anonymous, and your answers will be used for
academic research purposes only.

(2355 Y Auyaall z s &y 3daiy) Zall a0t 13l (i agh ot AL o3 (e iyl Al all oda 8 IS jLial T S
Gl al e Y elilla) aadiidin g Al gene @iy ga i Gaad sl ol jlat b ddiga Ul ¢MAELIAN f Maai ot s

L _a0lsY)

Core Questions / &l ALy

1. The "Why" behind the Language (Motivation) / % ¢! 5 adlall

Why do you personally prefer to use English in your free time? Is it to feel part of a global
community, or is it simply because you need it for technology and future jobs?

(LY Aol ol ¢ alle aaine A elatiVl ) gl Jal (e i Sl 3y 8 2 Salaiy) Zall aladiind Luadd Juads 3L
faabiiall Cailda sl) 5 L ol 53l L)

Answer / &ay):

2. The Digital ""Classroom (Informal Exposure) / " (gasdl s ga mill) a8 ) " acdl)

Can you describe your daily routine with English on social media (TikTok, YouTube, or Gaming)?
How do these platforms help you learn words that you don't find in your school textbooks?

(S S(QldY) ol s g ol 5 elii) e laia¥) Joal gil) il s e & salail) Al wa o ) i g ) Cim 5 iy Ja
Syl Sl 8 Laaas Y lalS alas 6 Ciliaial) o2 dlacls)

Answer / &ay):

3. The Affective Filter (Comfort and Anxiety) / (G s 4al_if) Lsilalal) sliaal)
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Do you feel more confident and "yourself" when using English online with peers than when speaking
it in the classroom? Why do you think that is?

(o e ool i 4y e Laa STl 1 e i 331 e 4 jaladY) aladial die Melingla et olilys ST A8 jeds da
felly aiad 134l Canidll)

Answer / 4ay):

Conclusion / 4<ia

Is there anything else you would like to share about your experience with English that we haven't
discussed? Thank you very much for your time and your valuable contribution to this research.
(iealoe o g el y Ao oll S a1 S8 fa] (5t ol & 3alaiy) AR e iy o Jga 43S jliia 255 AT oo (g1 llia Ja

Ganll 13 b el

The questionnaire

Study Introduction / & ;all deais

English Language Use Among Youth in Khenchela
(LA B Gludd) sl 4y 5ulady) 43l aladin)

Dear Participant,

| am conducting a study to explore how young people in Khenchela use English in their daily
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lives, especially through social media, gaming, and the internet. Your participation is very
important to help us understand the role of English outside of the traditional classroom in our
region.

AS Ll 30 / & Ldall (g 5008

i duald e gl gl & 4 Salady) Al ALass Y 5 8 Cladll aladid 48 CLASELY Aul 50 6 by o gl

A ulasyV ARD ) g3 agh b Liiac el Tan daga i€ jlia i i) 5 o g SSIY) el ¢ o laia¥) Joal i) Jilas
Liiilaia 8 (2l asl Syl 3l - s,

Confidentiality: Your answers are completely anonymous and will be used for academic
research purposes only.

(i apalsY) ) (ol 2 Y V) padind o g Lalal Ay i Bl 1Aua guadl))

Time: It will take approximately 5 minutes to complete.

(i 36 5 Y5a Glaiu) (3 iy gl

Accuracy: There are no "right” or "wrong" answers; please choose the options that best

describe your personal experience.

(e IS Arad i) &y a8 Ciuall Al &l LAY IR s ¢ AN g Mdasaua’ Glila) 3a g8 Y 14BN

Section 1: Demographic Information / 4l )& sa Sl slas
1. Age / sdi:

0 15-17
1 18-20

[]21-22

2. Gender / (il
O Male (_S3)

O Female (i)

3. Current Education Level / (ad) asdeil) (5 giasall;
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[0 Middle School (e sis)

O High School (s )

O University (=)

4. Residence / 4aY) \sa:

O Urban (3l S 1)

O Rural/Suburban (<u_/ ) s)

5. How would you rate your English level? / ¢4 sy 4l 8 &) giua 4l Cig
O Beginner (isxiv)

O Intermediate (daw sic)

O Advanced (paiie)

Section 2: Informal Exposure / 2all e )l ye (sl

Scale: 1 = Never 5 — (v/) = Always (L)

1. I watch English content (YouTube/TikTok) for entertainment.
(Fabudll 4 3030 (5 sinae 2aLET)

12030405

2. | listen to English music and try to understand the lyrics.
(elSI agd Jshal g 4 alaiy) B sall waiad)

0102030405

3. I play online video games where English is the main language.
(asalasy) Al bl 3 il Cladl Caal)

0102030405

4. | use English to search for information I'm interested in (not for school).

(e ) 7 JA Siagd aandal s (ge Canall 4 3las) aaii)




0102030405

Section 3: Motivation (Gardner’s Model) / <&l sall 5 28] 5l

Integrative Motivation (Social Connection) / (ateai) aéial

1. I want to learn English to understand people from different cultures.

(AY) ClEN Cgad agdY 4y laiy) lad 3, )
O Strongly Disagree (s2d: o= lel)

[ Disagree

O Neutral

L] Agree

O Strongly Agree (32 9 51)

2. 1 would like to live/interact in an English-speaking community.
(aalady) Caaaty aaiae G Jelill) 5l Giuall 35)
[ Strongly Disagree

[ Disagree

O Neutral

L] Agree

[ Strongly Agree

Instrumental Motivation (Utility) / (Ll adlall

1. English is a tool to get a better job in the future.
(Olitise Juzmil ks g e J gumall Al 5 &y lasy))

1 Strongly Disagree

[ Disagree
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J Neutral
L] Agree

[ Strongly Agree

2. 1 use English primarily because it is the language of technology and the internet.
(i) 5 L od il A LY Lalad 45 30y anai)

O Strongly Disagree

O Disagree

O Neutral

L] Agree

O Strongly Agree

Section 4: Digital Peer Interaction / elia¥l Jual gl ye Jelal)
1. Which platform is your "*Main Classroom'* for English?
(P Y e ) e o s 5

O TikTok

L] Instagram

O YouTube

O Discord/Gaming

O Other:

2. Do you feel more "'free' to speak English online than in the classroom?
(Sansills 3l i Y1 e d iyl Caanill b ST i ey el ()
1 Yes (=)

O No (Y)
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O Not sure (L ()

3. How often do you use ""Algerian-English (mixing both) with friends online?
(SilBanal wa da lall 5 4 5alasY) (e Loy e w3350 5 e )

O Rarely (1,:1)

O Sometimes (L)

O Always (Leils)

Thank you for your contribution! / <isalual | &l
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el Ll e IS A Sl AR LS 8 Aliaiall dpaliial) 5 jallall d Al all o2 Caas
A8l Ay A ey () ogs i aad i) g0 ) Al 5 J peaily sl Bl 3l e 58 51 A g
ol U8 ARl LY i Y e laliall Jignsdt LS Gand YA (e (g 530l shatl 5 o 5)) DY)
Jadi Unlia Lins Lagia chaaio )5 ¢l S 3 gais " i le I (g0 i) colaia¥) 3 pail ) Tl Al Jall i
i) S Jany anl) e (el il o il s jedal s cilad 10 o <UEa s i 100 - Lt
¢V asledl) o gia i Ty 288N (35 5al 5 o yiall 5 cladUaial] (¢ o€ jliiall aui€) i dglial il 5oLl

A alasy) Aalll e (il ie ] 5 ) 5 i sl al) i (el e 2l g ¢Cpalaiall (sl " abalall e yall" e Jly Las

Mgaé\}l\e\m‘i\jsujadﬁh_d\wz@\ﬂ@:;@;)&\f\_}d)}\ thMbc&M\M}
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