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Abstract

Language and culture are closely related to each other throughout the years, many scholars tried
to explain the importance of the cultural element in English language teaching (ELT).as well

as the crucial interaction between reading, literature, and cultural awareness.

The present study aims at investigating the impact of reading literary books on Master 2
student's cultural awareness in an (EFL) classroom. The hypothesis adopted in this study sets
out that the students who read more literary books are more likely to be more culturally aware
than the one who do not read.

The research method adopted for this piece of work was purely descriptive,which explains that
its major goal is to describe and explain the relationship between reading, literacy, and student’s
cultural awareness . The required data were gathered through self-completion questionnaires
administrated to Master 2 year students of English at the university of Abbes Laghrour

khenchela.

The results obtained have shown that students are conscious of the impact of reading literary
books on the development of cultural awareness.on the light of this result, The earlier stated
hypothesis was seccessffuly confirmed in that enhancing student’s cultural awareness and

knowledge need to be accompanied with reading and using literary works.

On the basis of the results obtained, some recommendation have been proposed to help the EFL
learners in algeria overcome their problems and difficulties in order to promote the interaction
proficiency through the use of several techniques and activities that are related to student’s

cultural awareness proficiency .
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1 General introduction

1.1 Background of the study

Reading, despite being one of the four major skills of learning English, is one of the
skills that is most often neglected by EFL learners. However, reading on a paper book not
only develops the human imagination but also increases learner’s cultural awareness, and
since it is simply being aware of many different cultures we have to find the most helpful tool
to reach it. so that one of the major implements that makes students and maybe teachers
achieve this goal is reading books especially the literary ones (fiction, novels, poems...).This
idea was also discussed by Panero(2013) that found reading passages of highbrow "literary"
fiction as opposed to non-fiction or popular fiction —let to improvements on a test that
measured the reader's theory of mind. theory of mind is defined as the ability to recognize the
internal states of others ( their thoughts, beliefs, intentions, and emotions ). Moving on to the
crucial importance of literary works that have an enormous role in developing the mental and
behavioral capacities of the learners and developing their cultural awareness has been
observed by many numbers of scholars including Bredella (1996,2000). Gramsci (2000,2003).

Waskiewicz-firlej (2012) stated that "works of literature enables the reader to observe the world
from multifarious perspectives and cherish the diversity of individual perception™. The power
of literature lies in its unique ability to deeply involve the reader both at a cognitive as well as
emotional level. Despite all the potential benefits of reading literary books, there still exist some
problems in developing students cultural awareness and this issue has been observed by many
scholars among them (Mclntosh, 1990) who demonstrated that one of the challenges that many
individuals experience in recognizing and valuing other cultures is that they do not have an
awareness of themselves as cultural beings, or to cultural encapsulation and an understanding
that similar to a fish, not recognizing water because it is a constant and no alternative can be
imagined, many students do not recognize their own culture because have not experienced
anything different (Banks, 2002; Brislin & Pederson, 1976).

We have to conclude that this study will help learners whether they are teachers or students
learn how to be more culturally aware through using the easiest tool wich is reading literary

books.
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1.2 Statement of the problem

The problem addressed in this present study is that learners who don’t read literary books
are not culturally aware. This idea was also discussed by many scholars like Spears-bunton
(1992, p,46) who pointed out " literature provides us with a way of looking at how members
use language to codify knowledge, determine relevance and make connections between past
heroes and prophets, and present concerns and situations " and Maryanne Wolfe (2007) who
said that when we lose reading, we lose the cognitive patience to enter someone else’s world.
To achieve cultural awareness, we will examine the influence of reading literary books on

university student's cultural awareness.

1.3 Research questions and hypothesis
The main hypothesis that we set for this study is the following :

The students who read more literary books are more likely to be more culturally aware than the

ones who do not read.
This study will answer the following questions :

1. Do literary books have an impact on university student's cultural awareness.

2. What is the extent of that impact?

1.4 Aim and objectives

The main objectives of this study are :

1/highlight the issue of how literary books might best be used as a source of information

that may develop student’s cultural awareness.

2/Exploring learner's attitudes towards reading literary books.

1.5 Definition of terms and variables
A- Reading: is the dynamic process by which the reader interacts with text to construct
meaning. Many experts have given their definition of what reading means. According to Nunan
(2003:68), reading is a fluent process of readers combining information from a text and their

background knowledge to build meaning.

B- Literature: is the total of preserved writings belonging to a given language or people. The
Oxford Advanced Learner’s dictionary defines literature as “writings that are valued as works
of art especially fiction drama and poetry in contrast with technical books and newspapers,
magazines” (Hornby & Crowther, 1995, p.687).

13



C- Culture: According to Kramsch, “culture can be defined as membership in a discourse
community that shares common social space and history, and common imaginings. Even when
they have left that community, its members may retain, wherever they are, a common system

of standards for perceiving, believing, evaluating, and acting.” (1998, p.10).

D- Cultural awareness: is the understanding of how a person’s culture may inform their
values, behaviors, beliefs, and basic assumption. Tomlinson (2001) holds that cultural
awareness involves a gradually developing inner sense of the equality of cultures, an increased
understanding of your own and other people’s cultures, and positive interest in how cultures

both connect and differ (cited in Tomlinson & Masuhara, 2004, p. 3).

1.6 Methodology overview

We opted for the descriptive design to apply to this study. This research approach will
help discover and find new information about the influence of reading literary books on raising
student's cultural awareness. we did not opt for an experimental design due to the limited time.
Quantitative design is applied in this research because it is appropriate to describe the
relationship between the two variables by using a questionnaire , this research method will be
so helpful to get the data clearly and accurately. The population of this research consists of 160
master 2 English learners from the department of English at the University of Abbas laghrour

-Khenchela-. The participants will be chosen randomly.

1.7 Organization of the dissertation

This dissertation is divided into two main sections. In section one we dealt with the
theoretical part, which in turn is divided into two chapters. That contains the literature review.
The second section contains the fieldwork that deals with our investigation, the questionnaire,

and its analysis and findings.

Concerning the first section, it is dedicated to the theoretical review. It is in turn divided
into two main chapters. The first attends to reading literary books in general. Then as a field of
study and at last, it's role in our lives. In the next chapter we dedicate to cultural awareness. Its

definitions, elements, characteristics, and importance are the main concern of this chapter.

The second section is allocated to fieldwork. Where the methodology is presented in detail.
The investigation and the questionnaire take place. The analysis of the results will allow us to

answer our research problem and build upon them some pedagogical recommendations.
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Chapter one :

Reading literary
books




Chapter one: Reading literary books

Introduction

This chapter is concerned mainly with clarifying the term reading. This clarification is
achieved by mentioning some of the outstanding definitions researchers and scholars have
agreed upon in part one. The first part aims to shed light on mentioning the key concepts, types,
strategies, models, and the importance of reading. In the second part, we tried to demonstrate
and reassemble the term literature and literary texts and it’s importance as well as how to select
the effective literary texts and the criteria that should be found in every text and how literature

develops human's way of thinking.

1.1 Definition of Reading
Reading is one of the most important habits that help in all development sides of a person
from his birth to his death; it has a significant number of benefits and advantages that have been

discussed by many scholars among them:

Noor (2011) claimed that in any most cases higher distinctly basic cognitive process
environment, reading is remarkably valued as the most principally important pedagogue
language skill for all basically second and honestly foreign language learners. Students acquire
new knowledge and new information and get more qualified in their subject matters through
reading. Leon (2009) moreover, highlighted the importance of reading by asserting that an
individual learner with good reading habits has the opportunity to rich and expand their
background and mental horizons. According to Grabe & Stoller (2002) reading is the efficiency
of the reader "to draw meaning from the printed page and interpreted this information
appropriately " (p .90). This Implicated that reading is the ability to capture meanings and
information from several printed and written pages and trying to explain or translate this

information to be more applicable.

"Reading" is the process of looking at a series of written symbols and getting meaning from
them. When we read, we use our eyes to receive written symbols (letters, punctuation marks,
and spaces) and we use our brain to convert them into words, sentences, and paragraphs that

communicate something to us.

Reading with a purpose helps the reader to direct information towards a goal and focuses their
attention. Although the reasons for reading may vary, the primary purpose of reading is to

understand the text.
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Based on Patel & Jain's study (2008) “Reading is an important activity in life with which one
can update his/her knowledge. Reading skill is an important tool for academic success, it is the
most important activity in any language class. Reading is not only a source of information and
pleasurable activity but also as a means of consolidating and extending one’s knowledge of the
language. reading is very necessary to widen the mind, again and understanding of the foreign
culture” (pp.113-114).

From those definitions, we can understand that reading is the process by which a reader can use
to look at series of written symbols and getting meaning from them because when we read we
use our eyes to receive emblems and we use our brain to turn the symbol into meaningful words

and letters.

A useful cognitive definition is: Reading is several interactive processes between the reader

and the text, in which readers use their knowledge to build, to create, and to construct meaning.

1.2 Types of reading
Reading is a complex activity, in foreign language teaching; two approaches have been

used in developing reading skill, known as extensive and intensive reading :

1.2.1 Intensive reading

In a teacher-centered approach this means the teacher is the only controller of the things
that happen in a class session; including how to read, what to read and when to read, normally
intensive reading approach deals with short texts under a teachers supervision to make the
students understand and extract information. Waring (1997) argued that intensive reading is
very helpful for understanding how the text is organized and also for learning vocabulary. Also,
Intensive reading is, therefore, considered as an effective tool for improving reading

comprehension, polar, Durodo, Gonzales, Kwok, Taylor, Davis, & Simmons ( 2011).

To read intensively is to completely deconstruct a text, to absorb as much meaning from it as
possible. This is done by taking a text, and systematically looking up every word, phrase, or
collocation that you do not understand. Paran (2003) emphasized that teachers need intensive
reading to maximize learning the three phases of pre-reading, and post-reading for better

language acquisition, retention and activation strategies.

Palmer's study (1927)( as cited in Smith, 2003) emphasized that the benefits of doing large

quantities of enjoyable, level-appropriate reading could most effectively be realized through
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integration with other more language-focused activities. « A multiple lines of approach was
one of Palmer‘s nine principles of language study, and he elucidated the importance of both

approaches by adopting them concurrently »( p. 111)

According to Scrivener (1994), Intensive reading meant "the readers carefully and closely read
a short text to gain an understanding of as much as detail as possible” (p.188). This means that

the learner focuses on the language more than the text.

Brown (2007) emphasized that it is an action that requires extraordinary mental exertion and
core interest. Along these lines, the student who participates in intensive reading must be
mindful to follow explicit rules, or else hazard weariness and burnout. In particular, if you wish
to read a book intensively, you should take care to peruse writings that are fascinating and short,

to readjust for brief timeframes, and to do so when you have the most mental energy.

Reading specialist Anderson (1999) explained: | believe that good readers do more extensive
reading than intensive reading. But what makes the reader a good reader is that he/she has
developed the strategies and skills through intensive reading that are transferred to extensive
reading contexts. These ideas should give us, as reading teachers, cause to pause and consider
the ratio of intensive and extensive reading activities we ask our students to engage in and see

if we are providing opportunities for both types of reading.

1.2.2 Extensive reading

According to Graham Stanly extensive reading involves reading short texts for general
understanding for the intention of enjoyment, it means that the students are the ones who choose
the topics and books that interest them and think they are beneficial for them to be discussed.
Palmer's study (1927)( as cited in Smith, 2003) who is the originator of the term defines
extensive reading as _rapid reading. the ones who carry various amounts of foreign languages
can read and understand any text written in a foreign language without referring to translation
(p. 454).

Hafis and Tudor (1989); Robb and Susser (1989); Sims (1996) and Hill have observed that
extensive reading programs would be very useful in the situation where students feel like they
are not able to speak effectively and correctly due to their lack of confidence in areas like

grammatical and vocabulary knowledge.

Williams (1984) defined extensive reading as « the relatively rapid reading of long texts ...

»(p.10). Susser & Robb (1990) defined extensive reading using criteria. Extensive reading is
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reading « (a) of large quantities of material or long texts; (b) for global or general understanding;

(c) to obtain pleasure from the text.l which is important for language learning ».

Davis (1995) summed up the notions of extensive reading « pupils are given the time,
encouragement and materials to read pleasurably, at their level, as many books as they can,

without the pressure of testing or marks » (p.329).

West (1 1955) while creating supplementary readers, referred to the aim of reading extensively
" to confer greater facility in the use of the vocabulary already gained, to give the child a sense

of achievement and a taste of the pleasure to be derived from his accomplishment "(p. 189),

Longman Dictionary of Language teaching and Applied Linguistics defined extensive reading
asaskill that « is intended to develop good reading habits, to build up knowledge of vocabulary

and structure, and to encourage a liking for reading ».

Nation ( 1997) explained the benefits of ER « Extensive reading is attractive for several
reasons; first, reading is essentially an individual activity and therefore learners of different
proficiency levels could learn at their level without being locked into an inflexible class
program. Second, it allows learners to follow their interests in choosing what to read and thus
increase their motivation for learning. Third, it provides the opportunity for learning to occur

outside the classroom ».

To read extensively is to simply read as much as could reasonably be accepted without
concerning oneself with the minutia of meaning and the occasional unknown word. This is done
by reading for large swaths of time, and looking into words just when you regard it completely

important to your comprehension of the content.

1.2.3 Silent reading

Reading is generally a silent activity, most of the readings that we do are done silently
in a class session; the students read by their hearts without making any sounds so that the readers
beside can not hear what they are reading. And this makes the readers be able to comprehend
what the text is about . for many people silent reading increases student's confidence when they

read in front of people.

Silent reading is sometimes considered as recreational reading in silent reading we read
in a relaxed mood and only a single individual remains concerned about it. Reading silently
improves students’ understanding because it helps them concentrate on what they are reading,

rather than the pronunciation of individual words. When we read silently, we can form mental
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pictures of the topic being read and discussed. Also, we do not need to read one word at a time.
It is considered to be the best kind of reading as the mind is fully engaged in this act. Some
researchers found that the readers comprehend more information after reading silently when
compared to the ones who read loudly (Jones & Lockhart, 1919; Mead,1915 1917,
Pinter,1913).

Silent reading enables the students to read completely silently without making sounds
and moving lips. Yet Mendak (1986) argued that in terms of reading technique, the most
effective approach for comprehension is reading silently. Also, Hopkinz (1997) believed that
learners can benefit from silent reading since they have the opportunity to read a text at their

speed.

Mc Callum et al (2004) found that silent reading in the context of an individual estimation
of reading comprehension leads to greater efficiency. Silent reading is done to acquire a lot of
information, Silent reading must be based on student’s selected text. Silent reading enables the
students to read completely silently without making sounds and moving lips. It helps them read
with speed, ease, and fluency. In our real-life, we usually read silently. What do we do at a
restaurant or library? We read the menu or read the title of the book and the dedication silently.
We read many instructions in the transport, hospitals and different public places silently. We
do it naturally. Why? We don’t want to disturb the people around us. We simply want to learn
the message from the composed words. There is an important purpose to silent reading,
however, that goes beyond not wanting to bother our neighbors. Silent reading helps us read
faster. It helps us make the faster connection between words and it gives us the silence we need

to concentrate and get information.

Silent reading is a reading skill that allows one to read without voicing the words. This may
involve subvocalization or silent speech, which is defined as the internal speech made
when reading a word, thus allowing the reader to imagine the sound of the word as it is
read.[1] This is a natural process when reading and helps to reduce cognitive load, and it helps
the mind to access meanings to enable it to comprehend and remember what is read. Although
some people associate subvocalization with moving one's lips, the actual term refers primarily

to the movement of muscles associated with speaking, not the literal moving of lips.

1.2.4 Aloud reading
Reading aloud requires a reader to explore the text and its meaning in his way and with

his /her limited resources. In this situation, the reader has to deal with both pronunciation and
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intonation at the same time to attain meaning from the text. However, the limited cognitive
resources for pronunciation, intonation, and vocalization decrease the reader's comprehension
of Hale et al (2007). In a study conducted by Gibson (2008) it was revealed that reading aloud
can be beneficial for four academic purposes, “speaking practice, making graphemic- 23
phonemic connections diagnosing pronunciation problems, improving fluency, and practicing
reading skills”( p.34).

Swalm (1972) and Elgart (1978) pointed out that young people performed more competently
on reading comprehension after reading aloud _ especially the ones who find difficulties while
reading. Gabrielatos (2002) n reading aloud as a reading activity. He believes that « RA
[Reading Aloud ] is probably the single technique in ELT which is not explicitly associated
with any of the modern teaching methods » (p.1) .

Nutall (1996) pointed out that not only did reading aloud always help to understand clearly the
meaning of the text but for the sake of focusing on pronouncing words correctly, it led to the
ignorance of meaning. In other words, the reader will concentrate only on the exact

pronunciation which induces the ignorance of getting the meaning of the text (AL-Abri ,2011).

In reading aloud, the students are confronted with written sentences that haven’t spoken before.
The aim of reading aloud is the achievement or better speaking ability and the pronunciation of
the students. Reading aloud may be the only way for shy students from which they can benefit.
In contrast, some scholars found that reading aloud leads to better comprehension under some

conditions.

Swalm (1972) and Elgart (1978) pointed out that young people performed more satisfactorily

on reading comprehension after reading aloud.

Oral reading provides the thought from the printed page, We also know that reading out loud is
a performance. The reader pays attention more to pronunciation rather than the ideas in the text.
Aloud reading means the oral translation of printed or written material often used as a measure
of a student’s overall reading performance to examine aspects of reading accuracy, fluency,
and comprehension that cannot be observed directly from the act of silent reading. This
means Oral reading performance is used as an indicator of students’ overall reading ability.
It is used to measure three components of reading, rate, fluency, and accuracy, which have

been shown to relate strongly to comprehension (Fuchs et al,2001)
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1.3  Strategies to increase the speed of reading

Students who read too slowly will easily get discouraged. They will also Feel like they
will never understand the meaning of the text. The problem of the students in reading skills is
comprehension. They find difficulties to understand the meaning of the text and they cannot
focus on what they read during the reading activity and still have difficulty getting the purpose
of the text. So, different strategies have been discovered to help students learn how to read fast
and effectively, learners should learn those styles of reading to absorb a lot of printed
information quickly. According to Grellet (1981) both skimming and scanning, are specific

reading techniques necessary for quick and efficient reading.

Beale (2013) ) wrote ideas about reading strategies as “people who know how to skim and scan
are flexible readers ” (p.1). They read according to their purpose and get the information they
need quickly without wasting time. They do not need everything which increases their reading
speed. Their skill lies in knowing what specific information to read and which method to read”.
Urquhart and weir (1998) defined reading strategies as “ways of getting around difficulties
encountered while reading” (p,95) .so to increase the reader’s comprehension as well as their

engagement, while they are reading.

1.3.1 Skimming

According to Liao (2011), skimming is done at a speed three to four times faster than
normal reading. Readers often skim when they have materials to read in a limited amount of
time. In skimming, readers only have to take the most important information and the main idea
rather than read all of the words Sutz & Weverka (2009). Skimming is a more sophisticated
skill, it refers to the process of reading a passage of text to obtain the most important information

and to get the idea of what the texts are about.

According to Maxwell (1969), skimming is getting the main idea or the summary of a selection
quickly in a written text where the students establish powers of assumption through systematic

practice which encourages them to prevent the content of a text.

According to Nutall (1996) ) skimming is the © process of rapid glancing through a text either
to search for a specific piece of information (a name, a date) or to get an initial impression of
whether the text is suitable for a given purpose’ (p .49). In other words, skimming is a system
that gives perusers a feeling of the topic, reason, association of the content, viewpoint or point
of view of the essayist, issues, contentions and hypothetical points of view through utilizing the

writer's organizational cues, presentations and ends, headings and sub-headings, italics and
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synopses. Skimming can also help the peruser settle on choices about where to put the best
center when there is restricted time for perusing Freedman. When skimming, one experiences
the perusing material rapidly all together to get its substance, to know how it is sorted out, or
to get a thought of the tone or aim of the author.

Grellet (1981); Richards et al (1992) also see skimming as perusing for significance, a sort of
quick perusing which is utilized when the peruser needs to quickly recognize the primary
thoughts from a section.

A basic definition of skimming conducted by Grellet & Seal cited in Pritchard & Nasr (2004 )
“running one's eyes over a text to get the gist of it” (p. 428). There are three main styles of
skimming according to our purpose for reading, Konstant (2011). The first is "skimming to the
summary,” the object of which is to get a snapshot of what the material is about. This type
involves our consideration of the material structure rather than its substance. The second one is
"skimming to preview." Typically, we use it when we know we should re-read the content. We
do this kind of skimming to collect as much additional information as we can, without spending
too much on it. The last form is "skimming to review,"” which is used to familiarize ourselves

with the content and happens when we have already read the material.

Yan Shem (2009) explained that “skimming is a fast-reading skill that does not require reading

word by word, but it does require a high degree of concentration” (P.164).

1.3.2 Scanning
It is another reading technique that is used to determine facts or information as quickly
as possible. Shutz & Weverska (2009) demonstrated that in this technique the readers look for

specific information within a text such as dates, names, and places among others.

Brown (2003) explained that scanning is the process of quickly searching for peace of

information in a text.

Scanning a text means taking a quick look at it to find relevant details. Scanning is widely used
in daily life, for instance when you look up a word in a dictionary or find the name of your
friend on your phone's contacts list. Scanning and another ability to read quickly, skimming,
are often confused, although somewhat different. Although skimming is about discovering
general information, especially the key ideas, scanning includes the search for particular

information.
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The purpose of scanning is to extract specific information without reading the whole text. It is
fast reading Mikulecky & Jeffries (2007). You should try to understand how the text is
structured before you start scanning. It will help you find the details quicker. For example, when
you search for a word in a dictionary or the name of a friend in your contact list, you already
know that the information is arranged in alphabetical order. This means you can go quicker,
without having to look through everything. Aebersold & Field (1997) have given a more
detailed definition of scanning. Scanning includes three steps: determine what keywords to
search for, look quickly for those words in the text, then read the sentences around them to see
if they provide the information needed.

Yan Shan (2009) also said that “scanning is a helpful technique when students are looking for
an answer to a particular question. Scanning involves moving through the passage seekings
specific words and sentences ”( P.165). Certainly, scanning is useful when students read
something for a particular interest without reading the whole text. they use this type of reading
to find the fact they need, and when they find it, they read it with more attention without caring
about the other parts of the texts. In other words, this strategy is more useful when the readers
know precisely what they are looking for in a passage, a text, or a book. It is an effective

technique used to seek specific data related to a particular issue.

1.4 The importance of reading
Reading is important because it develops our thoughts, gives us endless knowledge and
lessons to read while keeping our minds active. For those who don’t enjoy it, you might change

your mind after hearing about the benefits.

Hotte(1998) emphasized the importance of reading in that it improves the quality of life as well
as cultural creativity and cultural heritage; reading skill has high importance for all of us, for

students, learners, individuals, children, and even for adults.

Reading expands our creativity because when the learner read he will get new
information and by this information, he can interpret it and use it in other perspectives. By
reading, students can learn anything about everything. It increases the learner’s knowledge and
background. Reading is important because it develops our thoughts, gives us unending
information and lessons to read while keeping our minds active. Through reading you improves
your imagination and empathy: Even though the improvement of your creative mind isn't one

of the most typical advantages, reading can essentially build your creative mind. Consider the
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universes that you are drenched to and the characters you run over while experiencing a novel.
Because of these universes and characters, the piece of your cerebrum which houses your
creative mind is invigorated, making you envision what the spots and individuals resemble just
by imagining the words. Besides developing your imagination, you can go outside anywhere in
the world just because you were reading. You can be a king, an adventurer, or princess ...; the
possibilities are endless.no readers have ever experienced such joy... Tomie Paola said that
“reading is important because if you can read you can learn anything, about everything and
everything about anything”. Reading must be regarded as an act of communication because it
enables the readers to improve their grammatical knowledge and spelling, also, it raises the

passion for learning and advancing.

1.5 Reading models
Some researchers demonstrated that there are different types of reading models can all

be classified into two categories: top-down, bottom-up.

1.5.1 Top-down model
Goodman (1967) who offered one of the most cited models of reading skills entitled

top-down or the conceptually driven processing approach.

The top-down model of reading is based on the theory that the brain and reader are at the root
of comprehension and achievement. This approach claims that readers provide the print with
comprehension, not the reader with printing. In other words, a reader's experiences have helped
him or her interprets, translate, and make sense of the text. Top-down models are asking readers
to construct sense from the text. ; this information is rendered from the whole to the portion
(words) of the text. This approach is not based on phonics and decoding but instead helps
children to read and make sense of ' actual ' books. Finally, the top-down approach uses syntax
and text prompts to make sense and find out unclear words. In other terms, Ms. Dobbs describes,
the emphasis of a top-down model is not on teaching phonics, but on getting students to read
full sentences, paragraphs, and books. This model is focused on witnessing children mastering
skills. An example of a top-down model is the whole language approach, where learners are
taught to recognize entire words rather than variations of sounds. Readers get the information
from the text in top-down processing and then contrast it with their world experience to make
sense of what's written. Based on their experiential and interpretive prior experience, readers

add meaning to the text according to this model. Nunan (1993) inferred that:

25



“with the top-down approach, the reader makes use of his/her background knowledge
of the subject at hand, knowledge, and expectation of how language works, and
motivation, interest, and attitudes towards the text and the context it contains,

rather than decoding every symbol.”( P.78)

Top-down thinking functions help us understand the environment. The simple, general
impressions you gather at first glance will then help to influence the finer details you

concentrate on as you gather more information about your surroundings.

1.5.2 Bottom-Up model

A bottom-up form is a different approach. Bottom-up focuses on direct instruction in
phonetics, such as recognizing features in letters to recognize them, such as curves and straight
lines. Students will start from there, combining letters to read and write words. Then they
became familiar with patterns of spelling, and learn to read sentences, paragraphs, and longer

texts.

The bottom-up model uses phonics as its heart, first processing believing readers and
recognizing sounds in speech, then going on to understand letters, then phrases, and longer
sentences. Finally, as readers develop they build comprehension skills. According to ( Barnet,
1989; Carrell & Eisterhold, 1983; Eskey, 1986; Carnham, 1985; Iran-Nejad, 1987) among many
others, the reader takes step-by-step processing of the text and processing of each part
independently during bottom-up processing; it is therefore not feasible to use higher-ordered
reading skills such as making inferences. The background knowledge of the reader thus plays
essentially a very limited role in guiding and understanding the meaning of a text. Gough
(1972), LaBerge and Samuels (1974) were amongst other bottom-up theorists. As | learned to
read, the bottom-up paradigm was firmly in place. Teachers stressed decoding skills and spent
almost no time helping new readers to understand what they, as readers, brought to the

information on the page.

1.6  Reading as an interactive process

Interactive model The interactive model incorporates features of the two other models-
communicate with both phonetics and text. Teachers using the interactive model use both
phonetics- teaching approaches and text- interactions of a pupil, believing each is important to

understand. The students provide special guidance on the sound/symbols in classrooms using
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the interactive model. The interactive reading model, created by David E. Rumelhart in 1977,
who described a method of reading, and how the brain processes and interprets linguistic
elements. The model integrates all surface structures, such as the tactile, bottom-up reading
component with deep structural structures, such as thought, or top-down, reading aspects to

create meaning and memory for all learners.

Bilokuoglu (2012) suggested that in an interactive model, “readers are expected to go through
both bottom-up and top-down processing before eventually settling upon an interpretation of a
text topic.” Neither neglecting a reader's textual information nor prior knowledge, the
interactive model emphasizes what has already been printed or written and what can be added

to it by the reader using the previously described processing.

The most noticeable advantage of this model is the ability it provides to students to distinguish
themselves. Students are not expected to fit into a fixed mold or to decode and interpret text
using similar skill sets. We are encouraged to use their abilities to get new insights and
understanding. The students would be encouraged to share their information with classmates or
peers when used in the classroom environment. This model helps the reader to build context
and recollection from the text and add his background information and interpret and

communicate with others.

Rumelhart (1977) defined this approach as a “combination of top-down and bottom-up
processing” and proposes it as a way in which the processes of both data-driven sensory

information and non-sensory information happen simultaneously”’.

1.7 Reading as a thinking process

Thinking is something we do every day, often without being consciously aware of what
we’re doing. Yet something will happen to make us stop and become alert to the fact that we
are thinking or that we need to think. We read an editorial and wonder if the writer is giving us
all facts; we decide to write a paper (or a book) and realize that we must organize and evaluate
a body of information and concepts and must reach some conclusions French, J. & Rhoder, C.
(1992). In everyday usage, thinking refers to reflection or meditation, to belief, opinion,
judgment, or fancy; it signifies “something that goes on in the mind.” Vinacke (1968) The
psychological definition of thinking more technically, thinking is “the organization and
reorganization of past learning in the present situation”(p.822).One implication is that thinking

refers to intrinsic activities rather than overt responses themselves.
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Learning to think about what you read is a central and most important part of the entire reading,
comprehension, and learning process because, in every human communication, someone is
trying to transmit his or her thinking. For students to understand other people’s communication,
either through reading or listening, students be able to analyze and identify the thinking the
communicators used to transmit their ideas. That is how they can evaluate them effectively
Darkwah, B. A.(1996). Good readers are good thinkers because reading is a thinking act.

The thinking process requires prior knowledge, memory, and the use of that prior knowledge.
In reality, thinking can be restricted by a lack of experience and knowledge. The process of
thinking often demands vocabulary to formulate and convey ideas, and the ability to develop

representations of knowledge and concepts French, J. & Rhoder, C (1992).

1.8 literature and literary texts

Before we talk about literary texts we have first of all to know the meaning of the word
literature. Literature is a word that is used to describe a group of works of art it is usually
concerned with books and other written created imagination including poetry, drama, fiction,
nonfiction ... All literature, whether it be poems, essays, novels, or short stories, helps us
address human nature and conditions which affect all people. These may be the need for growth,
doubts, and fears of success and failure, the need for friends and family, the goodness of

compassion and empathy, trust, or the realization of imperfection. We learn that

imperfection is not always bad and that normal can be boring. We learn that life must
be lived to the fullest. We need literature to connect with our humanity. Zyngier (1994) stated
that literary texts are intellectually stimulating, they allow readers to discover new things and
create new words which they may not be familiar with by relying on language. The notion of
literature is a very difficult concept to define from one perspective and this is since the modern
understanding of literature is different from the etymological understanding of the term

literature. numerous scholars have defined literature and literary texts among them

Povey (1972) argued that “literature will increase all language skills because literature will
extend linguistic knowledge by giving evidence of extensive and subtle vocabulary usage, and

complex and exact syntax ” ( p.187).

Lazar (1993) under the subtitle access to cultural background, he explained that “reading
literature in English does encourage students to become broadly aware of the social, political,

and historical events which form the background to the particular play of novel ” ( p.17). From
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this definition, the main important thing that should be understood is that by reading literature,
students learn “ how a member of a particular society might behave or react in a specific

situation”

Arthur braid ( 1968 ) demonstrated that “Literature is the use of language effectively in suitable
conditions” (p203).

1.9 The importance of literature

Why read literature? To many of us, that question seems as strange as asking “why to
breathe?” Literature has been part of our life, family, school, and community for as long as we
can remember. Of course, some argue that what today’s students need is preparation for the
“real world,” but in the push for practical university and workplace preparedness, we sometimes
overlook the importance of educating students’ imaginations. Literature offers windows to
worlds outside students’ experience as well as mirrors onto the world they already know.
Literature also prepares students for the personal challenges and moral dilemmas they are likely

to face.

The world today is ever-changing. Never before has life been so chaotic and challenging for
all. Life before literature was practical and predictable, but in present-day, literature has
expanded into countless libraries and the minds of many as the gateway for comprehension and
curiosity of the human mind and the world around them. Literature is of great importance and
is studied upon as it provides the ability to connect human relationships and define what is right

and what is wrong. Therefore, words are alive more than ever before.

Carter and long (1991) said that literature is also a doorway into another culture. Teaching
literature enables students “to understand and appreciate cultures and ideologies different from
their own in time and space, and to come to perceive traditions of thought, feeling and artistic

form within the heritage the literature of such cultures endows” (p. 2).

History and literature are intertwined with each other. History is not just about power struggles,
wars, names, and dates. It is about people who are products of their time, with their own lives.
Today the world is nothing like it was in the 15th century; people have changed largely. Without
literature, we would not know about our past, our families, the people who came before, and

walked on the same ground as us.

Literature has a big importance on student’s cultural awareness and knowledge it provides a

window into the culture of its time, it reveals traditions, beliefs, and the way people live.
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Literature is always realistic it is about life in other words it is life when we get involved in it.
Literature Helps Understand Life; It is through reading great literary and poetic works, that one
understands life. They help a person take a closer look at the different facets of living. In many
ways, literature, in its different forms, can change one’s perspective towards living. Biographies
of great people, real-life stories of courage, sacrifice and other good values never fail to inspire
readers. Such works give the masses an insight into the lives of eminent people, and also serve

as a bible of ideals.

“Literature adds to reality, it does not simply describe it, it enriches the necessary competencies
that daily life requires and provides; and in this respect, it irrigates the deserts that our lives

have already become “ c.s.lewis, a British scholar and novelist.

Literary texts expand the reader’s ability to understand the complexity or simplicity of the text.
For the breadth of knowledge is gives, the moral values it carries, and the enjoyment it provides,
literature is important. Exposure to good literary works is essential at every phase of life as it
enriches us in more ways than one. Literature is much more than its literary meaning, which
defines it as ‘an acquaintance to letters’. It lays the foundation for a fulfilling life. It adds ‘life’

to ‘living’.

1.10 Text Selection

Pedagogically speaking, Lazar (2000) advances three major criteria in choosing a literary
text. These are the type of course, the type of students and factors connected with the text itself.
The type, of course, comprises the level of students, i.e., which class year. The teacher has to
distinguish clearly between class programs Beverly & Zakaluk(1998). Second-year, third year,
and fourth-year programs are not similar but complementary in content. Also, the reasons for
learning literature and a given theme or topic must be identified by the teacher. This is to be
stated in the official syllabus, but it may be slightly modified according to other criteria and
circumstances of the course and, to the teacher's qualifications, to the local department’s urgent
needs; this can be discussed in local or national meetings and seminars. More than this is load,
or intensity of the course (Lazar, op. cit). This implies inquiring about the number of sessions
and hours devoted to the course and the session. Also, whether the course is followed by
tutorials or not. If yes, the teacher most of the cases will reserve a session for the course and a

session to handling literary text, Thus he may use more extensive texts.
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Type of student includes the dominant age since it plays a great role in raising the rate of
interest of students vis a vis the material they read. Very naive short stories, for instance, may
not be liked by mature learners. Also, the student’s interests and hobbies are questioned here by
administering regular questionnaires or open panels. Hobbies and interests can not be ignored
as they increase motivation and may create a literary text permanent love. Another factor here
is the cultural or ethnic background of the students or even their nationality. This is a very
urgent requirement otherwise it will hinder the tolerability of the themes and topics discussed
or presented by a writer. Here the teacher ought to avoid topics that may injure or offend
students' feelings, belittle their convictions and cultural conventions, or nurture division and
political disturbance McRae (1991) Lazar, op. cit. Lastly, the students’ previous experience of
literary text reading inquires teachers to know, in advance, their students' experience in
literature theories and literary reading. Literature in their mother tongue is to be considered here

since it can be very helpful in reinforcing the foreign literature if exploited by the teacher.

1.11 Text Selection Measures

The first handicap in selecting texts is the availability of text and textbooks to be used
following the assigned program of literature. The teacher has to survey the local library to make
sure that the material necessary required to cover the content of the program is available if not
he may ask students or colleagues or even consult other libraries to provide the material.
Nowadays, however, most of the literary works or else, are available on the net. Learners can
do that by themselves if they are provided with some sites. The internet will make texts available
to all students, through burning CD copies and reading them or just the needed extracts on a
computer. Data show and slides can be used also in collective reading sessions Brumfit & Carter
(1989).

The other point concerning text is its length. The teacher must calculate the time allotted
to the text in class. He has to make sure whether the time for reading is enough or not. Also, the
students' available time has to be considered. This requires the teacher to check their timetable
to assign properly readings at home. Reading sessions can also be held regularly in a free room
with or without the presence of the teacher. Another necessary point is the role of the teacher
in selecting the amount of reading. This includes the part of the text that will be read, full version
or abridged, and the amount of information that the learner needs before propping into the text.

If the teacher assigns an abridged text it will be a requirement to provide learners with extra
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information around the text to make it intelligible to ensure an appropriate interpretation within

a whole context (Brumfit & Carter, ibid).

The third point is exploitability. This implies tasks and activities that the teacher can
devise to use and exploit the text fully. The teacher should then assign literary passages and
devise some activities to invest the latent linguistic, cultural, and artistic knowledge in the text.
Activities should be varied to test the reader's linguistic as well as literary competence.
Activities to test and evaluate the learners’ level at figurative language, versification and
prosody, theatrical and drama techniques are to be incorporated to enhance the learners' literary
awareness. Some extra audio-visuals could be used like films adapted to a story or a novel,
recordings of a play or poem and readings about the life of an author (Ellis et al 1991; Nuttall,
1982; Carrel, 1987). On the whole, here, the teacher is required to use many techniques any
activities any audio or video support to exploit the text and benefit from the literary and

linguistic knowledge inherent in that text.

The final point is the link with the syllabus. This requires the teacher to find links and
relevance with the whole program content and the objectives set forward to attain some outcome
Grabe (1991). Teachers must take into consideration the aim of dealing with a text and not with
another since this should not be left to chance. The texts must go in harmony with the whole
process of including literature in the program and the major objectives that the program desires
to achieve. This part will be even responsible for determining the convenient method and

devising the appropriate activities and task to fulfill the objectives .

1.12  Pedagogical Criteria for Selecting Literary Texts

Various criteria and factors can be used to select literary texts in classrooms. Maley
(2001) mentioned that text selection is a crucial factor in making literature a resource for
linguistic development, personal enrichment, and cultural appreciation. According to McRae
(1997), careful selection of a textis fundamental to the successful use of any kind of

representational materials. The criteria of a text selection should depend on a specific group of

students’needs, cultural backgrounds and the level of language. Collie & Slater(1994).

1.12.1 The students Cultural Background
One of the criteria that Lazar (1993) suggested is the learners’ cultural background.
Prior cultural experience is crucial in the comprehension of the text is an important basis of

criteria selection. (Anderson,1979, Johnson, 1982 and Steffenson and Joag-Dev 1984 ).
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Moreover, students with more prior knowledge will comprehend and recollect better. Brown et
al (1997) and Pearson & Gordon

The teacher here has to foster the learner's cultural background of the target language
through introducing cultural, social, and political elements into his course and before starting
the analysis and interpretation of any literary text, in order avoid the interpretation of the text
in the light of the learner's own culture only. the teacher must know that not all texts present
cultural problems for students. The teacher should work with text in a gradual way Carrel
(1987). He may start with texts that are more culturally accessible like those which are written
by writers of close or similar cultural stock of the learners and gradually move to writers of a
foreign culture. He may also refer to the themes and topics discussed in a literary work to spot
the relevance of the text.

1.12.2 The student's Linguistic proficiency

Student’s linguistic proficiency should be taken into consideration in literacy
selection. (Lazar, 1993:52).A student’s language proficiency or the ability to speak and perform
in the language affects literacy acquisition. Hence consideration must be appropriate to the level
and type of language learner either a First Language Learners (L1) or a Second Language
Learners (L2). Itis highly pedagogical for the teacher to consider literary text different in form
and norm than non-literary texts. Starting from this point before coping with them the teacher
may check the language and figurative language of the text then determines how much of
linguistic, and rhetorical points have to be discussed before propping into text reading. He may
hold a whole session to enhance the learners' linguistic background to prepare them to handle
all the linguistic points that they will encounter when interpreting the text. For this point Lazar

(ibid) raises the following questions:

1) Are the students sufficiently familiar with the usual norms of language use in a given
text?; 2) How much of the language in the text will students be able to infer? 3) Will students
find it useful and enjoyable to study the text?; 4) Will they feel demotivated by the difficulties
of the language?; 5) Will students are motivated by other factors to study the text (e.g., tapes,
films, songs, events, pictures ...); 6) Is the text too specialized in its language to be relevant to

the type of language the learners require?

1.12.3 The student’s literacy background
A literacy text must be selected according to the learner’s literacy background.

According to Louisa(2000) literacy is the ability to "read, write, spell, listen, and speak. In
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Algeria, English is a second language for most students and the acceptance of the native
language of the learner will assist them to move towards a standard form of English which is
an important part of literacy development. This is based on Deipit’s statement that an educator
should acknowledge and validate the student’s home language without using it to limit students'
potential” (p. 293). In consideration of the type of students whether L1or L2
learners, vocabulary and syntactic complexity are considered a student comprehension
(Hetherington, 1985). Literary competence is then that ability which allows readers to treat
literary text relying on certain literary conventions and principles. This will allow them to lift

the words of a poem or a fiction passage then convert them into literary meanings.

that raises social justice issues and allows students to “read” culture, and (d) cultural criticism
that challenges and critiques received “ ways of seeing” in the literary texts. In presenting the
four different teaching approaches, Hines (1997) held the view that “knowledge, language, and
truth are socially constructed; thus students can assert, contest, and complicate truth claims in

the classroom” (p. 118).

1.13  Conclusion

This chapter was devoted to studying reading literary books. Many definitions, types,
and strategies have been discussed. Mainly many scholars still contribute to the development
of the field till today. this chapter allows a clear understanding of the terms, and how reading
about history, anthropology, or religious studies opens a window of learning about cultures and
beliefs other than our own. It allows you to understand and experience these other systems of
living and other worlds. We get a view of the inside looking out world, a personal view, and
insight into the minds and reasoning of someone else. We can learn, understand, and appreciate
it. Tosumup, reading is an important skill that requires careful attention and practice to develop

our language as well as our life.
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Chapter two: Cultural awareness

Introduction

Intoday’s world, cultural awareness has become an integral part of the student’s learning.
Most students have now a chance to visit other countries for educational purposes and learn
more about other cultures to advance their knowledge. This chapter is divided into two main
parts, the first part is concerned with all that is related to culture, in other words, it is about
describing this notion and tries to explain its main elements and characteristics, also, provides
some interpretations and descriptions of the relations of culture and literature. The second part
aims to shed light on the domains of cultural awareness. It deals with the components and

importance of cultural awareness in student’s learning.

In brief, this chapter is more concerned with two major concepts: culture and it’s relation with
literature and learner’s language proficiency. It deals with understanding the interaction of
language and culture as well as the relationship between literature and cultural awareness and
how it affects us. Besides, the impact of cultural awareness on student’s knowledge and learning

proficiency.

2.1 Definition of culture

In the context of cultural awareness and before plunging into understanding it, learners
should recognize what culture refers to. For this purpose, culture is a general term that is
difficult to define. Culture is important for all the things we do in this world. The beliefs that
create a religion, wars, the way of life, and many challenges. The first thing we have to define
is culture and why is it important in the work-life. Culture consists in patterned ways of
thinking, feeling, and reacting, acquired and transmitted mainly by symbols, constituting the
distinctive achievements of human groups, including their embodiments in artifacts: the
essential core of culture consists traditional (i.e. historically derived and selected) ideas and

especially their attached values (Kluckkohn, 1951).

Schein (1990) defines culture in managerial terms as “how people feel about the organization,
the authority system and the degree of employee involvement and commitment”; he continues,
adding that culture can be viewed as a widely held, shared set of values, ideas, and beliefs.
According to Tapp (2007), “culture is a set of learned beliefs and behaviors shaping how

members view and experience the world” (p. 45).
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Edward Tylor’s (1870) definition of culture is “that complex whole which includes knowledge,
belief, art, morals, law, custom, and any other capabilities and habits acquired by man as a

member of society”

‘[Culture] is the collective programming of the mind which distinguishes the members of one

group or category of people from another. Hofstede (1994,p.5).

According to Philipsen (1987), “a culture can be viewed from many perspectives, each of which

provides one partial but important glance at the nature of things cultural” (p.76).

According to British anthropologist Edward Taylor, “Culture is that complex whole which
includes knowledge, belief, art, morals, law, custom and any other capabilities and habits

acquired by man as. a member of society”.

2.2 Elements of culture

Every single country has its own culture and every culture has several elements because
the culture was defined earlier as the symbols, language, beliefs, values, and artifacts that are
part of any society. In other words, it is a way of life it means that it is concerned with all that

is related to human beings.

From the definitions above two main basic components of culture are suggested .the
nonmaterial culture includes the values, beliefs, symbols, and language that define the society.
The second type is called material culture, this one is concerned with all the society’s physical

objects such as tools technology clothing eating and means of transportation.

2.2.1 Symbols
Every culture is filled with symbols, objects, words, or actions that stand for something
else with no natural relationship that is culturally defined. The symbols themselves can be

specified as nonverbal communication or as material objects

2.2.2 Nonverbal symbols

Nonverbal symbols are body language and gestures, paralanguage (tone and touch)
pictograms and also flags ...the most know are shaking hands, which is done in some societies
but not in others . as it is known that every society has nonverbal symbols and what are called
gestures, movements of several parts of the body like the hand, head; arm, and other parts that
are meant to convey and transfer certain ideas or emotions. In united states for instance, if a

person nods his head up and down he means “yes”, and if he shakes it back and forth, he means
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no” . in Bulgaria, however, nodding the head means “no” while shaking it back and forth

means “yes” !!!

When the thumb and forefinger are tied together in the united states to form the letter “o” it
means “ok “ but in some parts of Europe, the same movement means an obscene sign. the
American thumb means “great” or “wonderful” but in Australia, it is synonymous with the
expansion of the middle finger of the U.S. some parts of the middle east and Asia use their hand

to clean in the bathroom so, eating with your left hand will offend you.

2.2.3 Material objects
Some of our most important symbols are objects. The American flag is a prime example
here because to them a flag is not just a piece of cloth with different colors, instead it is a symbol

of freedom, democracy, and other American values.

As these examples indicate, shared symbols, both nonverbal communication and tangible

objects are an important part of any culture.

2.2.4 Language

The most important character set is language. In English, the word chair means that we
are sitting or something we sit on. In French, the word chaise means the same. While we agree
on how to interpret these words, official languages and societies are possible. By the same
token, language differences can make communication difficult .for example imagine that you
are in another country where people do not know your language and you do not know their
language too, worse yet you forgot to bring your dictionary that may help you to translate their
language into yours and vice versa. How will you get help? What will you do? and how can

you understand and communicate?

There is no doubt that language is very important for the communication and culture of all
societies. Our language skills help revitalize complex cultures, and if we take children as an
example we will find that they learn the language in their culture, the learn how to shake hands,
features, the meaning of flags and other symbols .in the same case Sapir (1921, p.12) considers
language as “.....a purely human and non-instinctive method of communicating ideas, emotions
and describes using a system of voluntarily produced symbols .” he sees language as a human
and symbolic system of sounds created spontaneously, consequently, not only animals
communication systems are excluded from language definitions, but human articulation is not

symbolic or voluntary
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Others describe language as an existing system that governs how symbols meaningfully

combine to convey socially acceptable code or concepts (Owen, 2006)

To sum up this part, language is an extraordinary feature that is specifically designed for people

and defines our topics, besides it makes us develop any complex culture

2.2.5 Values

Another cultural element is a system of values, this term culturally defined standards for
what is good and desirable. Values are deeply rooted and important for the transmission of
cultural beliefs. Faith is a principle or belief in which people believe. People in society have
certain beliefs, but they also share collective values. to make a difference, the American dream
that one who works hard enough will be successful and wealthy. This belief hides the value of
the United States that wealth is a good and important value from society, offering good and
bad, beautiful and ugly, seeking and avoiding. Children represent innocence and purity, while
a youthful adult appearance signifies sexuality. values often suggest ways to deal with people,
depending on what happened, they represent an ideal culture and standards that society wants

to adopt and live up to.

However, an ideal culture is different from the real culture in a society based on what happens
and exists. Values are not static, they differ from group to group at different points often a time
when people collectively evaluate, discuss and transform societal beliefs, so we can sum up this

part by saying that values also vary from culture to culture.

2.2.6 Norms

Are defined as ways of behaving that are considered normal in a particular society.
Norms are often divided into two types, formal norms, and informal norms. Formal norms are
also known as mores and laws, they are standards of behavior that are considered the most
important in any society. l.e. in the united states there are traffic laws, criminal laws, and

university code of ethics for students dealing with Freud, cheating, and hate speech.

Informal norms are also called folkways and customs, they are the gold standard of behavior
that still affect our actions. Table manners are a common example of informal norms. Such as

everyday behavior, cashier handling, and elevator rides.
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2.3 Characteristics of culture
Baily (1994 p.23) ) defines culture as “ the socially transmitted knowledge and behavior
shared by some group of people “ in the same direction, this is due to what you learned i.e what

you need to know to meet the standards of others (Wond good enough,1971, p.19)

all of these different definitions show that culture has many characteristics and the most

important are the following :

_Culture is learned: in other words, it is not biologically inherited but it is obtained through
relationships with others. the culture consists of the mental program mind software this means
that anyone has a potential model of thinking, emotions, and behaviors that were learned
throughout a lifetime (Greet.Hofstede,1991)

_Culture is shared: it means we share our culture with other members of our group .i.e.
customs, traditions, values, and beliefs .in this way people can act socially and predict the

behavior of others.

_Culture is transmitted: there are three main ways of transmission; the first way called

enculturation, the second one is known as acculturation, and the last one is called assimilation

1- Enculturation: is the process by which people learn the requirements of their
surrounding cultures and acquire values and behaviors appropriate or necessary in that

culture.

2- Acculturation: means learn a new culture but keeping the original values, this means
that they will learn a new language but they will still speak and embrace their native

tong.

3- Assimilation: cultural assimilation happens when two cultures or groups of people

influence one another.

_ Culture is dynamic: it means that culture can be changed but not static. Cultural processes

are changing but they are changing from society to society and from generation to generation.

2.4  The importance of culture
The world is becoming highly diverse and includes people of many religions, cultures,
economic classes, and other cultural groups. It is becoming clear that we need to understand

and respect other cultures, develop relationships with people from cultures other than our own,
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and create strong alliances with different cultural groups to create societies that are effective in

improving conditions and solving problems.

Culture is a strong part of people's lives. It influences their views, their values, their humor,
their dreams, their loyalties, and their worries and fears. So when you are working with people
and building relationships with them, it helps to have some perspective and understanding of
their cultures. Understanding cultures should help us overcome and avoid tensions between
races and ethnic groups. Divisions of race and ethnicity lead to misunderstandings, lack of
resources, and occasionally violence. Racial and ethnic disputes drain financial and human
capital communities; they prevent cultural groups from addressing the core problems that they
share. Knowing our culture in-depth gives us a sneak peek into our evolution. Cultures have
originated in ancient times when human beings started to live as a community. Thus, studying
about our cultures and of the entire world is extremely interesting and it sure gives us some
enlightenment about ancient times. This also gives us the required clarity against all our doubts.
Haviland, Walrath, and Prins (2007) admit that “culture is essentially a maintenance system to
ensure the continued well-being of a group of people” (p. 40) and underline its significance due
to the possibility to survive in the society. So the development of culture plays an important
role in human lives as it helps to utilize numerous factors and make use of them under humans’

demands and needs.

Culture is that integral issue that makes human life possible because humans can comprehend,
define, and realize what and why is required. “People are born with a propensity to learn the
knowledge and behaviors of the group they were born into from observation, interaction, and
communication with members of that group” (Peoples & Bailey, 2008, p. 36), this is why these
very ways will be crucial considering the role of culture in human life. Another idea of how
culture may influence and make human life possible is all about the interpretation of reality.
Culture is the only responsible item that helps people perceive and analyze the events which
happen to them. In other words, “culture provides a filter or screen that affects how we perceive

the world through our senses” (Peoples & Bailey, 2008, p. 36).

In general, culture should be regarded as “an integral composed of partly autonomous, partly
coordinated institutions” (Valsiner, 2000). This is why its impact on human life and its
development is considered to be an important issue to discuss. Culture is a powerful and
essential means used by people to be adapted to surroundings, to interpret personal

understanding of this world, and to organize personal thoughts and actions.
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2.5 Why teach culture

Over the years, including culture in the foreign language classroom has been the main
concern for many scholars. As Lessard-Clouston (1997) notes, in the past, people learned a
foreign language to study its literature, and this was the main medium of culture. ‘[I]t was

through reading that students learned of the civilization associated with the target language’

(Flewelling, 1993,p.339).

Since the 1960s, a great many educators have concerned themselves with the importance of the
cultural aspect in foreign language learning, According to Qu (2010), a monolingual
environment can limit individuals’ understanding of the world. In 1905, Jespersen claimed that
the purpose of teaching language was to “access the spirit” of the nation espousing the language

being studied (p. 9).

In the foreign language classroom, the ability to use the proper linguistic forms in the
appropriate cultural context generally falls under sociolinguistic competence (Canale & Swain,
1980). Without understanding cultural meanings and usage, it is not possible to understand and
use language as natives do (Kitao, 1991). Thus, culture teaching is necessary for the foreign
language classroom because “culture lies behind sociolinguistic competence” (Tseng, 2002, p.
12). Besides helping learners become interculturally competent, many researchers consider the
goal of culture teaching to be culture awareness that leads to a transformation of learner
behavior (Chen, 2005). Hall (1959) argues that the objective of foreign language and culture

study is to grow in understanding of our own culture.

As learners develop this awareness of self, the presentation of another culture can then lead to
a “third kind” of a culture where meaning and being is not regulated by either culture (Kramsch,
1993, pp. 13-14). Culture teaching aims at helping students when they come in contact with the
foreign culture by providing information and skills needed for adequate communication. It also
raises their awareness of their own culture and makes them more tolerant of other ways and

people.

2.6  Culture as a system of behaviors

According to Brown (1991), “culture consists of the conventional patterns of thought,
activity, and artifact that are passed on from generation to generation” (p. 40). Thus, if a society
demonstrates a recognizable pattern of activity, such as rice cultivation, that is part of its culture.

Not all anthropologists agree with this view, though. Murdock (1940) dissociated behavior from
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the scope of culture, stating that the former does not automatically follow the latter, “which is

only one of its determinants” (p. 366).

The following statement by Haviland (1990) summarizes the views of many anthropologists:
Recent definitions [of culture] tend to distinguish more clearly between actual behavior on the
one hand, and the abstract values, beliefs, and perceptions of the world that lie behind that
behavior on the other. To put it another way, culture is not observable behavior, but rather the
values and beliefs that people use to interpret experience and generate behavior, and that is
reflected in their behavior. (p. 30)

2.7  Culture as a set of meanings

American anthropologist Clifford Geertz is the best-known proponent of the view that
meanings are central to the concept of culture (Geertz, 1973). This reflects one of the main
preoccupations of Western field anthropologists in the past: They had to make sense of the
incomprehensible symbols, rituals, and other practices in the preliterate and preindustrial
societies that they studied. But the meanings-based definition has been accepted by cross-
cultural psychologists as well. Pepitone and Triandis (1987) define culture as “shared meanings
that are encoded into the norms that constitute it” (p. 485). Taken to an extreme, this position
may severely reduce the perceived content and scope of culture while also clashing with the
idea of cross-cultural analysis: “Culture is treated as a symbolic universe of gestures and their
micro-interpretation within specific contexts, whereas the broader brushstrokes of cross-
cultural comparisons are suspect” (Liu et al., 2010, p. 452). Culture, as treated in the vast
literature on it, is certainly not just a system of meanings. Yet, there are multiple reasons to be
interested in the meanings that a particular culture attaches to a given concept or behavior. One
is purely academic. Without a good understanding of meanings, a researcher may not know
how to design a study. Let us assume that we are interested in comparing national suicide rates.
What exactly constitutes suicide? Jumping off the top of a skyscraper in an act of despair would
probably be viewed as suicide all over the world. Yet, so-called suicide attacks are considered

combat casualties by their perpetrators.

2.8  Culture and language teaching
Language and culture cannot exist without each other, many scholars and
sociolinguistics assume that a language is a part of a culture and that culture plays an integral

role in it. When students learn a new language it means that they learn a new culture. Because
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language learning is culture learning, language teaching is culture teaching in other words
language and culture are intrinsically inter-related .language is employed both as a way of
communication and a carrier of culture. Several academics and scholars believe that language
and culture are related in one way or another. However; there are two opposing viewpoints

regarding the relationship between ELT and culture.

The first perspective states that language and culture are inextricably linked (Byram & Grundy,
2003; Gao, 2006; Jiang, 2000; Mahmoud, 2015; Tang, 2009; Xu, 2009; inter alia). while the

second aspect states that ELT should be studied individually in a cultural context (Sardi, 2002).

Students and teachers should be aware of the target culture when learning a language because
language and culture are closely related and each one completes the other one, and when we
talk about the relationship between the two notions we see some remarkable comments, for
instance, Sapir (1921) claims that ‘language, race, and culture are not necessarily correlated’,
including the remark ‘language and our thought-grooves are inextricably interrelated, are, in a
sense, the same’. Yet this single cite does not provide a satisfactory answer to the question of
why culture teaching should be involved in language teaching. Kitao (2000) giving reference

to various protagonists summarizes a number of the benefits of teaching culture as follows:

Studying and learning a culture gives students the ability to understand and study the target

language as well as rendering the study of L2 meaningful (Stainer, 1971).

From the student’s point of view, one of the main well-known problems of language education
is to see the native speakers of the target language as a real person. Although grammar books
include what are called real examples from real life without knowledge, these real situations
can be considered fictitious by the learners. Furthermore providing access to cultural aspects of
language, learning culture may well help learners relate the abstract sounds and forms of a

language to real people (Chastain, 1971).

The general influence of motivation in the study of the second language has been tested and
proved by specialists like Gardner and Lambert (1959, 1965, 1972). In attaining high
motivation. Culture courses seem to have an excellent role for the reason that learners like

culturally based activities such as singing, dancing, role play, researching countries, and people.

The study of culture expands learners’ not only curiosity about interest in target countries but
also their motivation for example when some professors presented the cultures of the second

language they learned, the learner’s interestingness in those classes increased a lot and the
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classes based on culture have become to be preferred more highly than traditional classes. The
majority of people adopt ethnocentric views because of being culture-bound, which ends up in
major problems when they confront another culture. Being culture-bound means that they are
trying to reject or neglect the new culture, and by doing this it becomes difficult for them to
understand or accept people with points of view based on other views and opinions of the world.
This point is also discussed by Kramsch (2001) who said that:

“People who identify themselves as members of a social group (family, neighborhood,
professional or ethnic affiliation, nation) acquire common ways of viewing the world through
their interactions with other members of the same group. These views are reinforced through
institutions like the family, the school, the workplace, the church, the government, and other
sites of socialization through their lives. Common attitudes, beliefs, and values are reflected in
the way members of the group use language-for example, what they choose to say or not to say

and how they say it” (p.6).

Besides the above-mentioned benefits, learning culture offers learners a linking for the native
speakers of the target language. besides, studying culture also plays a role in general education,
because by studying culture we would be able to find out about the geography, history,
economic..., Ofthe TG (Cooke, 1970).

McKay (2003) argued that culture affects language teaching in two main ways: linguistic and
pedagogical. Linguistically, it impacts the semantic, pragmatic, and discourse ranges and levels
of the language; pedagogically, it affects the choice of the language elements and materials,
because cultural content of the language materials and the cultural basis of the teaching
methodology is to be taken into account while selecting the language materials. To conclude,
culture courses have a cultural and a causative effect on the language learner and the learning
process, they help educators keep an eye on similarities and differences among various cultural
communities today. the majority of L2 students all over the world live in a monolingual and
monocultural environment. So they grow to be culture-bound individuals who are likely to
make premature and inappropriate value judgments about their as well as other’s cultural
characteristics. This can cause them to debate other people whose language they may be trying
to learn as very peculiar and even ill-mannered, which in turn, plays an inspiring role in their

language learning process.
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2.9 Relationship between literature, literacy, and culture

There is a serious relationship between literature, language, and culture. As moody
(1967) claims “the study of literature is fundamentally a study of language in operation “(p.22).
in other words, every literary work is probably a group of collected words that are permanent
can be used for raising student’s feedback. And allow them to analyze, to investigate, to

interpret, and to build this collection together. (moody 1967).

Teaching is a process in which prepares its doorways for flourishing life to each person. in point
of fact, the overall society attempts to transmit its culture to people. It has been an attempt to
conduct it to the unconscious mind of young people, on the other hand, when it’s that culture is
the process of development, the unnourished mind's growth in a sense in which not only to
accept the culture but also to learn it and acquire it. (Elliot, 1387)

The fundamental interaction between culture and literature is due to the involvement of culture
in numerous places, such as traditional thoughts; the way of thinking, plus, human perspectives,
and in this process, the literature constitutes an impressive instrument. After all this interplay,
both improve the culture and literature sublimity. A human being needs equally literature and
cultural values because it might be the outcomes of their opinions and views. However, the
literature somehow is affected by society, but additionally its effect on society, because art not

only rebuilds life but also forms it.

Jodan and Purves (1993) declared that writers commonly reside in cultural contexts in literary
texts. Literary works have been discovered by people from different backgrounds that interpret
their very own identities, and images, and function memoranda for their descendants.
According to Soter (1997), “the power of literature to transport readers into other worlds has
never been doubted by those who, despite their worlds, have been captured by writers no matter

how different the culture they inhabit” (p. 214).

Soter (1997) acknowledged that the audience will also play a little role as insiders to
comprehend the culture if they are familiar with the socio-cultural and political context of the

literary setting.

Literature as a component of culture might be regarded as a pier mirror that encompasses the
gathered culture. To be more detailed, literature can serve preferably as a true reflection of what
the overall society is, who humans are, and why the world has become as it is. (Tapp, 2007).by

studying literature, you’ll be able to be familiar with a certain culture. As Spears-Bunton (1992)
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claims that, “literature provides us with a way of looking at how members use language to
codify knowledge, determine relevance and make connections between past heroes and

prophets, and present concerns and situations” (p.46).

Hypothetically, literary texts tend to be culturally embedded; texts may be considered as
cultural information and documents that reflect all kinds of accumulated culture and racial,
ethnic, national, regional, and local stages and levels. To sum up, literature, literacy, and culture
are three forces constantly interacting with each other, and eventually affecting people now and
the next generations.

2.10 The role of literature and culture in language teaching
The topic of teaching and learning culture by using literature has been an issue of
substantial interest to language academics, and much has been written about the role of culture

and literature in foreign language instruction over the last four decades.

2.10.1  Teaching literature

The literature is a crucial source in English teaching because it helps students and
educators to raise their critical and logical thinking, build valuable skills and abilities, and
expand learner’s worldview. When talking about using literature for teaching or learning
culture, we need first of all to talk about some factors and elements that need to be taken into
consideration, such as, cultural values, expanding horizons, building vocabulary, improving

writing skills, and teaching critical thinking.

The cultural value is all about learning and trying to understand a culture or a language through
stories, it may be realistic or fictional. However, literature is the perfect way that can picture
certain features from many cultures, and the point of view of the ones who give their lives to

share the experiences and stories and connect the world.

Expanding horizons is without doubt one of the benefits of introducing and describing literature
.the major goal is to expose students to different cultures. This is often the result of showing
the educators that there still are so many stories and history besides the ones they already know.
The literature also facilitates building vocabulary. That is because of the use of the right
readings, in other words, the teacher can provide and suggest a wide range of new words, terms,
and expressions helping students to build and advance their cultural awareness as well as their
knowledge. Hence, the learner will have the ability to produce, create, and communicate

correctly by using their vocabulary, to form speeches and even in the improvement of the
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writing skills. Also, the student has the chance and the opportunity to distinguish and compare
their writings and get a conclusion about format, content, and aspects that help them to enhance

their writings.

Another advantage of literature is critical thinking, because using the right reading, the
educators can see how is it to investigate and discuss the situations that may face them in
society. Using the literature, the students can develop and raise their habits and behaviors to
think and analyze if what is going on around them is right or wrong.

From these factors and their benefits, the teachers and even the learners will be able to expand,
rise, and enhance their cultural background and also their understanding of the culture and the
target language.

2.10.2 Teaching culture
When we talk about culture we will directly talk about language, because both terms
are inter-related. This means that there is no way in which someone that wants to learn a

language without having an interest or interact with the culture of the target language.

Every day in classes, consciously or unconsciously, the students get involved in cultural
insights that provoke predictable responses or variations in the learner’s behavior. According

to Durant:

“to be a part of culture means to share the propositional knowledge and the rules of inference
necessary to understand whether certain propositions are true (given certain premises) to the
propositional knowledge, one might add the procedural knowledge to carry out tasks such as,
cooking, weaving, farming, fishing, giving a formal speech, answering the phone, asking for a
favor, writing a letter for a job application”. (Durant, 1997). From Durant’s idea, we can clearly

understand that culture is involved in our daily life and every situation.

Rivers (1981) argues that cultural exchange must have more or at least seven goals. This
includes making the students more aware and conscious about how people behave and act; the
influence of social variables, such as age, gender, and social class, on the way they speak; how
people act conditionally in the target culture under different circumstances; the culture of the
most commonly used words and phrases; being critical about the target language culture;
developing the skills needed to find and organize materials for the target culture; the

development of intercultural curiosity regarding the target culture and empathy for people;
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although, these goals have been recognized by many scholars, to answer the question of

whether culture can be taught in language classes is still a controversial issue or not.

Byram (1988) and Byram and Kramsch (2008) claim that language is unemployed without a
proper cultural context. The proper cultural context in Byram’s terms involves the language
variations special people utilize when they come together in different circumstances and at a
particular time and place.in other words, the place of culture teaching in the language classroom
is straightforward. Academics ought to discover tips and methods on how to implement the
elements of context which deal with language use. Parallel to this view, Bada (2000) enhances
the significance of teaching culture in foreign language classrooms. He states that when
language learners are not exposed to cultural components of the target society, they appear to
have issues and problems in communicating meaning with all the speakers of that society. Bada
(2000) further suggests that through studying a language in context, it is possible to highlight
how native speakers of the target culture apply language under predictable circumstances.

Concerning recent views of culture teaching in the foreign language classroom. Culture does
not have to be dealt with separately of language because learning language directly brings about

consciousness of the target culture and people’s behavior in that target culture.

Moreover, for teachers to be reactive, they must think about their definitions of culture,
furthermore, such teachers need to question whether or not they are aware of the cultural

diversity within the classroom and whether they should consider this variety or ignore it.

2.11 Hanauer’s method: Focus- on- cultural understanding

Hanauer (2001), however, claims that “(...) literary texts are not self-explanatory. Quite
the opposite is true. Literary texts tend to be ambiguous and polysemous. These texts are open
to a multiplicity of meaning construction options.” For cultural education aimed at raising
student’s awareness of their native and target culture and cultural goals .hanauer has developed
a systematic way of reading literary texts and he called it to focus on cultural understanding.
Also, the main role of this method is still played by readers who subjectively interpret texts
about their culture and experience. However, it is desirable to process such interpretations that
emphasize the original language of the target language and culture. Therefore, FL learners
present themselves in the original text at the first stage of work and require interpretation in the
light of their culture. Secondly, they come across cultural interpreters of the text reading and

compare them with their one. The final stage includes a review of the teacher moderated
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discussion to identify the differences between cultural perceptions in the perception of reality
and a clear interpretation of the text. Besides addressing the question of the effect of cultural
elements on a particular text interpretation. as regards text selection, Hanauer (2001) proposes
texts which have the benefit of a recognized condition and essentiality. In the target culture, the
process has been evaluated by Zapata (2005) who stated it to be a potentially effective and

helpful method.

2.12  Definition of cultural awareness

Cultural awareness is the foundation of communication and it involves the ability to
stand back from ourselves and becoming aware of our cultural values, beliefs, and perceptions.
why do we do things in that way? how do we see the world? why do we react in that particular

way?

Cultural awareness becomes central when we have to interact with people from other cultures.
People see, interpret, and evaluate things in different ways and something that is considered
appropriate behavior in one -culture is frequently inappropriate in another one.
Misunderstandings arise when one uses his/her meanings to make sense of the meanings of the
others (Quappe & Cantatore, 2005).

Tomalin and Stemplesk (2013) use the term 'cultural awareness' to describe “sensitivity to the

impact of a culturally-induced behavior on language use and communication” (p. 5).

Cultural awareness is about the ability to become aware of our cultural values, beliefs, and
perceptions of others. It is an essential skill of cultural competence. Being interculturally aware
means being open and flexible in accepting the similarities and appreciating the differences that
exist in different cultures and employing this openness and flexibility for successful and

effective communication in different intercultural contexts.

Cultural awareness plays a central role when We interact with people from other cultures or
interpret and consider something is appropriate in one culture and inappropriate in another one.

Also, When we use our meanings to make sense of others’ reality.

Cultural awareness is all about recognizing and understanding that we all have different values
shaped by our diverse cultural backgrounds. What we consider to be 'normal’ behavior in one
country can be entirely different in another. By respecting and accepting other people's

opinions, rights, and feelings — even when they are different from our own — we allow ourselves
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to develop more successful personal and professional relationships and benefit from cultural

diversity.

2.13 The importance of cultural awareness

CA has been proven to be very important In achieving effective language, learning
language, and communicative performance. As a result, many researchers have tried to present
several models of cultural education that make cultural competencies a key element or goal,

and this section discusses one of these models

Michael bran’s model is summarized in his book mediating languages and cultures (1991) .this
model has four parts or mechanisms: two are of cultural quality, and the other two cooperate to
language. This comprehensive model is the result of a belief in the relationship between
language and culture, and since that both of them are inter-related, they can’t be taught

separately (Byram and morgan,1994).

Byram(1991,p.18) argues that language not only a reflection of objective cultural reality but is
an integral part of the reality itself in which other parts are formed and interpreted, therefore
teaching a foreign language indirectly means teaching culture at the same time. the model uses
two basic skills: comparing cultural aspects in the country and abroad using the student’s native
language and teaching as a subject. According to Winkelman (2005), awareness of cultural
differences and their impact on behavior is the beginning of intercultural effectiveness. He
states that ““cultural self-awareness includes recognition of one’s cultural influences upon
values, beliefs, and judgments, as well as the influences derived from the professional’s work

culture” (p. 9).

2.14  Developing cultural awareness

Nowadays, CA is becoming increasingly important, and since that language and culture
are inter-related, people are starting to understand and realize that cultural differences affect
interactions with people from different cultures. Becoming aware of our cultural dynamics is a

difficult task for the reason that culture isn’t conscious of us

In EFL classrooms both o learners and teachers of a second language have to be aware of the
changes between cultures, they need to know and recognize openly that people and cultures are

not all the same .therefore while developing cultural awareness in EFL classrooms it should be
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noticed that the native language is studied by using multiple methods and attitudes of the social

group

The development of a student’s cultural awareness begins by encouraging them to recognize
cultural identities concerning other cultures. As is mentioned, several scholars and researchers
suggest that educationists have to analyze student’s needs in terms of cultural knowledge,

perception, and ability to function normally and in an appropriate way (Houston,2006)

According to Gaston (1984) and Hanvey (1992), the learner’s CA in EFL classrooms is

developed through four different and important levels:

1- Superficial understanding: this level is concerned with the knowledge and the awareness
of superficial aspects of cultures, especially the very negative ones. at this stage, students
learn some basic facts that contain a grain of truth, but which underlie common cultural

exaggerations, and that is usually inflated.

2- Growing awareness and possible conflict: in this stage students know the intricacies, but
may experience cultural conflicts and generally think that their culture is excellent and
superior.

3- Greater intellectual awareness: at this level, students began to better understand the target
culture intellectually and not emotionally. They go beyond level two and they start to
understand the aspects of the target culture, finally, rate them, and accept them after all.

4- True empathy and respect: when the learner perceives the overall way of life equally
intellectually and emotionally, they may be able to spirit what the social class in other
cultures feel. however this doesn’t mean to reject their original culture and language, but

competently, motivates the confluent, and understanding of other cultures.

2.15  Conclusion
Giving the fact that culture and cultural awareness are interrelated, they also function

as a whole; we are required to treat cultural characteristics as a unified body.

In this closing section, we present the major points concerned with culture, cultural awareness,
and their relationship with literature. For each of the previous sections of this chapter, we
attempt to indicate the following: what the major emphases in the culture and cultural awareness
were; how culture is presented in the literature; what is the role of literature and culture in the

language teaching; how cultural awareness can be developed.
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2 Fieldwork

Introduction
This chapter includes the research methodology of the dissertation. In more details, To
investigate the student’s attitudes about the influence of reading literary books on cultural

awareness, we hypothesized the following:

The students who read more literary books are more likely to be more culturally aware than the
ones who do not read. We opted for a correlation descriptive research design, a dictionary
meaning for the coo- relational is; the relationship between things that happen or change
together, in other words, it is the degree to which two or more attributes or measurements on
the same group of elements show a tendency to vary together. Correlational research is
concerned with establishing relationships between two or more variables in the same population
or between the same variables in two populations (Leedy & Ormrod 2010). The importance of
correlation research has been emphasized and discussed by many authors such as Woodworth
who published a book entitled Experimental Psychology in 1938 (Woodworth 1938) and Lee
Cronbach who published an article entitled The Two Disciplines of Scientific Psychology
(Cronbach 1957). According to Woodworth, a correlational design/method measures two or
more characteristics from the same person and then calculates the correlation between the
characteristics. Cronbach claims that “It is not enough for each discipline to borrow from the
other.  Correlational psychology studies only variance among organisms; experimental
psychology studies only variance among treatments. A united discipline will study both of
these, but it will also be concerned with the otherwise neglected interactions between
organismic and treatment variables.” (Cronbach 1957,p.681). Correlational research can be
described in different ways. Cohen (1968) for instance, suggests that because parametric
analyses (e.g. t-tests, ANOVA, ANCOVA) examine relationships among variables then
quantitative studies would, therefore, produce correlational evidence. But, as Cohen (1968)
further explains describing research by the analysis techniques is not useful because under such

a broad classification all research findings would fall within a single category.

Descriptive correlational research has allowed researchers to use both quantitative and
qualitative to find data and characteristics about the population or phenomenon that is being
studied, besides, correlational research used to either explore “the extent to which two or more
variables co-vary, that is, where changes in one variable are reflected in changes in the other».

Furthermore, The purpose of correlational research is to investigate “the extent to which
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differences in one characteristic or variable are related to differences in one or more other
characteristics or variables.” (Leedy & Ormrod 2010 ,p.183). This choice was made by
meticulously two main reasons, firstly, the possibility of describing, interpreting, and
determining the degree to which a relationship exists between two or more variables. Secondly,
developing prediction models to be able to predict the future value of a variable from the current
value of one or more other variables. This is why the natural course of descriptive correlational

research design would serve this study’s objectives.

For the aforesaid reasons, a correlation descriptive research was selected. To identify our
sample, we designed a questionnaire used for obtaining statistically useful personal information
from individuals. This collecting data tool is the primary method worn to collect data used in
this research. closed-ended questions were introduced and the results yielded clear distinct

answers.

2.1 Research design

The present work aims at investigating the hypothesized interaction and the relationship
between literary books and student’s cultural awareness. This part of the research presents the
design of the study. Practically the research methods and techniques to be used. How the
subjects are chosen. How the sample size is determined, the instruments to be used, and their
validation and the data analysis scheme which includes the application of statistical treatments
of data.

We conducted our research-based upon a descriptive correlational methodology. Descriptive
research is a purposive process of data gathering, analyzing, classifying, and tabulating data
about prevailing conditions, practices, beliefs, and cause/effect relationships such as data with

the aid of statistical treatments.

2.2 Population and sampling
Our population consisted of 160 masters 2 English students at the University of Abbes

Laghrour Khenchela. our study consisted of a convenient sample of 51 students.

The choice of this population was made for the following reasons. Master two students
have been studying literature for more than two years and they know the language and their
level is higher than the students of the other years, they have a large amount of vocabulary and

can express their thoughts and create new ideas due to reading literary books. Third-year
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students are exposed to technique academic English they still do not know what do we mean
by literature, what can we learn from it, and how it can help us develop all fields.

2.3 Procedure

Data collection took place in the academic year 2019/2020. An online questionnaire
which consists of 15 questions, is administered to 51 masters 2 students. The questions took
different forms like open-ended questions that require the students to give their answer, closed
questions where the students are supposed to choose "Yes" or "No" and to justify their answer,
multiple-choice questions were students are supposed to pick up the right answer from different
options.

2.4 Data Analysis

24.1 The questionnaire

The results obtained from the student's responses to the questionnaire were analyzed
statistically and summarized in tables, then represented in 3-D pie charts. They aim at
measuring the student's attitudes towards reading literary books and its influence on raising
their cultural awareness, also measure the actual time they spend reading literary books and
their purpose from it. On the other hand, the rest of the questions were created to gain more
information about students’ preferences such as book choice and their opinions, benefits gained
from literary books. A detailed description of the questionnaire will be provided in the next

paragraphs.

Question 1: specify your gender

Students answer Males Females Total
Students number 4 47 51
Percentage 7.8% 92.2% 100%

Table 1: Students’ Gender
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Students Gender

B Males ™ Females

Figure 1: Students’ Gender

The results of question number one show that the majority of students are females (92.2%)
while males are only (7.8%) which indicates that the most dominant gender at the university of

Abbas laghrour in the department of English are females .

Question 2: Do you like reading

Students answers Yes No Total
Students number 50 1 51
Percentage 98% 2% 100%

Table 2: Students Books Preference
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Students Books Preference

HYes HNo

Figure 2: Students Books Preference

In response to question number two about students’ preference for reading books 50 of the
students (98%) answered positively. That demonstrates that most of the students like reading

books. Just 1 (2%) answered negatively which shows that only one person from this category

does not like reading.

Question 3: How much time do you spend in reading?

Students Less than 3-4 hrs More than Total
answers 3hrs 4hrs
Students 42 2 7 51
number

percentage 82.4% 3.9% 13.7% 100%

Table 3: Daily Time Spent Reading Books
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Daily Time Spent Reading Books

M Less than 3hrs 3_4hrs M more than 4hrs

Figure 3: Daily Time Spent Reading Books

The third question analysis revealed that the majority of students (82.4 %) read books for
less than 3hours while (13.7%) of them read books for more than 4hours in a day and about
(3.9%) read from 3 to 4hours in a day. Which demonstrates that the majority of students
preferred reading books for less than 3hours and few of them read books for more than 4hours

Question 4: Do you prefer paper books or PDF versions?

Students Paper books PDF Both Total
answer versions

Students 38 5 8 51

number

Percentage 74.5% 9.8% 15.7% 100%

Table 4: The Most Used Form Of Books
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The Most Used Form Of Books

W Paper books PDF HBoth

Figure 4: The Most Used Form Of Books

The answer to question number four indicates that students prefer paper books over PDF
versions with 74.5% of the students supporting this claim and only 9.8% of the sample showed
their bond to PDF versions, while 15.7% of the students said that they like both forms. This
means that most of the students do not like PDF versions instead paper books .

Question 5: a- In which language do you prefer to read?

Students English Arabic French Other Total
answer languages

Students 25 19 7 0 51
number

Percentage 49% 37.3% 13.7% 0% 100%

Table 5: Students Preferred Language
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Students Preferred Language

M English W Arabic Frensh

Figure 5: Students Preferred Language

The participating students answered question five as follows .25 students (49%) prefer to
read books in English. 19 students (37.3%) said that they prefer Arabic , while only 7 from the
students (13.7%) like French. 0% answered other languages. Which indicates that the majority

of the sample like to read in both English and Arabic .

Question 6: What kind of books do you prefer to read?

Students Fiction Novels Poems All Total
answer
Students 3 7 3 38 51
number

Percentage 5.88% 13.22% 5.9% 75% 100%

Table 6: Preferred Type Of Books
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Preferred Type Of Books

Fiction E Novels B Poems MAIl

Figure 6: Preferred Type Of Books

Answering question seven , a large number of the sample 38 students (75%) reported that
they have an identical preference for all types of books, while a minority of 3 (5.9%) argued
that they prefer poems, another minority of 3 (5.88%) ticked fiction while only 7(13.22%)
prefer novels. Which means that most of the students think that all types of books are more
beneficial .

Question 7: Do you read literary books?

Students answer Yes No Total
Students number 45 6 51
Percentage 88.2% 11.8% 100%

Table 7: Opinion About Reading Literary Books
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Opinion About Reading Literary Books

HYes HENo

Figure 7: Opinion About Reading Literary Books

Answers to question number seven show that the majority of the sample 45 students (88.2%)

read literary books, and only 6 students (11.6%) do not read at all which indicates that most of

the students like reading literary books.

Question 8: What type of reading do you prefer?

Students Extensive Intensive Aloud Silent Total
answer reading reading reading reading

Students 25 19 0 7 51

number

Percentage 49% 37.3% 0% 13.7% 100%

Table 8: Preferred Type Of Reading
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Preffered Type Of Reading

M Extensive reading M Intensive reading B Aloud reading Silent reading

Figure 8: Preferred Type Of Reading

The participats answered question eight as follows . 25 students (49%) claim that they like
extensive reading. 19 students (37.3%) prefer intensive reading and the remaining 7 students
(13.7%) like silent reading. 0% answered aloud reading. It shows that a large number of the
students prefer to read extensively instead of intensive reading and only few students who liked

to read silently .

Question 9: What is your purpose for reading books?

Students For For Both Total
answer educational pleasure
purpose
Students 5 14 32 51
number
Percentage 9.8% 27.5% 62.7% 100%

Table 9: Main Purpose Of Reading Books
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Main Purpose Of Reading Books

For educational purpose M For pleasure M Both
Figure 9: Main Purpose Of Reading Books
Answers to question number nine indicate that (9.8%) of students read books for educational
purposes, while (27.5%) said they read for personal enjoyment, (62.7%) which is the majority
of students said that they read books for both purposes. Which indicates that the students like

reading not only for educational purposes but also for enjoyment .
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Question 10: Do you consider reading literary books beneficial for the following reasons
?
Students a- Reding | b- Reading|c- Reading | d- Reading | Total
answer improves expands our | increases the | develops
the quality | creativity , | learner’s our
of life as | through knowledge thoughts,
well as | reading you | and gives us
cultural improve background | unending
creativity your information
and cultural | imagination and lessons
heritage. and empathy to read
while
keeping our
minds
active .
Students 33 21 15 22 91
number
Percentage 64.7% 41.2% 29.4% 43.1% 100%

Table 10: Opinion About The Benefits Of Reading Literary Books
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Opinion About The Benefits Of Reading Literary
Books

M a- Reading improves the quality of life B b- Reading expands our creativity

M c- Reading increases the learners knowledge = d- Reading gives us unending information

Figure 10: Opinion About The Benefits Of Reading Literary Books

Answers to question number ten shows that 33 students (64.7%) agree that reading improves
the quality of life as well as cultural creativity and cultural heritage. While 21 (41.1%) ticked
reading expands our creativity, through reading you improve your imagination and empathy.
15 (29.4%) ticked reading increases the learner’s knowledge and background, and 22 (43.1%)
reported that reading develops our thoughts, gives us unending information and lessons to read

while keeping our minds active.

Question 11: How would you rate your overall experience of reading literary books in

developing your cultural awareness?

Students Highly Satisfied Neutral Not Total
answer satisfied satisfied

Students 8 36 2 5 51
number

Percentage 15.7% 70.6% 3.9% 9.8% 100%

Table 11: Students Satisfaction Level Concerning Reading Literary Books In Developing
Their Cultural Awareness
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Students Satisfaction Level Concerning Reading
Literary Books In Developing Their Cultural
Awareness

B Satisfied

B Highly satisfied

W Neutral Not satisfied

Figure 11: Students Satisfaction Level Concerning Reading Literary Books In
Developing Their Cultural Awareness

The answers of question eleven indicate that students view their experience of reading
literary books and its role in improving their cultural awareness as follows . 8 students (15.7%)
as highly satisfied, 36 students (70.6%) as satisfied and 5 which is (9.8%) as not satisfied while
only 2 students (3.9%) as neutral.

Question 12: In what skill do you think reading literary books help learn English?

Students Speaking Writing Listening Reading Total
answer skill skill skill skill

Students 7 19 0 25 51
number

Percentage 17.3% 37.3% 0% 49% 100%

Table 12: Skill Most Acquired From Reading Literary Books
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Skill Most Acquired From Reading Literary Books

Speaking skill B Writing skill B Reading skill

Figure 12: Skill Most Acquired From Reading Literary Books

Question number twelve was answered as follows 7 (17.3%) ticked speaking skills as the
skill most acquired from reading literary books. 19 (37.3%) chose the writing skills. While 0%
ticked listening skills, and 25 students (49%) chose reading skills. It shows that most of the
students think that from reading literary books they will become more fluent and they will learn

to read and write proficiently.

Question 13: Do you think that through reading literary books you learn how to interact

with people from different cultures?

Students Strongly Agree Strongly Disagree Total
answer Agree Disagree

Students 32 16 2 1 51
number

Percentage 62.7% 31.4% 3.9% 2% 100%

Table 13: Students Opinion Towards The Influence Of Reading Literary Books On
Interacting With People
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Students Opinion Towards The Effect Of Reading
Literary Books On Interacting With People

B Strongly Agree M Agree M Strongly Disagree Disagree

Figure 13: Students Opinion Towards The Influence Of Reading Literary Books On
Interacting With People

The answers to question number thirteen indicate that student's opinions towards reading
literary books and its effect on the interaction with people from different cultures as follows.
32 students (62.7%) strongly agree, 16 students (31.4%) agree and 2 students which are (3.9%)
strongly disagree, and only 1 student (2%) disagree. It demonstrates that the students agree that
through reading literary books you learn how to interact with people even if they are not from

the same country.

Question 14: Do you think reading literary books affect your cultural awareness?

Students Yes No Total
answer

Students 49 2 51
number

Percentage 96.1% 3.9% 100%

Table 14: Opinion About Reading Literary Books Effect On Cultural Awareness
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Opinion About Reading Literary Books Effect On
Cultural Awareness

HYes HNo

Figure 14: Opinion About Reading Literary Books Effect On Cultural Awareness

Student’s answers to question fourteen displayed that 49 students (96.1%) acknowledge that
reading literary books affect cultural awareness, while only 2 students (3.9%) deny any effect
of reading literary books on their cultural awareness. It proves that reading literary books

develops student's cultural awareness.

Question 15: If yes do you perceive that mentioned effect to be :

Students Positive Negative Neutral Total
answer

Students 44 1 6 51
number

Percentage 86.3% 2% 11.8% 100%

Table 15: Type Of Reading Literary Books Effect On Cultural Awareness

70



Type Of Reading Literary Books Effect On Cultural
Awareness

M Positive Negative M Neutral

Figure 15: Type Of reading literary books Effect On Cultural Awareness

For the answers of question fifteen a similar relative amount of those who admitted the
effect of reading literary books on cultural awareness affirmed by displaying their opinion as a
positive effect (86.3%). The others split between (11.8%) neutral effect, and (2%) claiming it
has a negative effect on their cultural awareness. It illustrates that reading has a positive effect

on developing students cultural awareness.

2.4.2 Discussion of the questionnaire's results

The analysis of the questionnaire shows that there is a strong and positive effect that
reading literary books develops and enhances the students' cultural awareness. Besides the
analysis indicates that most of the students considered reading as the most effective tool to
develop their cultural awareness as well as how to interact with people from all around the

world.

Furthermore, a small number of them do not feel satisfied because they do not read and
many students affirmed that their reading satisfaction is good because they like reading literary

books.

According to some students, prior knowledge improved their cultural awareness by

reading literary books.
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The results of the students' questionnaire presented the role of using literary books on
enhancing student's cultural awareness. students affirmed that the use of literary books could

help them develop their cultural awareness as well as their interaction with people .

2.4.3 Conclusion
In this chapter, we have described and discussed all what is concerned with the

research methodology of this study as well as the analysis of the student’s questionnaires. The
analysis of the student’s questionnaire allowed us to answer the research questions. The results
were calculated and formed automatically. This leads us to some revealing findings that reading
and using literary texts develops and enhances EFL learner's cultural awareness. Furthermore,
using certain techniques is the key for the readers to advance their knowledge and cultural
competence.

From these results, we conclude the following: Reading literary books influence students'

cultural awareness positively and this confirms our hypothesis.
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3 General Conclusion

This investigation aimed mainly to check where master 2 years (EFL) learners stand
from the global use of reading towards learning. Precisely reading literary books and its effect
on developing the cultural awareness of master 2 (EFL) learners at the university of Abbes
Laghrour Khenchela. Our work is divided into two sections; which consisted of two chapters
concerned with the literature review and previous research revolving on reading books
especially the literary ones in other countries. From the readers to all the aspects, types and

definitions of cultural wareness

While we dedicated the third chapter to the fieldwork. To test the accuracy of our
hypothesis. For that part, we worked on the students’ cultural awareness through a questionnaire
which is a printed set of questions used for obtaining statistically useful of personal information
from individuals. This collecting data tool is primery method used to collect data used in this
research. The questionnaire is composed of 15 different questions . we worked on the data

gathering tools, analyzed and discussed its results, student’s opinions from the questionnaire.

The results from analyzing the questionnaire allowed our hypothesis confirmation. Indeed
students that read literary books are more likely to be more culturally aware while interacting

with people from all around the world.

These results cannot be fairly generalized to the whole population because the sample is

only 30% of the tested population on the whole population.
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4 Recommendations for Further Research

our study came up with a result that sheds the light on the importance of reading the
literary books for developing and advancing the student’s cultural awareness in EFL classroom.
The outcomes gained from this research have powerfully proved that student’s cultural
awareness can be extremely enhanced through the use of literacy the truth that confirms it is
very significant,which confirms the present hypothesis. Some recommandations can be set

down:

1/ teachers require taking into consediration the significance of using literary works while

teaching a foreing language or culture in EFL classrooms.

2/ teachers have to play two main significant and major roles: motivatores and correctors to
help students overcome their difficulties and problems while developing their cultural

awareness.

3/find new creative ways through which cultural awareness is developed through the emplement

of literary books
4/students should find ways to interact with new languages and cultures.

5/ teachers should use several techniques and activities that are related to student’s cultural

awareness proficiency .

6/ through the use of literature in EFL classrooms, students and teachers can interact in

discussions that add value to the lessons and encourage the sharing of ides and thoughts .
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Appendices
Appendix : the student's questionnaire

The influence of reading literary books on raising students cultural

awareness

Dear English students, we are conducting research about reading literary books and
its influence on raising students' cultural awareness. In order to test the accuracy of our
hypothesis, we kindly invite you to answer this questionnaire. make sure that your answers will
be so helpful to make the work progress, thanks in advance for your collaboration .

1- What is your gender ?
0 male
L1 Female

Do you like reading ?
Yes
No

OO

How much time do you spend in reading ?
Less than 3 hours a day

3 to 4 hours

OQdnQe

More than 3 hours a day

Do you prefer paper books or PDF versions ?

Paper books

[ EREN

PDF versions

In which language do you prefer to read ?
English
Arabic

Frensh

Oooge

Other languages
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What kind of books do you prefer to read ?
Fiction

Novels

Poems

All

OoOdQde

Do you like reading literary books ?
Yes
No

O

(0 0]
1

What type of reading do you prefer ?
Extensive reading
Intensive reading

Aloud reading

0OoOod

Silent reading

O
I

What is your purpose for reading books ?
For pleasure
For educational purposes

Both

OO O

10- Do you consider reading literary books beneficial for the following reasons ?

O] a- Reding improves the quality of life as well as cultural creativity and cultural
heritage.
] b- Reading expands our creativity , through reading you improve your

imagination and empathy .
] c- Reading increases the learner’s knowledge and background
O] d- Reading develops our thoughts, gives us unending information and lessons to

read while keeping our minds active .

11- How would you rate your overall experience of reading literary books in

developing your cultural awareness ?
L] Highly satisfied
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OO O

Oo0Ox

13-

00 g ulinlulin

O0oOgds

Satisfied
Neutral

Not satisfied

In what skill do you think reading literary books help learn to English?
Speaking skill

Writing skill

Reading skill

Do you think that through reading literary books you learn how to interact with
people from different cultures?

Strongly Agree

Agree

Strongly Disagree

Disagree

Do you think reading literary books affect your cultural awareness
Yes
No

If yes do you perceive that mentioned effect to be :
Positive
Negative

Neutral
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